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ABSTRACT 

 

SRI NUR AISYAH. 2022. The Implementation of Collaborative Strategy in 

English Teaching on Students’ Reading Comprehension (A Pre – Experimental 

Research at eight grade of SMPN 1 Galesong Selatan). Thesis, English Education 

Department, Faculty of Teacher Training and Education, Universitas 

Muhammadiyah Makassar. Supervised by Ummi Khaerati Syam and Andi Bulkis 

Maghfirah Mannong. 

This research aimed to finding out the improvement of the students’ reading 

comprehension dealing with main idea. It conducted three processes, namely pre-

test, treatment and post-test consisted of six meetings. 

This research was a pre-test and post-test. The population of this research 

is eight grade students’ of SMPN 1 Galesong Selatan and to take the sample 

researcher used random cluster sampling. The research sample was 25 students’. 

The research instrument was a narrative text consisting of 10 items of multiple 

choice.  

The result of the data shows that there was a difference between pre-test 

and post-test students. The main score of students before giving the treatment was 

26, 4 and it improved 56 after applying the Collaborative Strategy Reading (CSR). 

In addition, from t-test analysis, it was obtained that the t-test value was greater 

than t-table, and students’ reading comprehension in total (11.23>2.064). The 

hypothesis of this research can be concluded that Null Hypothesis (H0) is rejected 

and the Alternative Hypothesis (H1) is accepted. It means that Collaborative 

Strategy Reading (CSR) was effective to enhance the students’ reading 

comprehension.  

Keywords: Collaborative Strategy Reading, Reading Teaching, Literal 

Comprehension, Narrative text. 
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ABSTRAK 

 

 SRI NUR AISYAH.  2022. Implementasi Strategi Kolaboratif dalam 

Pengajaran Bahasa Inggris pada Pemahaman Membaca Siswa (Penelitian Pra-

Eksperimental di Kelas VIII SMPN 1 Galesong Selatan).  Skripsi, Jurusan 

Pendidikan Bahasa Inggris, Fakultas Keguruan dan Ilmu Pendidikan, Universitas 

Muhammadiyah Makassar.  Dibimbing oleh Ummi Khaerati Syam dan Andi 

Bulkis Maghfirah Mannong. 

Penelitian ini bertujuan untuk mengetahui peningkatan pemahaman membaca 

siswa yang berhubungan dengan gagasan utama.  Dilakukan tiga proses yaitu pre-

test, treatment dan post-test yang terdiri dari enam kali pertemuan. 

 Penelitian ini merupakan penelitian pre-test dan post-test.  Populasi 

penelitian ini adalah siswa kelas VIII SMPN 1 Galesong Selatan dan pengambilan 

sampel menggunakan teknik cluster random sampling.  Sampel penelitian adalah 

25 siswa.  Instrumen penelitian berupa teks naratif yang terdiri dari 10 butir soal 

pilihan ganda. 

 Hasil data menunjukkan bahwa ada perbedaan antara siswa pre-test dan 

post-test.  Skor utama siswa sebelum diberikan perlakuan adalah 26, 4 dan 

meningkat menjadi 56 setelah menerapkan Collaborative Strategy Reading (CSR).  

Selain itu, dari analisis uji-t, diperoleh nilai uji-t lebih besar dari ttabel, dan 

pemahaman membaca siswa secara total (11,23>2,064).  Hipotesis penelitian ini 

dapat disimpulkan bahwa Hipotesis Nol (HO) ditolak dan Hipotesis Alternatif 

(H1) diterima.  Hal ini berarti bahwa Collaborative Strategy Reading (CSR) 

efektif untuk meningkatkan pemahaman membaca siswa. 

 

 Kata Kunci: Membaca Strategi Kolaboratif, Pengajaran Membaca, Pemahaman 

Literal, Teks Naratif. 
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CHAPTER I 

INTRODUCTION 

 

A. Background of Study 

 Reading is very important since it allows a person to understand the 

main point of the information gives or read from a print page, and those who 

read a lot will have more knowledge and up-to-date information, which will 

help them improve their speaking, writing, and listening skills. Reading is an 

important aspect in broadening your horizon, because each reader has varying 

ability, expertise, age, and gender, understanding the text will give mix 

results. According to Sajid and Fraidan (2019) there is other factor that affect 

the reader's ability to understand the text, namely the strategy, which serves 

as a guide for the reader to understand the ideas of the text. Reading is very 

important because it allow one to understand the main points of a text. 

 Reading ability is a basic skill that allow students to recognize words, 

understand their meaning, and understand a text. The ability to read does not 

come naturally to a person; rather, it is acquired through a process known as 

learning. Reading is an important part of human life, therefor the process of 

learning to read must be completed. A person learns experience and 

information for the benefit of science through reading. A person who can read 

but cannot comprehend what they are reading is not capable of reading. 

 Reading is an important requirement for students to gain knowledge 

from global information which is mostly written in English. However, an 

important part of reading text is comprehending the meaning of the text itself. 
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Knowing how to read words ultimately has little value if students are not able 

to construct meaning from the text. According to Snow (2014) reading is a 

process of extracting and constructing meaning simultaneously through 

interaction with written language which consists of three elements: the reader, 

the text, and the activity or purpose of reading. 

 Ade and Herman (2021) objectively, teaching English require an 

enlightened and creative mindset that contributes many aspect of the 

language. English skill, on the other hand, are divide into four categories: 

Listening skill refers to the understanding of what the listener hears, speaking 

skill refers to the students' ability to communicate effectively and correctly, 

reading skill refer to students' comprehension of what they have read, and 

writing skills refer to written text relate to correct English grammar.  

  Syamsuriadi (2010) stating that to develop reading skill students’ 

must find effective way in the teaching and learning process, especially 

reading comprehension. In this case, the researcher is intends to apply 3 

approaches in teaching reading namely Collaborative Strategy Reading. In 

addition, according to Grabe (2009) Collaborative Strategy Reading is a 

promising approach for combining strategy instruction that draws on 

reciprocal teaching and cooperative learning. 

 In addition, the problem of students is the lack of vocabulary mastery 

where they will not be able to comprehend the text well if there are foreign 

words in English learning at SMPN 1 Galesong Selatan. Thus, they have 
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difficulty comprehension what the text is telling them. Therefore, researcher 

are interest in using collaborative strategy reading in this study. 

 Strategy reading comprehension in learning for students already exist 

and have been implemented. However, teacher often find it easy to operate 

and implement these strategy to facilitate the teaching and learning process. 

The teaching strategy used must also be adapted to the need of students so 

that teaching reading comprehension only includes reading activities, then the 

teacher asks students to answer questions related to reading. 

 Based on the description above, this researcher is interest in conducting 

a research entitled "Implementation of Collaborative Strategies in Teaching 

English on Students' Reading Comprehension". 

 

B. Problem Statement  

 Based on the statement in the background above, the researcher 

formulated the research questions as follow: How are the effective of using 

collaborative strategy in English teaching on students’ reading 

comprehension at SMPN 1 Galesong Selatan? 

 

C. Objective of The Research 

 Based on the formulation of the problem above, the purpose of this 

study was to determine the effectiveness of using collaborative strategy in 

English teaching on students reading comprehension at SMPN 1 Galesong 

Selatan. 
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D. Significance of The Research 

This Research expect can benefit many people in the learning process, 

such as: 

1. Theoretical benefits 

The result of this research expect to bring the result for teacher to 

get reference in learning process at SMPN 1 Galesong Selatan and 

can also develop teaching materials according to students’ need. 

2. Practical benefits 

The result of this research hope to be reference for the next 

researcher to be used for additional reference in conducting a 

research with the same content of the topic. Special for students’ 

English education department. 

 

E. Scope of The Research 

 The scope of this research is limited to improving students’ reading 

comprehension which focuses on the effectiveness of using collaborative 

strategy in improving students reading comprehension at SMPN 1 Galesong 

Selatan. In addition, this research focuses on literal comprehension in which 

identified main idea by using narrative text. 
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CHAPTER II 

RIVIEW OF LITERATURE 

 

A. Previous Research Finding  

 Rajaei et al. (2020) The Effect of Collaborative and Non-Collaborative 

Approaches to Teaching Reading Strategy on Iranian EFL Learners’ Reading 

Comprehension and Attitude toward Reading. The purpose of this research 

was to determine the effect of collaborative and non-collaborative approaches 

on reading comprehension and attitude towards reading in English. This 

research was designed include a pretest, posttest control group, with one 

control and two experimental groups, in an attempt to research the 

effectiveness of reading learning on reading comprehension and attitude 

toward reading in an individualistic and collaborative approach to reading 

instruction. And the results of this research indicate that the collaborative or 

non-collaborative nature of the reading teaching strategy itself has no have 

significant effect on the acquisition of reading comprehension or 

improvement of attitudes toward reading. 

 Lee (2017) Using Collaborative Strategic Reading with Refugee English 

Language Learners in an Academic Bridging Program. This study aim to 

increase refugee students' awareness and use of reading strategies, thereby 

potentially improving their reading comprehension, and providing them with 

oral interaction opportunities for additional English practice in an academic 

setting. This study uses a qualitative descriptive method in the use of students' 

reading strategies. 
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 Anita (2018) Collaborative Strategic Reading (CSR) an Attractive 

Strategy for Teaching Reading Skill. The purpose of the study is to describe 

students’ attitude toward the implementation of Collaborative Strategic 

Reading in the learning process of reading comprehension. In addition, this 

research is a survey research with opinion the instrument. The results showed 

that students gave positive attitude toward the implementation of 

collaborative strategy reading. In addition, CSR affects the students’ interest 

in learning English, especially reading successfully. 

 Latifa (2021) Collaborative Learning as a Strategy to Improve the 

English Reading Comprehension of Indonesian Learners in the Agribusiness 

Department at Muhammadiyah University of Parepare. The researcher used a 

Quasi-Experimental design using the experimental and control groups. Data 

was collected through reading tests and questionnaires. The results showed 

that the use of collaborative learning strategies improved reading 

comprehension of agribusiness students at UMPAR. The t-test results of the 

Pre-test were -1.25 and 2.50 in the Post-test. Post-test results are more 

significant than t-table (2.50>2.023). This shows that H0 is rejected and H1 is 

accept. The results also reveal that collaborative learning strategies improve 

students' ability in teaching Reading Comprehension. 

 Anggeraini et al. (2020) EFL Learning Reading Habit and Their Reading 

Comprehension Enhancement through Partner Reading. This study aim to 

explore the significant improvement of pair reading strategies on the reading 

habit of eighth grader and their reading comprehension. Quasi-experimental 
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design was used to collect data and two classes were selected through cluster 

random sampling as the experimental and control groups. The results of the 

independent sample t-test showed that the comparison between reading habit 

and students' reading comprehension in the experimental and control groups 

is sig. (2-tailed) or p-value (0.00) is smaller than the alpha value (0.05). It can 

be conclude that the use of the pair reading strategy significantly improve the 

reading habit of the eighth graders and their reading ability understanding. 

 The difference that researcher get from previous research is that it use a 

quasi-experimental research design and some use qualitative methods, while 

the current researcher use a pre-experimental research design. The similarities 

between previous researcher and current research both use collaborative 

strategy on students’ reading comprehension. 

 

B. Concept of Reading Comprehension 

I. Definition of Reading Comprehension 

 According to Nell (2021) the ability to read most or all of the words in a 

text is necessary for reading comprehension. For reading comprehension, 

word reading is a necessary but not sufficient prerequisite for reading 

comprehension. 

 In reading activities, reading comprehension is a cognitive work that 

involves comparing individual words and determining their meaning, such as 

phrase, clause, and paragraph. According to Zhang (2018) student's capacity 

to decode text requires more than understanding words and constructing 

meanings. Reading ability, on the other hand, requires decoding, which is the 
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result of the cognitive ability to separate the component of reading. Thus, 

students’ comprehension of a read text requires creative skill, because must 

be able to develop new meaning in the literacy point and critically 

comprehend the structure of the text. 

 Reading comprehension is the ability to process text, understand it is 

meaning, and to integrate with what the reader already know. The basic skills 

need in efficient reading comprehension are knowing meaning of word, the 

ability to understand the meaning of word from the context of discourse, the 

ability to follow organization of the section and to identify antecedent and 

references in it, the ability to draw conclusion from the section about it is 

content, the ability to identify the main idea of a passage. The ability to 

answer the question answered in a passage, the ability to recognize the literary 

device or propositional structure used in a passage and determine it is tone, to 

understand the situational mood (agent, object, temporal and spatial reference 

point, casual and intentional inflections, etc.) which is conveyed for 

statements, questions, commands, restraints etc. and finally the ability to 

determine the author’s purpose, intent and point of view, and draw 

conclusions about the author (discourse-semantics). 

 There are many reading strategies to improve reading comprehension and 

inference, including increasing one's vocabulary, critical text analysis 

(intertextuality, actual events vs. narrative event, etc.) and practicing deep 

reading.
 
The ability to comprehend the text is influence by the skill and ability 

to process information. If word recognition is difficult, students use too much 

https://en.wikipedia.org/wiki/Understanding
https://en.wikipedia.org/wiki/Tone_(literature)
https://en.wikipedia.org/wiki/Intertextuality
https://en.wikipedia.org/wiki/Close_reading
https://en.wikipedia.org/wiki/Close_reading
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commitment to read individual words, which impairs their ability to 

comprehend what is read. 

 Based on the definition above, the researcher conclude that in learning 

reading materials, it is necessary to know the problems of students in learning 

because it is not only the improvement of learning that they want to know but 

the quality of students' understanding is also important. According to Patimah 

(2012) reading is an interactive process to get information and ideas from the 

author with the text. To make it happen there are several methods that can be 

used, Collaborative Strategy Reading (CSR) is one of the text. 

 Kinds of reading Dolores in Salmia (2006) classify into three kinds of 

reading, namely: reading aloud, silent reading and speed reading.  

a. Reading Aloud  

 Reading aloud is an important thing to do in the reading process where 

students who are known as readers are required to read aloud to practice the 

pronunciation of every word contain in the text so that they do not understand 

the idea. During reading aloud, the teacher can also identify the difficulties 

the students’ face in pronouncing the words, when such things happen he can 

help to correct them directly. Reading can be done in groups or individually, 

he can check whether they can pronounce every word in the sentence well or 

not.  

b. Silent reading  

 Silent reading is a type of reading that requires the reader to find out the 

meaning of words from sentences and ideas written in the text. In silent 

https://en.wikipedia.org/wiki/Word
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reading, students are expected to be able to comprehend the text to answer the 

comprehension question as best possible. During silent reading, the teacher 

can encourage students to draw conclusion because reading silently every 

students can comprehend the text well not only to draw the conclusions but 

also to conclude what is stated in the text in their own words.  

c. Speed reading  

 Speed reading is reading faster to get the ideas answer certain questions. 

Speed reading requires eye speed which help to find the ideas very quickly. If 

person’s eyes speed is normal, it will help him in doing speed reading. If the 

speed of eye is increasingly problematic in speed reading. In applying speed 

reading, teacher should evaluate students on how far they are find certain 

ideas considered to question students’ competence in reading comprehension. 

II. What is Reading Comprehension 

 Reading comprehension is an activity between the reader and the 

writers’ ideas. Where the writer sends the idea in written symbols and then 

the reader catches the idea. Reading is an interactive cognitive process 

activity by scoring and monitoring comprehension to construct meaning. 

 According to Patimah (2018) comprehension is a special type of thought 

process. The reader comprehend by actively constructing meaning internally 

from interactions with the material being read. There are five categories of 

skills through comprehension section, namely:  

a. The ability to combine selection in multiple word titles or headings.  

b. The ability to determine the main idea of the selection.  
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c. The ability to recognize key supporting details. 

d. The ability to identify vocabulary on concepts. 

e. The ability to create distractions and draw reasonable based on the 

information presented. 

III. Level of Reading Comprehension 

 The term level does not mean different levels of difficulty. It refer to 

attitude and reaction to what is read. There are several level of 

comprehension.  

 At a higher level of comprehension will explain the higher boundaries. 

According Rahayu (2007) divide reading comprehension skills into four 

level, as gives below:  

a. Literal Comprehension  

 Literal comprehension refers to idea and facts stated directly on the 

printed page. Literal is a skill to get the main literal meaning directly from a 

word, idea or sentence in the context of the basic literal understanding is to 

recognize the main ideas expressed, details, effects and sequences. This 

level of understanding is the basis for all reading skills at any level because 

a reader must first understand what the author is saying before reading or 

making judgments. It is the skill to get the main direct literal meaning of a 

word, idea, or sentence in context.  

 Students’ can used literal comprehension skills (keywords, skimming and 

scanning) to better find information efficiently. 
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 Key words are the content words that carry the most meaning in a 

text. Students can underline or highlight key words. 

 Skimming read the text quickly to get the main idea. Students can 

skin by looking at headings and subheadings, pictures, diagrams, 

caption, italicized or bolded words, and the first and last paragraph 

of the text. 

 Scanning reading to find certain elements or specific details in a 

text, such as key concepts, names, dates or certain information in 

answering question. Students can scan by looking through the text to 

find key words to find specific information quickly. 

b. Interpretive Comprehension  

 A deeper level of comprehension take into account reading between the 

lines or off the lines. Readers bring knowledge and experience into the 

reading process and make difference. They must be able to read critically 

and find out exactly what they have read. In addition, they must understand 

the relationship between concepts; interpretative thinking includes mental 

processes such as drawing conclusions, forming thoughts, and generating 

predictions. At this level, the teacher is allowed to ask more difficult 

questions. For example by asking students to complete the following 

questions:  

1) Reshuffle the ideas or topics discussed in the text  

2) Explain the author’s purpose in the text  

3) Restate the main idea if it is not expressly stated in the text  
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4) Choose conclusions that can be drawn from the text that has been 

read. 

c. Critical or Applied Reading  

 To comprehend the literal message of the author, the reader only needs to 

comprehend what is or receive verbalized or accept the author's actual 

message. For a deeper level of comprehension, readers have included a 

research exchange presenting the author’s views and information. Students 

can share ideas with writers and apply reading to real world problem. 

Assessed on the following abilities at this level:  

1) The ability to distinguish between actions and opinions.  

2) The ability to acknowledge persuasive statements  

3) The ability to determine the accuracy of information gives in the 

text. 

d. Creative Reading  

 Creative reading involves going beyond the material presented by the 

author, and also requires reader to use their imagination, in creative solution 

for creative reading requires readers to think as they read must like critical 

reading does by researcher. 

 

C. Concept of Collaborative Strategy Reading 

I. Definition of Collaborative Strategy Reading 

 There are many definition of Collaborative strategy reading gives by 

several experts as follows:  
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 According to Klingner and Rajab (2011) Collaborative Strategy 

Reading teaches students to use comprehension strategies while working 

cooperatively. Students’ strategy include previewing the text, providing 

continuous feedback by deciding on a “click” (I get it} or “clunk” (I don’t get 

it} at the end of each paragraph; “getting the gist” of the most important parts 

of the text and “wrapping up” key ideas. 

 Collaborative is a group learning process in which each member of 

contributes information, experiences, idea, attitudes, opinions, ability and 

skill to increase students’ understanding of all part of the discussion. This 

collaborative will also make all students have the same understanding 

collaborative.  

 The Students are able to apply Collaborative Strategy Reading 

Comprehension and help each other when working in cooperative groups, the 

teacher's role is to move between groups and provide ongoing assistance. In 

the teaching and learning process the teacher helps by actively listening to 

student discussions and providing feedback, clarifying difficult words, 

exemplifying the use of strategies, encouraging students to participate, and 

giving positive influence to students. What students should focus on is learn it 

too, not just through the steps of a giving strategy. In addition, teacher should 

regularly see and cover the entire class to introduce new material, facilitate 

follow-up activities, and reinforce learning. 

 Based on the problems described above, this research will focus on The 

Implementation of Collaborative Strategy in English Teaching on Students' 
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Reading Comprehension, especially for students who have problems in 

reading English. This research is expected to assist students in improving 

their reading comprehension skills through maximum involvement of 

teachers and peers to help students use reading comprehension strategies 

while reading. 

 Collaborative Strategic Reading is a reading comprehension strategy 

teaching method originally designed for a small group of teacher-led students 

in special education whose first language is not English. This is adapted to 

cooperative learning and peer-led small group teaching in general education 

classes that include students’ with special needs, Vaughn (2000).  

a. Implementation of Collaborative strategy reading can be carried out in 

stages: (a) teaching strategies, and (b) cooperative learning activities in 

groups or students in pairs, (Bremer, 2002). The implementation steps are 

described below: 

1.  Preview  

Preview is a strategy to activate students’ prior knowledge, facilitate 

their prediction of what they read well, and to arouse interest. The 

preview consists of two activities: (a) brainstorming and (b) making 

prediction. A teacher introduces the preview to students by asking 

them to think about the preview they have seen at the movies. The 

teacher asks students to tell what they learn from the preview by 

asking question such as, “Do you learn who is going to be in the 

movie?” or “Do you learn in what historical period the movie will 
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take place?” Then the teacher asks them to skim information such as 

titles, pictures, and words in bold or underline to determine (a) what 

they know about the topic and (b) what they think they will learn by 

reading the text. 

The goals of previewing are:  

a) For students to learn as much about a passage as they can in a 

brief period of time  

b) To activate the students’ background knowledge about the topic.  

c) To help students make prediction about what they will learn  

d) To motivate the students’ interest in the topic and to engage them 

in active reading from the onset. 

2. Click and Clunk  

 Clink and clunk (comprehension monitoring) is a strategy that 

teaches students to monitor their understanding during reading, and 

use strategies to correct what they are aware of their failure to 

understand the text. The teacher describes a click as something that 

“students know it just clicks”. After the students run into a brick wall. 

The students just really didn’t understand a word the author is using. 

That`s clunk. Then, the teacher reads a short a piece aloud and asks 

students to write their clunks and then teaches fix- up strategy for 

finding clunks. The teacher can use “clunk cards” (see materials for 

detailed description) as reminders of improvement strategies.  

The goals of clicking and clunking are:  
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a) For students to monitor their reading comprehension. 

b) To identify when they have breakdown in understanding “clunks”. 

c) To use “fix-up” strategies to figure out clunks:  

(1) Reread the sentences without the word. Think about what 

would make sense.  

(2) Reread the sentences with the clunk and the sentences before 

or after the clunk looking for clues.  

(3) Looking for a prefix or suffix in the word.  

(4) Break the word apart and look for smaller words you know. 

3. Get the gist  

 Getting the gist means students are able to state the main idea of a 

paragraph or group of paragraphs in their own words in this way. 

Students learn how to synthesize information, take larger clunk of text 

and demonstrate it into a key concepts or ideas. Students are taught to 

identify the most important who and what, leaving out details. Many 

teachers require students to state the main point of a paragraphs in 10 

words or less Klingner (2007).  

The goals of getting the gist are:  

a) To teach students to restate in their own words the most important 

point as a way to ensure that they have understood what they have 

read. 

b) To improve students’ memory of what they have understood from 

what they have read. 
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4. Wrap Up 

 Summarization is a strategy that teaches students to generate 

questions and review important ideas in the text they have read. The 

wrap-up session gives students the opportunity to monitor their own 

reading while applying metacognitive strategies that further extend 

comprehension. Wrap-up consists of two activities: (a) Generating 

question; ask question about the reading and (b) Review; think about 

what important things the students have learn from the reading 

assignment that day.  

 In addition, students are taught to ask some questions about the 

information stated explicitly in the section and other questions that 

require answers not exactly in the section but “ in your head”  

Klingner (2007). In other words, students are ask to ask questions that 

involve more high-level thinking ability. 

The goals are to improve the students. Knowledge, understanding, and 

memory of what was read.  

a) Students use opening question; Who, What, When, Why, and How 

(the 5W’s and an H”). 

b) Another students try to answer question about the information 

stated explicitly in the reading, but “in your head”.  

c) To review, students write down the most important ideas they 

learn in a Collaborative Strategic Reading learning logs.  

d) They then take turn sharing their “best ideas”. 
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D. Narrative Text 

 According to Mislaini (2015) Narrative text is a text that tells 

something that is imaginative or something that is only imaginary and the 

purpose is only to entertain the reader. 

1. Narrative Text Type 

 Narrative Text has a core story which is usually only in the form of the 

author's imagination or real events captured by the author or even a 

combination of both.  In various sources, narrative text can be found in the 

form of fairy tales (fantastic stories, full of wonders), mysteries, science 

fiction, romance horror stories, legends, historical narrative, personal 

experience (personal experience written), ballads (ballads that can be a story 

that touches the reader's heart, usually a love story that does not arrive). 

2. General Structure of Narrative Text 

In Narrative Text, the structure is as follows:  

a. Orientation 

Namely the introduction of forms: the story about what (what is the 

story about), who is the actor in the story (who is the participant), the 

story (where is the place setting) and the story when it happened (when is 

the time). 

b. Complications or Problems 

In this paragraph which is the essence of narrative text.  Without a 

problem, this text is just one form of exposition of events followed by 

other events.  The problems that arise can be distinguished: 

- Natural Conflict 
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That is the problem that arise because the actors of the story are 

dealing with the forces of nature. 

- Social conflict 

That is the problem that arise because the perpetrators face each 

other.  They met at the same time with different interest. 

- Psychological Conflict 

That is the problem that arise when dealing with storytellers 

themselves.  The contradiction between good and bad, between 

greed and tolerance. 

c. Resolution 

 That problem can be solved.  In Narrative text, every problem that 

seems to have no solution, can be closed with a happy ending or not a 

bit ends with a tragic, sad ending. 

d. Re-Orientation (Only for Optional). 

3. Linguistic Feature Narrative Text 

a. Using the Simple Past Tense sentence pattern  

b. It usually starts with an adverb of time 

(Adverb of time).  Like: a long time ago, once, once, a long time ago. 
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E. Conceptual Frameworks 

The conceptual framework is illustrated on the following: 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2.1 Conceptual Frameworks 

 
The researcher made several conclusions, namely: First, the researcher 

Implementation Collaborative Strategy in English Teaching Students' Reading 

Comprehension. the two researcher conducted process of teaching with students 

about reading comprehension at SMPN 1 Galesong Selatan. 

F. Hypothesis Testing 

Based on the research problem, the researcher drew a research hypothesis. 

Can be stated as a follows: 

1. H0 (Null Hypothesis): “There is no significant difference of students’ 

reading comprehension skills before and after implementing the 

Collaborative Strategy Reading” 

The implementation of 

collaborative strategy 

reading 

Process of Teaching 

Students’ 

Students’ Reading 

Comprehension 
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2. H1 (Alternative hypothesis): “There is a significant difference of students’ 

reading. 

The Criteria for the hypothesis testing are as follows: 

Comparison Hypothesis 

 H0 H1 

t-test < t- table Accepted Rejected 

t- test > t- table Rejected Accepted 

        Patimah (2018). 

The table above mean (1) the t-test value is smaller than the t-table value, 

the null hypothesis is accept, while the alternative hypothesis is rejected and (2) 

the t-test value is greater than the t-table value, the null hypothesis is rejected 

while the alternative is accepted. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

 This chapter discusses the types of research design, research variable and 

indicator, population and sample, instrument of the research, procedure of 

collection data, Technique of data analysis. 

A. Research Design 

 This type of this research was quantitative research using a pre-

experimental approach and using a one group pre-test post-test. According to 

Sugiyono (2013) he said that the pre-experimental approach is a type of 

research that has not been carried out seriously.  

 This research was conducted through three steps of process: pre-test, 

treatment and post-test to determine the improvement of the students’ reading 

comprehension through the implementation of Collaborative Strategy 

Reading. Pretest was conducted to measure the students reading 

comprehension before doing the treatment. The treatment was a teaching and 

learning process is carried out in four meetings where Collaborative Strategic 

Reading was applied as method to improve the students reading 

comprehension after the implementation of Collaborative Strategy Reading. 

The design of this research was described below; 

 

 

 

 

 

 

Gay (2006). 
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      =  

Pre-test 

  X  = Treatment 

 ` Post-test 

 

B. Research Variable and Indicator 

1. Variables 

  There were two variables in this research, namely independent variable 

and dependent variable. The independent variable was the Implementation of 

Collaborative Strategic Reading, and the dependent variable was the 

improvement of students’ reading comprehension. 

2. Indicators 

  The indicator used in this research was effectiveness of the collaborative 

strategy on students’ reading comprehension. 

C. Population and Sample 

1. Population  

 The population in this study was eighth grade students of SMPN 1 

Galesong Selatan. The total of population in this study was one hundred 

students that consist of four classes in which each class consists of 25 

students. Researcher took one class, namely VIII A as a sample.  

2. Sample  

 The researcher used a probability sampling technique, namely cluster 

random sampling. Cluster random sampling is a sample taken from a 

population that is used randomly regardless of the strata that exist in the 
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population. The sample of this research was students of class VIII A and the 

class consists of 25 students’ at SMPN 1 Galesong Selatan. 

 

D. Instrument of The Research 

 The instrument used is multiple choice consisting of pretest and posttest. Pre-

test was used to determine the increase in students’ reading comprehension after 

being given treatment. Then the post-test was given to students after being given 

treatment. 

 In this research, multiple choice is an instrument to collect data related to 

students’ reading comprehension at the level of literal comprehension. This study 

consists of 10 multiple choice questions for pre-test and post-test 10. 

 

E. Procedure of Collecting Data  

1. Pre-test 

 Before doing the treatment, the researcher gave a pre-test to the students as 

the first meeting to find out the students’ basic reading skills and the item 

were used for the pre-test of narrative text and then the students’ understand 

what they know about a narrative text. The test was in the form of 10 number 

multiple choice questions. 

2. Treatment  

 After the pre-test, the researcher gave treatment to the students’. The 

treatment applied by the researcher was using literal reading comprehension 

through collaborative reading strategy and the next treatment was taught by 

the researcher to help students’ understand the material. Treatment was 
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carried out four times with narrative text material after which students formed 

groups to determine the main ideas in narrative text. 

3. Post-test 

 The test was given to students’ after being given treatment to determine 

students’ reading ability after being given treatment. Students’ gave 10 

number multiple choice questions. 

 

F. Technique of Data Analysis  

  The data was analyzed quantitative using the data result from test. For 

analyzing the data, researcher used the following ways.  

1. Calculating the students’ score of reading comprehension was calculated 

through the formula:  

Score = Students’ correct answer x 100  
   Total number of items 

      Hidayah (2019). 

2. Calculating the Mean Score 

The mean score was calculated through the following formula: 

    ∑x 

       X = 

    N 

 

 

    

          : Mean score  

  ∑x    : Total score of the students’ score 

  N     : The number of students/ sample,    Gay (2012). 

 

 

 
Note: 

 

X               
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3. To find students’ improvement the formula as follows: 

  X1 

 P =  X 100 

  X2 

 

 Where: 

  P = The students’ improving 

  X1 = The mean score of pre-test 

  X2 = The mean score of post-test 

        (Gay, 2012) 

4. Finding out the significant difference between the score of the pre-test and 

post-test by using the formula: 

 

 Where: 

  �̅� = Mean score  

  ∑D = The sum of all scores 

   N = The total number of students  

  T = Test of significance 

        (Gay, 2012) 
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5. Classifying the students’ score 

The students’ score is classify into seven category based on the 

following classification of score 

 

No. Category Interval 

1. Excellent 96-100 

2. Very good 86-95 

3. Good 76-85 

4. Fairly good 66-75 

5. Fairly 56-65 

6. Poor 36-55 

7. Very poor 0-35 

 

Layman (1972). 

  



 

29 

CHAPTER IV 

FINDING AND DISCUSSION 

A. Findings 

In this finding explain the results of the research such as students’ 

score pre-test and post-test. The improvement of students’ reading 

comprehension can be seen in the following table: 

1. The improvement of the students’ reading comprehension 

Table 4.1: The students mean score. 

Indicator 

Mean score 

Improvement (%) 

Pretest Posttest 

Literal Reading 26,4 56 47,1% 

 

Based on the table above, the score before applying the 

Collaborative Strategy Reading (CSR) learning method in the pre-test was 

26,4% and after being given treatment, the student’s score in the post test 

became 56%. Thus, it can be concluded that after the implementation of 

Collaborative Strategy Reading (CSR) learning method, students’ reading 

comprehension increased to 47,1%. 
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2. The students’ rate percentage and frequency  

Table 4.2: The students’ category. 

No. Category  Score  

Pre-test Post test 

Fre % Fre  % 

1 Excellent  96-100 - - - - 

2 Very Good 86-95 - - - - 

3 Good  76-85 - - 3 12 

4 Fairly Good 66-75 - - 3 12 

5 Fair  56-65 - - 3 12 

6 Poor 36-55 3 12 15 60 

7 Very Poor 0-35 22 88 1 4 

TOTAL 25 100 25 100 

 

The table shows that in the category, frequency and percentage of 

students’ reading comprehension, there are differences between pre-test 

and posttest. The results of pre-test before using the Collaborative Strategy 

Reading (CSR). There were no students in the categories of excellent, very 

good, good, fairly good, and fair. Three students are categorized as poor 

and twenty two students’ are categorized as very poor. 

The posttest results after using the Collaborative Strategy Reading 

(CSR) method showed that there were three students in the good category, 

three students’ in fairly good category, three students in the fair category, 
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fifteen students’ in the poor category and one student in the very poor 

category. 

Chart 4.1 the result of the students’ Pre-test and Post-test 

 

Based on chart 4.1 above, it shows the students’ scores before and 

after using the collaborative strategy reading (CSR), this shows that the 

students’ scores on the pre-test were 3 and the percentage (12%) students 

scored “poor” 22 and the percentage (88%) students scored “very poor”. 

While for the post-test scores showed that in the post-test, 3 and the 

percentage (12%) students got “good”, 3 and the percentage (12%) 

students got “fairly good”, 3 and the percentage (12%) students got “fair”, 

15 and the percentage (60%) students got “poor”, and 1 and the percentage 

(4%) students got “very good”. 

Based on the explanation above, the score and percentage of 

students’ reading comprehension in the post-test was better than the pre-
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test because the post-test percentage was higher than the pre-test 

percentage. 

The mean score students’ reading comprehension 

Chart 4.2 Mean score 

 

Chart 4.2 shows that the average score of students in the pre-test 

before treatment was 26,4, while the post-test after treatment was 56. This 

means that there is an increase in students’ reading comprehension after 

using collaborative strategy reading. 

Hypothesis testing 

This is to see whether there is a significant difference between the results 

of the pre-test applied. The test variables (pre-test and post-test) were 

statistically different at the alpha level (@) = 0.05, at the degrees of 

freedom (df) N-1 = 24 to see the difference. 
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Table 4.3: Hypothesis testing 

Variable  t-test value t-table 

X2-X1 11,23 2.064 

 

Table 4.3. Indicates that the value of the t-test (11, 23) was greater 

than the value of the t-table (2.064). It means that there was a significant 

difference between the result of the pre-test and post-test of the students. 

Based on the table above, it can be concluded that the t-test value is 

greater than the t-table value (t-test > t-table), so the final result shows that 

the t-test score for the students’ final score of students’ reading 

comprehension achievement is (11, 23 > 2.064). This shows that there is a 

significant difference between students’ reading comprehension before and 

after using collaborative strategy reading (CSR). It is also said that the null 

hypothesis (H0) is rejected and the alternative hypothesis (H1) is accepted.  

From the table above, there is a high difference between t-test and 

t-table, so the researcher concludes that teaching reading comprehension 

with collaborative strategy reading (CSR) is effective in improving 

students’ reading comprehension achievement. 

B. Discussion 

In this section, the results of research on the use of collaborative 

strategy reading to improve reading comprehension of grade VIII A 

students at SMPN Galesong Selatan, with reference to the research 
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objective, are for implementation collaborative strategy reading (CSR). In 

improving reading comprehension for class VIII also illustrates increasing 

students’ reading comprehension by implementing collaborative strategy 

reading (CSR). To achieve the research objectives, the researcher took 

several steps. Researchers used tests as research instruments to obtain data. 

The steps of data collection were pre-test, giving treatment for four 

meetings, and post-test at last meeting in class. 

The use of the pre-test in this study as an activity was carried out 

before the teaching activity was given. The benefit of holding a pre-test is 

to determine the participants’ initial ability to the lessons presented. By 

knowing the initial abilities of the participants, the facilitator will be able 

to determine how the lessons will be delivered later. 

The post-test in this study is the final evaluation when the material 

taught on that day has been given where the facilitator gives a post-test 

with the intention of whether the participants have understood the material 

given on that day when using the given treatment has been provided. The 

benefit of holding this post-test is to get an idea of the abilities achieved 

after the end of the treatment. 

The previous explanation showed that students’ reading 

comprehension increased, this was supported by the average score of 

students before and after treatment using collaborative strategy reading. 

Based on the above findings, students’ reading comprehension increased 
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significantly after receiving treatment using collaborative strategy reading 

(CSR). 

The form of students score data from pre-test and post-test. The 

researcher analyzed the data by using the paired sample t-test. The output 

of the paired sample statistic shows that the mean value of the pre-test and 

post-test. The output of the paired sample statistic shows that the mean 

pre-test score is 26,4 and the post-test mean score is 56. It can be 

concluded that the students’ improved after using the collaborative 

strategy reading treatment. 

Reading comprehension is the ability of students to understand that 

when they read they should not only be able to read words fluently, but 

also that students actually tell stories accurately (Miller, 2003:16). Reading 

comprehension means understanding, evaluating and utilizing information 

and ideas through interactions between writers and readers. Reading 

comprehension is a kind of dialogue between writer and reader where 

written language becomes the medium which causes dialogue to occur 

when two people communicate through print media. This means by 

understanding or understanding the material that has interacted with the 

author Smith and Robinson, 1980:5). 

The use of this strategy can make it easier for students’ to 

understand the text and collaborate with each other. As stated by (Edi 

Kurniawan, 2014:61) that CSR is a multicomponent strategy. This strategy 

can lead students to collaborate in groups and facilitate them in 
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understanding what they have learned. Then, the implementation of the 4 

steps of this CSR strategy can make students in each group more active 

and focused in the learning process. (Indah Pertiwi, 2013) in her research 

entitled “Improving Students Reading Comprehension through 

Collaborative Strategy Reading (CSR) method”, found that the use of 

Collaborative Strategy Reading (CSR) can improve students’ English 

skills, especially in reading comprehension, and make students active in 

reading comprehension. Learning process.  

Based on the research above, it has similarities with this study in 

using Collaborative Strategy Reading (CSR), while the difference with this 

study is the improvement of students’ reading comprehension. The 

findings determined that there were significant differences in students 

before and after being given treatment in teaching using Collaborative 

Strategy Reading (CSR) in reading. 

The results of the data show that the used of Collaborative Strategy 

Reading (CSR) is effective in improving students’ reading comprehension. 

Based on these findings, Collaborative Strategy Reading (CSR) is applied 

as an alternative to improve students’ reading comprehension in teaching 

English. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

Based on the results of data analysis, the researcher found that the 

application of collaborative strategy in English teaching can improve 

students’ reading comprehension because before and after being given 

treatment students have weaknesses in learning reading comprehension 

and after treatment, students’ reading comprehension increases by using 

CSR. This means that this strategy is effective. 

In addition, another finding in this study is that the average score of 

students on the pre-test is classified as poor and after the post-test is 

classified as good. 

 

B. Suggestion  

Based on the conclusion that have been written, the researcher 

would like to recommend the following suggestion: 

1. For teachers  

a. The teacher must know the students’ difficulties in reading 

comprehension. 

b. Teachers can use Collaborative Strategy Reading (CSR) as 

a medium that can help in the teaching and learning process 

to motivate students in students’ reading comprehension.  

c. Teacher should give more reading practice to students.  
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d. Teacher must be creative in creating new media and 

methods in the learning process. 

2. For students  

a. Students should pay more attention to the teacher when 

giving lessons. 

b. Students should try harder to enrich their reading 

comprehension. 

c. Students can practice reading more so that their reading 

comprehension skills can improve well. 

d. Students must dare to express their ideas and opinions. 

3. For the next researchers 

a. Researchers should be able to take advantage of this 

research such as using the final project as a reference to 

conduct research on reading comprehension and for further 

researchers who have done it in class need to provide 

motivation for students. 

b. Researchers must be more creative in creating interesting 

media to teach and improve students’ reading 

comprehension. 

c. Researchers must be able to develop the use of 

Collaborative Strategy Reading (CSR) in the teaching and 

learning process. 
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d. The results of this study can also be used as an additional 

reference for further research. 
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APPENDIX 1 

RENCANA PELAKSANAAN PEMBELAJARAN (RPP)  

KELAS EKSPERIMEN (Treatment Ke-1,2,3,4) 

 

Nama Sekolah  : SMPN 1 Galesong Selatan 

Mata Pelajaran  : Bahasa Inggris 

Kelas/Semester  : VIII / I (Satu) 

Aspek/Skill   : Reading 

Jenis Teks   : Narrative Teks 

Waktu   : 2X40 menit 

 

I. Standar Kompetensi : 

Memahami makna dalam teks fungsional pendek dan teks tulis berbentuk 

narrative dalam konteks kehidupan sehari-hari. 

 

II. Kompetensi Dasar: 

Merespon makna dan langkah retorika dalam esai yang menggunakan 

ragam bahasa tulis secara akurat, lancer, dan berterima dalam kontek 

kehdupan sehari-hari dalam teks berbentuk narrative. 

 

III. Indikator: 

Siswa diharapkan mampu: 

1. Mengidentifikasi makna gagasan utama dalam teks yang 

berbentuk narrative. 

2. Mengidentifikasi informasi dalam sebuah teks berbentuk 

narrative. 

 

IV. Tujuan Pembelajaran 
 

Pada akhir pembelajaran siswa dapat: 

1. Memahami makna gagasan utama dalam teks berbentuk 

narrative. 

2. Mengetahui berbagai informasi dalam teks berbentuk narrative. 

 



 

 

V. Nilai dan Moral Karakter Bangsa 

1. Religious 

2. Disiplin 

3. Kerja Keras 

4. Komunikatif 

5. Rasa Ingin Tahu 

6. Tanggung Jawab 

 

VI. Materi Pembelajaran Tema: Narrative 

a. Definition: 

A kind of text that has the function to amuse, entertain and to deal with 

actual or vicarious experience in different ways; Narratives deal with 

problematic events which lead to a crisis or turning point of some kind, 

which in turn finds a resolution. 

b. Generic Structure: 

 Orientation: Introduce the participants and setting of the narrative. 

 Complication: A crisis or problem arises. 

 Resolution: A crisis or problem is solved , for better or worse. 

 Re-orientation: This is closing remark to the story and it is optional 

 Code: The moral value of the story. 

c. Significant feature of narrative text are: 

 Characters, setting and actions are described in details, using adjectival 

and adverb. 

 Use of past tense with the possibility of using present tense and future 

tense in the dialogue. 

 Use of material process 

 Use of words dealing with time and sequence (then, next, first, second, 

etc). 

 Can be told in the perpective of first person (I, we) or third person (she, 

he, and they). 

 



 

 

d.  Example: 

Malin Kundang 
A Long time ago, in a small village near the beach in West 

Sumatera, lived a woman and her son, Malin Kundang. Malin 

Kundang and his mother had to live hard because his father passed 

away when he was a baby. Maling Kundang was a healthy, diligent, 

and strong boy. He usually went to see to catch fish. After getting 

fish he would bring it to his mother, or sell the caught fish in the 

town. 

One day, when Malin Kundang was sailing as usual, he saw 

a merchant‟s ship which was being raided by a small band of 

pirates. With his brave and power, Maling Kundang defeated the 

pirates. The merchant was so happy and asked Malin Kundang to 

sail with him. Malin Kundang agreed in the hope to get a better life. 

He left his mother alone 

Many years later, Malin Kundang became wealthy. He had 

a huge ship and a lot of crews who worked loading trading goods. 

He was also married to a beautiful woman. When he was sailing on 

his trading journey, his ship landed on a coast near a small village. 

The local people recognized that it was Maing Kundang, a boy 

from the area. The news ran fast in the town: “ Malin Kundang has 

become rich and now he is here”. 

An old woman, who was Malin Kundang‟s mother, ran 

to the beach to meet the new rich merchant.   She wanted to hug 

him to release her sadness of being lonely after a long time. When 

his mother came near him, Malin Kundang who was with his 

beautiful wife and his crews denied that she was his mother. She 

had pleaded Malin Kundang to look at her and admit that she 

was her mother. But he kept refusing to do it and yelling at her. 

At last Malin Kundang said to her “Enough, old woman! I have 

never had mother like you, a dirty and ugly woman!” After that he 

ordered is crews to set sail to leave the old woman who was then 

full of sadness and anger. Finally, feeling enraged, she cursed 

Malin Kundang that he would turn into a stone if he didn‟t 

apologize to her. Malin Kundang just laughed and set sail. 

Suddenly a thunderstorm came in the quiet sea, wrecking his huge 

ship. He was thrown out to a small island. It was really too late for 

him to avoid his curse; he had turned into a stone. 



 

 

VII. Metode Pembelajaran 
 

 Collaborative Strategic Reading (CSR) 

 
A. Langkah- langkah Pembelajaran 

 

Kegiatan Deskripsi Kegiatan 
Alokasi 

Waktu 

Pendahuluan Apersepsi 

 Menyapa siswa dengan mengucapkan selamat 
pagi 

 Menanyakan kabar siswa 

 Mengajak siswa membaca sebelum memulai 

pelajaran 

Motivasi 

 Tanya jawab tentang pengetahuan/ keterampilan 

yang terkait dengan KD 

 Guru menjelaskan pentingnya materi yang akan 

 

 

 
10 menit 

 dipelajari berikut kompetensi yang akan 

dipelajari oleh siswa 

 

Kegiatan Inti Eksplorasi 

 Guru menjelaskan tentang teks narrative dan 
siwa diminta untuk memperhatikannya 

 Guru menjelaskan tentang Collaborative 

Strategic Reading (CSR) 

 Guru membagi murid ke dalam beberapa 

kelompok kecil yang terdiri dar 5-6 siswa dan 

 

 memberikan peran sebagi leader, clunk expert,  

 gist expert, announcer, encourager, and  

 Timekeeper 

 Guru menjelaskan langkah-langkah dalam CSR 
(preview, click and clunk, get the gist, and wrap 

 

 up).  

 Elaborasi 

 Guru meminta siswa untuk mengidentifikasi 

general structure yang terdapat dalam teks 

 

60 menit 

 narrative secara berkelompok 

 Guru meminta siswa menyimpulkan isi teks 

narrative 

 Guru memberikan pertanyaan yang bersumber 

dari teks tersebut 

 Guru memberi kesempatan berpikir, menganalisis 

dan bertindak tanpa rasa takut 

 



 

 

 Konfirmasi 

 Guru memberikan umpan balik positif dan 

penguatan dalam bentuk lisan, tulisan, isyarat, 

 

 maupun hadiah terhadap keberhasilan peserta  

 Didik 

 Memfasilitasi peserta didik untuk memperoleh 

pengalaman bermakna dalam mencapai 

 

 kompetensi dasar 

 Guru menjadi fasilitator dalam menghadapi 
kesulitan yang dihadapi siswa 

 

Penutup  Bersama sama dengan peserta didik membuat 

rangkuman/simpulan pelajaran 

 Melakukan penilaian atau refleksi terhadap 

kegiatan yang sudah dilaksanakan konsisten dan 

terprogram 

 Memberikan umpan balik terhadap proses dan 

hasil pembelajaran 

 

11 e

n

i

t 

 

VIII. Alat dan Sumber Belajar:  Kertas hvs, papan tulis, spidol, dan 

penghapus. 

 

IX. Penilaian 

Teknik : Tes tulis 

Bentuk : Pertanyaan tertulis 

Instrument : Terlampir 
 

X. Pedoman Penilaian 

a. Untuk setiap jawaban yang benar diberi skor =10 

b. Skor maksimal = 10 x 10 = 100 

c. Nilai maksimal = 100 

d. Nilai siswa 

 

 

 

 

 

 

 

 

 

 



 

 

Rubrik Penilaian: 

 Uraian Skor 

1 Urutan pilihan ganda benar 10 

2 Urutan pilihan ganda salah 0 

 

Takalar,              2022 

Mengetahui, 

Guru Pamong Mata Pelajaran    Guru Praktikan 

 

 

_______________________    Sri Nur Aisyah 



 

 

APPENDIX 2 

 

Name:  

Class: 

Pre-Test 

Text for no. 1-4 

 

The Magic Candle 
 

One day, a young wanderer got lost in a wood. Suddenly, he saw a 

light from an old hunt and found an old woman who was crying. She said 

that the devil had stolen her magic candle. The candle could grant anything 

she asked. 

The wanderer went to the castle. There he found the devil, but he 

was old and weak. Therefore, the wanderer grabbed the magic candle from 

the devil‟s table and ran away. 

But the wanderer was not a kind man. He did not return the candle to 

the old woman, but kept it for himself. He lit the candle and made a wish, „I 

want to go far away from here.” Suddenly, the genies appeared and took 

him to a beautiful princess there and fell in love with her. They got married 

the next day. In this happiness, the wanderer told the princess about his 

adventure and the magic candle. Hearing that, the princess got angry. At 

night she lit the candle and wished that the wanderer disappear. 

In the morning, the wanderer woke up and found himself back in his 

ugly house in the village 

 

1. What is the main idea in the first paragraph? 

A. The devil kept the magic candle carefully 

B. The wanderer took the magic candle from the devil 

C. The wanderer gave the magic candle to the princess 

D. The devil helped the wanderer to find the magic candle 

E. The devil had stolen magic candle from old women 

 

2. The princess was angry with the wanderer because……. 

A. The wanderer married her 

B. The wanderer fell in love with her 

C. She finally knew the wanderer fell in love with her 

D. The wanderer prohibited her stay in the place 



 

 

E. She wanted to visit the old woman at the old hut 

 

3. Who stole the magic candle from the old woman? 

A. The wanderer 

B. The princess 

C. The genies 

D. The devil 

E. The prince 

 

4. The third paragraph is called…… 

A. Complication 

B. Orientation 

C. Resolution 

D. Re-orientation 

E. Event 

 

Text for no. 5-10 

Once, Master Fox was taking his usual stroll beneath the moonlight 

in the woods. He saw a number Pheasants perched quite of reach on a limb 

of a tall, old tree. The sly Fox soon found a bright patch of moonlight, 

where the Pheasants could see him clearly. There he raised himself up on 

his hind legs, and began a wind dance. First he whirled „round and „round 

like a top. Then he hopped up and down. He cut all sort of strange capers. 

The Pheasants stared giddily. They hardly dared bilk of fear of losing him 

out of their sigh in a few moments. 

Now the Fox made us if he wanted to climb a tree. He fall over and 

slay still, playing dead. Then he was hopping on all fours. His back was in 

the air and his bushy tail was shaking. It seemed that he threw out silver 

sparks in the moonlight. 

By the time, the poor birds‟ head were in the whirl. And when the 

fox began his performance all over again, they become so dazed. They lost 

their hold on the limb. They fell down one by one and they were 

immediately. 

 

5. What is the main idea of the paragraph? 

A. The Pheasants tried to hold on the tree 

B. The Fox attacked the Pheasants one by one 

C. The Fox continued his dancing performance 

D. The Pheasants dropped to the ground 

E. The Fox climbed the tree 



 

 

 

6. The Pheasants lost their hold on the climb because…. 

A. They were silly and weak animals 

B. The branch was too small and slippery 

C. The pheasants were exhausted 

D. The Fox moved very quickly towards them 

E. They were shocked to see the Fox’s performance 

 

7.  Based on the text, we can infer that the story happened…. 

A. At night 

B. At dawn 

C. At midday 

D. In the morning 

E. In the afternoon 

 

8. What is the purpose of the text above? 

A. To amuse the readers 

B. To give information about something 

C. To persuade people to do something 

D. To tell the reader about the writer’s experience 

E. To describe about something 

 

9. The sly Fox soon found a bright patch of moonlight…..(line 5) What 

does the underlined word mean? 

A. Awesome 

B. Tricky 

C. Greedy 

D. Joyful 

E. Smart 

 

10. The Pheasants stared giddily. (line 12) 

 What does the underlined word mean? 

A. Dizzily 

B.   Hungrily 

C.   Angrily 

D. Disappointedly 

E.   Tragically 

 

 

 

 

Good Luck 



 

 

APPENDIX 3 
 

Post-Test 

Name:  

Class: 

Text for no. 1-4 
 

A Rabbit and Twenty Crocodiles 

 

Once upon a time, a rabbit wanted to cross a river but he could not 

swim. 

He had an idea. He saw a boss of crocodile swimming in the river. 

The rabbit asked the boss of crocodile, “How many crocodiles are 

there in the river?” the boss of crocodile answered, “We are twenty here.” 

“Where are they?” the rabbit asked for the second time. “What is it for?” the 

boss of crocodile asked. “All of you are good, nice, and gentle and kind, so 

I want to make a line in order. Later I will know how kind you are,” said the 

rabbit. 

Then, the boss of crocodile called all his friends and asked them to 

make a line in order from one side to the other side of the river. Just then, 

the rabbit started to count while jumping from one crocodile to another, 

one… two… three… four… until twenty, and finally, he thanked all 

crocodiles because he had crossed the river. 

 

1. The story mainly tells us about………….. 

F. twenty crocodiles 

G. a rabbits and crocodiles 

H. the boss of the crocodile 

I. a rabbit and twenty crocodiles 

J. the boss of the crocodile and all his friends 

 

2. Why did the rabbit thank to the crocodile? 

A. because he had got a lot of foods 

B. since he had crossed the river successfully 

C. because the boss of crocodile gave him something 

D. since he had counted the number of crocodiles in the river 

E. because he was jumping through the crocodile happily 

 



 

 

3. Which statement is true according to the text? 

A. The rabbit could swim across the river by himself 

B. There were 12 crocodiles living in the river 

C. The boss of crocodile helped the rabbit crossing the river by himself 

D. The rabbit could not cross the river although he had been helped 

by the crocodiles 

E. The crocodiles help the rabbit cross the river 

 

4. The first paragraph is called…… 

A. Complication 

B. Orientation 

C. Resolution 

D. Re-orientation 

E. Event 

 

Text for no. 5-10 

The Legend of the Kesodo 

Ceremony 

 
Once upon a time on Mount Bromo, East Java, there were a 

couple living there. The new couple wanted to have a child. They had 

married for a long time but they hadn’t got a baby. Every time they prayed 

to the Gods, asking for a child. 

One day, there was a loud voice in the sky when they were praying. 

“You are going to born a baby, and later you will give birth to many 

children. But I have a requirement for you to obey, if you really want to 

have children”, said the voice. “Whatever you ask, my Lord”, the couple 

answered, “We will do it”, “You must sacrifice your first son for the 

gods”. 

The couple agreed to sacrifice their first son in the time that was 

asked by the voice. Then, the wife got pregnant and gave birth to a son. 

The baby grew up into a handsome, tough man. He was named Kesuma. 

The couple loved Kesuma very much. The wife gave birth to eleven more 

children after Kesuma. And, they forget their promise to sacrifice their first 

son to the god. 

One day, the volcano erupted. Before that, there were series of 

earthquakes followed by thunders in the sky. The sky was very dark, as if it 

was going to fall down. On the next occasion, there was a voice in the sky, 

reminding the couple about their promise. The couple was very afraid, but 

they just couldn’t sacrifice their beloved son, Kesuma. However, because 

the earthquakes and the thunders were becoming more and more 

horrifying, Kesuma couldn’t let his family and all the people in the village 

die. 



 

 

Kesuma knew the situation. Then he said to his parents. “I would 

sacrifice myself in order that our family and all the people in our village 

will live in peace. For the next times, you all have to sacrifice animals and 

crops to the gods.” Then he jumped onto the crater of the volcano. 

Amazingly, the earthquakes and the eruption stopped at once. 

 

5. What is the main idea of the first paragraph? 

A. The earthquakes and thunders in the sky 

B. The condition of the volcano on one day 

C. The condition of Kesuma’s family 

D. The voice in the sky 

E. The couple’s promise 

 

6. What problem was faced by Kesuma’s parents? 

A. They had to give sacrifices for the Gods 

B. They couldn’t get a baby after getting married for a long time 

C. They couldn’t bring their children to the Gods to be sacrificed 

D. The villagers would force them to sacrifice themselves 

E. They couldn’t save all their children from the earthquake 

 

7. How was Kesuma’s personal characteristic? 

A. Melancholic 

B. Heroic 

C. Tragic 

D. Fearful 

E. Shameful 

 

8. What is the purpose of the text above? 

A. To amuse the readers 

B. To give information about something 

C. To persuade people to do something 

D. To tell the reader about the writer’s experience 

E. To describe about something 

 

9. The couple was very afraid. 

(line 12) What does the 

underlined word mean? 

A. Lazy 

B. Anxiety 

C. Angry 

D. Lucky 

E. Happy 



 

 

 

 

 

10. “The baby grew up into a handsome, tough man”. What is the 

synonym of the underlined word? 

A. Strong 

B. Handsome 

C. Hard 

D. Very firm 

E. Easily offended 
 

 

 

 

 

 
Good luck



 

 

APPENDIX 4 
 
 

 

ANSWER KEY OF PRE-TEST 
 

 
1. B 

2. C 

3. D 

4. A 

5. B 

6. B 

7. C 

8. D 

9. E 

10. A 
 

 

 
 

ANSWER KEY OF POST-TEST 
 

1. E 

2. C 

3. D 

4. A 

5. A 

6. C 

7. D 

8. A 

9. B 

10. A 

 

  



 

 

APPENDIX 5 

Name of students SMPN 1 Galesong Selatan  

No. Students Code 

1. Muhammad Rasul S-1 

2. Abdul Azhar Nur S-2 

3.  Sulistiawati S-3 

4. Azika Putri S-4 

5. Muh. Yusran R S-5 

6. Muhammad Yusuf Ismail S-6 

7. Nur Insani Sucia S-7 

8. Muh. Abil Fadil S-8 

9. Nur Azizah S-9 

10. Muh. Agung Saputra S-10 

11. Muh. Erik R S-11 

12. Fitri Ani Hendra S-12 

13. Fahira Mawadda S-13 

14. Nurul Izzan S-14 

15. Almira Juliana S-15 

16. Suci Angraeni S-16 

17. Tri Khofifah S-17 

18. Anita Nur Amalia S-18 

19. Muh. Reski. H S-19 

20. Abd. Firman S-20 

21. Muh. Erik S-21 

22. Nur Suci Ramadhani S-22 

23. Adrianti Putri S-23 

24. Dirge Saputra P S-24 

25. Adnan Maulana S-25 



 

 

APPENDIX 6 

Students’ score and table of achievement 

Students  

All Score 

D (X1- X2) D2 

Pre (X1) Post (X2) 

S-1 30 50 20 400 

S-2 40 50 10 100 

S-3 20 60 40 1600 

S-4 20 50 30 900 

S-5 30 80 50 2500 

S-6 30 80 50 2500 

S-7 40 80 50 2500 

S-8 20 60 40 1600 

S-9 20 50 30 900 

S-10 30 50 20 400 

S-11 30 50 20 400 

S-12 30 50 20 400 

S-13 30 70 40 1600 

S-14 30 70 40 1600 

S-15 30 60 30 900 

S-16 30 50 20 400 

S-17 30 50 20 400 

S-18 20 50 30 900 

S-19 10 30 20 900 

S-20 20 50 30 900 

S-21 0 40 40 1600 

S-22 30 50 20 400 

S-23 20 70 50 2500 

S-24 30 50 20 400 

S-25 40 50 10 100 

Total score 660 1400 750 26800 

Mean score 26,4 56 30 1072 

 

 



 

 

 

APPENDIX 7 
 

Calculating the students’ score 

 

     Score = Students’ correct answer x 100  
Total number of items 

 

Pre-test  

  3 

S5 =   x 100 = 30 

10 

 

  3 

S6 =   x 100 = 30 

 10 

 

 4 

S7 =   x 100 = 40 

 10 

 

 3 

S13 =   x 100 = 30 

 10 

 

 3 

S14 =   x 100 = 30 

 10 

 

Post-test 

 

 8      7 

S5 =   x 100 = 80   S13 =         x 100 = 70 

 10      10 

 

 

 8       7 

S6 =   x 100 = 80   S14 =         x 100 = 70 

 10      10 

 

 

 8 

S7 =   x 100 = 80 

 10 

 

 

 



 

 

APPENDIX 8 

 

The mean score of the students 

 

The formula of mean: 

 

Σx 
X = 

N 

1. Pre-test 

 

X = 
ΣX 

N 

 

 660 
= 26, 4

 

  25 

 

2. Post-test 

 

X = 
ΣX 

N 

 

= 
1400 

= 56 

25 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

APPENDIX 9 

Calculating the students’ improvement 

          X1 

 P =     x 100 

X2 

  

 26, 4 

P =   x 100 

   56 

  

P = 0.471 x 100 

 

P = 47, 1% 
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APPENDIX 10 the significant Different 

 

Finding out the difference between students’ in Pre-test and Post-test: 

 

𝐷 = 
Σ𝐷 

𝑁 

 

𝐷 = 
750 

25 

= 30 

 

T = D  

 
30 

= 

26800−(910×750) 

√ 25  

25(25−1) 

30 

= 

√26800−(562.50

0) 

600 

30 

= 

√26800−22.500 

870 

    30 

= 

√4.300 

600 

 

   30 

=    
√7,166 

 
   30 

= 
2.67 

 

= 11, 23

 

d 

 N  

  



 

 

Distribution of T-table 
 

 

Df Probability(p) 

0.10 0.05 0.01 0.001 

1 6.314 12.706 63.657 636.619 
2 2.920 4.303 9.925 31.598 

3 2.353 3.182 5.841 12.941 

4 2.132 2.776 4.604 8.610 

5 2.015 2.571 4.032 6.859 
6 1.943 2.447 3.707 5.959 

7 1.895 2.365 3.499 5.405 

8 1.860 2.306 3.355 5.041 

9 1.833 2.262 3.250 4.781 

10 1.812 2.228 3.169 4.587 
11 1.796 2.201 3.106 4.437 

12 1.782 2.179 3.055 4.318 

13 1.771 2.160 3.012 4.221 

14 1.761 2.145 2.977 4.140 
15 1.753 2.131 2.947 4.073 

16 1.746 2.120 2.921 4.015 

17 1.740 2.110 2.898 3.965 

18 1.734 2.101 2.878 3.922 
19 1.729 2.093 2.861 3.883 

20 1.725 2.086 2.845 3.850 
21 1.721 2.080 2.831 3.819 

22 1.717 2.074 2.819 3.792 

23 1.714 2.069 2.807 3.767 
24 1.711 2.064 2.797 3.745 

25 1.708 2.060 2.787 3.725 
26 1.706 2.056 2.779 3.707 

27 1.703 2.052 2.771 3.690 
28 1.701 2.048 2.763 3.674 

29 1.699 2.045 2.756 3.659 
30 1.697 2.042 2.750 3.646 
40 1.684 2.021 2.704 3.551 

60 1.671 2.000 2.660 3.460 

120 1.658 1.980 2.617 3.373 

∞ 1.645 1.960 2.576 3.291 
 

(Gay, 1981) 
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