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ABSTRACT 

Harianto, 2022. The Teachers’ Corrective Feedbacks on the Students’ 

Grammatical Errors in their Written Descriptive Text and their Response. Guided 

by Ratna Dewi as the first consultant and Radiah Hamid as the second consultant. 

              

    This study aimed to find out how teachers’ feedbacks on the students’ 

grammatical errors in the students’ descriptive text, and how the students’ 

responsed towards teachers’ grammatical feedbacks in their descriptive text. 

     The research designed was Descriptive Qualitative Research conducted 

at SMP 1 Ma’rang Pangkep. The subject of research was three English teachers and 

thirty students who were selected by Purposive Sampling Technique. The 

instrument of data collected were teachers corrective feedbacks and the students 

response the descriptive text. 

     The result of the research showed that corrective feedbacks on the 

students’ grammatical errors in descriptive text was dominant in syntax errors, in 

this case misformation errors. These get errors occurred because of students mother 

tongue interference. The students still confused to choose the right word in a 

sentence because of the lack knowledge or poor vocabularies and its used. Beside 

that, some students tried to translate the words one by one from Indonesian language 

into English without paying attention to the English structure rules. Students’  

responsed by imitating the teachers’ corrective feedbacks. Based on, they were 

aware that the parts which given feedbacks and they agreed with the correction 

suggested by the teachers. Thus, they directly imitated, did not change the 

corrections and a fiew students ignore the ones.  

 

 

 

Key Words  : grammatical errors, corrective feedbacks, descriptive text. 
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ABSTRAK 

 

Harianto, 2022. Koreksi Umpan Balik Guru pada Kesalahan Tata Bahasa Siswa 

dan Merespon dalam  Teks Deskriptif yang dibimbing oleh Ratna Dewi sebagai 

pembimbing pertama dan Radiah Hamid sebagai pembimbing kedua. 

 

   Tujuan Penelitian ini adalah untuk mengetahui umpan balik guru tentang 

tata bahasa siswa dalam teks deskriptif dan tanggapan siswa terhadap umpan balik 

tata bahasa guru dalam teks deskriptif. 

    Metodologi yang digunakan dalam penelitian ini adalah deskriptif 

kualitatif. Data penelitian yang diperoleh menggunakan dua instrument, yaitu 

angket berisi pertanyaan yang berkaitan dengan teks deskriptif dan tanggapan siswa 

dalam menjawab angket yang berkaitan dengan teks deskriptif. 

    Hasil penelitian deksriptif kualitatif menunjukkan bahwa umpan balik 

koreksi guru terhadap kesalahan tata bahasa siswa dalam teks deskriptif  terdapat 

pada aspek sintaksis. Dalam hal ini, kesalahan siswa lebih dominan kepada struktur 

sintaksis  dalam merespon pernyataan dalam bentuk teks deskriptif. Kesalahan-

kesalahan siswa yang ditunjukkan yaitu;  penggunaan kata kerja frase, 

menghilangkan main verb, kata bantu (to be), penempatan possesif yang salah, dan 

penggunaan bentuk-bentuk waktu. Dengan melalui umpan balik koreksi guru maka 

siswa dapat meningkatkan ketrampilan tata bahasa dalam merespon teks deskriptif.  

 

 

 

Kata kunci : Kesalahan tata bahasa, umpan balik koreksi, teks deskriptif.  
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

In language classroom, there will always be failure or errors during the 

learning process. Teachers’ feedback is provided to learners to correct their errors. 

Corrective feedback, according to Larsen and Freeman (2011:262), is negative 

evidence provided to learners which is used to correct their misconception about 

some aspects of the target language. It means that teachers’ feedback indicates the 

learners’ misunderstanding  or  wrong  hypothesis  about  aspects  of  a  language 

which can be in grammar, spelling, and others. The indication or evidence then can 

be utilized to repair their language production. 

On the other hand, corrective feedback definition can be specified in the 

scope of grammar matter only. Sheen (2007) in Rassaei and Moinzadeh (2011:97) 

defines corrective feedback as a teacher’s act that invites a learner to attend to 

grammatical accuracy of the utterance produced by learners. In addition, Pawlak 

(2014:6) says that corrective feedback refers to teachers’ response to incorrect 

language forms. Pawlak further explain that this corrective feedback can be given 

to  students’ speech  and  writing.  Both  have  similar  notions  that  corrective 

feedback is focused on language forms or grammatical accuracy. 

Teachers’ corrective  feedback  in  EFL  classroom  is  very  important    and 

influential for students’ language development. Brown (2000:275) states that in 

EFL context, teachers provide useful linguistic feedback and their students are and 

Abeywickrama (2010:7) assert that corrective feedback also functions as a 
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dependent on them because students cannot get it in real life. In addition, Brown 

and Abeywickrama (2010:7) assert that corrective feedback also functions as a 

formative assessment to help students improve their language for continuation of 

learning. Therefore, when students make errors, corrective feedback from teachers 

can direct them to notice it and stimulate them to repair it for learning growth. 

Further, teachers’ feedback results improvement on students’ competence. 

Chandler (2003:270) states that teachers’ feedback improves language accuracy 

overtime. It means that the benefit of giving correction on students’ works cannot 

occur a blink of eyes. It takes time for teacher and students starting from giving 

correction, instructing student to notice it and make use of it. Thus, once it is 

practiced, students should be given chances to learn and internalize the correction 

to result the positive effect.  

Teachers’ feedback on grammatical errors can be in written forms. 

Meanwhile, written ones are performed in print, permanent and concrete. 

Moreover, based on preliminary research, many task or assignments in schools in 

Pangkep regency. These days are in written form such as doing excercises from 

textbooks, completing LKS and others. Therefore, written teachers’ feedback on 

grammatical errors considerably deserves attention in language teaching. 

There were some researchers which had been conducted related to the 

teachers’ feedbacks on the students’ errors of grammar in writing classroom. 

Nassaji (2019) analyzed correcting students’ written grammatical errors: The 

effects of negotiated versus non negotiated feedback, This classroom-based on 

study examined the effects of oral negotiation in addressing L2 written errors.  
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Data was collected in two intermediate adult English as a second language 

classes. Feedback with limited negotiation (i.e.,prompt + reformulation) and 

feedback with negotiation. The linguistic targets chosen were the two most common 

grammatical errors in English: articles and prepositions. The effects of  feedback 

were  measured by  means of  learner-specific  error  identification / correction tasks 

administered three days, and again ten days, after the treatment.  The results showed 

an overall advantage for feedback that involved negotiation. However, a 

comparison of data per error types showed that the differential effects of feedback 

types were mainly apparent for article errors rather than preposition errors. These 

results suggest that while negotiated feedback may play an important role in 

addressing L2 written errors, the degree of its effects may differ for different 

linguistic targets. 

 Maria (2017) analyzed errors and corrective feedback in writing: 

implications to our classroom practices. This action research endeavors to survey 

prevalent attitudes of teachers and students toward corrective feedback and examine 

their implications to classroom practices. This paper poses the major problem: How 

do teachers perspectives on corrective feedback match the students views and 

expectations about error treatment in their writing? Results showed that there are 

differing perceptions of teachers and students regarding corrective feedback. 

Next, Mareta (2020) analyzed written corrective feedback on EFL students 

at an islamic junior high school. This study aimed to investigate the types of 

corrective feedback that the teacher used in teaching writing recount text, this also 
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employed to reveal the students' motivation for writing recount texts, and to explore 

the benefit of teacher corrective feedback to the students' ability in writing recount 

text at Man Baul Huda Islamic Junior High School Central Java Indonesia. The 

findings of this study turned out that the teacher employed indirect corrective 

feedback and gave symbols to the student’s error production. Most of the students 

are highly motivated to be able to write a status on face book or other online media 

by using English. The most important advantage of obtaining corrective feedback 

for the students is to understand the use of grammar in making a sentence and 

increase their ability in writing English.  

Royani (2019) did a research an analysis of grammatical errors in students’ 

writing descriptive text. Researcher believes that grammar is really important in 

writing that is why he suggested to consult grammar books to make the writing 

grammatically correct. Therefore, the data was analyzed based on the error 

analysis’s of students in writing. From the result finding, students were suggested 

to learn more about English grammar.  

In learning process, the students still make errors in their descriptive text, 

especially in the use of grammar as the researcher experienced. This problem is also 

faced by the students at SMP 1 Ma'rang  Kab. Pangkep. Sometimes, although the 

students have studied grammar, the students seem still to be unaware of 

grammatical rules in writing. Based on the previous research and explanation 

above, the researcher wants to conduct a research which is entitled “the teachers’ 

corrective feedbacks on the students’ grammatical errors in their descriptive text 

and their response”.   
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B. Research Questions 

Based on the background of the study, the researcher formulates the 

problem, they are as follows:  

1. What are the teachers’ corrective feedbacks on the students’ grammatical 

errors in the students’ descriptive text at Junior High School 1 Ma’rang  

Pangkep Regency? 

2. What are the students’ responses towards the teachers’ grammatical 

feedbacks in their descriptive text at Junior High School 1 Ma’rang  

Pangkep Regency?  

C. The Purposes of Study 

Based on the research questions, the researcher has the following purposes 

of the study to describe: 

1. To find out the teachers’ corrective feedbacks  on the students’ 

grammatical errors in the students’ descriptive text at Junior High School 

1 Ma’rang  Pangkep Regency.  

2. To find out the students’ responses towards the teachers’ grammatical 

feedbacks in their descriptive text at Junior High School 1 Ma’rang 

Pangkep Regency. 

 

D. The Significance of Study 

This research attempted to investigate the teachers’ corrective feedbacks on the 

grammatical errors in the students’ descriptive text and students’ responses towards 

the teachers’ grammatical feedbacks in their descriptive text. However, it is 
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important to inform the students or learners concerning the grammatical errors they 

commit. Hopefully, this study  gave clear description of teachers’ feedback and the 

grammatical errors which occur in the students’ descriptive text and  useful for the 

students to be aware of the errors. For the teachers, this study could be a reference 

to know the errors and find out the way to minimize the grammatical errors 

committed by students. 

 This research was expected to give some benefits for the students, the 

teachers, and other researchers theoretically and practically. 

  

E. Scope of the Study 

In this research, the researcher focused on teachers’ corrective feedbacks on 

the students’ grammatical errors (morphological and syntax errors) in the students’ 

simple and short  descriptive text and their responses (imitating, and ignoring) 

towards the teachers’ grammatical feedbacks in their simple and short descriptive 

text. 
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CHAPTER II 

REVIEW OF LITERATURE  

 

A. Related Verses 

 Islamic teachings that accommodate tabayyun (ethics of accuracy) 

information is expressed in the Qur'an through the word "tabayyun"  

 

 

 

 

O you who believe! If someone wicked comes bring you news, so examine 

the truth, so that you do not harm  people because of ignorance 

(recklessness), which finally you regret your actions.  

 

Verse 6 of surah al - Hujura reflects the communication side of Islam. He 

related to the source, the attitude of the listener (receiver) and the 

consequences misinformation.  This  verse was revealed to remind the 

Prophet that be extra careful about receiving information from someone 

before taking decision, the cause and effect resulting from the decision are 

not quite enough. If only the Prophet believed in al-Wali information, which  

the source is not clear, maybe the Prophet will punish al-Harith and 

his people (Bani al-Mustaliq) who are reluctant to pay zakat 

 The term of tabayyun is often closely associated with the spread of bad 

news, it's not clear whether the truth is or the source, even though it's 

basically tabayyun not only related to news. The term of tabayyun is then 
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become more and more crowded, especially in the midst of environmental 

conditions a society that is never deserted from the flow of news from 

various sources among. Tabayyun is one of the ethics of mass 

communication that in accordance with Islamic teachings and is also 

explicitly regulated in the Code of Ethics Journalism in Indonesia. 

  Tabayyun in ethics is termed Accuracy. Tabayyun can also be 

interpreted as verify the correctness of the information. As is known, the 

field of communication has room very broad scope. In terms of form, 

communication includes form; 

  Personal Communication, Group Communication, Miss 

Communication and Media Communications. But the whole form of 

communication requires elements of tabayyun in order to get the correct 

information. 

  In another verse Allah swt emphasizes the need for gentleness 

and the affection of the informants. To instill people's trust. On the other 

hand, the Qur'an provides various guidelines, for example prohibiting 

multiply the oath in the name of Allah SWT. In order to convince people. 

Because, doing so actually produces an impact negative. 

 

 

 

 

And do not make (name) Allah in your oath as 
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barrier to do good, be pious and create peace among people. Allah is All-

Hearing, All-Powerful Knowing. 

Make the name of Allah to swear can be barrier, because people 

often swear to convince people another is a sign of other people's distrust of 

him. If it happens, then this is an indication of his weakness, so he won't 

able to do is between people who are in conflict. 

 

B. The Concept of Writing Skill 

Writing is one of the language skills that goes to productive skill. 

Celcemurcia (2000) state that productive skill as an action to produce writtenwords. 

But the text must be understandable.  Writing is considered to be the hard skill to 

get mastered. Many learners thinkthat writing is the most difficult skill. Richard and 

Renand (2003) as cited on Rohmawaty’s thesis state that writing is the most difficult 

skill for secondlanguage learners. The difficulties not only in generating and 

organize idea butalso delivering idea into understandable text.  

In writing paragraph second language learner have to pay attention to the 

punctuation, organization of the text, spelling and word choice. Richard and Renand 

(2000) state that writing languageis complex to the level of clause. They add that 

writing consists of many constituent parts, content, organization, originality, style, 

fluency and accuracy or using appropriate theoritical form discourses.  

Byrne (1997) said writing is making some sentences to be arranged in 

certain patterns and ways. Harris (1993:10) explained writing as a process that takes 

much time including thinking process before forming the final draft. In addition, 
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according to Kay in Westwood (2004), writing is an exceedingly complex process 

requiring multiple brain mechanisms and particular abilities. Westwood elaborates 

that writing requires the writer to express ideas, organize and sequence points in a 

reasonable arrangement, choose lexis, check for grammatical accuracy, spell words 

correctly, apply proper punctuate, and write legibly. Based on those explanations, 

it can be constructed that writing skill is a complex process to formulate ideas, 

arrange the points in a logical order and use vocabulary, grammar, and mechanics 

correctly. 

Writing is the process of discovering and shaping meaning. Implicit in this 

definition is that writing requires communicating that meaning to someone, whether 

this audience consists solely of the writer or a group of people beyond the writer. 

The need to communicate is one the humankind’s dominant traits and writing is one 

of the best ways to communicate with one another. According to Linse (2005:96). 

Writing is a way of thinking as well as a means of communication. This means as 

communicative act, writing can develop social relationship and social expectation 

because writing is one of the tools in communication. Furthermore, writing is an 

essential aspect of interaction on language teaching beside reading and speaking. 

Based on the ideas above, the researcher concludes that writing is a thinking 

process, a transaction with words followed by a physical act. 

Writing skill is very complex. It includes many things that are used as 

criteria. A good deal of attention is placed on model compositions that students 

would emulate and how well a student final product measured up against a list of 

criteria that include content, organization, vocabulary use, grammatical use, and 
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mechanical considerations such as spelling and punctuation Brown (2001: 335) say 

that writing is far from being a simple matter of transcribing language into written 

symbols; it is a thinking process in its own right. It demands conscious intellectual 

effort, which usually has to be sustained over a considerable period. It means that 

writing is a powerful means of learning. Through writing, the writer can come to 

know what he or she thinks and then refines that thinking. Good writing, then, is 

marked by the writer’s interpretation of a topic so that the piece of writing reveals 

what the writer thinks to be significant in the topic. 

From the explanations above it can be concluded that writing is a process of 

producing a text that includes lower and high self-regulated thinking. The writing 

in English should consist of beginning, middle and conclusion. Writing is very 

important for everyone when they want to express their idea through the use of sign, 

symbol. 

1. Purpose of Writing  

Writing has three main purposes they are : inform, explain and present an 

argument. Furthermore Grenville (2001) states that any piece of writing will do at 

least one of the following things: entertain, inform, and persuade the readers. To 

entertain means that at least writing engages the readers’ feeling in some ways. To 

inform means that writing tells the readers about something that contains of 

information. Moreover, to persuade means to convince something to the readers. 

According to Birjandi, et. al. (2004:3), writing is done for one of the two 

purposes, these are: (1) to tell the readers about what they do or not know, or (2) to 

tell the readers that their knowledge is not right. Based on the three statements 
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above, there are at least three purposes in writing: informative writing, expressive 

writing, and persuasive writing. Writers use informative writing to share knowledge 

and give information, directions, or ideas. Expressive or narrative writing is to 

produce stories or essays based on the observations of people, objects and places 

and may include creative speculations and interpretations. In persuasive writing, 

writers attempt to influence others and initiate action or change.  

Successful writers do not plan their writing in a vacuum. Instead, they 

consider the context in which their writing occurs. The writing context includes the 

reason for writing (the writer purpose). Purpose is an important element of the 

college essay because it influences your approach. Harmer (2001:257) said that 

there are four common purposes in writing. Whether writing a love letter or a term 

paper, the purposes are; write to inform, to explain, to persuade, and to amuse 

others. 

a. Writing to Inform 

In much of the writing, it will intend simply to inform the readers about a 

subject. To inform means to transmit necessary information about a subject to the 

reader, and usually this also means telling the readers what the facts are or what 

happened. 

b. Writing to Explain 

Writing to explain means writing to take what is unclear and make it clear. 

In explanatory writing, a writer who understands a complex topic must make sure 

that the readers understand it as well. The task in explaining is to clarify a subject 

for the readers. The important thing to keep in mind is that the relationship between 
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the writers and the readers. It is needed to consider how much the readers already 

know about the subject and how much still needs explanation. 

c. Writing to Persuade 

Most of people, persuasion is one of the most important things in personal 

life, their work life, or in their school life. As Brown (2001: 335) stated, the most 

important writing you ever do in your personal life, your work life, and your school 

life wills probably persuasion. Complaints to the rent board about your landlord, 

letters of application for jobs, essays on examinations are all likely to involve 

writing persuasively. Your task in persuasion is to convince your readers to accept 

the main idea, even though it may be controversial. 

d. Writing to Amuse Others 

Writing to amuse requires the writer to focus on the readers other than him 

or herself. The writer may enjoy the experience and take pride in what they 

accomplish, but he or she cannot settle for amusing alone. Writing to amuse gives 

an opportunity to bring pleasure to others. Seize the opportunity and make the most 

of it. 

From the explanations above it can be seen that there are four the purposes 

of writing, it means that the people who want to write they have to have the purposes 

of their writing, it will help them to get better writing and the reader will understand 

of their writing. 
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2. Elements of Writing 

There are some elements of writing as the consideration to establish a good 

text. The elements of writing help the writer arrange a clear and understandable text 

( Oshima and Hogue 1991:40). 

a. Contents and Organization 

Every good paragraph has unity that mean only one idea is discussed. 

Coherent means that every paragraph has to hold each other. The movement from 

one sentence to the following must be logical and smooth. 

b. Grammar and Vocabulary 

 Grammar is the study of the rules about how words change their form and 

combine with other words to make sentences. It also has influence to decide the 

meaning of the sentence. In addition, while focusing on grammar, the writer should 

choose and use appropriate vocabularies to make or develop a text in order not to 

get ambiguity. 

c. Sentence Structure 

 According to Oshima and Hogue (1991:40), there are four kinds of sentence. 

They are: 

1) Simple Sentences 

Simple sentence is consist of at least subject and predicate or noun and verb 

2) Complex Sentence 

Complex sentence has one dependent clause (headed by a subordinating 

conjunction or a relative pronoun) joined to an independent clause. 
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3) Compound Sentence 

It has two independent clauses joined by: 

(a) A coordinating conjunction (for, and, nor, but, yet, so) 

(b) A conjunctive adverb (e.g. however, therefore) 

(c) A semicolon alone 

3. The Process of Writing 

 Writing is a process. If students wants to write something and he or she 

wants to make a perfect piece of writing, he or she has to know the process of 

writing. To understand how important this material of paying attention to the 

process of writing is, we need to consider just what a process improves. A process 

is, of course, a series of actions. According to Richards and Renandya (2002:306) 

there are three phases of the process of writing. They are prewriting, drafting, and 

revising. 

a. Prewriting 

The most productive way to begin students’ writing task is to collect their 

thoughts on a piece paper without the pressure of structuring their expression into 

its final form. Prewriting is their chance to practice what they have to say, begin to 

worry about how their audience will judge the eventual form of their work. The 

students must begin by choosing a subject to write about. It means making a list to 

potential subjects. It purposes to narrow the focus, to discover the limits that will 

allow working productively (Richards and Renandya, 2002:306). 
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b. Drafting 

Drafting is the point at which students begin to put their ideas in some kind 

of order and to envision a potential shape for the work they will produce; a 

beginning, middle, and an end. Before they begin drafting, some students make an 

outline to remind them of how they wish to order their ideas (Richards and 

Renandya, 2002:307). 

c. Revising 

The students should revise after drafting, because to revise their writing is 

important if they want to be a professional writer. It is an advantage for students 

who can have all if they revise and rewrite before they present their work to the 

reader. The professional their secret is revision and revision and revision (Richards 

and Renandya, 2002:307). 

On other sources state that writing is a process that involves the following 

steps: 

1) Discovering a thesis often through prewriting. 

2) Developing solid support for the thesis often through more prewriting. 

3) Organizing the thesis and supporting material and writing it out in a first 

draft (Harmer, 2001:257). 

Revising and then editing carefully to ensure an effective, error-free paper. 

Learning this sequence will help and give the students’ confidence when the time 

comes to write. The use of prewriting is a way to think on paper and to gradually 

discover the ideas to develop. It is also help the students to understand that there 

are four clear-cut goals unity, support, organization, and error-free sentences to aim 
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in writing. Moreover, the students can use revision to rework a paper until it is 

become a strong and effective piece of writing, and be able to edit a paper so that 

their sentences are clear and error- free. 

Based on the explanations above, it can be concluded that there are three 

process of writing for the students who want to write, they have to make prewriting, 

where they have to have the subject that they want to write, in drafting the students 

have to make the outline about the point that they want to say, in revising the 

students have to revise the important point that they want to tell. The researcher 

wants to use this theory to find out the grammatical errors in students’ writing text 

at Eighth Grade of State Junior High School 1 Ma’rang Kab. Pangkep. 

4. Writing Simple and Short Descriptive Text 

There are so many various kind of writing. One of the kind of writing that 

common learn in Junior High School is descriptive text. Descriptive text is a part 

of factual genres. Its social function is to describe a particular person, place or thing. 

Description in writing is the process of creating visual images and sensory 

impression through words. More often, description is a part of another piece of 

writing and is used to inform an audience about how something or someone looked 

or to persuade an audience to see something from the writer’s point of view 

(Woodson, 1982:73). Description recreates sense impression by translating into 

words, the feel, sound, taste, smell, and look of things. Emotion may be describing 

too, feelings such as happiness, fear, loneliness, gloom, and joy. Description helps 

the reader, through his or her imagination, to visualize a scene or a person, or to 

understand a sensation or an emotion (Husein and Plulungan, 2017:3). 
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 Description adds an important dimension to our lives because it moves our 

emotion and expands our experience. It means that description expands our 

experience by taking us to place we might not otherwise know much about, which 

explains the popularity of descriptive travel essay in magazines and newspapers. 

Traditionally, descriptions are divided into two categories: objectives and 

subjective. In objective description you records details without making any personal 

evaluation or reaction. In subjective description, you are free to interpret the details 

for your reader; your reaction and description can be emotional and value-loaded 

(Mardiyah, dkk, 2014, p. 281). 

 It means that descriptive text is a text which says what a person or a thing is 

like. Its purpose is to describe and reveal a particular person, place or thing. The 

goal subjective description is to create vivid mental images. To do that, students 

will use concrete sensory detail, which consists of  specific words that appeal to the 

sense (sight, sound, taste, smell, touch). 

5. Kinds of Descriptive Text 

 Descriptive text is a text to describe something, such as persons, places, or 

things (Mardiyah, dkk, 2014:282). So, it normally takes on three forms, they are: 

a. Description of a people 

 People are different, and writing description of people is different. the writer 

is probably already aware of some of the complications because she or he has often 

been asked, “What’s so-and-like?” In replying, writer might resort to identification, 

an impression, or a character sketch, depending on the situation. 
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b. Identification 

 Although writer might provide identification, writer would probably want 

to go further than that. Used mainly in official records and documents, identification 

consists only of certain statistical information (height, weight, age), visible 

characteristics (color of hair, skin, and eyes), and recognizable marks (scars, 

birthmark). 

c. Impression 

 Unlike the identification, the impression may not identify a person, but it 

does convey an overall idea of him or her. Many details may be missing, yet the 

writer does provide in a few broad strokes a general feeling about the subject. 

Although impression is usually less complete and informative than identification, it 

may be more effective in capturing an individual’s striking or distinctive traits. 

d. Character Sketch 

 More complete descriptions of people are usually called character sketch; 

they may also be referred to as profiles, literary portraits, and biographical sketches. 

As its name indicates, a character sketch delineates the character of a person, or at 

least his or her main personality traits. In the process, it may include identification 

and an impression, but it will do more than tell what people look or seem like: it 

will show what they are like. A character sketch may be about a type rather than an 

individual, revealing the characteristics common to the members of a group, such 

as; campus jocks, cheerleaders, art students, religious fanatics, television devotes. 
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e. Description of a place 

 A description of a place should include details to make it interesting for the 

reader such as a desert or city, view. Learning how to describe places and people 

lucidly is a vital skill for all fiction authors effective descriptive words show mood 

and character in addition to appearance. The best descriptions draw us in and keep 

us rapt with attention, placing us in a scene. 

f. Description of a things 

 To describe a thing the writer must have a good imagination about that thing 

that will be describe. Besides, to make our subjects as interesting and as vivid to 

our readers as they are to us: using proper nouns and effective verbs (Husein and 

Plulungan, 2017:5). 

 From the explanations above it can be known that there are three kinds of 

characteristics of a good description. The researcher will use this theory to find out 

the grammatical errors in students’ writing descriptive text based on surface 

strategy of taxonomy and used the theory of Linguistic Category from Oshima and 

Hogue. 

C.  The Concept of Corrective Feedback 

Feedback has been widely known as an   essential   technique   to   develop   

the evaluation process. Wiggins (2012) asserted that feedback is given or shared, 

whether oral or written, online or offline, in order to encourage students, perform 

well and reach success. Besides, feedback is defined as “a teacher’s response to 

student’s work with the purpose of furthering learning” (Moss and Brookhart, 2009, 

p. 44). Then, Kepner (1991) in Magno and Armales (2011) tells feedback in general 



21 
 

 
 

as any procedures used to inform a learner whether an instructional response is right 

or wrong.  

From those definitions, it can be concluded that feedback is a teacher’s 

response to students’ work both oral or written in order to encourage and inform 

the students whether an instructional response is right or wrong with the purpose of 

furthering learning. 

There are several types of written corrective feedback. The first one is direct 

corrective feedback. It means that the teacher provides the correct form to the 

students. According to Ferris (2006:24) this can take several forms like crossing out 

the incorrect or unnecessary items, inserting missing item, and writing the correct 

form above or near to the deviant items and combinations of these. The second one 

is indirect corrective feedback. It means that the teacher indicates that the student 

has made an error or mistake but does not correct it. According to Ellis (2009:100) 

this can be done by underlining or putting other symbols like circles or question 

mark on the deviant items. 

In addition, the third type of written correction is metalinguistic corrective 

feedback with the use of error code. Using this type, the teachers provide certain 

codes to indicate the students’ errors. According to Ellis (2009:101) this consists of 

abbreviation that stands for certain grammatical items. The fourth type is 

metalinguistic  corrective  feedback  with  the  brief  grammar  description.  The 

teacher only gives a brief explanation or description with or without certain signs 

or marks.  The last type is reformulation. It means that the teacher reformulates or 

constructs native – speaker version of part of student’s writing that contains error. 
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Furthermore, there are several problems that teachers face or find related to written 

corrective feedback. The first one is time-consuming. Pawlak (2014:214) says that 

sometimes teachers have insufficient time to do it. The second problem is repetition 

of student’s errors. Lee (2003:228) explains that many times students make the 

same errors again and again even though explanation of the grammar aspects or of 

the errors has been given to them. Additionally, the third problem is student 

proficiency. Students differ in terms of their proficiency. According to Truscott 

(2001:95), practical problem related  to this is whether the students understand the 

errors and correction given or not. 

 The fourth problem is the ineffectiveness of existing error feedback practice. 

Lee (2003:228) asserts some teachers have not yet been able to provide or not felt 

satisfied with the way they give correction. Another problem is choice in marking 

grammatical errors. Ellis (2009:6) says that the choice to correct errors should be 

regarded by teacher. The last problem is students’ attitude towards the correction. 

Chandler (2003:271) says that some students do not even read correction given on 

their tasks. 

 Either leaving grammatical errors uncorrected or giving corrective feedback 

with improper treatment does not give benefit for students. Giving no correction 

lets students keep the wrong concepts. They have no idea which structures are 

correct  or  not  since  they  are  not  given  responses  or  corrected.  Moreover, 

correction with inappropriate treatment does not avoid students to make the same 

errors. Inappropriate treatment fails to direct the students to proceed or internalize 

it in effective ways. In fact, some grammar aspects are required in curriculum and 
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appear in semester and national exams. There were some researchers which had 

been conducted related to the teaching writing. One of them was Oktafiani and 

Syafe’i (2013) which was conducted the use of writing models as a technique in 

teaching writing in  elementary school  students.  Thus,  based  on  the problems 

stated above, written corrective feedback on grammatical errors given by English 

teachers of junior high school is chosen to be researched. 

D.  The Concept of Error 

 An error is different from mistake, so we have to be careful to differentiate. 

According to Brown (2000)  An error is a noticeable deviation from the adult 

grammar of a native speaker, reflecting the inter language competence of the 

learner. And a mistake is a performance error which is either a random guess or a 

‘slip’, i.e. a failure to utilize a known system correctly. From those definitions 

above, the writer concludes that a mistake is just a slip that the learner forgets the 

right form . While an error is a deviation which is made by the learner because he 

does not know the rule and he or she will make it repetitively. 

1. Grammatical Errors 

 Grammar can be defined as a set of shared assumptions about how language 

works. The assessment whether the learners have mastered some grammatical 

points should not be based on their ability to state the rules of grammar, but on their 

ability to use the grammatical points to share their ideas, emotions, feelings, or 

observations with other people (Choironi, 2017, p. 53). Especially in the context of 

the teaching English in Indonesia, the teaching of grammar should be integrated in 

the development of the four language skills. 
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Knowing about how grammar works is to understand more about how grammar is 

used and misused. It means that there is a possibility of error occurrence in students 

learning. In this research, the term of error in grammar will be called a grammatical 

error. Some linguists give several theoretical concepts to the types of errors, the 

errors are classified into four categories, namely: linguistic category, surface 

strategy taxonomy, comparative taxonomy, and communicative effect taxonomy 

(Krashen, 2013:92). In this research the researcher focused on surface strategy 

taxonomy because there are many students of made mistake in structures when they 

write descriptive text. 

2. Kinds of Grammatical Errors 

 Some linguists give several theoretical concepts to the types of errors, the 

errors are classified into four categories, namely: linguistic category, surface 

strategy taxonomy, comparative taxonomy, and communicative effect taxonomy 

(Krashen, 2013:92). 

Linguistic Category 

 There are many error taxonomies have been based on linguistic item which 

is affected by an error. These linguistic category taxonomies classify errors 

according to either or both the language components and the particular linguistic 

constituent the error affects. The language components include phonology 

(pronunciation), syntax and morphology (grammar), semantics and lexicon 

(meaning and vocabulary), and discourse (style). 
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 There are four main ways in which learners alter target forms. 

a) Omission errors, which characterized by the absence of item that must be 

appeared in a well-formed utterance. 

b) Addition errors, which characterized by the presence of an item which must not 

be appeared in a well-formed utterance. Addition errors is such errors refer to 

the presence of an element or a form which must not appear in a well-formed 

utterance. Addition errors are sub-categorized into: regularization applying 

rules used to produce the regular ones to those exceptions to the rules; double-

marking, a kind of addition error in which one feature is marked at two levels; 

simple additions are those which are neither regularizations nor double-

markings (Krashen, 2013, p. 92). 

c) Misordering, which characterized by the incorrect placement of morpheme or 

group of morphemes in the utterance. 

d) Misformation, which characterized by the wrong form of the morpheme or 

structure. This refers to the use of a wrong form of a morpheme or a structure 

in an utterance.  

Two types of misformation errors are commonly found in learners’ errors. 

The types of errors are: 

1) Regularization is a regular marker is used for an irregular one. Example: The 

dog eaten the chicken 

2) Alternating form is free alternation of various members of a class with each 

other -> I seen her yesterday 
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 The surface structure taxonomy discussed above has a pedagogic advantage, 

especially by helping teachers to show learners how their productions deviate from 

target language norms. In this study to analyze the grammatical errors in students’ 

writing descriptive text based on the surface strategy taxonomy at State Junior High 

School 1 Ma’rang Pangkep Regency. 

The Concepts of Morphology 

According to Crystal (1980: 232-233), morphology is a branch of grammar 

that studies the structure or the form of words, particularly through the use of 

morpheme. In general, morphology is divided into two fields: the study of inflection 

(inflectional morphology) and the study of word formation (lexical or derivational 

morphology). If the emphasis is on the technique of analyzing words into 

morphemes, especially as practiced by American structural linguist in the 1940 and 

1950 ‘s, then the term morphemic is used. Morphemic analysis is in this sense is a 

part of the study of synchronic linguistics; morphological analysis is a more general 

term that is also applied to historical or diachronically study. 

Morphological analysis can be done in various forms. One approach is to 

make a distributional study of morphemes and morphemic variants that appear in 

words (the analysis of morph tactical arrangement), as in the description model 

called item and arrangement, that is, a description model in which a word is 

considered as a linear sequence (arrangement) of morphs (items), for example The 

boy kicked the ball. The other approach determines of constructs morphological 

processes or operations, as in the model called item and process that is a description 
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model in which the relation between words is considered as a derivation process 

that arranges the change of vowel. In generative linguistics, morphology and syntax 

are not seen as two separate levels; the rules of grammar also apply for the structure 

of words, and for phrase and sentence, and the morphological concepts only occur 

as points where the output of syntactical component must be given phonological 

representation through morphological rules. 

According to Bauer (1983: 33), morphology studies the internal structures 

of words form. In morphology, the analyst divides word form into its constituent 

formatives (most of which are morphs in the form of rules or affixes), and attempts 

to explain the occurrence of each formative. Morphology can divided into two main 

branches, namely, inflectional morphology and word formation (also called lexical 

morphology). Inflectional morphology studies various forms or lexeme, while word 

formation studies new lexemes from certain bases. Word formation can be further 

divided into derivation and compounding (or composition). Derivation is concerned 

with the formation of the formation of new lexemes from two or more potential 

stems. Derivation can also sometimes be divided into class-maintaining derivation 

and class-changing derivation. Class-maintaining derivation is the derivation of 

new lexemes whose class is the same as the base from which the lexeme is formed, 

while class-changing derivation produce lexemes whose class is different from its 

base. Compounding is usually divided according to the class or category of words 

of the compound words that are produced into compound nouns, compound verbs, 

compound adjectives, etc. 
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The Concept of Syntax 

Syntax is the study of the principles and processes by which sentences are 

constructed in particular languages. (Chomsky, 2002:1) 

The term syntax has been defined by many linguists: 

1. Crystal (in Ba’dulu, 2004:45) defines syntax as the study of the rules governing 

the way words are combined to form sentences in a language. In this use, syntax 

is opposed to morphology, the study of word structure. 

2. Crane (1981: 102) defines syntax as the way words put together to form phrase 

and sentences. To study syntax is to study the patterns and relationship of 

words, phrases, and clauses. 

3. Francis (in Ba’dulu, 2004:45) states that syntax is a subdivision of grammar 

which deals with the structure of word groups. 

 

The study of syntax includes phrase, clause and sentence. One of them is a 

phrase, the term phrase is from Greek, sentence, expression, and strophe. It means 

a group of words that functions as single unit in the syntax of sentence. In formal 

definition, a phrase is syntactic structure which has syntactic properties derived 

from its head. 

Misformation errors 

Misformation errors are characterized by the use of the wrong form of the 

morphemes or structure. It is occured when the learner supplies something although 

it is incorrect. One of the types of misformation  errors is regularization errors, It 

means that fall under the misformation category are those in which a regular marker 
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is used in place of an irregular one. e.g. runned instead of run. There is 

regularization errors that should be “run” 

E.  The Concept of Response  

 In this study will focus on the students’ responses to behavioral and 

affective aspect. The behavioral aspect is the students’ action on the feedback. In 

this case the action is the students’ revision after receiving corrective feedback from 

the teacher. Affective aspect, it means that the students’ attitudinal responses to 

teacher’s corrective feedback in writing descriptive text. The indicator of the 

students’ attitudinal responses is to know  the students’ tendency to respond 

favorably and unfavorably towards teacher’s corrective feedback. 

3. Definiton of Attitude 

 According to Eagly and Chaiken in Omar (2013:21) defines attitude as: “A 

psychological tendency that is expressed by evaluating aparticular entity with some 

degree of favor or disfavor”, it is important to state that for this research attitude is 

operationally defined as the students’ perceptions, understandings, beliefs or 

experiences of learning English as a foreign language as assessed by a specially 

designed questionnaire. Likert in Atef (2009:33) defines the term attitude as “an 

inference which is made on the basis of a complex of beliefs about the attitude 

object”. In other hand, Gardner in Atef (2009:33) elaborates on Likert’s definition 

by defining attitude as “the sum total of a man’s instinctions and feelings, prejudice 

or bias, preconceived notions, fears, threats, and convictions about any specified 

topic”. In addition, Gardner in Atef (2009:33) considers attitudes as components of 

motivation in language learning. According to him,“motivation refers to the 
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combination of effort plus desire to achieve the goal of learning the language plus 

favourable attitudes toward learning the language”. 

4. Students’ Attitudes Toward Learning English 

 According to Omar (2013:22) Studying language attitudes benefits all 

stakeholders in different ways. Firstly, an investigation into students’ attitudes is an 

effective method by which language teachers, education planners, syllabus 

designers and researchers can obtain greater understanding into the language 

learning / teaching process. Secondly, students have different needs, preferences, 

beliefs, learning styles, and educational backgrounds, and that imposition of change 

upon these factors can lead to negative reactions. Thirdly, learners have views on 

the learning process and can articulate them. 

5. Students’ Response towards Teachers’ Feedback 

a) Students’ Positive Response 

According to Treglia’s (2009). Students’ response towards teachers’ 

feedback  usually given positive response by students. As a good teacher, we must 

always give motivation or postive comment so that our students can motivated to 

repetion their task in their writing. In addition, if the students start motivate, and 

improve their task with the hand-written which given by the teacher it means that 

the students has positive response with the teachers’ feedback.  

Cardelle and Corno (1981:253) explain, “students receive feedback only on 

errors and there is no consideration of possible motivational effects”. Thus, to avoid  

negative consequences, they suggest in their study that a combination of criticism 

and praise can make students’ errors sailent in a motivationally favorable way”. 
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Requests and advice are considered as moderate models between the two extremes 

of criticism and praise. That is, teachers point to students’ errors but in a less critical 

way (Silver & Lee, 2007:260). Requests are found to be the most frequent type of 

feedback in Ferris’ study (1997:325). Ferris also finds that the students in her study 

take the teacher’s requests seriously, regardless of their syntactic form. 

Based on the statements above, the researcher can conclude that the 

students’ positive responses are when the students start motivate, excited,and 

serious to improve their task. 

b) Students’ Negative Response 

Ferris (1997) states that students’ response towards teachers’ feedback 

usually given negative response by students. Some of students usually do 

not give response to their teachers’ feedback and even there are students 

ignore their teachers’ feedback.  It means that, the students is not interested 

about the teachers learning. In other hand, the students who give negative 

response to teachers’ feedback is not motivated. And there is no 

improvement to the students learning and then sometimes the students is not 

intersted to the teachers’ feedback hence the students ignore it. 
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B. Conceptual Framework 

 

CONCEPTUAL FRAMEWORK 

 

 

 

 

 

 

 

 

Figure of Conceptual Framework 

The conceptual framework showed the relationship between constructs of 

this research. The researcher explained the descriptive text to the students before 

they started to make a descriptive paragraph. After that, the researcher provided 

three choices to be chosen and then the students wrote it, thus teachers gave them 

feedbacks by analyzing the grammatical errors on their descriptive text. 

 

 

 

Teachers’ corrective feedbacks on 

the students’ grammatical errors 

 

Students’ written 

descriptive text 

 

Students’ response 
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CHAPTER III 

 METHOD OF RESEARCH 

 

A. Research Design 

In this study, the researcher used the descriptive qualitative design, because 

it describes the teachers’ corrective feedbacks on the students’ grammatical errors 

in their written descriptive text  and their response towards the teachers’ 

grammatical feedbacks at State Junior High School 1 Ma’rang Pangkep Regency 

where the students do not have good skill in writing descriptive text and it could be 

seen from their writing descriptive text. Therefore the researcher selected  this title 

because it conveyed a broader understanding of the grammatical errors in students’ 

writing descriptive text. The data was collected in the form of texts.  

B. Setting Description  

This research was carried out at State Junior High School 1 Ma’rang 

Pangkep Regency. It is located on the  main street Pangkep Regency. The reason 

for conducting this study is the teachers’ correcive feedbacks on the students’ 

grammatical errors in their written text and their response at State Junior High 

School 1 Ma’rang Pangkep Regency and the object on the second year in the 

academic year of 2020/2021 that the English teachers in State Junior High School 

1 Ma’rang Pangkep Regency have good knowledge, understanding, style and 

interest in writing the descriptive text at State Junior high School  1 Ma’rang 

Pangkep Regency,  some students can be assessed their learning styles, strengths 
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and weaknesses and most of the students are active when they are studying in 

classroom and also they can make decision or argue for their opinions. 

 

C. Subject of the Research 

The subjects of this study were three English teachers and thirthy students 

of Eighth Grade of State Junior High School 1 Ma’rang  which were chosen 

purposively and the object is on class A of the second year in Academic Year of 

2020 / 2021. The purposive in choosing these subject is to know that the teachers 

are qualified in giving corrective feedbacks. 

 

D. Data and Sources of Data 

The data in this research was the teachers’ corrective feedbacks on the 

students’ grammatical errors and the students’ response towards the feedbacks 

reflected through the correction made by the students in their descriptive text. The 

sources of data in this study is students’ descriptive text in learning English SMPN 

1  Ma’rang Pangkep Regency. 

The teachers’ corrective feedback about the grammatical errors included the 

morphology errors and the syntax errors. Meanwhile the students’ responses 

included imitating, and ignoring responses. The data were collected by considering 

these indicators and were analysed in data analysis. 
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E. Technique of Data Collection 

The first data was collected is from the students’ grammatical errors and the 

teachers’ feedbacks on the students’ descriptive texts and the interconnection 

between the grammatical errors and the teachers’ feedbacks. The second data was  

related to the students’ responses towards the teachers’ corrective feedbacks on the 

students grammatical errors. 

 

F. Technique of Data Analysis 

Data analysis  in qualitative research according to Bogdan as cited by 

Sugiyono (2014: 244) is the process of systematically searching and arranging the 

interview transcripts, field notes, and other materials that it can be accumulate to 

increase researcher own understanding of them and to enable the researcher to 

present what the researcher have discovered to others. 

Analysis data in qualitative research was done inductively to find the path of 

the data collected and synthesize it. The qualitative data is analyzed using 

interactive model offered by Miles and Huberman (in Sugiyono, 2014: 246). The 

component of analyzing the data can be drawn as follows: 

1. Identifying and classifying the grammatical errors made by the students in 

their descriptive texts. Match the grammatical errors’ classification with the 

teachers’ corrective feedbacks. 

2. Identify the students’ response towards the teachers’ corrective feedbacks. 

3. Make conclusion towards the interconnecting among students’ grammatical 

errors, teachers’ corrective feedback, and the students’ response.
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSION 

  

 This chapter presents the findings and discussion which answer the question 

previously formulated in the research question. The first question concerns with 

corrective feedback provided by teacher on students' grammatical errors in 

descriptive text. The second question concerns with students' responses towards 

teachers’ corrective feedback. The results are presented in the following order: (1) 

teacher corrective feedback, and (2) students' responses. 

 

A. Findings 

  

Teachers’ Corrective Feedbacks were  given in written form. This can be 

seen through the students’ descriptive text that was revised  by  the  teacher.  

Minimal marking was applied to the whole students’ descriptive texts revised by 

the teacher. The teacher gave corrections on each student’s work. Based on, the 

teacher’s correction in the students descriptive text, it is found some errors such as; 

1. Teachers’ Corrective Feedbacks on the Students’ Grammatical  

Errors in their Descriptive Text.  

a. Teachers’ Corrective Feedbacks on Morphological Errors 

 1). Teacher’s Feedback on Indefinite Article Errors 

The error made by omitting article an.  

 It had been three students’ grammatical errors 

It is examplfied by 
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Iqbal Ramadhan is Artist*                          ( S1) 

The correct sentence is 

Iqbal Ramadhan is an artist 

Teacher’s corrective feedback to the student is by directly putting  

article an  before the word artist. 

 

Prabowo is president Indonesia*             (S2) 

The correct sentence is 

Prabowo is a president. 

Teacher’s corrective feedback to the student is by directly putting  

article a  before the word president. 

 

Lionel Messi is football player*  (S3) 

The correct sentence is 

Lionel Messi is a football player. 

Teacher’s corrective feedback to the student is by directly putting  

article a  before the word football. 

 

 

2.) Teacher’s  Feedback on Possesive case incorrect or omission  

The error made by omitting of ‘s. 

 It had been two students’ grammatical errors 

 

Eye ball elephant*                          (S1) 

The correct sentence is 

Elepant’s eye ball 

Teacher’s corrective feedback to the student is given by directly       

putting  possessive’s  at elephant. 

 

Cat hat’s ground*                         (S2) 

The correct sentence is 

Cat’s hat is round 

Teacher’s corrective feedback to the student is given by directly       

putting  apostrope’s  at cat word. 

 

 

3).  Teacher’s Feedback on Regular Past Tense Error 

The error made is by omitting the suffix – ed  on verb. 
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  It had been one student’ s grammatical errors 

 

She play bowling yesterday*                    (S1) 

The correct sentence is 

She played bowling yesterday 

Teacher’s corrective feedback to the student is given by directly       

putting  ed  at the end of the word play. 

 

b. Teachers’ Corrective Feedbacks on Syntax Errors 

1). Teacher’s Feedback on Verb Phrase Errors 

     The error made by omitting of main verb 

       It had been two students’ grammatical errors 

 

      He performance good*                             (S1) 

      The correct sentence is 

      He has good performance.  

                 Teacher’s corrective feedback to the student is by directly putting              

                 main verb  has  after  subject he. 

. 

     cow feet four*                              (S2) 

     The correct sentence is 

     Cow has four feet. 

     Teacher’s corrective feedback to the student is by directly putting           

      main verb  has  after  subject cow. 

 

2). Teacher’s Feedback on Verb Phrase Errors 

      The error made by omitting of  to be 

       It had been two students’ grammatical errors 

He very good*                                     (S1) 

The correct sentence is 

He is very good. 

Teacher’s corrective feedback to the student is by directly putting          

to be after  subject he. 
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Who polite*                         (S2) 

The correct sentence is 

 Who is polite. 

Teacher’s corrective feedback to the student is by directly putting          

to be after  subject. 

 

a. Misformation Errors 

Misformation errors is the wrong form of the structure. 

Misordering errors occurs when the writer put an item in the incorrect 

place in a construction. It had been twenty students’ grammatical 

errors : 

Has eleven friend …*             (S1) 

The correct sentence is 

Has eleven friends. 

Teacher’s corrective feedback to the student is by directly putting          

s at the end of friend word. 

 

many colors kind…..*             (S2) 

The correct sentence is 

many kinds of colors. 

Teacher’s corrective feedback to the student is by directly putting          

of after the word kind. 

 

animal kind carnivore*           (S3) 

The correct sentence is 

Kind of carnivore animal. 

Teacher’s corrective feedback to the student is by directly putting          

of after the word kind. 

 

 

Tiger is animal that have big body*         (S4) 

The correct sentence is 

Tiger is animal that has big body. 

Teacher’s corrective feedback to the student is by directly changing  

have become has  after the word that. 
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She have two ear which long and board* (S5) 

The correct sentence is 

 She has two ears with long beard. 

Teacher’s corrective feedback to the student is by directly changing 

have become has  after noun. 

 

Hi have two eye*                                     (S6) 

The correct sentence is 

 He has two eyes. 

Teacher’s corrective feedback to the student is by directly changing 

have become has  after noun. 

 

Cat have four feet*                                     (S7) 

The correct sentence is 

 Cat has four feet. 

Teacher’s corrective feedback to the student is by directly changing 

have become has  after noun. 

 

he to have …….. able to fly and have * (S8) 

The correct sentence is 

He has to…..able to fly and has. 

Teacher’s corrective feedback to the student is by directly changing 

have become has  after noun. 

 

tiger is animal that have…*                        (S9) 

The correct sentence is 

Tiger is animal that has... 

Teacher’s corrective feedback to the student is by directly changing 

have become has  after noun. 

 

cat have nose one.*                                   (S10) 

The correct sentence is 

 Cat has one nose.              

Teacher’s corrective feedback to the student is by directly changing 

have become has  after noun. 

 

....have for leg, have one nausea*        (S11) 

The correct sentence is 

 .... Has four legs, has one nose. 
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Teacher’s corrective feedback to the student is by directly changing 

have become has  after noun. 

 

he have leg*                                           (S12) 

The correct sentence is 

He has four legs. 

Teacher’s corrective feedback to the student is by directly changing 

have become has  after noun. 

 

the cat,..they’re have…*                      (S13) 

The correct sentence is 

The cat …..it has ….. 

Teacher’s corrective feedback to the student is by directly changing 

have become has  after noun. 

 

drink cat is milk..*                    (S14) 

The correct sentence is 

Cat has milk drink.               

Teacher’s corrective feedback to the student is by directly changing 

have become has  after noun. 

 

Uncnake have …*                         (S15) 

The correct sentence is 

A snake has…... 

Teacher’s corrective feedback to the students is by directly changing 

have become has  after noun. 

 

Owl is animal hagher*            (S16) 

The correct sentence is 

Owl is higher animal.  

Teacher’s corrective feedback to the student is by directly 

rearranging the sentence. 

 

They is very easy get angry*     (S17) 

The correct sentence is     

They are very easy to get angry. 

Teacher’s corrective feedback to the student is by directly putting 

to be  are after the subject. 
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She is like eat fish*                       (S18) 

The correct sentence is 

She likes to eat fish. 

Teacher’s corrective feedback to the student is by directly putting 

to infinitive between the two verbs. 

 

player from Argentina…..*          (S19) 

The correct sentence is 

The player is from Argentina.  

Teacher’s corrective feedback to the student is by directly putting 

article  the. 

 

...and the eyes, the eyes kitten is the big, and the bright.* (S20) 

The correct sentence is 

...and the eyes, the kitten eyes are  big and bright. 

Teacher’s corrective feedback to the student is by directly omitting 

article  the. 

 

2.  The Students' Responses on Teacher’s Feedback 

 In responding the teacher corrective feedback, students had two responses. 

They are imitating teacher, and ignoring. The discussions of each response that was 

done by students towards teacher corrective feedback were presented below: 

a. Imitating the Whole Feedback’s of the Teachers  

In providing written feedback, the teacher may give feedback in terms 

of corrections. The teacher may cross out inappropriate words and / or 

underlines or circles words which are problematic and gives correction on them 

(Williams, 2003). In imitating, students make corrections and improvements to 

words, grammar in their writings.  

In this research, it was found that students imitated the teacher's 

corrective feedback. Because they were aware that the parts which were given 

feedback were incorrect and they agreed with the correction suggested by the 
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teacher. Thus, they directly imitated the corrections and did not change any 

other parts. 

The students corrected their description text on their own based on the 

written feedback given. The teacher also provides students with written 

feedback in symbols or markings, such as underlining or circling parts which 

are problematic. The teacher does not directly give correction toward those parts 

to make the students aware of the errors they made. Therefore, the students 

should find out the errors they made and corrected them on their own based on 

the symbols or markings given by the teacher. In this study, when students 

provided written feedback in symbols, they were able to correct their mistakes 

on their own. 

b.  Ignoring 

The last response that the students gave towards feedback was ignoring 

it. Students left some parts which were problematic or contained errors without 

any changes in the revised description text although they obtained written 

feedback on them. This ignorance might occur because students did not know 

how to revise the description. They might also be careless in reading teacher 

feedback on the draft description text. They missed to read the feedback 

especially if the feedback was about present and past verb form. Therefore, the 

students did not make any changes in their revised description text. The most 

errors that students were made   “misformation”. These errors occured because 

of students mother tongue interference. The students still confused to choose 

the right word in a sentence because of the lack of knowledge or poor 
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vocabularies and its used. Besides that, some students tried to translate the 

words one by one from Indonesian language into English without paying 

attention to the English structure rules. As the reseacher said before the most 

errors that students were made   “misformation”. These errors occured because 

of students mother tongue interference. The students still confused to choose 

the right word in a sentence because of the lack of knowledge or poor 

vocabularies and its used. Besides that, some students tried to translate the 

words one by one from Indonesian language into English without paying 

attention to the English structure rules. 

 

B. Discussion 

The result of the error analysis research showed that the students’ 

misformation errors based on the third person singular, simple present and past 

tense. Addition errors occur because the students add an item or some items that 

must appear in the sentence. Meilia who is also  supported by Sulistyawati (2011) 

classified the types of addition error and researcher finds misformation error in the 

analysis.  

Misformation errors happen when the learner uses the wrong form of a 

structure or a morpheme. Misformation categorized of singular and plural. Most of 

the students use be as the verb in their sentences. However, many of them still made 

errors in using this kind of verb. In this case, there were two types of be errors made 

by the students. They were Be errors and Verb errors. 
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Some students did not put be between subject and adjective or noun. These 

types of errors occur because such rules do not exist in the students’ mother tongue, 

so that the errors can be classified as incomplete application of rules. (Richards: 

1974:177). The second type of error was the wrong type of be. Some students 

used are while they should use is and they used be while they should used are. In 

this case, the students may be confused to use what kind of be must be used in the 

sentences, because in their mother tongue’s rule there is no difference in meaning 

between both of them. 

There were three types of error in term of verb-error. The first was the use 

of  auxiliary be before verb. In present tense, students should not put  be in verbal 

sentences. However, some students put it in some sentences. The second error in 

verb-error was in using have or has. Some students were confused to differentiate 

which subject should have and which subject should use  has. The error happened 

because the students may be confused to use what kind of  be must be used in the 

sentences, because in their mother tongue’s rule there is no difference in meaning 

between both of them. 

The last types of error was in term of using s-form. This was the most error 

made the students. Most students were hard to understand that they should use s-

form of verb (verb 1 + s / es) if the subject of sentences were third person singular. 

As Allen (1973:67) says that the only inflexion in the simple present tense is the 

third person singular, but the students of English seem to have great difficulty in 

remembering it. 
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The conclusion of teachers’ corrective feedback  on students’ grammatical 

errors showed that teachers should give additional lesson about misformation, 

morphology, and syntax. In order to get more knowledge about them. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 This chapter covers two main parts, namely conclusions and suggestions. 

The first part presents the conclusions derived from the research. The second part 

presents the suggestions intended for the teacher, the students and future 

researchers. 

A. Conclusions 

Based the results of the research on findings and discussion, the researcher 

concluded that the answer of the research questions as follow: 

1. Teachers’ corrective feedback on the students’ grammatical errors in descriptive 

texts, They are morphological error, syntax error, and misformation error. Omission 

errors are replacement of article, a to be an, the and misformation. 

The researcher also found some of students’ did not know what the 

descriptive text. Some students did not know about the generic structure of 

descriptive text. Generally, the students made such kinds of errors because they 

only transferred rules from their mother tongue. It happened since they did not 

really comprehend the target language. 

2. The students’ response on their teachers’ corrective feedback are imitating, and 

ignoring. 

a. In imitating, the students responded by imitating teachers’ corrective feedback 

because they agreed with the correction suggested by teacher.  
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b. Students also had asked one’s help such as teacher, peers and books whenever 

they did not understand teacher feedback. They did it to get the the correct 

interpretation of the feedback. 

c. The last response was ignoring in which the students ignored the corrective 

feedback given by their teacher. They did nothing to the parts which were given 

corrections or markings. 

 

B. Suggestions 

Considering the importance of this study, there are three suggestions which 

are expected to be meaningful for teachers, students and other researchers. Teachers 

should provide clear feedback with legible handwriting, and using simpler and more 

straight forward language to students so that they know what the feedback means 

and what they are to do with it. 

 English teacher at junior high school, especially English teachers of SMPN 

1 Ma’rang Pangkep Regency  to consider about method or strategy in teaching 

descriptive text for students at Junior   High School. The teacher should give more 

explanation of grammatical rules in English, particularly in simple present tense, so 

that the students will understand more about good writing. Also the teachers should 

drill the students with more exercises dealing with grammar in writing text. By 

giving a lot of practice in writing, the students are trained to transfer their ideas into 

the English. It will help them in applying the grammar rules in their sentences. 
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