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ABSTRACT

Aswin Nurdin, 2021. Analisis Kesalahan Siswa dalam Menulis Recount Text
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CHAPTER I

INTRODUCTION

0 use it properly and

NS MUK, N\

o

and students. Everyone can be more organized and automatically make copies

of documents in Google Docs.

The background of this research plan is the result of unstructured
interviews of researcher with English teachers at Smp Muhammadiyah 12
Makassar, that the main problem faced by the students in writing activities is
the rules of grammar. Most of the students are increasingly having difficulty in
choosing a verb to write. One of the mistake make by the student’s in writing

recount textis in choosing the right form of verb for past events.

1



Recount text is one of the text genres that the students learn. Knapp and
Watkins (2005) said that a recount is a sequential text that does little more than

sequencing a series of events. It is the simplest type of narrative genre. A

recount is different from a narrati terms of the problems in the

random or mispronounce performance errors failure to properly utilize
recognized systems (Brown, 1980). An error refers performance error i.e.
random guess or slip. Error caused by hesitated, slipped on the tongue. Students,
who make mistakes, will someday do so use one form and sometimes the other.

This shows inconsistency.



B. Research Question
Based on the problem above, the researcher identifies the research question.

I. 'What are the most common types of students’ errors in recount text written
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1. This research is very useful for the s improve their writing skills
to make it more accurate and precise in the future. Also, it can help students
not to make the same mistakes, especially in producing simply written
experience stories in the form of recount text. One way is to pay attention
to changes in verbs and know how to make good, precise sentences.

2. The result is very meaningful for English teachers because the analysis can

be used as a reference if they want to make a recount text teaching medium.

Teachers can help students to better understand changes in past forms by




knowing students' difficulties English teachers can teach better and be more

creative. Also, the English teacher must assist students in developing




CHAPTERII

REVIEW OF RELATED LITERATURE

A. Previous Related Research Findin

| o e gL

experimenting with the knowledge they were learning.

2. Cholipah (2017) had project about Grammatical Error Analysis of Students®
Writing Recount Text a Case Study at Second grade Students of SMP
Nusantara Plus. The objective of his study was to analyze the common error
on students’ writing made by the second grade students of Junior High
School. He used Betty Schrampfer Azzar's Errors Classification to analyze
the students® errors. The researcher finding showed that the common kind

of errors that the students made was error in Verb Tense which received 93




errors from 301 errors or 30.89%. The other students error was in add a word

which the result was 59 errors or 19.60%, and 33 or 10.96% errors in

spelling. Those were the top-three errors made by students. Most of the

participants. Nagele (2017) said that teachers can be creative actively
student-centered, collaborative, and unforgettable lessons Google
Classroom, because it provides easy-to-use learning features with students
from all categories able to work together. Google Classroom is useful for
all students category and includes adult learners. It also has several benefits
such as paperless, can be accessed anywhere and anywhere as long as there

is an internet connection and from any device, to communicate between




teachers and students, to give feedback to students, and personalized
learning. It has a make learning feature teachers create and handle
assignments actively and also provide feedback to students. Google

Classroom makes it easy for tes A andle student work. That helpful

od

C. Error Analysis
1. The Understanding of Error Analysis
In the middle of the twentieth century, one of the most pursuits of
applied linguistic branches was the study of two languages in contrast.
Eventually, the backlog of comparative and contrastive data on a myriad of
pairs of languages yielded Contrastive Analysis Hypothesis (CAH),'The

main focus of Contrastive Analysis (CA) was on comparing the mother




tongue (MT) and the target language (TL) in order to predict or explain the
errors made by learners.? CA lasted until late 60°s affected by behaviorist
theory which considered second language acquisition as learning new sets

of habits and transferring the le

however those have a little bit of difference. For instance, James (1998)
states there are four causes that affect errors and Norrish (1983) claims that
there are three factors that cause errors. Norrish (1983). He classified the
cause of errors into three types that is carelessness, first language
interference, and translation”. Those causes of error would be discussed

briefly below. Carelessness is often closely related to lack of motivation.




Many teachers will admit that it is not always the students’ fault if they lose
interest; perhaps, the materials and/or the style of presentation do not suit
ing a language (a mother tongue or
foreign language) is a habit forn v’\ en someone learns new language,

the old language willd \.

them. Norrish (1983) states that lez

his cause of the error is

interest; perhaps the materials and/or the style of presentation do not suit

him.

b. First language interference: Learning a language (mother tongue or a
foreign language) was a matter of habit information. The learners
‘utterances were thought to be gradually shaped ‘towards those of the
language he was learning.

¢. Translation: Probably the most students make errors is translation. This




happens because a student translates his first language sentence of
idiomatic expression in to the target language word by word.

3. The Types of Error

Classifies errors there aré four eategories: Ommision, Addition,

miaformaﬁun, additior
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correct verb is happened”. The correct sentence is illustrated in
2) A strange thing happened to me yesterday. The sentence b) is correct
because the sentence above uses simple past tense. So, the proper

verb to be used in that sentence is “happened”.

10




B. Addition

Addition error is the opposite of omission. They are characterised

byﬂtepre&anceui’miwm. hich must not appear in well-formed
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r.xcepﬁonal. items of the given class that do not take a marker. Thus,
regularization is an error that happens when learners add morpheme
to the exceptional word. Dulay illustrated an example of the use of
regularization error in word “sheeps”. There is an error in using plural

marker in word “sheeps”. The correct word is “sheep”.

1




3) Simple addition

Simple addition errors characterize all addition errors. It is the

use of an item which should not be appeared in a well formed

supplies something, although it is incorrect.™ For example:

There are three types of misformation errors, they are
mg_ularizatinn- errors, archi-forms, and alternating forms. The
explanation is elaborated as follows:
‘a, Regularization Errors

Regularization errors that fall under the misformation

12




category are those in which a regular marker is used in place of an
irregular one, as in  for ran or gooses for 33

D. Misoreder

‘As the label suggests, misordering errors are characterized by the
incorrect placement of a meorpheme or group of morphemes in an
utterance. For example, in the utterance.

1) Heis all the time late.
2) What Daddy is doing?

3) 1don‘t know what is that.

13




The correct utterances are:

1) He is late all the time.

2) What is Daddy doing

3) Idon‘t know y 4/\

step attempts to account for how and why the student’s errors oceur.

d. Evaluation of errors. In this step, the teacher gives evaluation from thetask
done by the students depends on the task that the teacher will be giving
to the students.

e. Preventing/correcting of errors. The last step is correction of errors; the
teacher checks the errors and then gives the correct one. It is done to

make the students realize with their errors in order to prevent the students

14




make the same errors later.

Carl James in his book —Error in Language Learning and Use:

Exploring Error Analysisl explains that there are five procedures in

identification of errors:

a. Error detection

help students perform a different kind of activity (in his case speaking and
listeriing). Writing is one of language skillwhich is defined by Brown (2001)

as “the graphic representation of spoken language. and that written
performance is much like oral performance, theonlydifference lying in graphic
instead of auditory signals. Meanwhile, Harmer (2004) states that writing is
about grammatically correct sentences. The information, ideas, and message
are wrapped in the form of text, which conventionally agreed by the language

states that writing is a process of sharing information, message, or ideas in user

15




community about some criteria with them. They are Purpose, Rhetorical
structure, Linguisic realization or grammatical structures. Harmer (2007)

mentioned that writing involves planning what we are going to write. First

5. Judgment skills: the ability to write in an appropriate manner for a
particular purpose with a particular audience in mind, together with an
ability to select, organize and order relevant information.

From the statements of definition of writing above, researcher conclude
that writing is a process of exploring mind in written form, generalization idea,
exploring mind in complex by using the correct grammalical inside.
Furthermore, writing is about putting a mind in a written form based on the

16




topic that has determined before.

Related to improving writing skill, according to Saiful (2014) The

research findings indicated that use of Generative Learning Model could

b. Description
Description tells how something looks or feels or sounds. It talks about
such features as size, shape, color, sound, or taste. Description
sometimes follows space order.

¢. Exposition
Exposition is writing that explain something. It often answer the

questions what, how, and why. Its purpose is to present ideas and 1o




make them as clear as possible. It can be said that exposition follows

logical order. This means that paragraphs are arranged in such a way
that the reader can understand the researcher’s thought. In logical order,

if we were speaking to the person.
3. The Function of Writing
According Chodiyah (2012) written language serves a range of
function in everyday life, including the following:
a. Primary for action Public sign, e.g. on roads and stations; product labels
and instruction on food, tools or toys purchased, recipes, maps,
television and radio guides bills; menus, telephone directories, ballot

18




papers, computer manual monitors and printouts. To socials contact.

Personal correspondence letters, postcard, greeting cards.
b. Primarily for information Newspaper (news, editorial) and current

affairs magazines, hobby non-fiction books, including

CLLll

\'////'um‘\\\ ﬁ
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example is used in diary, blog, letter, biography, travel report, police report,

sport report, etc.
. Types of Recount Text

According Barwick (1999) there are different types of recounts with
varying levels of language and content according to the audience and
purpose.
a. Personal Recount A personal recount retells an activity that the

19




researcher or speaker has experienced. It has personal and emotive

comments and anecdotes added and may take the form of an oral story, a

letter or a diary entry. It is written in the first person using personal

achievement).This recount is usually written in third person using
pronouns he, she and they. It may be written in the passive voice.

¢. Imaginary recount The imaginary details of a literary or story recount are
placed in a realistic context. Character development is emphasized with
the narrator responding emotively to the events. The sequence of details
may be changed but who, what, when and where are still included. The

literary recount is generally written in the first person using me or us,

20




establishing a relationship between the researcher and reader or speaker
and listener, for example my diary as a child in space.

d. Procedural Recount Procedural recounts record, in an oral or written

3. Generic Structure of Recount Text
The recount text has three parts:
a, Orientation takes in the First paragraph that give background
information about who, what, where and when.
b. Event Tell what happened and in what sequence. A record of events
usually recounted in chronological order, named; event 1, event 2, event

3

21



Whereas Hardy and Klarwein as cited in Emilda (2010) state the generic

structure of recount text consist of orientation, series of events and re-

e. Descriptive words add details about who, what, when, where and how,
e.g. Last night in the Blue Crib restaurant, the irritated man angrily threw
the broken plate off the stained table.

f. Adverbs and adverbial phrases sequence events in time and indicate
place. e.g. In 1927, On 6 June 1824

g. Technical (the thorax, the abdomen) and abstract language (beauty) are

use to add credence to the texts.




h. Texts are written in past tense to retell past events. e.g. she smile.

i. Conjunctions (when, but) to combine clauses and connectives to
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-assignments. After collecting the test documents, the researcher would analyze
the documents one by one to get data about their writing ability.

24



CHAPTER 11T

RESEARCH METHODOLOGY

P
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g (afepy

the populations were 25 students.
2. Sample
The researcher has used purposive sampling technique. According to
Sugiyono (2010) purposive sampling is a technique for determining
research samples with certain considerations that aim to make the data
obtained later be more representative. The researcher has taked 10 students

from one class at the eighth-grade of junior high school students of Smp



Muhammadiyah 12 Makassar.

C. Research Instrument

. / pase A recour \
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with the English teacher to arrange the time to do the research.

3. Researcher conducted research on eighth-grade students and got a class as
the research sample based on purposive sampling. Before giving the writing
test, the researcher looked at the teaching and learning process on google
class. The English teacher provides explanations to students with the topic
of recount text. After explaining the material, the researcher provided

directions and guidelines for how to do the recount text test in google




4. Next, the researchers collected the students' writing tests and check them by

circling the wrong words or sentences and return them to the students to

10. The final step, the researcher drew conclusions from the research that has

been done.

27



E. Technique of Data Analysis

was conveyed in a descriptive analysis way to described and interpreted the

respondent N = highest value x number of components in types of errors. To
find a picture of each component in types of errors N = (the number of each
error score x the respective error frequency x number of respondents) as for the

presentation research guidelines as follows:



Interval Category
81%- 100 % Very Good

61% - 80% Good

41% - 60%

29




CHAPTER IV
FINDINGS AND DISCUSSIONS
A. Findings
1. The Description and A Errors
The researc nts" number of each
error, ' a table and
co 4 d
4 A )
\ ~
9 -
The Stu - 3 Total
)
Student’ 12
Student ¢ 11
Student 3 S N 14
Student 4 14
Student 3 7
Student 6 1 0 13
Student 7 1 2 5 i} 8
Student 8 2 4 I 0 7
Student 9 2 3 11 0 16
Student 10 3 5 5 0 13
Total 20 40 52 3 115
P e of | 1704 35% 45% 3% 100%
Table 4.1
30




The percentages of the recapitulation of students’ errors converted
into a pie chart. The pie chart covers the highest and lowest rank as follows,

The Classification of Error

The pie chart above based on the students’ writing data explains the

varieties of errors that students made. The researcher elaborated the result of

the pie chart above started from the highest error number until the lowest rank.

3l



1) Misformation
Most of students made an error in misformation which the error

was 52 or 45%. An example sentence of it was “The atmosphere in the

village is very cool” It sha

>

was “l also saw lots of monkeys..." It should be “I also saw lot of
monkeys”. Other example of error in word choice was “1 played
playstation untill 2.00 am™ It should be I played playstation until 2.00
am.” The researcher assumed that carelessness was caused by addition
error. The students wrote the wrong word that did not need in the

SEII.tEIlD'_ﬁ.
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3) Omission

In this type of error, the students made 20 or 17% errors. The

Researcher predicted this error caused by Translation. It occurred when

Based on the description of data above, the resercher analyzed the
data by presenting the cause of students’ errors, The researcher analyzed the
students’ cause of error according to Norrish (1983). The researcher
classified the cause of errors into three types that is carelessness, first
language interference, and translation”, After analyzing the data, researcher
calculated them. The researcher drew up the total calculation into table.

After that, researcher made the percentages based on the total result and

3




converting the percentages into a pie chart. The table below was the

recapitulation of students’ cause of errors.

from the highest until the least rank as follows.

34




Percentage Cause of Error

Interference-related to the students” learning style first language
Interference occurred when the students were influenced by the first
language in using the target language. The interference of the first
language involved in the language learning process. It commonly
happened for foreign learners when they learn a second language or
foreign language. These were the example errors caused by first

language Interference “We go in the morning.” it should be “We went

35




in the morning.” Another example is “At night, we held a fire camp

night.” it should be “At night, we held a camp fire night”.

students had misperception of teacher’s explanation from the materials

given that leads them to make the error. “...and the next day moring
we went to the recreation area is which has very beautiful waterfall.”
which the correct “...and the next morning we went to the recreation
area which has a very beautiful waterfall.”
B. Discussions
The discussion of the research findings there were two problems

36



statements in this research and the discussion only focuses on them. In the previous
chapter, the aim of the study was to know the comman type of errors and the main

causes of errors in writing recount text by students of Smp Muhammadiyah 12

ound in writing recount

M “',b e v
N\ // <
A“\““"""u'

characterized by wrong form of morpheme or structure. In this condition,

learners still supply something in their second language production even
thought.

The researcher interpreted the data based on the description and
analysis data above. The result shows that the most common tipe of errors
made by the students in writing recount text was misformation which was 52

or 45% error. English was a language which has difference in spoken and

37



written. When the students spoke in English they did not think about the
capital letter but when they write a paragraph they have to pay attention to the

tenses and adverb of time. Therefore most of students were error in

language, the first language would interfere the target language in their

translation. This was probably the most common cause of error.

38




CHAPTER V

CONCLUSION AND SUGGESTION

Muhammadiyah 12 Makassar there were carelessness, first language
interference, and translation. In this study, the researcher found less
carelessness because there were no interview and discussion processes in the
application. the researcher could not know which student recheck the task or
not. this was one of the weaknesses of learning writing using the google

application.

39




B. Suggestion
The researcher suggested that the students should learned more about
English tenses practically, especially in writing. Students should know how to write

a good sentence in terms of lang
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retelling events in the order in which they happened. Recounts are written to

retell events with the purpose of either informing or entertaining their audience
(or both).

In a simple word the purpose of recount text is To retell past experience

45




C. GENERIC STRUCTURE OF RECOUNT TEXT

In each example of recount text, there are theree parts that characterize

the language structure of recount text. The theree parts are:

5. Using action verd, e.g. went, stayed.




E. EXAMPLE OF RECOUNT TEXT

1.

A Trip To Borobudur Temple

(Orientation) Last week, | spent my holiday in Jogjakaita, | went to
Borobudur Temple. My family and [ went there early moming.
(Fvents)We went to Borobudur Temple by private car. 1 had
prepared everything before we went to Jogja. While we were driving,
we could see some beautiful views of mountains, forests, and
waterfalls.

My family and [ arrived at Borobudwr Temple at 11:30 in the
afternoon. There, | saw many tourists. Borobudur Temple was
crowded in that holiday vacation. I could learn and practice speaking
English with one of foreign tourists. His name was Jack. He was very
friendly. It was my first time to speak English with foreign tourist.
(Re-orientation) We went back at 04:30 in the evening. It was a

very interesting vacation.

47




2. Going to School
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I would leave home at 8 am on th

lane. After a walk of about 700 metres [ would be able to see the tall
steeple of the school.

(Re-orientation) The playground would be full in the summer and
the noise would make me want to rush into the yard and get into a

good game of football before the bell went.



3. Came Late to school

(Orientation)Last wednesday, I came late to my =chool because |
played playstation untill 2.00 am in the night. Because that | woke
up late.

(Events)! woke up about 6.30 am and the class would be began at
7.00 am. I ran to bathroom to take a bath. 1 usually had o break fast
after took a barh, butin that day 1 did not do that.

I always went to schoo! by my mayorcycle, But in that day, I forgot
where I'put the key. So, [ went to the school by public transportion.
[t made me took a longer time. | arrived at school at 7.15 am, | ran
to my class but I saw my teacher has stood in front of the class to
teach. | entered to my class and of course my teacher was angry to
me because | came late.

(Re-orientation)It was my bad experience and | hoped | would not

do that again
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|
Student 3 2 5 5 12
Student 4 B 5 3 10
Student 5 0 6 4 10
Student 6 1 5 6 12
“Student 7 2 9 4 15
Student 8 P 4 2 8
Student 9 2 6 3 T
Student 10 > 5 4 1
Total 20 57 38 15
Percentage 17% 50% 33% 100%
Cause of Error
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Appendix 3

Students Workshee

Tambahkan komentar pribadi




53



R Ui T
RN Ay

A\ A&




D S

Apendix 4
How to Using of Google Classroom

The first time to using Google Classrom. you must have an active internet

3. Enter your password and click Next.
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4. If there 1s 1 welcome message, review it and click Accept.
3. If you're using an Google Workspace for Education account, click I'm A
Student or I'm A Tcacher.

Tip: Users withi personal Google Accounts won't see this option.

56



6. Click Get Started.

Google Classroo

O

Switch to a ditferent account
Ifyou're signed in to multiple accounts and need to switch (o the account that
vou use with Classroom:
I. Atthe top, cliek your profile image or initial.
2. Seleet the acoount.
a. Create a class by tcacher
I. Go to classroom google.com.

2. Atthe top of the classes page, click Add Create class,

I

ooale Classroom +

I
| Create class
[ j
Q.

Note: If you don't see “Create class”, your account only lets you join classes.

Switch accounts or contact your Google Workspace administrator for help.




T

b. Join a class by Student




To use Classroom, you sign in on your computer or mobile device and join
classes. After you join a class, you can get work from your teacher and

communicate with your classmates.

a. Join with a class link

% Make sure to sign in with the correct account. If you're already
signed in and need to switch accounts, in the top-right corner, click your

profile picture select or add your account.




3. At the top, click Join class.

= GCoogle Classroom +

have spaces or special symbols.

¢. Join with an email invite

Your teacher might send you an email invite. You can join the class from the
email or in Classroom.

Accept the invite in Classroom :

1. Go to classroom.google.com.




2. Make sure to sign in with the correct account. If you're already
signed in and need to switch accounts, in the top-right corner, click your
profile picture /select or add your account

On the class card, click

cd

61




62




U \7\

%;, L.“*
/I.\ >
(V) N

““AKAAN UP\

63



Apendix 6
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