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ABSTRACT 

Ainun Tsaqifah. 2023. Analyzing Cultural Manifestations in English as Foreign 

Language Textbook for Senior High School Students. Under the thesis of English 

Education Department of Faculty Teacher Training and Education 

Muhammadiyah University of Makassar. Supervised by Ariana and Ika 

Sastrawati. 

 

The purpose of this research was analyzed cultural manifestations in the Erlangga 

Straight Point Series (ESPS) English textbook for eleventh grade students at SMA 

Negeri 9 Gowa. The subject of this research was English textbook published by 

Erlangga entitled Erlangga Straight Point Series (ESPS). The research used a 

qualitative approach and used content analysis method to collect the data. To find 

out cultural manifestations the researcher used theory Koentjaraningrat and 

Adaskou, Britten, and Fahsi to analyze types of cultural information in textbook.  

 

The findings of this research are (1) Cultural manifestations are represented in 

several cultural elements. First, the social system represented by the kinship 

system has 51 contents and the local living unity system has 5 contents. Second, 

the art system is represented by painting and drawing with 1 content, vocal art 

with 5 contents, and dramatic art with 20 cultural contents. Meanwhile, living 

equipment and technology systems are represented by 11 productive tools, 1 

content for clothes, and 2 cultural contents for residences. These findings indicate 

an emphasis on social and artistic aspects in English language learning. (2) The 

type of cultural information in the textbook is based on the theory of Adaskou, 

Britten, and Fahsi (1990). In this textbook, cultural content is mostly informed in 

the form of conceptual writing tasks, namely as many as 30 cultural contents are 

informed. Even though, there is no imbalance in cultural representation in this 

EFL textbook, this textbook presents cultural content that is relevant to high 

school students. 

 

Keywords: English textbooks, social systems, arts systems, living equipment and 

technology systems  
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ABSTRAK 

Ainun Tsaqifah. 2023. Analisis Manifestasi Kebudayaan dalam Buku Ajar 

Bahasa Inggris sebagai Bahasa Asing untuk Siswa SMA. Tesis Jurusan 

Pendidikan Bahasa Inggris, Fakultas Keguruan dan Ilmu Pendidikan, Universitas 

Muhammadiyah Makassar. Dibimbing oleh Ariana dan Ika Sastrawati. 

 

Penelitian ini bertujuan untuk menganalisis manifestasi budaya dalam buku teks 

bahasa Inggris Erlangga Straight Point Series (ESPS) untuk siswa kelas sebelas 

di SMA Negeri 9 Gowa. Metode penelitian yang digunakan adalah pendekatan 

kualitatif dengan menggunakan analisis konten. Peneliti memilih salah satu buku 

teks Bahasa Inggris yang di terbitkan oleh Erlangga yang berjudul "Erlangga 

Straight Point Series" (ESPS) sebagai objek penelitian. Peneliti menggunakan 

teori Koentjaraningrat (1967) untuk menganalisis unsur-unsur kebudayaan dan 

Adaskou, Britten, dan Fahsi (1990) untuk menganalisis jenis informasi 

kebudayaan dalam buku teks.  

 

Temuan dari penelitian ini adalah (1) Manifestasi budaya direpresentasikan 

dalam beberapa unsur budaya. Pertama, sistem kemasyarakatan yang diwakili 

oleh sistem kekerabatan sebanyak 51 konten dan sistem kesatuan hidup setempat 

5 conten. Kedua, sistem kesenian yang diwakili oleh menggambar dan melukis 

sebanyak 1 konten, seni vocal 5 konten, dan seni dramat sebanyak 20 konten 

kebudayaan. Sementara, sistem peralatan hidup dan teknologi yang diwakilkan 

oleh alat-alat produktif sebanyak 11 konten, pakaian 1 konten, dan tempat tinggal  

sebanyak 2 conten kebudayaan. Temuan ini mengindikasikan penekanan pada 

aspek sosial dan seni dalam pembelajaran bahasa Inggris. (2) Jenis informasi 

kebudayaan dalam buku teks berdasarkan teori Adaskou, Britten, and Fahsi 

(1990) dalam buku teks ini, konten kebudayaan banyak di informasikan dalam 

bentuk tugas menulis konseptual, yaitu sebanyak 30 konten kebudayaan yang 

diinformasikan. Meskipun terdapat representasi yang tidak seimbang terhadap 

sistem-sistem kebudayaan dalam buku teks EFL ini, namun buku teks ini 

menyajikan konten-konten kebudayaan yang interaktif dan relevan dengan kondisi 

siswa SMA. 

 

Keywords: Buku Teks Bahasa Inggris, Sistem Kemasyarakatan, Sistem Kesenian, 

Sistem Peralatan Hidup dan Teknologi 
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CHAPTER I 

INTRODUCTION 

  

A. Research Background 

Language is a communication tool that has a major role in forming the 

identity of a society. According to Gao (2006), the relationship between language 

and culture is not only one-way, but influences each other. The expressions used 

in a language not only reflect the habits of the speaker but are also a manifestation 

of existing cultural values and norms. Thus, language is not only a medium of 

communication but also plays an important role in realizing the cultural 

sustainability of a community. 

In the globalized era of education, English as a Foreign Language (EFL) 

instruction plays a pivotal role in fostering linguistic proficiency and cross-

cultural understanding among students (Hermawan and Noerkhasanah: 2012, 

Faris: 2014 , and Susanti, Sorong and Syahri: 2016). Senior high school represents 

a critical juncture in a student's academic journey, where exposure to diverse 

cultural rpespectives is essential for developing well rounded individuals.  

As English language teaching evolves to encompass a broader understanding 

of cultural competence, it becomes imperative to critically evaluate the content 

and cultural elements integrated into EFL textbooks (Paragae, 2021). This 

research seeks to bridge the gap between language acquisition and cultural 

awareness by scrutinizing the extent to which these textbooks incorporate 

authentic cultural representations. By employing a comprehensive analytical 

framework, the study endeavors to identify the presence of diverse cultural 
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elements, stereotypes, and biases within the selected EFL textbooks, shedding 

light on the potential impact of such content on students' cultural awareness and 

sensitivity. 

In the framework of teaching English in eleventh grade, the used of textbooks 

is the main determinant of learning methods and materials. Results of mini 

research in six high school schools which was carried out on Monday, 13 

February 2023 to Wednesday, 15 February 2023 in five school of eleventh grade 

high schools in Gowa district and one school in Pangkep district (SMA Negeri 2 

Gowa, SMAIT Wahdah Islamiyah Gowa, SMA Negeri 1 Gowa, SMAS 

Handayani, SMA Negeri 20 Pangkep, and SMA Negeri 9 Gowa), show the need 

for regular evaluation and revision of textbooks so that they are in accordance 

with the curriculum and cover all relevant cultural aspects. As a result, the role of 

textbooks is not only as a study guide but also as a significant means of conveying 

and realizing cultural elements.  

The Erlangga Straight Point Series (ESPS) textbook by Erlangga for SMA 

which was used at SMA Negeri 9 Gowa. Apart from this textbook having never 

been examined by researcher before, this textbook also really attracted the 

attention of researcher because of the seven schools that were observed, only one 

school used the Erlangga Straight Point Series (ESPS) textbook as teaching 

material in the class and the other six schools used the textbook from the Ministry 

of Education and Culture.  

Through this investigation, educators, curriculum developers, and policy 

makers can gain valuable insights into the cultural dimensions of EFL education, 

facilitating decision making that contributes to a more inclusive and globally 
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minded educational landscape. As we embark on this exploration, this research 

seeks to uncover the complex layers of cultural manifestations in EFL textbook, 

ultimately contributing to the ongoing discourse regarding increasing the cultural 

relevance and effectiveness of English language teaching in high schools. 

 

B. Research Question 

Based on the research background above, the research questions was 

formulated as follow: 

1. What cultural manifestations does the author present in the English textbook 

Erlangga Straight Point Series (ESPS) for eleventh grade students 2019? 

2. How are cultural manifestations represented by the author in the English 

textbook Erlangga Straight Point Series (ESPS) for eleventh grade students 

2019? 

 

C. Objective of the Research  

Based on the research questions above, the objectives of this research were: 

1. To find out the aspects of cultural manifestations presented by the author in 

the English textbook Erlangga Straight Point Series (ESPS) for eleventh 

grade students 2019. 

2. To find out how the cultural manifestations are represented by the author in 

the English textbook Erlangga Straight Point Series (ESPS) for eleventh 

grade students 2019. 
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D. Scope of the Research 

This research focuses on cultural manifestations represented by 

Koentjaraningrat's (1967) theory in the form of living equipment and technology 

systems, social systems, and arts systems in the Erlangga Straight Point Series 

(ESPS) textbook for eleventh grade students which is used at SMA Negeri 9 

Gowa. 

 

E. Significance of the Research 

The result of the study was expected to provide significant contributions to 

the following parties: 

1. English Teachers 

     Teachers can use research findings to develop more contextual and 

relevant learning materials for eleventh grade students. The application of 

Koentjaraningrat's theory can help enrich teaching and students' 

understanding of cultural diversity. 

2. English Textbook Developer 

     English textbook developers can use research findings to design 

textbooks that better reflect and pay more attention to the integration of 

cultural aspects in teaching materials in accordance with 

Koentjaraningrat's theory. This can improve the quality of textbooks and 

their appeal to students and students can better appreciate cultural heritage. 

3. Future Studies 

     The findings of this research can be the basis for further research 

regarding the application of Koentjaraningrat's theory in English textbooks 
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or in other educational contexts. Future researchers can deepen and expand 

understanding of the relevance of this theory in educational contexts. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Previous Related Research Findings 

The following are the findings of research conducted by several researchers: 

First, Syahri & Susanti (2016) showed that 5 of the 9 “Top Notch” textbook 

series for junior high school had a higher percentage of local culture embedded in 

the reading material, while the target culture was more prominent in the image 

analysis. The research uses Cortazzi & Jin's (1990) theory to highlight what 

culture dominates textbook content. Furthermore, Mayangsari et al. (2018) found 

that cultural sources in the form of products (artefacts) dominate textbooks for 

grade 8 students entitled "When English Rings a Bell". Meanwhile, Sitoresmi 

(2017) revealed that target culture and international culture are mostly found in 

junior high school textbooks there is very little local culture.  

The second comes from Santosa (2019) with the title Cultural Manifestation in 

an Electronic EFL Textbook for Senior High School, using Bryam's (1993) theory 

to describe the cultural manifestations found in tenth grade English textbooks. The 

results show that the most frequently present cultural manifestations are elements 

of stereotypes and national identity, around a third of the contents of all textbooks 

or around 28%. Meanwhile, the cultural element with the least presence is 

national history, namely 6% of the total number of textbook. 

Ariawan (2020), entitled Investigation of Cultural Dimensions in EFL 

Textbooks Using the Byram Checklist, found that the cultural dimensions in 

English class social interaction, socialization and life cycle, national geography, 
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social identity and social groups, beliefs and behavior, national history and social 

and political institutions are found to account for an average of about 10% of the 

cultural dimensions. 

Lastly, Ayu (2020) the purpose of this research is to evaluate and explore how 

important cultural literacy in EFL teaching and discuss which culture should be 

taught in EFL. The object of this research is an English textbook made by the 

ministry of education and culture of Indonesia for tenth grades. To collect the 

data, the researcher uses a checklist as an instrument based on Yuen (2011). The 

result of this study is this study concludes with the following recommendation that 

each aspect of cultural elements and cultural categories should be integrated in 

teaching and learning materials more. There are two implications that could be the 

issues to be considered. The first is the culture encouraging to think critically. The 

second is that cultures are able to increase student awareness towards culture 

differentiated between the contexts. 

From the results of the previous research above, the researcher draws the 

conclusion that the findings of previous research and the findings of this research 

have the same focus, namely on the culture contained in English textbooks used in 

schools in Indonesia. Meanwhile, the theories, cultural focus, and research objects 

used by each study are different in analyzing culture in English textbook. Several 

previous researchers used the theories of Cortazzi & Jin (1990), Bryam (1990), 

and Yuen (2011). Meanwhile, the theory in this research used the theory from 

Koentjaraningrat (1967) in analyzing the elements of cultural manifestation in 

English textbooks. 
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B. Textbook 

1. Definition of Textbook 

According to Majid (2019), textbooks are the most important medium for the 

spread of knowledge, personality development, and leisure reading. On the other 

hand, textbooks are books that give detailed information on specific topics or 

fields of study. This is methodically arranged and were chosen in accordance with 

predetermined objectives, a learning orientation, and student growth (Mansur, 

2010). These two opinions, it can be concluded that textbooks are a means of 

learning resources for students which contain learning material that must be 

mastered by students, material that has been prepared, selected, and determined in 

scope and sequence so as to provide convenient learning for students in 

understanding the material. 

Pasassung (2003) states that textbooks are essential for Indonesian English 

training because they are believed to provide clear instructions and practical 

guidance. Many English teachers in Indonesia instruct pupils in English using 

textbook materials and directives while assigning them tasks and following 

instructions (Pasassung, 2003). Research results from Lin & Hinkel (2001) show 

that a textbook can represent the beliefs and sensibilities of both individuals and 

nations, making it a useful tool for educational practice. It is not surprising that 

the whole world uses textbooks as teachers, maps, resources, trainers, authorities, 

and ideologies to teach English language material (Cortazzi and Jin, 1990 cited in 

Rajabi & Ketabi, 2012). 

In light of this justification, the researcher drew the conclusion that textbooks 

are an indispensable component of the English language learning process and 
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serve as a comprehensive supply of exercises, activities, and content. When 

studying English via textbooks, students will quickly grasp the context of the 

language's use. Additionally, it enhances pupils' ability to communicate and think 

critically. 

2. The Function of Textbooks 

Textbooks used in teaching and learning process are important. Textbooks are 

meant to help teachers in providing their teaching materials as stated by Chandran 

(2003). The textbook acts as a guideline for inexperienced teachers or tools for 

experienced teachers. It also provides both inexperienced and experienced 

teachers with guidance on what students have to learn and what students wish to 

learn. As explained by Cunningsworth in Tambunan (2019), textbooks serve a 

variety of purposes. These include serving as a source of presentation material, 

exercises for practice and communicative interaction, a reference textbook for 

grammar, vocabulary, and pronunciation, a syllabus, a tool for self-directed 

learning or self-access, and support for teachers with less experience. 

3. Criteria of Good Textbooks 

Textbooks are one of the important media of teaching and learning activities 

in the classroom so they must have good quality. Jack C. Richard determined that 

the standard of textbooks in the purpose to complete the teaching and learning 

objectives, it becomes the tool that makes the teaching and learning process 

become efficient and effective. Greene and Petty (1971) Tarigan (1993) have 

made the way to arrange the textbook with 10 criteria. Good textbooks have 

certain qualities, they are;  

a. The textbook must be interesting and attractive toward learners.  
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b. The textbook must be able to motivate the learners.  

c. The contents of the textbook must be illustrative.  

d. The textbook should consider the linguistic aspect. So, it will be suitable with  

 learner's abilities.  

e. The contents of the textbook must be related to the other branch of science.  

f. The textbook must simulate the personal activity of the learner.  

g. Then, the contents of the textbook must be clear in writing to avoid the 

children being confused in using the textbook.  

h. The textbook must be clear point of view because it will be the learner's point 

of view.  

i. The textbook must be able to provide the balance and emphasis on the value of 

the learners.  

j. The last is the textbook must be able to respect the differences of individuals. 

4. The Implications of Textbooks for Language Teaching 

Textbooks with different approaches of learning seem to be difficult if the 

teacher and learners still do not have cultural awareness. For example, Chinese 

students expect western teachers to explain the textbooks while they study it with 

attentive listening because the teacher is regarded as an authority and provider of 

knowledge while western teachers expect Chinese students to be active, 

hardworking, well motivated etc. Then, they have a negative view of each other's 

culture. This cultural mismatch can be avoided by teaching culture in the 

classroom. Teaching culture is conducted through; textbooks have cultural 

content. Teachers and students should have an ethnographic stance toward 

cultural content and methodology to develop cultural awareness: being aware of 
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members of other cultural groups: their behavior, expectations, perspectives and 

values. Then, more textbooks which include explicit intercultural elements. Next, 

teacher helps students to understand the culture of their own and target culture, 

how to learn culture. The last, explicit teaching, that is by asking students how 

target culture members interpret the expression, give situation and let them 

choose to give cultural consequences they have chosen (Ekawati & Hamdan, 

2012). 

From the text above, it can be concluded that a textbook is a book that serves 

as a standard guideline for students and teachers in supporting the teaching and 

learning process in the classroom. The textbook has fulfilled the criteria to be a 

good textbook like being an interested book for the students so they can 

understand the content easily 

  

C. The Role of Textbooks in English Foreign Language (EFL) 

Textbooks are one of the most important elements in the classroom that cannot 

be left out. Textbooks are practically an effective resource for individual or 

autonomous learning, an effective resource for presentation material, a source of 

ideas and activities, a reference for students, a well organized syllabus that reflects 

predetermined objectives, support for teachers who lack experience to increase 

self-confidence (Tomlinson, 2012). Textbooks mostly benefit by providing 

materials that can help EFL learners improve their English language skills. 

Cunningham as quoted in Bojanić & Tovalov (2016) proposed four guidelines 

from an evaluation textbook, according to which an evaluation checklist was 

developed: 
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1. Textbooks must be appropriate to the objectives of the language learning 

program and must be appropriate to the needs of the learner; 

2. Textbooks should be chosen to help students use language effectively for 

their own purposes; 

3. Textbooks should facilitate the learning process without imposing “rigid” 

learning methods; 

4. Textbooks must be an intermediary between the learner and the target 

language so as to support the learning process. 

As its basic role is to convey information to students, opinions about the role 

of textbooks in the classroom are as follows: 

1. A teacher: textbooks contain ideas, information, culture, beliefs, activities 

that are considered legitimate. Apart from its position as a teaching aid, 

textbooks can be used by instructors or teachers as well, because they 

contain instructions or information that students consider correct. 

2. Map: the textbook is well paced, organized with lots of directions and 

instructions on the theme being studied. It includes ideas systematically 

and chronologically, so that they become reality and are well understood 

by students. 

3. Source: is the main essence of textbooks which are expected to be the 

main source for students to obtain information, although teachers can use 

other sources besides textbooks. In fact, textbooks will function well if 

they are used by qualified teachers, so they have learning competencies 

other than textbooks. In fact, textbooks will function well if they are used 
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by qualified teachers, so that the competence of the teaching and learning 

process cannot only depend on textbooks alone. 

4. A trainer: the presence of textbooks in EFL classes will help inexperienced 

teachers in conveying lesson materials to students. The instructions in the 

textbook have been written in a step-by-step system that will help teachers 

absorb information and then transfer it to students. 

5. Authority: the information contained in the textbook is valid and written 

by experts and has permission from important publishers or the minister of 

education. So it can be said that textbooks are a reliable learning source. 

6. An ideology: textbooks reflect a worldview or cultural system, a social 

construct that may be imposed on teachers and students and shape their 

perspective of seeing a particular culture. 

The use of textbooks in the classroom is expected to help teachers feel safer 

because the texts and assignments in textbooks provide material that should be 

taught in class. The materials contained in textbooks are aligned with certain 

characteristics in relation to the objectives and research curriculum being 

attempted. Because textbooks only provide basic learning materials, teacher 

creativity and ability are certainly needed to explore and develop learning 

presentations.  

The fact that there is no such thing as a “perfect book” is the main basis for 

teachers and educational facilitators to do so by examining the strengths and 

weaknesses of textbooks. The textbook is designed for the general public and 

sometimes cannot really meet the demands of the lesson, teachers are expected to 

look beyond the form of the textbook itself. Textbooks are not a final product, but 
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are an initial aid for teachers, so they can outline their background knowledge and 

teaching style with the materials provided. 

 

D. Definition of Culture 

The term culture has many different meanings. In fact, the term culture was 

first used by pioneering British anthropologist Edward Tylor in his book Primitive 

Culture which was published in O'Neil (2006). Edward Tylor said that culture is a 

complex whole that includes knowledge, belief, art, morals and customs 

possessed by a member of society, culture also belongs to men and women. 

Cambridge Dictionary 2016, defines culture as the way of life of a certain group 

of people at a specific time, particularly their shared habits and values. Kramsch 

(2011) distinguishes between two approaches to understanding culture.  

The first one is a result of humanities research. This point, culture refers to 

how a social group expresses itself and its members through artistic and literary 

works as well as systems for historical preservation and replication. The second is 

to understand culture emphasizes how social sciences have contributed to the 

phenomenon and how it involves shared attitudes, beliefs, and ways of thinking, 

behaving, and remembering among society members. These definitions point to 

the historical and ethnographic methods of studying culture. 

Based on the explanation of several theories above, it can be concluded that 

culture is complex knowledge, beliefs, art, morals, laws, customs and habits 

produced by humans to show a way of life in society that differentiates members 

of one group or category of people from other groups. Because culture is heritage, 

it is very important that culture is studied. By studying a culture, people learn the 
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process of acquiring specific and general cultural knowledge, skills, and attitudes 

as requirements for effective communication and interaction with individuals from 

other cultures. 

 

E. The Important of Cultural Content in Textbooks 

 Discussions about how students should be taught about culture have been a 

focus of conversation in foreign language teaching for decades. These 

conversations involve diverse aspects, ranging from theoretical considerations 

regarding culture and meaning, development of a conceptual framework to guide 

the curriculum, to practical decisions related to the preparation of textbooks 

(Paragae, 2021). Although various attempts have been made to formulate cultural 

theories and curriculum frameworks, course textbooks remain the main 

foundation in language curricula at the initial level. This textbook provides the 

basis for the syllabus, provides a basis for activities and discussions, helps guide 

new teachers, and accommodates socialization into students' language teaching 

and learning practices.  

 Writers and editors of language textbooks selectively select cultural content 

that serves as an important starting point for students in forming an understanding 

of the place where the language is spoken, as well as to anticipate important 

aspects of the culture that may be studied in more depth in the future when 

proficiency their language is developing. Cultural content in textbooks also 

provides a basis for teachers to provide explanations in class and insert additional 

material into the curriculum. Due to the central role of textbooks in foreign 

language teaching, it is important to analyze them carefully (Chapelle, 2016). 
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 In short, cultural content in textbooks makes a positive contribution in 

increasing students' cultural awareness, helps shape students' self-image, and 

predicts important aspects of culture that may be explored in more depth in the 

future as their language skills improve. 

 

F. Culture in Learning and Teaching English as Foreign Language 

Language and culture are closely related because language and culture are 

both an integral part of human life for communication. Wardhaugh (2015) states 

that language determines thought and culture, language influences thought and 

culture, culture influences society's language, language and culture influence each 

other. It advocates that language and culture are deeply interrelated and proposes 

that language cannot be studied without taking into account the culture involved 

and that language cannot be studied in isolation from the culture in which it is 

spoken.  

The role of culture in teaching foreign or second languages has become a 

sensitive and debated issue in language education. Experts have several different 

models for dealing with culture in the language classroom. As stated by Risager 

(2007), cultural studies has always had a distinctive interdisciplinary character 

with various theoretical and philosophical positions. According to Alptekin 

(2011), language has a dual nature, both as a means of communication and as a 

carrier of culture. Language without culture is unthinkable, so human culture has a 

close relationship with language. A particular language is a reflection of a 

particular culture.  
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Language teaching is based on the view of language as communication. 

Language is seen as a social tool that speakers use to create meaning. However, 

culture is recognized to play an important role in shaping the communicative 

competence of speakers of both first and subsequent languages. Culture becomes 

a vehicle for teaching language in textbooks for teachers.  

In the realm of teaching and learning, as stated by Cook (1999), the 

interdependence between language learning and cultural learning is so real that it 

can be concluded that language learning is cultural learning. Therefore, language 

teaching is cultural teaching. Furthermore, he stated that foreign language teachers 

should be aware of the place of cultural studies in the foreign language classroom 

and strive to increase students' cultural awareness and improve their 

communication competence. 

According to Tomalin (2008) who states that the international role of English 

and globalization are the two main reasons for teaching culture as a fifth language 

skill, apart from listening, speaking, reading and writing. This involves 

understanding how to use language to accept differences, be flexible, and be 

tolerant of ways of doing things that may be different. This means that language 

teaching must include cultural knowledge.  

It is admitted that teaching culture is not an easy thing. Teachers can show the 

way rather than prescribe a certain way of looking at something that has cultural 

imperialist tendencies. Making students aware of the important characteristics of 

the target culture helps them realize that there are no superiors and inferiors and 

that there are differences between people of different cultures as well. 
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Kramsch (2008) argues that foreign culture and one's own culture must be 

placed together so that students can understand foreign culture. Learners' 

interactions with native speakers or texts will require them to construct their own 

meaning rather than having educators simply transfer information about people 

and their culture, and therefore non-native speakers must have the opportunity to 

create their own meaning and to reflect the target culture themselves. 

 

G. Cultural Manifestation in English as Foreign Language (EFL) Textbook 

Koentjaraningrat (1967) describes three cultural manifestations, namely: 

1. The Form of Culture as an Idea (Assumptions) 

This cultural form is abstract in nature, cannot be touched or 

photographed. Its location is in the heads, or in other words, in the minds of the 

citizens of the society in which the culture in question lives. If members of the 

community express their ideas in writing, then the location of the culture of ideas 

is often in the essays and books written by writers from the community concerned. 

Today the culture of ideas is mostly stored on disks, archives, microfilm and 

microfish collections, computer cards, cylinders and computer tapes.  

Many human ideas and ideas live together in a society, giving soul to that 

society. These ideas do not exist independently of each other, but are always 

related, becoming a system. Anthropologists and sociologists call this system a 

cultural system (Koentjaraningrat, 2009). We can call this culture of ideas 

customs of conduct, or simply customs in the specific sense or customs in the 

plural form. The term code of conduct means that idea culture usually functions as 
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a code of conduct that regulates, controls and gives direction to human behavior 

and actions in society (Koentjaraningrat, 2009).  

Sulasman and Gumilar (2013) explain that the form of ideas is culture in 

the form of a collection of abstract ideas, notions, values, norms, regulations and 

so on; cannot be touched. The form of ideas can also be called ideology. The term 

ideology refers to the ideational area within a culture. The term ideology includes 

values, norms, religious philosophy and beliefs, sentiments, ethical rules, 

knowledge or insight about the world, ethos, and the like. 

2. The Form of Culture as Activity (Social System) 

Second, the form of culture as a complex of patterned activities and 

actions of humans in society. The second form of culture is often called a social 

system, regarding the patterned behavior of humans themselves. This social 

system consists of the activities of humans who interact, relate and associate with 

each other, from second to second, from day to day, from year to year, always 

following certain patterns based on customary codes of conduct. As a series of 

human activities in a society, the social system is concrete, occurs around us every 

day, can be observed, photographed and documented (Koentjaraningrat, 2009). 

Poerwanto (2000) states that culture as a pattern of behavior is in the form 

of ideas that refer to systems of knowledge and beliefs, which become guidelines 

for regulating their actions. Meanwhile. C. Kluchohn in Poerwanto (2000) 

explains that human beings are part of a social system, so each individual must 

learn about patterns of action, can develop his relationships with other individuals 

around him. This learning process is better known as socialization. 
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3. The Form of Culture as an Artifact 

Artifacts are a form of physical culture in the form of the results of the 

activities, actions and work of all humans in society, in the form of objects or 

things that can be touched, seen, and documented. Its nature is the most concrete 

among the three forms of culture (Koentjaraningrat, 2009). There are very large 

objects such as: a steel factory; there are very complex objects such as a high-

capacity computer; or large, moving objects such as an oil tanker; there are large 

and beautiful objects like a beautiful temple; or there are also small objects such 

as batik cloth; or even smaller ones, namely shirt buttons (Koentjaraningrat, 

2009). 

The three forms of culture described above, in reality, people's lives are 

not separate from one another. Culture, ideas, and customs regulate and give 

direction to human actions and works. Both thoughts and ideas as well as human 

actions and works produce physical culture. On the other hand, physical culture 

forms a certain living environment which increasingly distances humans from 

their natural environment, thereby influencing their patterns of action, and even 

influencing the way they think (Koentjaraningrat, 2009). 

Cultural manifestations in English textbooks consist of elements of 

culture. These elements of culture embody the three categories of cultural 

manifestations. Anthropologists call these elements of culture "universal cultural 

elements". This universal term indicates that cultural elements can be found in all 

cultures of all nations anywhere in the world.  

According to Koenjaraningrat (2015: 165) each element of universal culture 

includes three cultural manifestations, namely the form of ideas, the form of social 
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activity, and the form of physical culture. The form of a cultural system from a 

universal cultural element is custom, and in the first stage customs can be broken 

down into several cultural complexes, each cultural complex is further detailed 

into several themes for each cultural theme and finally in the third stage each 

cultural theme can be broken down into ideas.  

Koenjaraningrat (1967: 151) also explains that the seven elements of 

universal culture each have a physical form. However, all elements of physical 

culture are of course specifically composed of cultural objects. Below describe the 

seven elements of universal culture. 

a. Living Equipment Systems and Technology 

Technology is one of the important cultural attitudes and results based on 

natural knowledge, engineering aims to utilize natural resources to produce food, 

housing, communication and other things necessary for a decent standard of living 

(Alfan, 2013: 97).  

Koenjtaraningrat (1967: 345) generally believes that technology is the way 

humans produce, use and maintain all the living equipment of an ethnic group. 

Traditional technology includes several types of equipment systems and elements 

of physical culture used by humans living in a society, namely: 

1) Productive tools 

These are tools to make it easier to carry out work or production, ranging 

from simple tools to complex ones such as food processing tools, weaving tools 

and production machines.  

2) Receptacle 

It is a tool and place for hoarding, loading, and storing goods.  
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3) Tools starting fires  

Tools used to start fire, both for cooking and industry. 

4) Food and medicine 

The most interesting results from a technological point of view regarding 

food are the ways of processing, cooking and serving food. In various cultures in 

the world there are two kinds of cooking methods, namely with fire and using hot 

stones. 

5) Clothes 

Clothing is a very important cultural object for almost all ethnic groups in 

the world. In general, clothes are produced by spinning and weaving. Viewed 

from the point of view of function and use, clothing can be divided into several 

groups, namely as a tool to withstand the influence of the natural environment, as 

a symbol of superiority and prestige, as a symbol that is considered sacred, and as 

body jewelry.  

6) Residence 

Functions as a residence or residence equipped with environmental 

infrastructure. In ancient times, residences functioned as shelter from natural 

weather and wild animals.  

7) Means of transportation 

Since ancient times, humans have had a tendency to facilitate mobility 

from one place to another. This means of transportation can function to transport 

humans, animals and goods for human needs (Koentjaraningrat: 2015). 
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b. Livelihood System 

To survive, humans must be able to fulfill biological and social needs, 

such as eating, drinking, and working together. Therefore, humans must be able to 

work or have a livelihood. According to Koentjaraningrat (2015: 279) livelihood 

systems can be broken down into several types such as: hunting and gathering, 

animal husbandry, farming in fields, fishing, and permanent farming with 

livestock irrigation. 

 

c. Social System 

The social system is a social association formed by the community, both 

legal entities and non-legal entities, which functions as a means of community 

participation in the development of the nation and state. As creatures who always 

live together, humans form social organizations to achieve certain goals that they 

cannot achieve alone. Koentjaraningrat construce (1967: 8), in society there are 

four types of social systems and elements of physical culture used by human 

groups, including the following: 

1) Kinship System 

Kinship is social units consisting of several families who are related by 

blood or marriage. The kinship system is a very important part of the 

social structure, which is a complex network of relationships based on 

blood or marriage relations. Based on blood relationship, it can be 

interpreted that someone is declared a relative if they have blood ties or 

ties with someone else. Kinship members consist of father, mother, 
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children, sons in law, grandchildren, brothers, sisters, uncles, aunts, 

grandfathers, grandmothers and so on.  

2) Local Living Unity System 

Local living units or communities are different from kinship groups. 

Local living units are units that are not because of kinship ties but because 

of ties to the place of life. In sociology textbooks, such local living units 

are called communities. Moran (2001) categorized more specific 

community content as ranging from local political parties, social clubs, 

sports teams, charitable organizations, coworkers, or families. 

3) Associations  

According to the Indonesian Dictionary (KBBI), an association is a 

group of people with the same interests. In simple terms, an association is 

an organized group. In another sense, an association can be defined as a 

group of people who have interests and similarities. Examples of 

associations in the surrounding environment include: schools, school 

alumni associations, OSIS, political parties, the Indonesian Teachers 

Association (PGRI), the Indonesian Doctors Association (IDI), business 

associations, sports associations, student associations, Dharma Wanita 

Perempuan (DWP) and so on. 

4) State System 

The state system is everything related to state organizations, both 

regarding the composition and position of state institutions in relation to 

their respective duties, functions and authorities as well as their 

relationships with each other. 
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d. Language System 

Koentjaraningrat (2009: 261) states that language is a system of human 

symbols in oral and written form to communicate with one another. Language is a 

communication system that uses sounds that are connected to each other so that 

they have meaning (Alfan, 2013). According to Haviland in Alfan (1993: 98) 

language is divided into two parts, namely language that uses sounds and "body 

language" that does not use sounds.  

Alfan (1993), human communication does not only require verbal 

communication, but also facial expressions, hand movements, body movements, 

way of speaking or tone of voice, which is called body language or nonverbal 

communication. Meanwhile, Koentjaraningrat (2009: 261) stated that the 

prominent characteristics of the language of his ethnic group can be described by 

ethnographers by classifying world languages such as phonetics, phonology, 

syntax, and semantics, which are taken from everyday language spoken material. 

 

e. Arts System 

Art refers to the value of beauty (aesthetics) which comes from the expression 

of human desire for beauty which is enjoyed with the eyes or ears. As creatures 

with high taste, humans produce various styles of art ranging from simple ones to 

complex artistic manifestations. Koentjaraningrat (2009) divides the art system in 

culture into eight parts, namely sculpture, relief art, painting and drawing, make 

up, vocal, instrumental, literary art, and dramatic art. 
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f. Knowledge Systems 

In simple terms, knowledge is everything that humans know about objects, 

properties, circumstances, and hopes. Knowledge is shared by all ethnic groups in 

the world. They gain knowledge through experience, intuition, revelation, and 

thinking according to logic, or empirical experiments. Koentjaraningrat (2009) 

knowledge systems are grouped into: 

1) The natural surroundings (seasons, the nature of natural phenomena, about 

animals, often related to the origin of nature, the creation of nature, the 

origin of phenomena, the origin of eclipses, and so on) 

2) Natural flora in the area where he lives (plants used to cure diseases, for 

religious ceremonies, to make paint, to make weapon poison, and so on) 

3) Natural fauna in the area where they live (how to hunt animals, how to 

process animal meat, up to knowledge about animal behavior to protect the 

plants in the fields) 

4) Substances, raw materials and objects in the environment (function to 

make equipment and technology for their living needs) 

5) Human body (characteristics of the human body, location and arrangement 

of veins, and so on) 

6) Human traits and behavior 

7) Space and time (calculating quantities, measuring, weighing, measuring 

time, and so on). 
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g. Religious System 

Haviland in Alfan (2013: 104) said that religion is the beliefs and patterns 

of behavior that humans strive to deal with important problems that cannot be 

solved using technology and organizational techniques that they know. To 

overcome these limitations, humans turn to supernatural powers.  

Koenjtaraningrat (2009) believes that a religious system has several 

elements including religious emotion is a vibration of the soul that has visited a 

human being in his life. Even though the vibration only lasts a few seconds and 

then disappears. Then, religious belief systems which can take the form of human 

thoughts and ideas, which involve human beliefs and conceptions about the 

attributes of God, the existence of the supernatural world, the occurrence of nature 

and the world, the afterlife, the form and characteristics of supernatural powers; 

ancestral gods, nature gods, demigods, evil gods, ghosts and other spirits. Apart 

from that, belief systems also involve value systems and religious norm systems, 

moral teachings, and other religious doctrines that regulate human behavior. 

Religious ceremonies or rites which take the form of human activities or 

actions in carrying out offerings to God, gods, ancestral gods and other spirits in 

an effort to communicate with God or other inhabitants of the unseen world. This 

can be done repeatedly, every day, every season, or just occasionally. Based on 

the content of the event, rites usually consist of a combination that includes one 

action or several actions, such as praying, prostrating, making offerings, making 

sacrifices, going to the grave together, dancing, singing, fasting, processions, 

performing sacred drama, meditating, and so on (Koentjaraningrat, 2009) . 
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H. The Type of Cultural Information in EFL Materials 

The materials must be tied to methods, which is another area of language 

teaching that reflects the perspective of a culture. The use of Communicative 

Language Teaching (CLT) is one of the most popular teaching methodologies 

today. It was the first used largely in English speaking countries to help non-

English speaking people learn English and adjust to their new country. 

Consequently, CLT presupposes the existence of a mostly English social and 

cultural milieu and highlights the significance of oral communication abilities and 

group projects. 

Teaching foreign languages to students should also help them become 

fully formed individuals, which is a key justification for incorporating many 

cultures into the curriculum. As a result, the full spectrum of diverse cultures and 

cultural traits should be provided, in addition to their native background and 

potential target culture settings. Cultural knowledge serves as a medium for 

expressing the three material cultures based on Cortazzi and Jin. The Adaskou, 

Britten, and Fahsi (1990) textbook contains at least eight cultural elements 

pertaining to cultural content include: 

1. Descriptive Text 

Descriptive text refers to informative text that provides readers with 

information about a particular culture. This type of text is used to provide a 

detailed description or explanation of an object, place, or event that includes 

physical details, properties, and characteristics of a thing that specifically focuses 

on how people from different cultures see and react to certain issues. 
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2. Cultural Notes 

Cultural notes refer to explanations or additional information provided to 

aid understanding of a particular culture related to a particular text or topic. 

Cultural records may include relevant societal norms, traditions, or customs. 

3. Dialogues for Habitual Action 

This type of dialogue includes conversations or exchanges of words that 

describe habits or actions performed regularly. This can help language learners to 

understand the use of verbs in the context of habits or routines. 

4. Contextualized Writing Task 

Contextualized writing tasks are writing tasks designed to enable 

individuals to use language in a specific context. These assignments may include 

letters, essays, or stories that require an in-depth understanding of a particular 

situation or topic. Contextual writing tasks refer to filling in gaps, writing 

sentences, or completing dialogue that mentions one or several cultural elements 

in it, such as people's names, food, songs, and so on. 

5. Idioms and Collocations 

Idioms are expressions or phrases that have a special meaning that cannot 

be interpreted literally. Simply put, an idiom means several words whose meaning 

is different from the written form. Meanwhile, collocation is a close relationship 

between two or more words that are often used together in a certain context. This 

relationship does not always have a grammatical relationship, but tends to be 

formed due to the habits of language use by native speakers. The use of idioms 

and collocations can enrich language fluency and understanding. 
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6. Realia 

Realia includes the use of real objects from everyday life as learning tools 

that refer to a particular culture, such as emails, postcards, invitations, 

notifications, etc. 

7. Sound Recording 

Sound recordings refer to audio such as songs, recordings, podcasts, and 

the like that represent a particular culture. 

8. Visual Illustrations 

Visual illustrations can be pictures, diagrams, or graphs that are used to 

help understand certain concepts or information. This can help visual learners to 

process and remember information better. To see the example of types of cultural 

information, please see the table below: 

No Cultural Information Illustrations 

1 Descriptive Texts 

 

 

Source: Eleventh grade English for 

SMA/MA/SMK/MAK By Ministry of 

Education, Culture, Research and 

Technology, 2017. (p.64) 
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2 Cultural Notes 

 

 

Source: English 7 grade By Kumalarini 

(p.85) 

3 Dialogues for Habitual 

Action 

 

 

Source: English for Change SMA/MA 

Class XI By Ministry of Education, 

Culture, Research and Technology, 2022 

(p.102) 

4 Contextualized Writing 

Task 

 

 

Source: English twelfth grade Ministry of 

Education, Culture, Research and 

Technology (P.89) 
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5 Idioms and Collocations 

 

 

Source: English for 7 grade By Kumalarini 

(p.149) 

6 Realia 

 

 

Source: Eleventh grade English for 

SMA/MA/SMK/MAK By Ministry of 

Education, Culture, Research and 

Technology, 2017. (p.36) 

7 Sound Recording 

 

 

Source: Eleventh grade English for 
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SMA/MA/SMK/MAK By Ministry of 

Education, Culture, Research and 

Technology, 2022. (p.143) 

8 Visual Illustrations 

 

 

Source: English for Change for SMA/MA 

Class XI By Ministry of Education, 

Culture, Research and Technology 2022. 

(p.3) 

Table 2.1. Examples of Types of Cultural Information 

I. EFL Textbook at SMA NEGERI 9 GOWA 

Through learning experiences in the form of diverse proactive language skills, 

textbooks are created with the goal of enhancing students' attitudes, knowledge, 

and communication abilities. The three main abilities outlined in the 2013 

curriculum have been established through the contents and learning activities 

included in textbooks. 

The underlying concept behind the creation of this textbook is that learning a 

foreign language necessitates exposure to language in the form of vocabulary and 

grammar, exercises, and repetition to help retain vocabulary and grammar, as well 

as giving as many people as possible the opportunity to actively participate in 
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communication activities. By using the language they learn, children can develop 

their attitudes, knowledge, and communication abilities. 

The concepts and practices of material design are the responsibility of the 

author of the chapter in the EFL textbook. After then, the publisher is in charge of 

carrying out material development. The individuals listed below could be part of 

the compilation panel. 

1. Authors: the author is Lidwina SA 

2. Editor: A person who reviews everything that has been produced and 

prepared by the author, the final version of the material for publication or 

duplication. The textbook editors were Dwi Wahyu Priyanto and Neurina 

Fajriatul I. 

3. Publisher: The textbook publisher is Erlangga. 

The first English textbook was a revised edition in 2018 by the Balitbang 

Publisher, Kemdikbud. Consists of 170 pages, set in Calibri, 11 pt. This textbook 

contains 8 chapters. Meanwhile, the second textbook is ESPS the first edition by 

Erlangga publisher. Consists of 203 pages, compiled with Mac Pro OS X (PT. 

Sans 11 pt). There are 9 chapters in this textbook. The majority of the teaching-

learning contents in textbooks are recorded and supported by illustrations to catch 

the attention of the students. Each chapter makes an effort to cover all aspects of 

English language proficiency, including speaking, reading, writing, and grammar. 

While, cultural content does not have a particular section in these books, it is 

arranged in the form of literary documents, contextualized writing assignments 

and dialogues. 
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Illustrations of the covers of the textbook shown below: 

  
Picture 2.1. Erlangga Straight Point Series (ESPS) Textbook 
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J. Conceptual Framework 

In this research the researcher was analyze the Erlangga Straight Point Series 

(ESPS) textbook revised edition published in 2018 for eleventh grade produced 

by the Erlangga. In this book, researcher was describe the cultural manifestations 

represented by the textbook units follows: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chart 2.1 Conceptual Framework 

 

English as Foreign Language Textbook 

(EFL) Textbook 

Cultural Manifestation 

Elements of 

Culture 

Type of Cultural 

Information 

1. Descriptive Text  

2. Cultural Notes  

3. Dialogues for Habitual Action  

4. Contextualized Writing Task 

5. Idioms and Collocation 

6. Realia  

7. Sound Recording  

8. Visual Illustration  

1. Living Equipment And Technology System 

2. Social System 

3. Arts System 



 
 

 37  
 

CHAPTER III 

RESEARCH METHODS 

A. Research Design 

The researcher employs qualitative method in the study. As stated by 

Maxwell (2005) "the strength of qualitative research stems primarily from its 

inductive approach, its emphasis on words rather than numbers, and its focus on 

specific situations or people". It is clear that the description, identification, and 

analysis of the texts constitute the data that will be examined in this study. 

Additionally, data analysis is prioritized in qualitative research. The descriptions 

and identities of the texts or content are used to analyze the data in this study. The 

writer of this study examines the cultural elements included in the EFL textbook.  

Content analysis is the study method used in here. As defined by Morrison 

(2000), the primary texts in the study's content analysis are studied for cultural 

content, and content analysis is utilized to find relevant patterns or categories 

within the material. The written, visual, or spoken forms that function as a 

communication medium, such as books, photographs, films, and papers, can 

contain words, visuals, themes, ideas, and other messages that are intended to be 

sent. Furthermore, because specific guidelines are followed while categorizing 

and organizing data, content analysis is typically regarded as an impartial and 

trustworthy tool in historical or educational research.  

B. Object of Research 

The object of the research is the English textbook used by SMA Negeri 9 

Gowa students in the eleventh grade, "Erlangga Straight Point Series" (ESPS) 

Kurikulum Revisi 2013 General Programme. Written by Lidwina S.A., it was 
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released in 2019 by Erlangga Publisher. There are nine chapters. After analyzing 

each chapter, the writer obtained information regarding cultural factors based on 

the theories of Koentjaraningrat (1967) and Adaskou, Britten, and Fahsi (1990). 

The reading text, dialogue, sound recording, and other materials that are offered in 

the textbook are all considered cultural content, and was all be examined. Each of 

the following chapters can be viewed as:  

Chapters Topics 

Chapter 1 Giving Suggestions and offering Help 

Chapter 2 Opinion 

Chapter 3 Inviting someone 

Chapter 4 Analytical exposition of text and speech 

Chapter 5 Passive voice 

Chapter 6 Dear friends 

Chapter 7 Cause and effect 

Chapter 8 Explanation text 

Chapter 9 Favorite songs 

Table 3.1 Chapters and Topics in the Eleventh Grade Erlangga Straight Point 

Series (ESPS) 

 

C. Research Instrument 

As a content analysis research study, the researcher serves as the research 

instrument in this work. Using people as the primary instrument in an experiment 

or study is the only viable approach in qualitative research (Sugiyono, 2014). 

Content analysis is one research instrument that can be used by the researcher. It 

is a technique for analyzing spoken, textual, or visual communication signals by 

definition (Elo & Kyngäs, 2008). Because the researcher is the primary focus of 

the instrument, the researcher in this study plays an instrumental role in the entire 

process. 
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D. Data Collection Technique 

There are many different techniques and procedures for gathering data; these 

include focus groups, interviews, observation, gathering written materials like 

letters, diaries, and photos, gathering narratives, and using open-ended questions 

in surveys. The present study employs two methods for data collection: document 

review and literature review. One type of qualitative research is called document 

analysis, in which the researcher interprets materials to provide context and voice 

for a subject of assessment. Using Adaskou, Britten, and Fahsi's (1990) theory of 

cultural factors as a guide, the textbook will be examined in this research. The 

author intends to thoroughly examine every chapter in order to classify the many 

types of texts that incorporate significant cultural elements.  

For this study, documentation were used in the data collection process. 

Finding information on an object or variable in documents such as transcripts, 

books, newspapers, magazines, ledgers, agendas, etc. is known as documentation. 

The English textbook used by SMA Negeri 9 Gowa students in the eleventh grade 

serves as the research's documentation.   

The theoretical information gathered from numerous sources of literature to 

support this inquiry is referred to as the literature review. To complete this task, 

the theories pertaining to the research issue are analyzed and evaluated. 

 

E. Data Analysis Technique 

The procedures for data analysis are taken from Huberman and Saldana's 

(2014) interactive model approach. The steps are data collection, data reduction, 

data display, and overall data conclusion. 
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The steps for data analysis are listed below:  

1. Taking Note  

To identify the substantial materials in the textbook that include cultural 

content, the researcher read the material attentively and in-depth. Following 

that, the texts are introduced to the investigation in accordance with the 

theoretical framework (cultural dimensions) mentioned in this analysis. Next, 

texts containing cultural information are categorized and evaluated in the 

form of percentages to compare which cultural aspects, whether living 

equipment and technology systems, social systems, or art systems, are most 

often mentioned in textbooks. The pages, lines, images, and sentences in each 

section of the chapters carry out the overall procedure. 

2. Notation/Routine  

One area of analysis pertains to the many forms of cultural knowledge that 

are referenced in relation to the theory put forth by Koentjaraningrat (1967: 

7). The Ibnu Mustofa (2019) framework was changed by researchers once 

they had modified it. 

Elements of Culture 

 Productive Tools Clothes Residence Total 

Total     

Percentage     

Table 3.2. Living Equipment and Technology Systems 
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 Kinship System 

Local Living Unity 

System 

Total 

Total    

Percentage    

Table 3.3. Social System 

 

Painting and 

Drawing 

Vocal Art 

Dramatic 

Art 

Total 

Total     

Percentage     

Table 3.4. Art Systems 

3. Classifying 

To enable additional statistical analysis, the acquired data also referred to 

as raw data or ungrouped data never come in an organized manner. Instead, 

they must be arranged and presented in a way that is both meaningful and 

easily understood. Although the two distinct areas of examination in this 

study were the deciding factor in the classification, they are still within the 

purview of cultural contents. Elements of Culture is the first classification, 

whereas Type of Cultural Information is the second. The results was 

displayed as a percentage. The following are the targets of the data 

classification process:  

1. To reduce the whole data to manageably split units.  

2. To eliminate any information that isn't absolutely necessary.  

3. To make comparison easier and draw attention to the key elements of 

the data.  
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4. To facilitate the construction of a mental picture of the data and to 

support conclusion-making.  

5. To assist in the statistical analysis of the data acquired. 

4. Coding 

One method to arrange data in accordance with its classification is coding. 

Finding and elaborating on statements within a story that have a specific 

significance is known as coding. Coding serves as a substantive process of 

data exploration, analysis, and theory-building in addition to data reduction 

(helping the researcher get a handle on large amounts of data by distilling 

along key themes), organization, and identifying contribute for researchers 

sorting through data.  

5. Tabulating 

Tabulation is the act of creating a complete summary for readers by 

condensing the classified or grouped material into a tabular format. A table is 

an organized set of rows and columns with classified data. Therefore, the 

investigator can show a large amount of data in a detailed and organized 

manner using a statistical table. The Ibnu Mustofa (2019) framework was 

changed by researchers once they had modified it. 

 

Elements of  

Culture 

             Type of  

Cultural Information 

A B C D E F G H Total 

Living Productive tools 
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Equipment And 

Technology 

Systems 

Clothes 
        

Residence 
        

Social System 

Kinship System 
        

 
Local Living 

Unity System 
        

Art System 

Painting and 

Drawing 
        

 
Vocal Art 

        

Dramatics Art 
        

Total 
         

Percentace 
         

Table 3.5. Type of Cultural Information 

Code Explanation 

A Descriptive Text 

B Cultural Notes 

C Contextual Writing Tasks 

D Dialogues For Habitual Action 

E Idioms And Collocations  

F Realia 

G Sound Recording  

H Visual Illustration 

Table 3.6. Explanation for Type of Cultural Information  
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6. Interpreting 

To get the anticipated outcome of this study, the fundamental principles 

are required. Thus, the prejudice or inaccuracy in this research can be 

addressed and eliminated by referring to Britten and Fahsi's (1990) notion of 

Cultural material. What trend does the textbook have in its cultural material, 

whether there is more percentage on living equipment and Technology 

system, social system, and art system were interpretation. Percentages was 

used to understand the data. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

This chapter contains data presentation and discussion that includes answers to 

research question. The findings and discussion are as follows. 

A. FINDINGS 

The findings of this research are presented in the following series. First, the 

research findings explain elements of culture in Erlangga Straight Point Series 

(ESPS), which include living equipment and technology system, social system, 

and arts system (Koentjaraningrat, 1967: 7). Second, elements of culture are 

represented in eight types of cultural information in the form of descriptive text, 

cultural notes, dialogues for habitual action, contextualized writing task, idioms 

and collocation, realia, sound recording, and visual illustration (Adaskou, Britten, 

and Fahsi, 1990). The findings are presented as follows. 

 

1. Cultural Manifestations in the Textbook Erlangga Straight Point Series 

(ESPS) for Eleventh Grade Students 

In this section, the researcher reveals cultural manifestations which are 

represented by Koentjaraningrat's theory (1967: 7). There are living equipment 

and technology system, social system, and art system. Below are findings 

representation of element of culture in the textbook. 
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a. Living Equipment and Technology System 

  
Chart 4.1. Living Equipment and Technology System in ESPS Textbook 

As explained in chapter two, the definition of living equipment and 

technology system refers to productive tools, receptacles, fire starting tools, food 

and medicine, clothes, residence, and transportation in an effort to understand the 

impact and role of technology in shaping lifestyle and daily life. student. The data 

collected shows that productive tools are in first place with the highest appearance 

(79%) compared to other living equipment and technology systems such as 

clothes (7%), and residence (14%), while receptacles, fire starting tools, food and 

medicine, and transportation are not represented at all. 

Viewed from the perspective of living equipment and technology systems 

below, this is part of the productive tools containing a cultural dimension, namely 

the text discussing the development of blenders which reflects a culture that 

values innovation and technology as an integral part of everyday life. The 

productive tools chosen by the textbook are toasters, fast printers, paper making, 

radio, sewing machines which include the discovery and development of 

equipment as part of the evolution of human culture. The way humans create, use, 

and interact with these tools reflects the values, needs, and demands of culture 

today. 

79% 

7% 14% 

Living Equipment and 
Technology System 

Productive Tools

Clothes

 Residence

 

Productive tools : 11 (79%) 

Clothes    : 1 (7%) 

Residence    : 2 (14%) 
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Picture 4.1. Productive Tools 

In the picture below, clothes are an integral part of culture because they 

play an important role in representing identity, values, norms and social functions 

in society in the form of beskap which has deep symbolic and cultural meaning in 

the context of Indonesian society. The beskap images in textbooks increase 

students' cultural awareness of Indonesian traditions. It helps students understand 

the world's cultural diversity and promotes tolerance and appreciation for 

diversity. 

 
Picture 4.2 Clothes 

In the a letter below, it is containing a story about someone's experience 

when they visited Lombok with their family and tells about how the people live 

there, called the Sade Village of Sasak people. The traditional Sasak house 

building mentioned in the text is unique in that the walls are made of bamboo and 

the roots are made of woven alang-alang grass. The lighting there uses oil lamps 
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and on the roof is a rice storage area. The construction of this building is 

considered part of the residence in the sense of living equipment and technology 

system proposed by Koentjaraningrat. From the point of view where the content 

of the text comes from Indonesia. So, this is the representation of source culture. 

 
Picture 4.3. Residence 

b. Social System 

 
Chart 4.2. Social System in ESPS Textbook 

 

In terms of social systems, the kinship system has the largest portion of 

distribution, reaching up to 91 percent. Meanwhile, the local living unity system is 

least represented by textbook authors, namely 9 percent. The content of the 

textbook material below is the kinship system regarding people's names which are 

often found in dialogues in textbooks. In a society, each community has a name 

that is used by each family to call their family members. This name serves as a 

91% 

9% 

Social System 

Kinship System

Local Living Unity
System

 

 

Kinship System        : 51 (91%) 

Local Living Unity System : 5 (9%) 
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sign of clan membership. There are many representations of names from western 

culture found in the book. 

 
Picture 4.4. Kinship System 

 

The picture below shows the activities carried out to celebrate the birthday 

of someone who is part of the local living unity system. People celebrate in 

various ways, including giving gifts, throwing parties, or gathering with family 

and friends to celebrate the occasion. Everyone usually has their own traditions 

and ways of celebrating their birthdays. By including these topics, textbooks can 

provide a more varied learning experience that is relevant to students' daily lives. 

 
Picture 4.5. Local Living Unity System 
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c. Arts System 

 
Chart 4.3. Art System in ESPS Textbook 

   

The art system in the form of drawing and painting is represented in the 

conceptualization writing task in the ESPS English textbook. His presence once 

was in the form of mention of popular paintings such as the Mona Lisa. The 

following is a representation of the elements of culture in the art system. 

 
Picture 4.6. Painting and Drawing 

 

The following picture shows music as part of vocal art in giving students 

assignments to find and listen to several English songs. Then students are 

instructed to interpret the meaning contained in the song. The songs chosen in the 

textbook are Remember when by Alan Jackson, Everybody's changing by Keane, 

Home by Michael Buble, How would you feel by Ed Sheeran and You'll always 

find your way back home by Miley Cyrus. Each song has its own characteristics 

4% 
13% 

83% 

Art System 

Painting and
Drawing

Vocal Art

Dramatic Art

 

Painting and Drawing : 1 (4%) 

Vocal Art    : 5 (13%) 

Dramatic Art      : 20 (83%) 
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and meaning that can be obtained by students. Judging from all the songs 

represented by the author of the ESPS textbook, they are representations of 

western culture because all the singers come from England and were released in 

England too. 

 
Picture 4.7. Vocal Art 

 

The picture below shows a film poster which is part of dramatic art 

containing elements of a cultural dimension as an artistic heritage from western 

culture. The film posters represented by the author of the ESPS textbook are To 

All the Boys I've Loved Before, Black Panther, Mission: Impossible – Fallout, 

Nightmare on Elm Street, Ralph Breaks the Internet, The House with a Clock in 

Its Walls, Crazy Rich Asians, The House with a Clock in Its Walls, Downton 

Abbey, La La Land, The Nun, Forrest Gump, as well as famous actors such as 

Steven Spielberg, Jack Black, James Cameron, Johnny Depp, Noah Centineo, 

Hailee Steinfeld, and Jennifer Aniston. With poster representation of films, 

students can be invited to express opinions or reviews about films based on 

posters, enriching their writing skills. 
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Picture 4.8. Dramatics Art 

 

2. Representation Tpyes of Cultural Information in the "Erlangga Straight 

Point Series (ESPS)” for Eleventh Grade Students by Erlangga 

In this case, the writer organizes cultural information based on the theoretical 

framework of Adaskou, Britten, and Fahsi (1990). Based on Adaskou's 

classification, there are eight types of cultural information, namely: descriptive 

text, cultural notes, contextual writing tasks, dialogues for habitual action, realia, 

idioms and collocations, sound recording, and visual illustration.  
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Chart 4.4. Types of Cultural Information in ESPS Textbook 

 

From the table & graph above, it is clear that the media for presenting 

cultural information that appears the most is dialogue for habitual action 29 times 

or 30% throughout the Erlangga Straight Point Series (ESPS). Dialogue for 

habitual action in the EFL English textbook discusses the names of several places, 

countries, jobs, greetings, attitudes towards older people, concern. 

 
Picture 4.9. Dialogue For Habitual Action 

 

Next, there was the contextualized writing task 26 times or 27% in the 

entire Erlangga Straight Point Series (ESPS) for eleventh grade students. 

Contextualized writing tasks were presented in the form of filling in blanks, 

making short descriptions or dialogues, observing pictures, and asking questions. 

8% 

30% 

27% 

24% 

4% 
7% 

Types of Cultural Information 

Descriptive Text

Dialogues for Habitual Action

Contextualized Writing Task

Realia

Sound Recording

Visual Illustration
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The picture below is one of the representations found in the ESPS textbook asking 

students to complete the empty text using verbs in appropriate and interconnected 

sentences. 

 
Picture 4.10. Contextualized Writing Tasks 

 

The third most frequently found representation of cultural information is 

realia. There are 23 (24%) cultural contents represent in here. This type of realia 

cultural information appears in the form of photos of living equipment and 

technology, social systems, and art systems which are content related to current 

culture. For example, beskap (traditional Javanese clothing), blenders, bread 

burners, fast printer machines, paper making, to artists and musicians who are 

familiar with their songs throughout the world.  

 
Picture 4.11. Realia 
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Continues descriptive text appeared 7 times (8%). In descriptive text that 

provides information to readers about culture, especially about the history of the 

development of living equipment and technology used in society today, tourist 

destinations, and customs found in certain cultures. Here's an example. 

 
Picture 4.12. Descriptive Text 

 

Furthermore, visual illustrations appear as productive tools in the form of 

living equipment and technological systems and art systems found in certain 

cultures. There are 7 items (7%) represent of cultural content in the textbook. 

Radio (Marconi) in the descriptive text represented in the textbook explains that 

this radio is an important milestone in the history of communication technology 

innovation. This paved the way for the development of other communications 

technologies, including television, mobile phones, and the internet, all of which 

have had a major impact on cultural life. 
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Picture 4.13. Visual Illustrations 

 

Types of voice recordings providing information to readers about the 

kinship system and dramatics art appeared 4 times (7%). Especially about the 

names of people, birthday party, giving gift for celebration, and movie. Here's an 

example. 

 
Picture 4.14. Voice Recordings 

 

Meanwhile, this portion is very different from and accounts of cultural note 

and idioms and collocations that do not appear in social system, art system, or 

living equipment and technology system this textbook. 
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3. DISCUSSION  

Based on research findings, the author found that the cultural aspects of the 

Koentjaraningrat framework (1967: 7) are presented differently in the Erlangga 

Straight Point Series (ESPS) textbook for eleventh grade students 2019. In 

addition, the representation of cultural information is also in the textbook its 

presence is represented slightly differently by the authors of the textbook based on 

the framework of Adaskou, Britten, and Fahsi (1990). The purpose of the 

discussion is to interpret and describe the significance of the findings. The 

researcher divided the discussion into two points to answer the research question. 

a. Cultural Manifestations in the Erlangga Straight Point Series (ESPS) 

English Textbook for Eleventh Grade Students by Erlangga 2019 

Cultural manifestation in the Erlangga Straight Point Series (ESPS) textbook 

for eleventh grade students is represented by every material presented in the 

textbook, such as pictures or visual illustrations and text of reading. Based on 

research findings, the author found that the cultural aspects of statements, words, 

names person, place name, conversation or dialogue is presented differently in the 

activities.  

In the Erlangga Straight Point Series (ESPS) textbook, the Social System are 

dominantly presented among other elements of culture. This finding is in line with 

Santosa (2019), Sitoresmi (2019), and Rahmannia (2020) who found that the 

social system is a dominant element in English textbooks. The representation of 

social systems in this textbook is 56 contents, consisting of kinship systems of 

91% and local living unity systems of 9%.  
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Futuremore, Art System following which is represented by dramatics art 

content as much 83%, vocal art as much 13%, and drawing and painting as much 

4%. This is followed by elements of culture living equipment and technology 

systems which are presented in productive tools content as much 79%, residence 

as much 14%, and clothes as much7%. From the findings, it can be concluded that 

the Erlangga Straight Point Series (ESPS) textbook for eleventh grade students 

represented by author’s contains three elements of culture, although in different 

percentages.  

The several EFL textbooks not only reflect element of culture about social 

systems but also arts systems and living equipment and technology systems. This 

finding also shows that there is an imbalance between elements of culture, which 

means that social systems and art systems are more dominant than living 

equipment and technology systems found in this textbook. 

 

b. Representation Types of Cultural Information in the Erlangga Straight 

Point Series (ESPS) textbook for Eleventh Grade Students  

The analysis of cultural information organization in the Erlangga Straight 

Point Series (ESPS) for eleventh-grade students, based on Adaskou, Britten, and 

Fahsi's (1990) theoretical framework, provides valuable insights into the 

predominant mediums used for cultural presentation. The discussion was delved 

into the key findings, highlighting the significance of each cultural information 

type and addressing the notable absence of certain elements.  

Dialogue for habitual action emerges as the most frequent medium, 

constituting 30% of the cultural content. This finding suggests a strong emphasis 
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on practical language use, as dialogues encompass names of places, countries, 

jobs, greetings, attitudes towards older people, and concerns. The prevalence of 

this medium may indicate a focus on real life scenarios, promoting language 

proficiency in everyday situations. Exploring specific examples within dialogues 

could further illuminate how these interactions contribute to cultural 

understanding.  

Contextualized writing tasks follow closely, representing 27% of the cultural 

information. The inclusion of filling in blanks, making short descriptions or 

dialogues, observing pictures, and asking questions enhances the interactive 

learning experience. A discussion on the effectiveness of these tasks in fostering 

cultural awareness and language skills would provide valuable insights into their 

pedagogical impact.  

Realia, comprising photos of living equipment, technology, social systems, 

and art systems, is the third most frequent representation, accounting for 24% of 

the content. This visual medium connects language learning with real-world 

applications, offering insights into current cultural practices. The variety of items, 

from traditional Javanese clothing to modern technology, showcases the richness 

of cultural diversity embedded in the material.  

Descriptive text and visual illustrations, both representing 8% and 7%, 

respectively, contribute to a more comprehensive understanding of cultural 

aspects. Descriptive texts delve into the history of living equipment, technology, 

tourist destinations, and customs, providing a narrative dimension to cultural 

learning. Visual illustrations serve as productive tools, exemplified by the radio's 
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role in communication technology innovation, connecting historical milestones to 

contemporary cultural impacts.  

Voice recordings, appearing 7% of the time, offer an auditory dimension to 

cultural information, covering topics such as the kinship system and dramatics 

art. Exploring the names of people, birthday parties, gift giving celebrations, and 

movies through voice recordings provides a multi-sensory approach to cultural 

education.  

Notably, cultural notes and idioms and collocations have a minimal presence 

in the textbook. The absence of these elements in social systems, art systems, or 

living equipment and technology systems prompts a discussion on their 

significance in enriching cultural understanding. It raises questions about why 

certain cultural aspects are excluded and how their inclusion might enhance the 

overall cultural competency of students.  

In conclusion, the organization of cultural information in the ESPS textbook 

reflects a well-rounded approach, utilizing diverse mediums to engage students in 

cultural learning. The prevalence of dialogues, contextualized writing tasks, 

realia, and multimedia elements contributes to a holistic educational experience. 

However, the limited presence of certain cultural elements warrants further 

exploration to ensure a more comprehensive and inclusive representation of 

cultural diversity in the EFL curriculum. Educators and curriculum developers 

can leverage these findings to refine teaching materials and enhance the cultural 

relevance of language learning. 
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CHAPTER V 

CONCLUSION 

 

A. CONCLUSION 

The research, rooted in the understanding that language and culture are 

intertwined, emphasizes the pivotal role of English as a Foreign Language (EFL) 

instruction in fostering linguistic proficiency and cross-cultural understanding. 

Recognizing the critical juncture of senior high school in a student's academic 

journey, the study underscores the importance of exposing students to diverse 

cultural perspectives for holistic development. 

The investigation focuses on the Erlangga Straight Point Series (ESPS) 

textbook for eleventh grade students, utilizing Koentjaraningrat's theory to 

analyze cultural manifestations in the form of living equipment and technology 

systems, social systems, and arts systems. The significance of this research lies in 

its potential contributions to English teachers, English textbook developers, and 

future studies, fostering a more contextual and relevant approach to EFL 

education. 

Findings reveal that the ESPS textbook predominantly emphasizes social 

systems, followed by art systems and living equipment and technology systems. 

While this indicates a comprehensive exploration of cultural elements, there exists 

an imbalance, with social and art systems being more dominant. This prompts 

consideration for a more equitable representation of living equipment and 

technology systems to provide students with a holistic cultural education. 
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The types of cultural information, such as dialogues, contextualized writing 

tasks, realia, and sound recording elements, underscores the diverse mediums 

employed in the textbook. The prevalence of dialogue for habitual action, 

contextualized writing tasks, and realia suggests a practical and interactive 

approach to cultural learning. However, the limited presence of cultural notes and 

idioms and collocations raises questions about their exclusion and potential 

contributions to enriching cultural understanding. 

In conclusion, the research provides valuable insights into the organization of 

cultural information in the ESPS textbook, shedding light on its strengths and 

areas for improvement. The findings underscore the need for a balanced 

representation of cultural elements, leveraging diverse mediums for a more 

immersive learning experience. This research serves as a foundation for educators 

and curriculum developers to refine teaching materials, ensuring cultural 

relevance and effectiveness in English language teaching for high school students. 

 

B. SUGGESTION 

The researcher would like to offer recommendations to enhance English 

instruction based on cultural manifestations in the English textbook Erlangga 

Straight Point Series (ESPS) for high school students in the eleventh grade. The 

recommendations are advised in a variety of areas: 

1. For English Teachers 

Teachers can improve English teaching by placing greater emphasis on the 

integration of cultural elements in learning activities. Apart from that, 

teachers can divide the seven cultural aspects into continuous teaching 
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modules and teachers can also imitate the design of this textbook by including 

more realism in the content of the teaching material to strengthen students' 

understanding of the cultural richness contained in English language learning. 

2. For English Textbook Developers 

English textbook developers must ensure that their work reflects cultural 

diversity and social values. Regular evaluation of the curriculum is key to 

ensuring good integration of cultural relevance and English textbooks. To 

achieve this, it is important for textbook developers to continue to monitor 

curriculum developments, involve teachers, and educators to provide in depth 

insights regarding teaching needs in the field, ensuring the responsiveness of 

textbooks to cultural and curriculum developments as a whole. 

3. For Further Researchers 

It is recommended for academics in the future to utilize this research as a 

theoretical basis for conducting similar research using textbooks from various 

publishers. Futuremore, the further researchers can compare the cultural 

content contained in the independent curriculum (Kurikulum Merdeka) 

textbooks currently used. 
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APPENDIX 1 

Table elements of culture below to answer research question number one. 

 Productive Tools Clothes Residence Total 

Total 11 1 2 14 

Percentage 79% 7% 14% 100% 

Table 3.1. Living Equipment And Technology Systems 

 Kinship System 

Local Living Unity 

System 

Total 

Total 51 5 56 

Percentage 91% 9% 100% 

Table 3.2. Social System 

 

Painting and 

Drawing 

Vocal Art 

Dramatic 

Art 

Total 

Total 1 5 20 26 

Percentage 4% 13% 20% 100% 

Table 3.3. Art Systems 
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APPENDIX 2 

Table type of cultural information below to answer research question number two. 

 

Elements of  

Culture 

             Type of  

Cultural Information 

A B C D E F G H Total 

Living 

Equipment And 

Technology 

Systems 

Productive tools 
4 - 2 - - 4 - 1 

14 

Clothes 
- - - - - 1 - - 

Residence 
- - - - - 2 - - 

Social System 

Kinship System 
1 - 13 26 - 9 2 - 

56 
Local Living 

Unity System 
- - - - - 5 - - 

Art System 

Painting and 

Drawing 
- - 1 - - - - - 

26 
Vocal Art 

- - 2 - - 2 - - 

Dramatics Art 
2 - 11 - - - 2 6 

Total 
7 0 29 26 0 23 4 7 96 

Percentace 
8% 0% 30% 27% 0% 24% 4% 7% 100% 
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APPENDIX 3 

DOKUMENTATIONS 
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