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ABSTRACT

ASTIANI 2022. Department of English Education, Faculty of Teacher Training and
Education, Universitas Muhammadivah Makassar. “The Fffectiveness of Using the
Fhipped English  Classroom (FEC)  Strategy  to  Improve Students’  Reading
Comprehension Skill ar Eleven Gradefl/PT SMA NEGERI 17 BONE.” under the

guidance of Eny Syatriana and Firmayg

This study aims to detews iveness of using the Flipped English
Classroom strategy 10 impr 2 comprehension skills of elevent
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ABSTRAK

ASTIANI 2022. Jurusan Pendidikan Bahasa Inggns, Fakultas Keguruan dan
limu Pendidikan, Umiversitas Muhammadivah Makassar. “Efektivitas Penggunaan
Strategi Flipped English Classroom (FEC) untuk Meningkatkan Kemampuan
Pemahaman Membaca Siswa Kelas Sebelas UPT SMA NEGERI 17 BONL.” di bawah
bimbingan Eny Syatriana dan Firma

Penelittan 1 bertujuan

| keefektifan penggunaan strategi
gmampuan pemahaman membaca

Penelitian i iental, dengan desain penelitian
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MOTTO

PROVE YOURSELF TO YOURSELF, NOT OTHERS
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CHAPTER 1
INTRODUCTION

A. Background
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students who are the center of the learming process (students center),




Azis, 2019. Digital learning is carried out freely and can be accessed through
computers, mobile phones, or iPods, published in amimated videos and

interesting articles to attract students' interest and motivation to learn.

I T

IS @ umque
outside the

ing. students gain
knowledge and understanding at home, such as through videos made by the

Teacher or articles, then practiced and discussed in class so that teachers can



monitor and provide corrections to students. Singh et al., 2018 states that the

Flipped Classroom's purpose is to change leaming from passive learning to

accelerated or active learning to cultivate skills at a cognitively demanding

Based on the problem question above, the researcher would know

whether using the Flipped English Classroom Strategy effectively improves




D. Significance of Study

students” literal reading comprehension skills in Analytical Exposition Text at
student 11"-grade UPT SMA Negeri 17 Bone.

1. Theoretically
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CHAPTER I

REVIEW OF RELATED LITERATURE

A. Review of Related Research Findi
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Another researcher was Abdelshaheed, 2017, “Using Flipped Learning Model
in Teaching the English Language among Female English Majors in Majmaah

Uneversity Bothnia™ This study used a one-group pre-test post-test design, The

results of this study are students like the Eljppr:d learning model and feel interested

in using it. And there 1s a signifj asc from the pre-test value to the post-
tcstvl]ueuﬁerhuun \
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The results of this study are four categories based on content analysis of responses

from pre-service English teachers in the use of reverse classes: overcoming time




constraints in class, learning at their own pace, improving student preparation, and
increasing class participation,

Based on the conclusions outlined from the previous research above, there are

similarities and differences related to the research carmied out in this study. In terms

of similanties, the general si A;\ the previous research and the

ng Flipped Classroom as a
s of students” ability to

e

research to be carmed g |

yd

learning strateg

ding is a step to
oetal, 2018,

reading 1s an activity of analyzing and interpreting, which is done by the




reader to obtain the message contained in the reading that the author wants

to convey to the reader in written form.

According to Neumann et al., 2008, Reading 1s the key to gaining
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reading, the purpose of reading, as well as the knowledge and techniques of

D

the reader



According to Ardiana, 2015, Reading 1s a flexible activity for
students because they can get information from the texts they have read.

Furthermore, reading is an activity that is also a process carried out by a

bored or lacking interest in the teaching and leaming process. Therefore,

when reading a book or dictating to students, the teacher must
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demonstrate how to use the scanning method effectively, especially in

analyzing certain information, Students must also know and understand

that reading is not necessary to read the entire contents of the text.




5) Searching

This searching technique is where the reader quickly moves the

page to a particular page component to complete the understanding he
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Hardiana, 2021 Reading Comprehension is the process by which the

reader forms meaning from the written text that the student reads and then




connects the student’s prior knowledge with the text about the topic.
Reading comprehension can also be defined as understanding what is told
in a text, knowing the details of the text, knowing the main issue or idea,

then combining it with their knowledge of the topics discussed in the text

involvement on the part of the reader. This is the usual understanding

I



of the author's ideas or words. At this level, the message from the author
is received but not evaluated or checked

b) Interpretive Comprehension

At this level, the reader not only knows what the author is saying

ﬁéf

-

describes the author’s thoughts about the phenomena around him. When

writing this text, the author’s opinion is involved because to make it
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easier for readers to understand the meaning of the text, it must be
appropriately arranged using correct grammar.
According to Permatasari et al., 2018 claim that analytical

exposition is a text that explains the author's ideas about the phenomena
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of text that belongs to the Argumentation Text type, containing the

author's detailed thoughts about a phenomenon that is around, Kevin,




2022, states that Therefore, analytical exposition can be interpreted as a
type of text or writing that contains the author's views or opinions that
are descnbed carefully and carefully.

According to Hilda, 2021 Analvtical exposition text is an

English text whosu : o convey the author's view on an issue,

\»_ '1 exposition text 15 usually

ABLIN)
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b. Structure of Analytical Exposition Text

Br Sitepu, 2022, state that the structure of an analvtical

exposition text consists of thesis, arguments, and reiteration, namely:
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intensive attention. In writing an argument, the author must explain

the discussed topic in more detail The opinions described in this
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argumentation section must be related to those mentioned in the
previous section, namely the thesis, to focus and avoid too broad a

discussion.

conjunction. The following 15 a group of conjunctions:

a) To add an idea or opinion: in addition 1o, besides, furthermore.
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students are asked to be involved and complete some early leaming

matenals online independently at home as one of the preparations for face-

to-face learning in class.

Hatmanti & Septianingrum, 2020 states that Learning Strategies based
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Figure 2.1 The difference between flipped English classroom learning strategies and
traditional learning adapted from Knewton 2011 in Rohmah et al, 2019




According to Abdullah et al, 2019, reverse class 15 a learning activity
where students are instructed to watch videos or read articles outside of
class or before entening class This allows students to study at their own

ume and pace before class starts. In addition, 1t will enable teachers to use

l
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students. This strategy provides broad learming opportunities for

students with different learning styles (according to the class).



¢ Step 3. The teacher determines how 1o integrate the activities and tasks
given in the two environments. This step is important because the

reverse class is a mixed approach

d Step 4 Using a Learming Management System (LMS) in presenting all
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Figure 2.2 Essential steps in Flipped Classroom adapted from Singh et al., 2018
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- Structure of Flipped Classroom

Hwang et al, 2015 found that in the Flipped Classroom Learning
Strategy, the Teacher's role should be to direct students to discuss and think
and provide professional feedback and suggestions. Good quality self-study
pod problem-solving skills. Therefore,

can lead to discussion andfimp
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Watch video lecture
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Lecture time
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Teacher must make a lesson plan every minute so students can

participate actively in learning.
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2. Classroom learning activities need to be designed as well as possible so
that students can answer quizzes, solve problems, and make short videos

related to the matenal studied previously.

unifying theme that can identify the four pillars of F-L-1-P: an acronym for

the flexible environment, ntentional content, learning culture, and

e
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professional educators. Scott Chen Hsich et al, 2016 analyze these four
bases and argue that
1} Interms of a flexible environment, the researcher prepared online study

group facilities and phygical in-class directions for students to leam
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Learning using videos or reports provided by the teacher 1s carmied out

outside the classroom through online applications such as WhatsApp
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steps adopted from Sigh This study focuses on the effectiveness of using the
flipped classroom strategy to improve students’ reading comprehension skills in
exposition texts in the eleventh grade of UPT SMA Negen 17 Bone.

/ nl'tlus research is as follows:
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CHAPTERIH
RESEARCH METHODOLOGY

A. Research Design

collecting info : /
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5. The Classification of Students™ Score of Reading Comprehension

Table 3.2 Classification of the score of students’ Reading Comprehension




CHAPTER IV

FINDINGS AND DISCUSSION

A. FINDINGS
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Table 4.1 The Increase Students’ Literal Comprehension of
Generic Sturture

Pre-Test Post-Test Improvement (%)
Literal Pre-Test Post Test

5114 64.2%

Based op ab -ttt can be seen that the students’

of 31 14, after being

N
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Generic Sturucture

strategy.



43

Table. 4.2 The Rate Percentage and Frequency of the Students® Score

: : Pre-Test Post-Test
No. Classification Range
F %% F %2
I Very good 2100 | 0 0% 0 | 0%
2 Good 0 0% 0 (1%
3 Fa 0 0% 3 13 6%
4. 0% 4 18.2%
5 15 | 67.5%
, | 100%
ut of
\ A ’ out 0
_no
Yo
vz
| N
the
\ [ 29
G 4
)
()
<
AW ‘ .
= Very 3 = Very Poor

Figure 4.2 Graph of Percentages in Students’ Literal Comprehension of Generic
Structure



2. The Increase in Students’ Literal Comprehension wsing the Flipped
English Classroom of Content

a. Table of Mean Scores of Pre-Test and Post-Test
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from the mean score presented in the table above.



b. Graph of Mean Score of Pre-Test and Post-Test of Content

45

Content
50
20
0
20
10
0
[ 4
\ <
\~
] ~
e \ ‘ontent
)
° %
N 0%
0%
9.1%
4 Poor 61-70 0 0% 3 13.6%
Very poor 0-60 22 | 100% 17 | 772%
Total 22 100% 22 100%




The table above shows that in the Pre-Test, 22 (100%) students out of
22 students were classified as scoring “Very Poor.™ In addition, there were no

students classified as “Poor,” “Fairly,” “Good,” or “Very Good.”. At the same

time, the Post-Test table shows ere were 17 (77.2%) students classified

/N

two learning outcomes in paired samples, in this case the data processed were
pre-test and post-test 1s paired data. With the decision making cntena based on




a7

the probability value obtained. If the significance value of sig. (2-tailed) > 0.05

then HO is accepted Ha is rejected Meanwhile, if the significance value of sig.

(2-tailed) < 0.05 then HO 1s rejected and Ha is accepted. The results of the
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b. Literal Comprehension of Content

Table 4.6 T-Test of Students’ Literal Comprehension of Content

himl Samples Test

Sig (2-tailed)

lntu*v:l of the

after receving treatment using the Flipped English Classroom Learning Strategy

duning the understanding comprehension leaming process, the average student
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reading comprehension score increased by 64 2% and 75 2% according to the
information listed in tables 4.1 and 4.2,
It can be seen from the table above 4 5 an table 4.6, it can be said that HO s

rejected and Ha 1s accepted, so 1t be concluded that there 1s an average
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skills in analytical exposition text



CHAPTER V

CONCLUSION AND SUGGESTION

a. CONCLUSION

after being given treatment at Post-Test, the mean score showed a significant

increase in value from 26.59 o 46.59 . not only that but the decision making 1s
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also based on the results of the Paired sample t-test analysis which shows the
results of Sig (2-tailed) 0.000, which is lower than 0.05. (0.000<0.05), Thus, it
¢an be concluded that the Flipped English Classroom (FEC) learming strategy

effectively improves students’ relitling comprehension skills in analytical

exposition text.

b. SUGGESTIU

more effective and efficient research process.




APPENDIX 1
(LESSON PLAN)
RENCANA PELAKSANAAN PEMBELAJARAN (RPP)

x\\\ t‘w 7
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B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi (IPK)
I Kompetensi Dasar (KD) | Indikator Pencapaian Kompetensi (IPK) |




. Guru menyiapkan fisik dan psikis
peserta didik  dalam mengawali
kegiatan pembelajaran

. Guru memberikan [ce breaking

. Guru  menyampaikan  tujuan

‘‘‘‘‘‘

. Peserta  didik  membandingkan
antara  hasil identifikasi  mereka
dengan informasi atau data yang
telah mereka kumpulkan.




Verification
1. Peserta didik mendiskusikan
Analwtical  Exposition  Text  yang
diberikan guru dan segi struktur dan
kebahasaan.

9 «i‘»\
P, J*v::.ww \‘\l\

Nz I
ll - .

mengajar kegiatan p d dep
3. Guru membernkan kws berupa gmgle funn untuk mengetahu
peningkatan kemampuan pemahaman membaca siswa dibandingkan

 pertemuan benkutnya.
KEGIATAN DI KELAS (In Class)




Kegiatan Deskripsi Kegiatan o g

| Guru melakukan  pembukaan

Pendahuluan

WA ! ‘s / ﬁw “7
N VR~ 4 & $

& "o' ’c—\ = %
| DI 1edn o * *
“
oy

2. Dengan bimbingan dan 7
guru, peserta  didik  secara
berkelompok Y




informasi ninci tersirat dan atau
tersurat yang terdapat dalam sebuah
Analynical Exposition Text,

3. Peserta  didik  membandingkan
antara hnsll identifikast  mereka

M. ‘m /
;\w ‘w

kegistan “%
- llmm\\\\\x




PERTEMUAN KEEMPAT

PERSIAPAN (Pre-Class)

|. Memberikan pengarahan singkat selama kegiatan awal dalam
flipped class.

Guru memberikan arahan kepada siswa untuk mengumpulkan

! I 1 genangan informasi untuk proses belajar

mengajar kegiatan pemiselajaran di masa depan.

w
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b
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vang disajikan dan akan dijawab
melalu kegiatan belajar khususnya
pada maten Analvtical Expasition

lext,




Data Collection
I Guru membagi peserta didik dalam
beberapa kelompok yang terdiri dan
4-5 orang.
2. Guru memben kesempatan kepada
pesertad didik  untuk  berdiskusi




3. Guru menginformasikan rencana
kegiatan untuk pertemuan

4 Guru menutup kelas.

KEGIATAN PASCA KELAS (Post-Class)
1. Memotivasi siswa un perapkan pengetahuan yang telah mereka

wa dini kuis sebelumnya.
3 a siswa berupa penjelasan
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APPENDIX 2
TEACHING MATERIAL

E. PENGERTIAN ANALYTICAL EXPOSITION TEXT
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Semakin banyvak argumen yang ditampilkan, pembaca akan semakin

percaya bahwa topik yang dibahas adalah topik yang penting atau
membutuhkan perhatian.

3. Reiteration

‘/I/I&ng\

/ l, \\\\
’/ le' A\
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paling senng dipakai dalam analytical exposition text adalah:




* Adding information, yaitu menambahkan informasi, Contohnya seperti and,
moreover, in additon, dan also.

» Contrasting information, yaitu mengkontraskan sesuatu. Contohnya seperti
but, however, dan even tho

e  Causality, vaitu mep

energy, studies have shown how ecating breakfast can improve memory and



concentration levels and it can also make us happier as it can improve mood and
lower stress levels,
Breakfast provides energy needs. People’s energy needs vary depending on

activity levels and life stage but typig men require more energy than women.

Growing children require a lg : cxample boys aged 7-10 vears
dav, and girls aged 7-10 years
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Sleep helps your brain work properly. While you're sleeping, your brain is
prepanng for the next day, It's forming new pathways to help vou learn and
remember information.

Studies show that a good might g slecp improves learming. Whether you're

learning math, how to play th i “eperfect your golf swing, or how to

. 4
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role in physical health. sleep also helps maintain a healthy balance

3. Renteration: It 1s not included. It's optional



Pertemuan keempat

The Importance of Exercise

We all know that exercise is important in our daily lives, but we may not know

brain that controls memory and learning. This, in turn, boosts concentration levels



APPENDIX 3
INSTRUMEN PENELITIAN
(PRE-TEST)

d. Analytical exposition text
2. Why is the management of trash important in Indonesia?
a  It's essential to protect ourselves from germs




b. It doesn’t smell

¢. Very important to provide a healthy environment

d  So as not to flood
3 What problems will occur if the management of trash is not good?
1. Less waste producidon
ii. Breeding gre

N
1. Result -/ <

(‘ Pgb i UH4 ‘@;

Physical activity also keeps you in shape to enjoy leisure activities and safely
perform work and home chores. It offers great mental and social benefits as well The

Lancet released a senies of studies that attribute positive outcomes to physical activity,




APPENDIX 4

Student’s Paper for Pre-Test




APPENDIX 5
INSTRUMENT PENELITIAN
(POST-TEST)
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Second, because television 1s a very accessible medium, 1t has the potenual to
reach leamers that have not been able to participate in traditional adult hteracy




concentration. It can also make us happier by enhancing our mood and lower stress
levels.

Breakfast provides energy needs. People’s energy needs vary depending on
activity levels and life stage, but typi men require more energy than women.
Growing children require a lot ofiénes xample, boys aged 7-10 years should

girls aged 7-10 years should
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b. Breakfast provides the body having an extra fat
¢. Breakfast enhances mood and lower stress level
d. Breakfast can improve memory and concentration




12. In the first paragraph, we can say as.. .
a. Reiteration

b. Argumentative
c. Thesis
d.  Argument

Read the text below to answer g
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¢. Foodstuffs
d. Consume fresh food




15. What information 1s contained in the text above?
a. The effect of global warming
b. The benefits of knowing about global warming
¢. The ways to reduce global warming
d  The importance of consuming local grocenes
16, What can be done to reduce global wafimi
a Consume import food
b. Consume fresh I'nud

18 What is the genenic structure of the text above?
a  Argument-Renteration-Thesis
b. Reiteration-Thesis-Argument
¢. Thesis-Argument-Reiteration



d. Argument-Thesis-Reiteration
19 Which one is not the information contained in the texi above”
a. Formalin is very dangerous for health
b. The government cannot control the sale of formalin
¢ The use of formalin is speaifically for biological experiments
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Student’s Paper for Post Test




APPENDIX 7

The student score literal comprehension of generic structure in analytical exposition
text in Pre-Test and Post-Test

Name Pre- Post-test
AD

AM




APPENDIX 8

The students score literal comprehension of content in analytical exposition text in pre-
test and post-test
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APPENDIX 9

Scoring classification of the students Pre-Test and Post-Test in Generic Structure

Complication
No. | Respondents Pre-Test | Classificaion | Post-Test | Classification
. |AD 20 Ve Poor 40 Very Poor
2 | AM 30 r 30 Neey Eoor
3 | AG 40 75 Fairly
4 | ARS 3 40 yeey oy
5. | ARM ety Poo
6. | AS Yety Poor
7. |EAS fai
8 | EM \ 14 o
9
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APPENDIX 10

Sconing classification of the students Pre-Test and Post-Test in Content

Complication
No. | Respondents | bre-Test | Classification | Post-Test | Classification
I. |AD 20 Very Poor 20 Very Poor
3 TAM 10 25 Very Poor
3 TAG 30 25 Very Poor
4 | ARS 30 ety Eoar
5. | ARM XAy EOO¢
6 | AS Very Poor
7. | EAS Yory Fooi
8 | EM itk
8 :
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APPENDIX 11
Frequency tables of Pre-Test and Post-Test in Generic Structure

Pre Test

Cumulative
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PostTest




APPENDIX 12
Frequency tables of Pre-Test and Post-Test in Conten

Pra Test

o4

' \
2 nKASS.

w .
R




APPENDIX 13

Hypothesis Test using Paired Sample T-test score of Pre-Test and Post-Test in Generc

Structure
Paired Samples
Mean
Pre Test
Post Test

Std. Error
Mean
2.547
3511




APPENDIX 14

Hypothesis Test using Paired Sample T-test score of Pre-Test and Post-Test in Content

Mean
Pair | Pre Test 26.59
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APPENDIX 15
Surat Bebas Plagiasi




APPENDIX 16
Pengantar Penelitian
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APPENDIX 17
Izin Penelitian LP3M Unismuh Makassar
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APPENDIX 18
Izin Penelitian Dinas Penanaman Modal Penprov Makassar
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APPENDIX 19
Kontrol Pelaksanaan Penelitian




APPENDIX 20
Surat Keterangan Telah Melaksanakan Penelitian




APPENDIX 21
LoA (Letter of Acceptance)
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DOCUMENTATION

Picture 3. Students do Post-Test
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