THE IMPACT OF TEACHING CRITICAL READING i
STRATEGY TO IMPROVE THE STUDENTS’
READING ABILITY

(4 Pre Experimental 11" Grade SMA 7 Muhammadiyah Rappokalling)

tolot/ 2022

Ty
P Bow7/ 16/ 2 co
L‘!‘-}S
ENGLISH EDUCATION DEPARTMENT ™
FACULTY OF TEACHER TRAINING AND EDUCATION

MAKASSAR MUHAMMADIYAH UNIVERSITY

NIM 105351133816

2021




MAJELIS DIKTILITBANG PP MUHAMMADIYAH

UNIVERSITAS MUHAMMADIYAH MAKASSAR faban Sl Alsmaddin Ne: 250 bab sy
FAKULTAS KEGURUAN DAN ILMU PENDIDIKAN [l 11 1710 e etary
PRODI PENDIDIKAN BAHASA INGGRIS Weds e hops imenah i

PR PEENG (| P—
LEMBAR PENGESAHAN

Skripsi atas nama Fitri Lestari, NIM 105351133816, diterima dan disahkan oleh
panitia ujian skripsi berdasarkan surat Keputusan Rektor Universitas Muhammadiyah
Makassar Nomor; 827 Tahun 1443 H/ 2024(M, tanggal 03 Jumadil Awal 1443 H/ 7
Desember 2021 M, sebagai salah Satu syam guna memperoleh gelar Sarjana
Pendidikan pada Program Studi Pendidlkan Bilmla. Inggris Fakulias Keguruan dan
[lmu Pendidikan UnivcrsitasMuimnmaéi}ﬁhMﬂka:;s_ar pa&]nn Jum’at 17 Desember
2021.

nadil

24 Desember 2

1. Pengawas §
2. Ketua
3. Sekretaris

4. Dosen Penguji

Disahkan Oleh:

Dekan FKIP Uhiyersitas Muhammadiyah Makassar

NBM. 860 93




UNIVERS‘ITAS MUHAMMADIY&H MAKAESAR bulats Siiln Absuchifin Mo 59 Malosssar
FAKULTAS KEGURUAN DAN ILMU PENDIDIKAN T 8111752101 (Secrtary)

bl prodibgiinssmstse, id

PRODI PENDIDIKAN BAHASA INGGRIS Wb - by ki unismth ac bd

s M e lhadll o

APPROVAL SHEET

Tittle

The Impact of Teaching Critical Reading Strategy to
Improve The Students’ Reading Ability

N

ﬂll‘:’ !

Y
L]




MAJELIS DIKTILITHANG PIMPINAN PUSAT MUHAMMADIYAH
UNIVERSITAS MUHAMMADIVAH MAKASSAR

FAKULTAS KEGURUAN DAN ILMU PENDIDIKAN

PROGRAM STUDI PENDIDIKAN BAHASA INGGRIS

COUNSELLING SHEET
+ The Impact © Critheal Rencting Sirstegy To
Impreve The Students” Ability
i ! t Fitri Lissard
Squdent's 10 PRSI ITY
Depurtment = Engiivh Educntion
rimenl Favulty : Teacher Edutation
-'g::mml 1 i S A il M.l
Cha Sign
B.0.-21 X
b 4
b
< {
\”
)
U
9
L)
®
®
4
AWa ‘ >
1




MAJELIS DIKTILITBANG PIMPINAN FUSAT MUHAMMADIYAH
UNIVERSITAS MUHAMMADIYAH MAKASSAR

FAKULTAS KEGURUAN DAN 1LV PENDIDIKAN

PROGRAM S5TUDI PENDIDIKAN BAHASA INGCGRIS

COUNSELLING SHEET

Tithe .mmmﬂgcmmmn
l-pn-rﬂ'h Heading Abitiry

Q‘n‘ \ASS‘T /”40\
N um e |

. 11 ~ Y L
A\Yu/%:r/// - A

£
&)
>/

»
-




Q UNIVERSITAS MUHAMMADIYAH MAKASSAR
FAKULTAS KEGURUAN DAN ILMU PENDIDIKAN

SURAT PERNYATAAN

Saya yang bertanda tangan di bawabh ini:

Yang Membuat Pernyataan

Fitri Lestari



o UNIVERSITAS MUHAMMADIYAH MAKASSAR
FAKULTAS KEGURUAN DAN ILMU PENDIDIKAN
SURAT PERJANJIAN

Saya yang bertanda tangan di bawah ini:

Yang Membuat Perjanjian

Jf

Fitri Lestari




ABSTRACT

Fitri Lestari. 2021. The Impact of Teaching Critical Reading Strategy to
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ABSTRAK

Fitri Lestari. 2021. Dampak Pembelajaran Strategi Membaca Kritis
Terhadap Peningkatan Kemampuan Membaca Siswa (A Pra Eksperimen
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CHAPTER I
INTRODUCTION

A. Background
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comprehension, critical reading is taught. Critical reading has a number of
characteristics that make it appear to be anchored in critical thinking.

Among the features we can mention the followings: previewing,
contextualizing, questioning to understand and remember, reflecting on
challenges to one's beliefs and values, outlining and summarizing, evaluating

an argument, and comparing and contrasting the related readings. Reading
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instruction needs to take into account different types of learners and their
needs (Pang, Muaka, Bernhardt & Kamil, 2003).

A careful, active, introspective, and analytic reading is referred to as

critical reading. It's a skill that allows you to find information and ideas in a

Based on the previous background, the researcher formulated the

questions as follow;

1. Does the use of critical reading strategy improve the students reading
ability in term of literal?

2. Does the use of critical reading strategy improve the students reading

ability in term of interpretive?




3. Objective of The Research

In relation to the problem statement above, the objective of the
research are:

1. To find out does the students readi

g ability in term of literal improve

this “n," ﬁ? ”\\
y | ’\ P ([l \\
B\ "i}o = N @

comprehension in term of main idea and interpretive comprehension in term

of drawing a conclusion.




CHAPTER 11
REVIEW OF RELATED LITERATURE

A. Previous Related Research Findings
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reading strategies somehow influence students’ reading and writing

performance. Hence, learners may try to learn and to adapt these strategies.
As proven by studies cited in this research. critical reading strategies affect
positively reading comprehension and writing performan. All of the previous
researchers have similiarity that critical reading strategy very important to
implement in teaching and learning class. However, all the previous research

and the researcher will research have some difference. The previous research
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analyzed critical reading strategy for assesing students in reading. significant
effect on the use of critical reading strategy, and affect positively critical
reading strategy for reading and writing. Besides, the researcher will

investigate the impact of teaching critical reading strategy to improve the
student’s reading ability.

individuals to read as a leisure pastime. Hear what they have to say based on

what they have read.

According to William (1984), He defined reading as "the act of
looking at and comprehending what has been written”. Ariffin (1992) At the
middle of his study with the title Anthropology of Poetry for Young People
defines Reading is a very personal activity that is generally done in quiet and

alone. (Essays,2017).
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There are a variety of approaches for teaching reading that may be
used to enhance pupils' reading skills, including: previewing, predicting.
guessing from context, paraphrasing, in this paper, The author is solely

concerned in foreseeing the future. instructor must use an engaging

assist pupils in

2. Definition of Reading Comprehension

Reading is an activity that requires a level of comprehension that
cannot be achieved with the help of others. If you haven't yet reached the text,
everything that hasn't been approved to read. Understanding establishes a link
between what the reader is reading and what they already know. A link can
sometimes function on its own, particularly when it is a collection of content

that is significant or suit the reader's interest. This is one of the objectives of




reading. Reading comprehension is required to grasp reading since it is
impossible to comprehend reading without first comprehending it.
According to in St. Asriati in Al Noursi (2014), state that reading

proficiency for many purposes is the starter of learning success in school,

ﬂ
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“The capacity to derive meaning from a written material is known as
reading comprehension."Kristin and her colleagues say. (Kristin Lems, 2010).
That means, the reader must deduce the meaning from the reading. When a
text is read by a reader. they must find the information inherent in the text
automatically.

Reading and comprehension are inextricably linked. Reading

comprehension is the process of comprehending the meaning of a text. As a




result, in order to improve reading comprehension, the reader needs be aware
of specific techniqucs for determining the meaning of text,
3. Levels of Reading Comprehension

There are three stages of reading comprehension that the reader must

eral level of
understanding, some particular reading skills were detecting specific
information or no details, sequencing concepts when expressly signaled, and

following directions.
a) Identifying Specific Information

This type of reading necessitates focusing one's attention just on one
or a few specific pieces of information or details that he wants from a book;
the rest of the text may be skipped. That information might be a name, a date,
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a scientific term, a location, or anything else that encourages someone to read.
The reader must seek for signs in the environment of the desired information
or in the material itself while looking for a detail.

a) Word meaning knowledge.

b) Recalling concepts that have been directly expressed or paraphrased in one's
own words.

¢) Recognizing grammatical clues such as subject, verb, pronoun, conjunction,
and so on.

d) Recalling the primary concept that was expressed directly,

¢) Understanding of how information is conveyed in the text.
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b. Interpretive Level
This level necessitates the reader's expertise to exceed that of the
author. The reader must comprehend the importance of the facts, notice a

range of connections, such as action and reaction and also the component

\\\\‘!ih//

learn to search for signs of bias, credentials, perspective, intention, and

sincerity in the writer. The following are common examples of critical level

statements or issues:
a) Evaluate ..............ocovviiviinnnn.
b) What would be the outcome if.....

¢) How would you characterize........
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The following skills are relevant to the crucial level:

a) React to written texts and indicating what it means toward the viewer.
b) Using a set of criteria to analyze and evaluate the integrity of textual
content.

d. Creative Level

f‘p\S UH./J }
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entails "reading between the lines." The evaluation of written content is part
of the critical level. Formulating and reworking ideas are par of the creative
process.

‘According to the preceding definition, each level necessitates distinct
abilities or capabilities. The Interpretive level necessitates a greater degree of
expertise than the Literal and so on.
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C. Some pertinent ldeas

1. Critical Thinking
In recent years, there has been a growing interest in helping students

develop critical thinking ability in helping the students enhance their thinking

and learning abilities and mmc'abjeﬁtives. Peirce (2005)
Students will benefit from de

{icallv oo the co
- &\‘\\ut:,/
A S A Y
: EWHE, STy e

WS>~ .,
?:5. L // '

PO <d) Y
P 72N Q

% o,
s
?{llfluu\ \

e

A\
[T

In most situations today. the phrase critical thinking is associated with

censorious fault seeking. but as Marker (1994) puts it, The term "critic" is
derived from the Greek Kriticos and Latin Criticus, ability to distinguish or
differentiate we're talking about perceptive or selective here.: thinking
marked by thorough examination and judgment in this meaning of critical.”
In other words, “critical thinking is the skill that thoroughly comprehend a

topic, to consider many perspectives on an issue or idea without being
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persuaded by disinformation or something else deceptive techniques, as well
as to popularize it.” (Marker, 1994).

Considering the concept of critical thinking in a broad way, Paul
(1990) refuses to limit himself to one definition of it, because he is interested

b ""' \\\“"'n’//
) \\ —x\‘” : U{ "///”'
oer 2 itic

employs particular procedures, models, questions, and ideas to improve
clarity and understanding. A critical reading takes more work and
comprehension than merely "skimming" through the material. A critical
reading elicits "depth substructure" (If that is even a creature exists separate
out of the text's surface! ), i.e., intellectual integrity, tonality, structure, and a
plethora of many other factors are all important key words.

Critical reading has a number of characteristics that make it appear to
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be founded in critical thinking. The following are some of the features that we
may highlight listed by Kurland (2000):

1. Previewing: gaining knowledge about a material prior to actually reading

it;

—~ 5
s

] " ///l’““\

MI1DE

creative reading and thinking. He goes on to say that such cognitive
capacities necessitate readers or thinkers reasoning utilizing formal logic
procedures, or at the very least being aware of their mental processes.
Analyze them and have a better understanding of them.

Burmeister. involves the study of components of another; synthesize is
the process of merging or integrating pieces into a cohesive entire; and

‘assessment necessitates the setting of criteria as well as an assessment of the
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brilliant ideas convergent validity.. The greatest extent of the metacognition,
according to Burmeister, is assessment..

Thus, critical reading is not simply close and careful reading. To read

critically. one must actively re

wp\KAb S4
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individualistic answers to literature and much more on collectively controlled
answers, inside which ideas are collectively handled. understood in classroom
situations through conversation around text.

Secondly. Non-native speaker readers of real, non-pedagogic literature
are not always disadvantaged in critical reading — quite the opposite.

Second and foreign Language students will be much more aware of
their surroundings of how texts position readers, that is, how the desired
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When a pattern audience is incorporated into the content, because they are not
the primary addressees of texts intended for an indigenous audience. Because
they are not asked to participate in a text's ideological stance, L2 readers are

in a better position to recognize and oppose it.

Thirdly, Instead than encotiraging cader to become caught up in

g invites the reader to
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Purposes. Wallace states the linguistic, conceptual/critical, and
cultural goals of critical reading as an educational endeavour may all be
understood as linguistic, conceptual/critical, and cultural. To begin, linguistic
goals include assisting students in comprehending the nature of ideological
meanings inherent in texts as revealed by language usage. The goal is to use
students' grammatical knowledge to promote reflection on the impact of

language choice rather than to help the reading process.
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The goal is to promote epistemic literacy in the davelapme;t of
conceptual/critical capacities that is, you must be able to think further than the
text in order to construct a rational explanation. Even the really young

children, according to Wells, will do this if given opportunity to debate not

oy the actions, bit also the conagi IS those incidents as recounted in

e

significant parts of the trach
diverse cultural viewpoints; to observe, for example, how people in other
countries live,

Practice. The manner in which the principles and purposes of critical
reading are taught in practice depends on the level and circumstances of the
learners involved. With lower level learners or with children one can draw on
the principles of critical literacy, by paying attention less to the detail of the
hidden grammar, but to the hidden images of texts.
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Comber (1993, cited in Wallace, 2003). for instance, describes her
work with primary aged children where she invites them to challenge the
images of mothers, all white, blonde haired and middle class, which

predominate in the advertisements fo

‘mothers’ day” giﬂn. Arizpe et al.
(2013) talk about the pnwerﬁﬂ : of picture books offered by
children, including L2 [e « : in English. They

ically, as revealed

///"l \“\\\ ,
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which will involve a generally convergent, co-operative stance, for the
obvious reason that because we are regular readers of these texts, they reflect
and reinforce our existing ideological. even aesthetic preferences (Hence the
Longman Dictionary of Culture (1992) has entries under *Sun Reader” and
‘Guardian Reader’). Indeedone wellknown jhurnalist in a rival, popular
newspaper currently refers contemptuously to Guardian readers as ‘the
Guardianists'.
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This issue of reader choice and allegiance begs the question of how

ready or able we are to employ texts in although we are the viewers. It is
definitely crucial to question what we often assume as rationality since it is

consistent with our current perspective, As a result, one essential objective of
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as much as individual.

An approach which uses meaning lying within the text can be avoided
by trying to create an interaction between the reader and the text. For
achieving this goal and developing critical reading skills, particular kinds of
activities can be created. Varaprasad (1997) mentions that most successful
readers do some combinations of the following strategies:

Previewing. According to Varaprasad (1997), previewing a text
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means gathering as much information about the text as one can before

actually beginning to read it, The following questions can be asked:
a. What is my purpose for reading?
b. What can the title tell me about the te;

a. mark the thesis and main points of the piece
b. mark the key terms and unfamiliar words

¢. underline important ideas and memorable images

d. write your questions and/or comments in the margins the piece

e. mark confusing parts of the piece. or sections that warrant areread

f. underline the sources, if any, the author has used.
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d. analyzing authorbi as an essential move in developing critical skill is to be
able to distinguish fact from opinion. As a critical reader, you should not

accept anything on face value but to recognize every assertion as an

argument that must be carefully eva
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different groups of learners because students come to classroom with
different levels of language and learning experiences in their first language.
3) A good critical reader

Dechant (1973) defines critical reading requires the reader to
evaluate—that is, to make a personal judgment on the quality, value.
correctness, and veracity of what is read. Four phases are believed to be

involved in complete reading: recognition, comprehension, reaction, and
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This technique is essential for critical reading since it allows the
reader to concentrate on the text's substance and language. Making the key
points allows you to concentrate on the text's most significant concepts and

dlsﬁ.ﬂg“iSh bﬂtwm the central and most crucial pﬂiﬂﬁ. Qu&ﬂiﬂlﬁﬂg can hEIp

you better comprehend and respond to @ reading. You genuinely involve

sage to your own life
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how these parts relate to one another. Being aware of the functions of various

parts of a piece of writing and their relationship to one another and the
overall piece can help you better understand a text's meaning, To analyze a
text, Varaprasad (1997) suggests, one can look at the following things:

a. analyzing evidence

b. analyzing assumptions

c. analyzing sources
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integration,
Dechant (1973), states examines all literature critically. "He devises
the question clearly, examines the contents' authenticity, evaluates the
author’s qualifications, finds for illogical faults, and builds sensitive to the

I. Input : teacher prepared teaching material in the form of reading text to
determine the extent to which students' reading comprehension. in this

case the teacher chose the narrative text,

2. Process: teacher used the Critical Reading Strategy in the classroom.

3. Output: Critical reading strategy could effect to students' reading
comprehension.




Hypothesis for this research were:
Ha: There is a significant impact of the students reading ability in term of
literal by using critical reading strategy.

Ho: There is no significant impa




CHAPTER IIT
RESEARCH METHOD

A. Research Design

The data would be conduct.i

gt

_ Table 3.1 The Research Design
01 X 02
Pre-test Treatment Post-test

Notes:
01 = the result of the students’ Pre-test

X = treatment by using critcal reading strategy
02 = the result of students” Post-test
In this design the test was carried out twice, namely (pre-test) and

after being given the experimental treatment is called (post-test). The pre-test
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would be given to the experimental class (0). After learning to analyze the
language rules of the negotiation text, it focuses on conditional sentences

using the inquiry method (X). In the final stage, the researcher gave a post-

test (02).

¢. Second. students were asked to Annotating text such as underline
important ideas, write questions or comments on the text that has been

given, or mark confusing parts and etc.

d. Third, students asked to summarizing the text. Putting your ideas together
again in your own words and in a concise form shows how reading
critically can lead to deeper understanding of the text.
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e. After that, the teacher asked to the students to Analyzing the text.
Analyzing a text means breaking into its parts to find out how these parts
relate to one another such as analyzing evidence, analyzing assumptions,
sources, or author bias.

f. Next, the teacher would ask

2 T

)

LN

1. Variable
Dalle (2012) stated the research variables were the objects that can be
observe, assess, or examine through their own indicators or parameters.
Related to the statement, the variable was one of the important elements of
research. The variable of this research:
a. Independent variable
According to Mark Balnaves (2001) Independent variable has an
impact on the dependent variable. In other definition, Creswell (2012) stated
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that an independent variable in an attribute or characteristic that influences or
affects an outcome or dependent variable. In these research independent

variables is critical reading strategy.

b. Dependent variable
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The population of this stud
Muhammadiyah Rappokalling. The population of this researcher was second
year students’ in academic 2019/2020 that consisted of 20 students.

b. Sample

The sample took by using total sampling technique that the class
consisted of 20 students. According to Sugiyono (2007) the population of
less that 100 entire populations is being use as research samples all along.
The sample of the study only one class of eleven grade students.
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D. Instruments of the Research
According to Sugiyono (2009) research instrument is a tool or

instrument used to measure nature and social phenomena observed. Test is an

instrument or procedure designed to measure the student’s ability.

questions in the form of essay text questions. The tests of pre-test consist of
10 questions. Time allocation of test was 45 minutes. The researcher would

take the pre-test from SMA 7 Muhammadiyah of second grade students.

2 Post-test
To get a data, a post-test would be given to the students. In this test
wanted to know the scores of the students after being taught by using critical

reading strategy, The students would be asked to work on narrative text
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questions in the form of essay questions. The tests of post-test consisted of 10
questions. Time allocation of test is 45 minutes, The researcher took pre-test
and post-test from the same place. The scores obtained would be analyzed in

determining the comparison between the pre-test and post-test scores.

F. Technique of data mu!ysiu

in quantitative

uuuuuuu

Cﬂmlusmﬂ reflect reading in development of idea it is

good

3 | Conclusion reflect only reading in development of idea 2
it is poor

4 | Conclusion do not reflect any reading of resource in 1
development idea

(Harmer in Nurhandayani, 2016:31)

a. Scoring the students correct answer of pre-test and post-test by using this

formula:
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Students Correct Answer

= i NambaroT Hoas

x100%

b. Calculation the mean of the stud

(Gay, 2006)

d. After collecting the students data, the researcher classified the score of the
students into the following criteria:
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Table 3.4 classify the score of the students

‘Score Classifications
96 — 100 Excellent

86 — 95 Very Good
76— 85 Good
66— 75 Fairly Good
56 —65 air
36-55

54
— 7/ -
Y,

al_
( =
i - \‘X ///

\\ 1 ‘\u-\y;n,t{'/&
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~

(ED) = The square of 3D

N = Number of students

(Gay, 2006)
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f.  The criteria for the hypothesis testing was as follows:
Table 3.5 Hypﬂh&sig"l’uﬁhg_

Comparison Hypothesis

- HO Hl
t"tﬂst { t"tahle .. gniled Re_imc&
t-test > t-table Rejected Accepted

///:o/\/\
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CHAPTER IV
FINDINGS AND DISCUSSION

This chapter answered of problem statement in the previous chapter and

consisted of findings and discussion. ps showed description of result from

the data that had collected / \

UL 1

,=¢ w\\\

.////'l!ql\‘\\\\,

Students’ literal reading comprehension using critical reading
strategies are distinct in the pre-test and post-test. Students had poorer
understanding of the major concept in the pre-test, but after using the

critical reading approach, they had a better understanding of the main idea,

‘as shown in the table below:
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Table 4.1 Students’ Literal Reading Comprehension in Pre-test and
Post-test Using Critical Reading Strategy.

Literal Reading The Students’ Score "
Comprehension Pre-test Post-test Imprevement|(29)
Main Idea 54.95 83.4 51.77

Based on the table 4

51.77% After teachis /

ows that the score of literal

\Qj\)’“ wp\Kr\b S 4
“'!h///

II

Pre-test  Post-test Improvement

The graphic above that there was improvement of the students in
the reading comprehension in term of literal comprehension from pre-test
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with the mean score was 54,95 to post-test with the mean score was 83.4

and the improvement of pre-test to post-test was 51,77%.

Table 4.2 Classification of the Students’ Score Literal Reading
Comprehension in Pre-test

1
2 Very Good 86-95 1 5%
3 Good 76-85 12 60%
4 Fairly Good 66-75 3 15%
5 Fair 56-65 0 0%
6 Poor 36-55 0 0%
7 Very Poor 0.0-35 0 0%
Total 20 100%
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The table 4.2 above, It demonstrates that there have been
differences in the categorization of students' reading comprehension scores
in terms of primary concept in the post-test 4 (20%) students got excellent,

I (5%) student got very good, 12 (60%) students got good, and 3 (15%)

e

: ‘!e\ Y
\\g ilivy 4

\

sonelssion it

According to table 4.4, the interpretative 80 percent of students’
post-test scores increased when Critical Reading Method was used to teach
reading comprehension in terms of conclusion. The students' mean pre-test

score was 43,75, while their post-test score was 78,75.




Graphic 4.2 The Mean Score and Improvement of The Students’
Reading Comprehension in Term of Conclusion.
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T = =
1 Excellent 96-100 0 0%
2 Very Good 86-95 0 0%
3 Good 76-85 0 0%
4 Fairly Good 66-75 5 25%
5 Fair 56-65 0 0%
6 Poor 36-55 5 25%
7 Very Poor 0.0-35 10 50%

Total 20 100%

Based on the table 4.5 above, it shows of the students score reading

comprehension in term of conclusion in pre-test there are 5 (25%) students
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got fairly good, 5 (25%) students got poor, 22 (10%) students got very
poor.

Table 4.6 Classification of the Students Score Interpretive Reading
Comprehension in Post-test

Classification
Excellent

results of students’ mean score in pre-test and post-test the researcher used
t-test analysis on the level of significance (a) = 0.05 with the degree of
freedom (df) = N — 1, where N = Number of subject (20 students) then the
value of t-table was 2.03 t-test statistical, analysis for independent sample
is applied.

The result of the data analysis t-test of the students’ reading

comprehension through critical reading strategy table below:




Table 4.7 the Comparison of T-Test and T-Table Score of the

Students’ Reading Comprehension
Variables T-Test | T-Table | Description
Literal Reading Comprehension 11.75 2.03 | Significance
Interpretive Reading o
Comprehension 5.99 2.03 | Significance
2.03 | Significance

o\ wion are a1 i-table (3
WARASS, o,

L | D'
: ; \\\‘.“h“/.é te
AN |
~ \.- ~ -

If the t-test value is higher than t-table at the level of significance
005 and degree freedom (df) 20 (N-I=20-1), thus the alternative
hypothesis (HI) is accepted and null hypothesis (HO) is rejected. In
country, if the value is lower than t-table at the level of significance 0,05
and the degree freedom 19, thus the alternative hypothesis is rejected and
null hypothesis is accepted
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B. Discussion

This research concerned to the use critical reading strategy in

improving students’ reading comprehension in term of literal comprehension

(main idea) and interpretive comprehension (drawing conclusion) to students

of eleven grade SMA 7 Muhe

,c, wed [the
o Ay,
; AOS"A

A

rateo

Ore using

At the beginning, their reading comprehension was very bad. Almost
of them were confused and spent much time to think about the meaning of the
word in the reading text. They only read the text, but they did not understand
about how to find out the main and making conclusion of the reading text.

After students were given a pre-test, the researcher gave the treatment
by using critical reading strategy. As the result, students become active and
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enjoy in reading activity. They would be easy to do reading activity. Most of
their utterance were correct and no need to reading for a long time to

The result of students’ mean score after presenting in teaching

§
Sy

o

Eka (2015). Found that reading comprehension is better to assess by
using critical reading strategies. It is known that critical reading strategies can
be used to assess students’ reading comprehension, because it has been
proved when the students applied it in their reading comprehension problems
tha can get information from the text. and the hypothesis of this research is
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Another state come from Sultan, Rofiuddin, A., Nurhadi. & Priyatni,
E.T. (2016) in their journal found that critical reading learmming had a

significant effect on the students’ critical reading skills. This learning model

consists of practical and structured learning activities, which contribute to the

Based on the finding above in applying critical reading strategy in
the class, the data is collected through the test as explain in the previous
finding section shows that the students’ comprehension in the score of
literal is improved from the mean score in pre-test and post-test. The score
of the students’ post-test is higher than the mean score of the students’ pre-
test. Therefore, it can be concluded that critical reading strategy could

improve the students’ comprehension in literal reading comprehension.
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2. Students’ interpretive Reading Comprehension Using Critical
Reading Strategy

Based on the finding above in applying critical reading strategy in

the class, the data is collected through the test as explain in the previous

\\\‘\“'M//

\v MA\X /

es ?5 “test s
! —,__:/%:\
//:0/»:' G Q\\
b\ % "ll\"\\\ .
\- i

comprehension in reading skill, it is concluded that critical reading
strategy could improve the students” comprehension in literal and
interpretive in reading. It could be showed from the students’ reading test
in pre-test and post-test. In pre-test, some students were difficult to answer
the questions and find out main idea and conclusion. But, the students’

reading comprehension in post-test, which the content of reading




45
comprehension could be understand. Then, the students were easy to

answer the questions and find out main idea and conclusion.

reading strategy could improve the students, reading comprehension, It




CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

table. It means that there is significance difference between before and

after giving the treatment,
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B. Suggestion

This suggestion was addressed for those who had an interest in the issue

of the effect of using critical reading strategy to enhanced the students’

understanding literal in terms of main idea and in terms of conclusion. Based

. \PJ(AQS i\ .
“ ) "'? g3
\\\\\“"h////

:///l fres® \\“\

the students applied it in their reading comprehension problems that can
get information from the text.

4. Further, the researcher concluded that using critical reading strategy in
learning can make students more active, enjoy and motivate in teaching
learning process. It means that the critical reading strategy can be used as

one of the alternative to teach narrative text.
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APPENDIX A

RENCANA PELAKSANAAN PEMBELAJARAN (RPP)
Satuan Pendidikan : SMA 7 Muhammadiyah Rappokalling
Mata Pelajaran : Bahasa Inggris
Kelas/Semester

KI 4 Mengelola, menalar, dan menyaji dalam ranah konkret dan ranah abstrak
terkait dengan pengembangan dari vang dipelajarinya di sekolah secara mandiri,
bertindak secara efektif dan kreatif serta mampu menggunakan metode sesuai
kaidah keilmuan.
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A. Kompetensi Dasar ( KD) dan Indikator Pencapaian Kompetensi(IPK)

Kompetensi Dasar (KD)

Indikator Pencapaian Kompetensi (IPK)

3.8. Membedakan fungsi sosial,
struktur teks, dan unsur
kebahasaan beberapa teks naratif
lisan dan tulis dengan memberi
dan meminta informasi terkait

legenda rakyat, sederhanal sesuai
dengan konteks penggunaannva

3.8.1. Mengidentifikasi fungsi sosial, struktur teks,
dan unsur kebahasaan dari teks naratif lisan dan
tulis sederhana tentang legenda rakyat sesuai

konteks penggunaannya.

3.8.2. Menganalisa fungsi sosial, struktur teks, dan
unsur kebahasaan dari teks naratif lisan dan tulis
sederhana tentang legenda rakyat sesuai konteks

penggunaannya.

4.8. Menangkap makna secara

4.8.1. Menentukan imoral value yang terkandung

kontekstual terkait fungsi sosial, | dalam teks berbentuk naratif singkat
struktur teks, dan unsur 4.8.2. merumuskan kembali sebuah cerita yang
kebahasaan teks naratif, lisan dan | tejgh diamati ke dalam bahasa sendiri yang lebih
tulis sederhana terkait legenda sederhana
rakyat

B. TujuanPembelajaran

Peserta didik manipu mencari kosa kata yang sulit dan_mencari arti

dari kosa kata tersebut.

Peserta didik mampu menceritakan Kenibali ieks tersebut.

C. MateriPembelajaran

1. Fungsi social teksnaratif

A text that entertains or amuses the readers or listener with fictional

story

2. Struktur teks teks naratif, yangmeliputi:

a. Orientation, the part of narrative text that introduces the

characters and the setting of thestory

b. Complication, the part of narrative text that tells about
the problem thatis faced by the maincharacter

c. Resolution, the ending of the story it can be either tragedy

orcomedy
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3. Unsur kebahasaan teks naratif yangmeliputi;
a. Simple past tense
b. Direct-Indirect speech
¢. Adverb of time
D. Metode Pembelajaran

a
b.
c

PN o g
putghars desg? 2 &
o & S

<

KEGIATAN INTI ( 60 Menit)
Kegiatan eserta didik diberikan materi tentang teks narrative untuk
Literasi elihat, mengamati, membaca dan menuliskannya kembali.
Critical Peserta didik diberikan kesempatan untuk membaca text tersebut,
thinking mengidentifikasi dan menemukan hal-hal atau kosa kata yang
belum diketahuinya dan mencari arti kosa kata tersebut.
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Collaboration | Peserta didik dibentuk dalam beberapa kelompok untuk
mendiskusikan, mengumpulkan informasi, menceritakan ulang
dan saling bertukar fikiran tentang mengenai teks tersebut.

|Communication [Setiap perwakilan kelompok mempresentasikan terkait cerita
tersebut dﬂﬂﬁﬂﬂﬂm spunakan bahasa mereka sendini

\ -
\
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APPENDIX B

INSTRUMENT OF PRE-TEST

Two Brothers

56
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Read the text above and answer these questions!

. What type of the text is used by the writer?
. What is the title of the text?
3. What is the main idea of the first paragraph?

1
2
3
4
5.
6
7
8
9

10. Once upon ‘a time, there > b ERNOIREONR and Ombah.
They were ambitious and won because they wanted to be the King's
ministers. They claim to be smart and many things they know. However,
this was denied by the king. The king did not believe them because they
were caught lying. The king was angry and finally they were thrown in to

the crocodile river.
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INSTRUMENT OF POST-TEST

Snow white and the Seven Drawfs
Once upon a time there lived a little girl named Snow White. She lived
with her aunt and uncle because her parents were dead.
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Read the text above and answer these questions!

1.
2.
3
4.
3.
6.
7.

What type of the text is used by the writer?
What is the title of the text?
What is the main idea of the second paragraph?

Zn

10. Once upon a time there lived a little girl named Snow White, She lives
with her aunt and uncle because his parents are dead. One day he heard her
uncle and aunt talking about leaving Snow White in the castle because
they both wanted to go to America and they didn't have enough money to
take Snow White. Snow White didn't want her uncle and aunt to do that,
50 she decided that it would be best if she ran away., The next moming,
he ran into the forest. He was very tired and hungry. Then he saw a small
hut. He knocked but no one answered so she went inside and fell asleep.




&

Then the seven dwarves came and saw Snow White wakeup. After that,
Snow White told her condition and the seven dwarves let her live together.
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APPENDIX C
The Students' Score of Pre-test
Pre-test
Interpretive Reading
No Respondents Comprehension | Comprehension

Conclusion

1

2

3

4

5 ®

7 =

8 7§

9

10

11

12

13

14

15 | Siti Sarah Putri Zahwa 20 2 55
16 | St. Fatimah Azzahra 20 1 53
17 | Stevani Ela 21 1 55
18 | Surya Qolby Jr 18 1 48
19 | Syakira 30 3 83
20 | Nurul Putri Delima 23 1 60
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APPENDIX D

The Students’ Score of Post-test

Post-test

Interpretive ~ Reading
Comprehension | Comprehension

No Respondents

Score
98

%—

=T [ - - T (N - L T Y~ P T O

10

11

12

13

14 | Siti Rabiatul Annisa B

15 | Siti Sarah Putri Zahwa 25 3 70
16 | St. Fatimah Azzahra 29 4 83
17 | Stevani Ela 28 4 80
18 | Surya Qolby Ir 29 3 80
19 | Syakira 36 4 100
20 | Nurul Putri Delima 30 4 85
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APPENDIX E
The Students’ Row of Pre-test
Pre-test
_ _ Interpretive
No Respondents Comprehension
Conclusion

\l\"“ S84,
3\\\“"’:///;

. =
||||||||||

15 | Siti Sarah Putri Zahwa 56 50
16 | St. Fatimah Azzahra 56 25
17 | Stevani Ela 58 25
18 | Surya Qolby Jr 50 25
19 | Syakira 83 75
20 | Nurul Putri Delima 63 »

Total Yk 1099 2x=875

Mean Score (X) X=54.95 X=43.75




APPENDIX F

The Students’ Row of Post-test

Post-test

Interpretive
Comprehension

No Respondents

Conclusion

T2,
ﬁllln u\\\\

7N . O

\\

15 | siti Sarah Putri Zahwa 69 75
16 | St. Fatirah Azzahra 81 100
17 | Stevani Ela 78 100
18 | Surya Qolby Jr 81 75
19 | Syakira 100 100
20 | Nurul Putri Delima 83 100
Total 2X= 1668 2x=1575
Mean Score (X) X=834 X="78,75




APPENDIX G

The students’ Scores of Pre-test (X|) and Post-test (X, ), Gain/Difference
between The matched pairs (D), and Square of the Gain (D?)

1. Literal Comprehension

No Respondents

|

2

3

4

5

6

7

8

9 o R 44

10 //"'II\“"‘\ -" .@B’

11 '

12 '

13

14

15

16 | St. Fatimah Azzahra 56 g1 25 625

17 | Stevani Ela 58 78 20 400

18 | Surya Qolby Jr 50 81 31 961

19 | Syakira 83 100 17 289

20 | Nurul Putri Delima 63 83 20 400
Total ZXF!HH ZK=1668 ZD*SHI Z]ID’='IB'=I31




2. Interpretive Comprehension

Interpretive Comprehension
No Respondents :
Pre-test | Post-test | D (X2-X1) D?

1 | A. Muh Ramadhani 75 100 25 625
2 | Abd. Majid 50 0 0 0

3 | Abdul Muin 0 0
4 | Aldi Adrianto 0 0
5 | Fahry Rezky Reza 5625
6 | Fitra 625
7 X \ . 00
8 )

9 | M

10 | Nur

11| N

12 | Nurul

13 | Rs 3
14 | Siti Rabi 2 500
15 | Siti Sarah 625
16 | St. Fatimah 5625
17 | Stevani Ela \ 5625
18 | Surya Qolby I 2500
19 | Syakira 625
20 | Nurul Putri Delima 25 100 75 5625

Total ZX=B75 ZX=1 575 ZDHT{HI ZD’=375W
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APPENDIX H

1. Scoring Classification of the students pre-test and post-test Literal

Literal Comprehension
No Respondents Pre- Post- .
ot fost Classification
A. Muh Ramadhani 75 97 Excellent

..........

. lS";,. 1
SR ARG

18 | Surya Qolby Jr 50 Poor 81 Good

19 | Syakira 83 Good 100 Excellent

20 | Nurul Putri Delima 63 Fair 83 Good
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2. Scoring Classification of the students pre-test and post-test Interpretive

Interpretive Comprehension
No Respondents Pre- Post-
oo Classification - Classification
A. Muh Ramadhani 75 aitly good | 100 Excellent

19 | Syakira 75 Fairly good 100 Excellent

20 | Nurul Putri Delima 25 Very poor 100 Excellent
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APPENDIX I

Mean score of the Pre-test and Post-test and Gain (D)

a. The students’ mean score of pre-test and post-test in reading for literal

=78.75 (Good)




¢ The students’ Mean score of gain (D) literal comprehension
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APPENDIX J
The percentage of the students’ development in reading comprehension




APPENDIX I
Test of significance
a. Test of significance of Literal Comprehension

S
» L‘H\
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\J




b. Test of Slglllﬁcm of interpretive comprehension




APPENDIX K

Table Distribution of T-Value

Degree of freedom (df) =N - 1=20-1=19
T- table= 2.09302

74

Pr 0.25 0.10 0.05 0.025 0.01 0.005 0.001
df 0.50 0.20 0.10 0.059 0.02 0.010 0.002

1 110000 | 307768 | 631375 | 127062 | 3182052 | 63165674 | 31830

2 | 08165 | 188562 4 2.91999 u%.ﬁs__ﬁ_%gsﬁ Q992484 | 22327

3 07648 | 163774 [1235336._ 1 /18245 | 454070 5.84091 [ 10214

4 (07407 | 153321 0 213188°) 2.77pd5 374695 . 460409 | 7.1731

5 107266 L1 47588 (~2.01505 | 2 S7NSK 136493 | 403214 | 58934

6 | 071750 143976 194318 | 244 1142674 330743 | 52076

7 107441 4147140240 ] 89438 36862 . 290795 { 3149948 |.47852

8 (07063 | 1739682 | 1 RS5955 |2 R9R46 1.35539 | 4.5007

9 07027 | 1138303 | {.R3311 282144 124984 | 42968
10| 06998 | {37218 | 181246 | 276377 | 316927 | 41437
11 | 06974 | 136343 | 1 79388 | 271808 310581 140247
12 | 06954 | 135622 | 178279 268100 | 305454 | 19296
13 | 06938 | 135017 | 177093 2635031 301228 | 38519
14 | 06924 | 134503 | 176131 262449 | 207684 | 3 7873
15 106912 | 134061 | 175305 |2 60248 203671, | 317328
16| 0.6901 | 133676 | 1 74588 258349 [ 702078 | 36861
17 | 06892 | 1373138 | 173961 2566093 380823 | 36457
18 | 06883 | 133039 . 1.73406 255238 [ 2 R/7R44 | 16104
19 OAR7AT T3P 720t 2 253948 ) 286093 | 3.5794
20 | 0.6869 | 1 32534, | 1.72472. | 2 0R596 2.52798 284534 | 315518
21 06863 | 132319 4 172074 207961 251765 283136 | 35271
22 106RS8 | 132124 1.71714 | 207387 2 50832 281876 | 3.5049
23 | 06851 | 131946 | 1.71387C 1 2.06866 2 49987 280734 | 34849
24 | 06848 | 131784 | 171088 |.2:06390. | 249216 | 279694 | 346A7
25 06844 | 131635 | 170814 | 205954 2 48511 2 78744 | 34501
26 | 06840 | 131497 | 170562 | 205553 2 478A1 2 77871 | 34350
27 | 06836 | 131370 | 1.70329 | 2.05183 247266 | 277068 | 34210
28 | 06833 | 131253 | 1.70113 | 2.04841 246714 276326 | 34081
29 06830 . 131143 | 169913 | 204523 2 462012 2.75639 | 33962
30 06827 | 131042 | 169726 | 204227 2 45726 2 75000 | 33851
31 06824 | 130946 | 1.69552 | 2.03951 245282 2.74404 | 3.3749
32 | 06822 | 1.30857 | 1.69389 | 203693 2. 44R6R 2 73848 | 3.3653
33 [ 06820 | 130774 | 169236 | 203452 2 44479 2 73328 | 13563
34 | 0.6817 1.30695 1.69092 | 2.03224 244115 2.72839 | 3.3479
35 [ 06815 | 130621 | 168957 | 203011 243772 272381 | 3.3400
36 | 06813 | 1.30551 | 1.68830 ! 202809 2 43449 271948 | 3.3326
37 |06RI1 | 130485 | 168709 | 202619 | 243145 | 271541 | 33256
3R 106810 | 130423 | 168595 | 202439 2 42857 271156 [ 313190
39 | 0.6808 1.30364 1.68488 | 2.02269 242584 2.70791 | 33127
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APPENDIX 1

Students’ answer of Pre-test
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APPENDIX J

Students’ answer of Pre-test

mﬂrﬁﬁnﬁ pesh-test
kgr Answar

_.m wakaup, MMM

_eendikion mﬂﬂqw_m_
cather, R
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