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MOTTO

“Alam semesta tidak pernah terburu-buru, tetapi semuanya
tercapai”

“HIDUP HANYA SEKA /\ ALAU DUA KALI HIDUP-




ABSTRACT

Agus Salim, 2023. The Ways of Problem Based Learning Implementation
by Guru Penggerak in English Language Teaching at SMA Negeri 8
Makassar. A thesis of English Education Department the Faculty of Teacher
Training and Education, Universitas Muhammadiyah Makassar. Supervised
by Nurdevi Bte Abdul and Andi Asri Jumiaty.

This research aimed at finding out (1) the ways in implementing problem-
based learning by Guru Penggerak and Guru non-penggerak; (2) The Guru
Pengerak and Guru non-penggerak perception on the implementation of
problem-based learning in English language teaching. The method of this
research was case study. Data of the research were collected through
observation and inierview. This research was conducted at SMA Negeri 8
Makassar with two teachers as a subject. The subject was divided into Guru
Penggerak and Guru non-penggerak. The technigues of data analysis were
data reduction, data display, and conclusion drawing/verification.

The findings of this research showed that in syntactically implementing
Problem- based learning is the same between the Guru Penggerak and Guru
non-penggerak. But individually as teachers there is a distinction between
Guru Penggerak and Guru Guru non-penggerak in teaching process. Guru
Penggerak tends to give freedom to her students to collaborate, creatively,
and express their ideas. While Guru non-penggerak tend to focus more on
achieving the learning objective based on lesson plan. in. addition, the
distinguishes between Guru Penggerak and Guru non-penggerak is their
difference perceptions in implementing problem-based learning. Different
experiences, teaching method and point of view very visible from the
teachers.

Keywords: Problem Based Learning, Guru Penggerak, English Language
Teaching



ABSTRAK

Agus Salim, 2023. Implementasi Problem Based Learning oleh Guru
Penggerak dalam Pembelajaran Bahasa Inggris di SMA Negeri 8
Makassar. Skripsi Jurusan Bahasa Inggris, Fakultas Keguruan dan limu
Pendidikan. Universitas Muhammadiyah Makassar. Dibimbing oleh
Nurdevi Bte Abdul dan Andi Asri Jumiaty.

Penelitian ini bertujuan untuk-mengetahui (1) Cara Guru Penggerak dan
Guru non-penggerak dalam menerapkan problem-based learning; (2)
Persepsi Guru Penggerak dan Guru non-penggerak terhadap penerapan
problem-based learning dalam pembelajaran. Metode penelitian ini adalah
penelitian kualitative dengan cesain  studi kasus... Data penelitian
dikumpulkan melalui observasi dan wawancara. Penelitian ini dilaksanakan
di SMA Negeri 8 Makassar yang menjadikan dua guru sebagai subyek.
Subyek dalam penelitian " inl" yaitu ‘Gurd Penggerak dan Guru non-
penggerak. Teknik analisis data menggunakan reduksi data, display data,
dan penarikan kesimpulan/verifikasi.

Temuan penelitian ini menunjukkan bahwa secara sintaksis terdapat
kesamaan antara Guru Penggerak dan Guru non-penggerak dalam
menerapkan pembelajaran berbasis masalah. Tetapi secara individu sebagai
guru terdapat perbedaan dalam proses belajar mengajar antara Guru
Penggerak dan ~ Guru non-penggerak. Guru Penggerak cenderung
memberikan kebebasan kepada siswanya untuk berkolaborasi, kreatif, dan
menyampaikan ide. Sedangkan Guru non-penggerak cenderung lebih fokus
dalam mencapai tujuan pembelajaran berdasarkan rencana pelaksanaan
pembelajaran. Selain itu yang menjadi perbedaan keduanya adalah persepsi
mereka terhadap penerapan pembelajaran berbasis masalah. Perbedaan
pengalaman, metode mengajar, sudut pandang merupakan perbedaan yang
sangat terlihat dari keduanya.

Keywords:  Pembelajaran Berbasis Masalah, Guru Penggerak,
Pembelajaran Bahasa Inggris.
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CHAPTER |

INTRODUCTION

A. Background

The conditions of education and-educational power where the reality is not
as expected then the government takes the measures it considers to be a suitable
solution. Such steps such as creating a tailor- made curriculum, programs to improve
the quality of educators and others,including Kurikulum Merdeka programs and
Guru Pengggerak.

Kurikulum Merdeka is an advanced innovation of the Kurikulum 2013
(K13). The curriculum uses the Proyek Penguatan Profil Pelajar Pancasila (P5),
which' provides flexibility in learning both using online and face-to-face
combinations. From the Kurikulum Merdeka programs were created that supported
it, such as the Sekolah Penggerak and the Guru Penggerak. Sekolah Penggerak is
an effort to realize the vision of the Indonesian educational mission in creating a
sovereign, independent and personal advanced Indonesia through the creation of
Pelajar Pancasila (Kemendikbud).

Guru Penggerak are those who have followed the program of Guru
Penggerak programmed by the Ministry of Education. But deeper down, aGuru
Penggerak is anyone who makes his pupils the primary focus, even their own
careers (Nadiem, 2019). Guru Penggerak is a learning leader who applies
independent learning and moves the entire educational ecosystem to create a
student-centered education. Guru Penggerak learning communities for teachers in

their schools and regions as well as develop student leadership programs to create



Profil Pelajar Pancasila. Tobecome a Guru Penggerak must follow the selectionand
education process of surviving 9 months. During the educational process,
prospective Guru Penggerak will be supported by professional instructors,
facilitators, and escorts (Kemendikbud, 2021).

Guru Penggerak with all the training they have done are expected to be able
to improve the ability and activity of students by combining theirlearning process
using approaches considered in accordance with thecharacteristics of their students.
One of the most popular approaches is Problem Based Learning.

Problem-based learning was first introduced by Barrows around the 1970s
in media science learning at McMaster University Canada (Husnul, 2020). Through
the use of active problem- solving in authentic contexts, students engage in
problem-based learning (PBL). Individual lessons, units, or even entire curricula
can be taught using it. Problem Based Learning is frequently implemented in a
group setting with a focus on developing abilities for cooperative decision- making,
communication and discussion, team upkeep, conflict . resolution, and group
management (Michael, 2010).-Based on Michacl’s definition, problem-solving
skills and improved critical thinking are perfect for usingProblem Based Learning

in his learning process. However, in the process



of its application must go through stages that are divided into several steps,for which
the researcher will see how the application process of Problem based learning
carried out by the Guru Penggerak while teaching in the classroom will then be
associated with the effectiveness of the Guru Penggerak program that has been
followed by that teacher seen from the side he teaches.

Based on the explanation above, to see how far the influence of the learning
model on students is.also to see how to apply Problem- Based.Learning carried out
by Guru Penggerak, the researcher raised the title "The Ways of Problem Based
Learning Implementation by Guru Penggerak in English Language Teaching at

SMA Negeri 8 Makassar ".

B. Research Questions
In this research, the following research questions are defined:
1. How is the implementation of Problem Based Learning in English
Language Teaching by Guru Penggerak and Guru non-penggerak?
2. What are Guru Penggerak and Guru non-pengggerak perception on the
implementation of Problem-Based Learning in the classroom?
C. Research Objectives
The objective of this research are to find out about:
1. The ways in implementation of Problem-Based Learning in English
Language Teaching
2. The Guru Penggerak and Guru non-penggerak perceptions on

implementing Problem based learning in the classroom.



D. Significance
Researcher hope that this research can provide clear benefits, both

for teachers and students in learning process, such as:

1. Forteacher/Guru Penggerak




CHAPTER II

REVIEW OF LITERATURE

A. Previous Related Findings

Hoyi, et al (2021) conducted observations in class XI IPA 1 MAN Batang
Hari and discovered that some students are not interested in studying physics
because it is challenging. As a result, because they pay attention to what the teacher
is teaching, are-more responsible and disciplined-with group tasks, and complete
group assignments collaboratively, problem-based  learning methods can help
students' attitudes. To boost students' interest in learning, it is advised thatteachers
employ a problem-based learning approach. Here it can be seen that the model of
learning applied is very determining how studentsrespond and give responses to the
materials learned and make learning interesting.

Amaluddin, et al (2021) in a study titled ‘Problem- based learning model:
Its application and effect on learning outcome’ stated that application of a problem-
based learning model (PBL) to student learning outcomes and plant movement to
students' final skill qualification (formative exam) shows that 90 students (100%)
met the KKM benchmark (minimum completeness criteria). Students at Al-
Mubhajirin Waihatu in eighth grade learn significantly more as a result of using this
technique shown by a strong category and significant level of 0.626. Based on the
results, it can be concluded that significantly problem-based learning models are
highly influential and have a positive impact on student learning capacity. It can

also be used as a consideration material for choosing Problem-Based Learning.



Lopies, et al (2021), It can be claimed that problem-based learning in online
learning environments has been successful. In comparison to control classes based
on traditional learning models, experimental classes handled with problem-based
learning models are typically more active. Students can participate actively in
learning in experimental classrooms by asking questions, expressing their ideas in
chat colums, and even very successfully accomplishing tasks that are provided
based on processes to-acquire knowledge, think critically to solve problems, and link
information _to display. Describe the connection between a genuine event's causes.
This is in line with the premise that problem-based learning gives students the
chance to actively learn, seek out information, exercise critical thinking, and solve
the difficulties they encounter in order to become more sensitive, independent, and
actively develop.

Silalahi, et al (2021) the goal of the study is to determine whether or not this
problem-based learning approach can help pupils improve and whether it meets the
required standards. As a result, it can be said that the Cooperative Problem-based
learning (CPBL) model is-more successful than the conventional approaches at
teaching statics in vocational education. Also, this created CPBL model can assist
lecturers in the statics learning process to encourage their students to be more active
and creative and comprehend learning content more rapidly. As a result of using
problems as a starting point, the CPBL paradigm can enhance the quality of the
learning process between students, students-lecturers, and students-learning
materials serving as a compass or anchor for lectures.

Hendrawati, et al (2021) in study ‘The Collaborative Problem Based



Learning Model Innovation state that models of problem- based learning (PBL) and
collaborative learning (CL) contain qualities that may support these abilities. The
development of a cooperative problem-based learning is the study’s goal, study
findings three types of syntactic models are available: problem-oriented, organized,
and collaborative. Additionally, a sequence model was created to direct the
membered and student learning activities to the fundamental and universal 21°'-
century skills, specifically problem-solving, syntax, and matrix of the resulting
model is possible, valid and practically to create graduates with ready competitive
skills.

According to Jannati, et al (2023), there are six roles of Guru Penggerak in
implementing a Kurikulum Merdeka. These roles include first teachers acting as
community drivers, second teachers acting as agentsof change, third teachers
fostering discussion and collaboration, fourth teachers making learning fun, fifth
teachers needing to grow professionally through seminars, and: sixth teachers
becoming motivators in the classroom.

Based on some of the previous research presented above, as a conclusion,
there are two things that researchers will explain. First, some of the above studies
have similarities with what researchers will do later, that is, apply problem-based
learning in learning. Second, what distinguishes previous research from the
research to be carried out is the previous research focused on the implementation
and impact of Problem-based learning in learning on students, while the research
researcher will do is focus on the stage of implementation of Problem based learning

used by Guru Penggerak, as well as look at Guru Penggerak and Guru non-



penggerak-perceptions.
B. Some Pertinent Idea
1. Problem-based Learning Approach
a. Definition of Problem-based learning (PBL)

According to Barrows (1982) stated that problem-based learning is a
learning method based on the principle of using problems as a starting point for the
acquisition and integration of new knowledge (Gusti, 2020). It appears that
problem-based learning.is-essentially a method of teaching where students are given
an issue to learn about and will later be developing solutions for. Using unstructured
learning environments to organize courses and study while presenting real-world
challenges is known as problem-based learning (Arends, 2012). Here it can be seen
that the problem-based learning model is basically a model designed to focus
learning on the student and all examples of the subject are associated with the real-
life of the student and the ability of students to think increases: Product testing
results show that there isan improvement in critical thinking, skills of students using
these learning tools (Afdareza, et al, 2020).

Meanwhile, a learning approach known as Problem Based Learning puts
genuine (authentic) problems in an open, unstructured setting so that students can
practice problem-solving techniques, using critical thinking and acquiring new
information (Sofyan, et al, 2016). As previously stated, in fact Problem-based
learning is a learning approach that aims to enhance the critical thinking ability of
students that is structured or unstructured. The following recommendations

could be made, among others: Instructors who want to implement the learning



process must use the time allotted wisely and plan well. Students who manage
their time well cancomplete each step of their education on schedule. In order for
the learning process to proceed smoothly, it is necessary of the school to give
complete assessment and assistance for instructors to create different learning
models in the classroom. Yet before the results.canbe broadly applied, researchers
are anticipated to be able to utilize Problem-based learning in learning in bigger
classrooms and over.a longer period of time (Hidayati & Wagiran, 2020). In
another hand; Trianto (2010) claimed that a learning maodel focused on issues is
known as a problem-based learning (PBL) model a genuine study of a problem is
necessary for a real solution (Hidayad & Eddy 2019). Meanwhile, the Problem-
based learning model is a teaching strategy that encourages students to take an
active role in their education and exercise their independence as they learn to think
critically about challenges and find valid answers by searching for information
(Riyanto, 2009).

Based on some explanations above, it can be said that Problem-based
learning is a learning approach designed to make studentsas central in learning, in
addition the impact given by this problem-based model is very significant in
educating behavior, motivating students, as well as improving critical thinking of
students,so it’s no wonder that this model of learning is useful and needed to be
applied. As a conclusion, Tan said that Problem-based learning applying different
forms of intellect is the issue. Must be done taking on the problem capacity to deal

with all of the variety and difficulty of the real world (Rusman, 2014).
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b. Characteristics of Problem Based Learning
Rusman (2014) in his research put forward several characteristics of
learning based on problems which are as follows:

1. The issue becomes the basis for learning;

2. Theissue that exists in reality is that it is not organized;

3. Many Perspectives Issue;

4. The difficulty in-applying the knowledge that students already
possess, their attitudes, and their desire for competence new fieldsof
knowledge and inquiry;

5. Develop seif-direction and make it their priority;

6. Using source knowledge and doing so, as well as evaluating sources
information is a crucial step in the problem-based learningprocess;

7. Collaborative, communicative, and cooperative learning;

8. The necessity of developing critical thinking abilities and-problem-solving
techniques along with knowledge topic masterywhen attempting to solve an
ISSue;

9. Open the technique learning interface. Synthesis, integration,and the learning
process are the issues; and

10. Teaching entails reviewing student performance, experience, andthe learning

process.
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c. Procedures to Implementing Problem-based learning

According to Rusman (2014) claimed that are several steps in

implementing Problem-based learning as follow:

1.

Identify the issue. This first step is to determine the problem, thus the student
has acquired the material for the next step;

Examination of problems and challenges with learning.

At this stage, students begin to_learn to identify what is the firststep;
Reports.and findings. This stage, students who have acquired a material that is
problematic then make a way to deal with it ina report;

Solution and reflection. Students present everything that isrequired when
writing and making their reports then the teacherwill reflect what the students
are displaying;

Conclusion, -integrity, and assessment. This last stage then theteacher will

evaluate and give an assessment related to what the student has found.
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Here is a figure of the steps:

In this stage, students are directed to understand related issues
or problems that will be discussed. This aims to provide an
initial stimulus for students to be think more critically about
something.

Identify the issue

=il e In this stage, students begin to learn what problems are faced
the problem and will find solutions, so students will try to classify what
problems are being discussed.

Report and After knowing and analyzing related problems studied, students
Findings then try to find solutions in the form of reports. Any findings
they get will be included in the report:

The solutions that have been found will then be discussed
Solution=agd together by presenting in front of the class what their findings

Reflectioh are. After that, the teacher will then give a reflection related to
the students' findings.

AR A YA VIR

After making presentations related to the findings, and
Conclusion_akd providing reflection, the teacher then gives conclusions related

Assesment to learning outcomes, assessment and reinforcement to
students regarding what has been learned.

(Rusman, 2014)
FIGURE 2. 1 Approach.to Implementation of Problem- based learning
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2. Concept of Guru Penggerak
a. Definition of Guru Penggerak
Teachers are those who have the appropriate competence in their respective
fields that aim to deliver the material of teaching. Guru Penggerak is a program
created by the Ministry of Education that aims to create competent educators.
According to Nadiem (2019) state that Guru Penggerak differs from other
instructors, and | think there is at least teachers in every academic department at a
school or university. What distinguishes one teacher from another? Instructors that
put students first their learning ahead of anything else, even their careers. As a
result, it acts on its own initiative and does its best. Also, there are the parents'
movements. The guiding principle remains: everything good for the youngster
(Kemendikbud, 2019). Therefore, it can be concluded that the teacher must
prioritize everything for his students.
b. Role of Guru Penggerak

According to Kemendikbud (2020) the ‘Guru Penggerak will then have
roles based on the purpose of the program, as follows:
1. Move learning communities for fellow teachers at school and in

itsterritory;
2. Improve their practical teaching skills for other teachers in the area
ofschool learning development;

3. Increase student leadership in school,
4. Opens up space for positive discussion and collaboration between

teachers and stakeholders inside and outside the school to improve the



quality of learning;
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5. Become a learning leader that promotes the well-being of the educational

ecosystem in schools.

c. Purposes of Guru Penggerak

There are some purposes of Guru Penggerak (Kemendikbud):

1.

4.

5.

Supporting independent learning in students either individually and
collectively

Improve environmental -issues-in the educational sector by creating
multiple collaborations.

Encourage the student participants' leadership to develop into active,
self-assured people.

Making a fun lesson plan.

Students learning is put into practice.

d. Criteria for Guru Penggerak Selection

1)
2)
3)
4)
5)

6)

To be able to participate in the Guru Penggerak program of course
mustgo through the stage of selection, but for the criteria of becoming a
Guru Penggerak is as follows:

Implement student-centered learning

Focus on the agreed-on tasks

Possess the capacity to influence people or groups

Has a strong sense of competition

Have leadership qualities and take initiative

Be open-minded, motivated to learn new things, and dedicated to

improving him self
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7) Competent communicator with background in people-development
8) Behave ethically and with emotional maturity, according to the teacher's
rules of conduct.

Based on some of the points mentioned above, it is known that
beinga Guru Penggerak is very complex, in.addition to being able to hire
his pupils, he must remain active in communicating with his
environmentrelated to his teaching environment and must also be

sensitiveto the existingconditions.

C. Conceptual Framework

Guru Penggerak and Non-
penggerak

l

Problem Based Learning in
English Language Teaching

Implementing PBL Implementing PBL by
by Guru non-penggerak F Guru Penggerak

FIGURE 2. 2 Conceptual Framework

1. Guru Penggerak and Guru non-penggerak
Teachers are professional educators with the primary task of
educating, teaching, guiding, directing, training, assessing, and evaluating
learners on formal education, primary education and secondary education

(Law number 20, 2003). While, Guru Penggerak are teachers who have
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followed the educational program of Guru Penggerak for 9 months that aims
to be a facilitator in the implementation of Kurikulum Merdeka
(Kemendikbud, 2020).

Problem Based Learning

According to Barrows(1982) stated that problem-based learning is
a learning method based on the principle of using problemsas a starting point
for the acquisition and integration of new knowledge (Gusti, 2020). On the-
another hand, Problem Based learning (PBL) Is a curricular and
instructional approach to a learner-centered education in which learners are
afforded opportunities to explore, collaborate, research, and respond to
authentic, real-world problems and situations (Baso, et al, 2022). This
shows that Problem Based Learning is a very complete and easy learning
approach to provide stimulate to students. In the implementation of PBL
has steps as described by Rusman (2014). Start from identify the issues until
conclusion, integrity and assessment.

What must be done in implementing.problem-based learning is to
make a class design first (Kurt, 2020). Then determine the learning subject
and divide it into several units. Determine the type of problem the students
will solve. This will be the learning objective using problem-based learning.
Decide on specific problems that are likely to have several answers;
consider student interests. Arrange for appropriate resources to be available
to students; utilize other faculty to support students as needed (e.g., a media

specialist to direct students to electronic references). Decide on presentation
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formats for communicating learning (e.g., individual papers, group Power
Points, online blogs, etc.) and appropriate assessment mechanisms (e.g.,
rubrics). Decide how to incorporate group participation (e.g., what
percentage, possible peer evaluation, etc.).
Guru Penggerak and Guru non-penggerak-perception in
implementing Problem Based Learning

Then, to obtain the results of the research objectives, the researcher
used observation and. interview to collect data and use the theory of data
analysis from Miles and Huberman in giving conclusions from the data
obtained. The Guru Penggerak is essentially a facilitator of Kurikulum
Merdeka. Basicallly, there is nothing that distinguishes ethically between
Guru Penggerak and Guru non-penggerak, but it is the mindset that

distinguishes them.



CHAPTER Il

RESEARCH METHOD

A. Research Design

According to Creswell (1998) claimed that case study is an approach to
study that focuses on defining a case in an instance, whether it concerns a
person, a group of people from a certain culture,or an aspect of daily life
(Kusmarni;2012). In this research, the issue of ihe case is the role of "Guru
Penggerak™ in implementing problem-based learning, and what are Guru
Penggerak and Guru non-penggerak-perception in implementing Problem
based learning. This research using case study unique instrumentation that is a
type of case study in which a case is used to provide an understanding of an

issue.

B. Setting of the-Research
This research carried out at SMA Negeri 8 Makassar and thesubjects of

this research is Guru Penggerak and Guru non-penggerak.

C. Research Subjects
According to Suhardi., et al (2003) population is a collectionof items or
sources of data (Saputra, 2021). Subject of research, or known as study
population, relates to the subjects being researched. The subject of this research
conducted the English teacher at SMA Negeri 8 Makassar which has join in

Guru Penggerak program and Guru non-penggerak.
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The importance of this study or the quality of the data are not
always determined by the sample size in qualitative research. Even if the
size is small, quality data and information come from quality samples
(informants).

The reason why the researcher chose the Guru Penggerak and Guru
non-penggerak as the subject in this research is due to several things.
Researcher are interested to find out what factors distinguish the two
teachers when it involves teaching understanding /in the classroom,

particularly when using problem-based learning.

D. Research Instrument
The instrument of this research used observation and interview.
1. Observation checklist
Observation is defined as a data collection technique that relies

on sensing both directly and indirectly against the object beingstudied
(Hadisaputra, 2021). In this study, the researcher used observations
checklist. "According to ‘Sanjaya (2013), observation checklist is the
guidelines in the observation contain the observable aspects, the
observer gives a check mark to determine whether there is anything
based on his observation.
2. Interview

Researcher used semi-structured interviews to find out what the

differences between Guru Penggerak and Guru non-penggerak in

implementing problem-based learning in their English language
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teaching.

E. Technique of Data Collection
Based on the design of the study, the researcher carried

out the following stages in the conducted of the research as

follows:

1. First, the researcher determines the samples to-make the subject in
this research. The sampling technigques used by the researcher is
purposive sampling and two subjects were found that are Guru
Penggerak who teaches English and Guru non-penggerak that
teaches Indonesian.

2. Second, after obtaining the required subject, researcher then use
the observation checklist instrument to gather data related to how
teachers apply problem-based learning in their learning process.

3. Then, the last step is conducted an interview related to the
teacher's perspective in applying problem-based learning in the
teaching learning process. From the information obtained in this
interview, researcher can draw conclusions about what
distinguishes from Guru Penggerak and Guru non-penggerak in
implementing problem-based learning.

F. Technique of Data Analysis
According to Bogdan and Biklen claim that qualitative data
analysis is an endeavor that involves working with data, organizing it,

dividing it into manageable pieces, synthesizing it, identifying and finding
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patterns, finding what is important and what is learned, and determining
what may be credited to others (Saputra, 2021). According to Miles and
Huberman (1994), reduction the three parts of the qualitative research
analysis process, data reduction (data integration), data presentation (data
display), and conclusion and. verification (drawing/verifying) interact with

one another (Sutikno; 2021). For make it simple:

—> Collecting Data

v

I

/ Data Display
Data \

Concluding Data

(Miles & Huberman, 1994)
FIGURE 3. 1 Descriptive analysis data

Those explanations are.as follows:

1.

Data Reduction

Data reduction is the process of choosing, classifying,
simplifying, abstracting, and converting raw data that results from
fieldwork-related written records. In order to create manymore data items
that are dispersed into smaller and simpler datawhile following the design
of research objectives, datareduction is used. Parwito (2007) advises
performing thereduction in at least three steps, the first of which entails

editing, pe-grouping, and summarizing the data. Second,gathercodes and
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notes (memo) about many topics, includingenjoyable activities and
processes, so that researchers may identify themes, groups, and data
trends. It is possible to makenotes about certain facts or symptoms
throughout a paragraph, one paragraph, or numerous paragraphs. The
development ofdesign concepts and justifications for the theme, patterns,
orgroups of data in-question comes third as the last stage of thereduction
stage (Sutikno, 2021).
Datadisplay

The next step foliowing data reduction is data display. With the
limitation of processes, display does not lose significance. The researcher
gather more precise and educational information through this procedure.

According to Miles and Huberman (1994), the data display
procedure must be carried out as effectively as feasible to produce valid
findings. The quality of the process used in the study will determine how
valid the qualitative analysis is. The data are now presented by the
researcher as succinct explanations using simple sentence structures. In a
narrative way, these phrases are connected toone another.
Conclusion drawing and verification

Conclusion drawing and verification is the final phase in this
process. Drawing connections and completing data verification are part of

the conclusion, which is the third analysis but is just as crucialas the first.
Whether or not the last two stages, reduction and displaydata, have a
significant impact on the outcome depends on whether there was a

maximum stage. The retreat of conclusions, according to Miles and
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Huberman (1994), is merely a component of one action anda whole
configuration. A critical, skeptic, and open mindset should be prioritized
by researchers in order to reachreliable conclusions. The conclusion must

therefore be continually checked until a "saturated” conclusion is attained,




CHAPTER IV
FINDING AND DISCUSSION
A. Findings

The aim of this research is to find out how is the implementing of
Problem Based Learning by Guru Penggerak and Guru non-penggerak and
what are Guru Penggerak and Guru non-penggerak-perceptions on
implementing Problem Based l-earning in the classroom.

Any findings in this research will be explained on the basis of the
instruments used, namely interviews and observation checklist. The
observation checklist were used to gather data for the first research question,
"how is the implementing of Problem Based Learning by Guru Penggerak and
Guru non-penggerak™ and the un-structured interview was used to answer the
second question: "What are the Guru Penggerak and Guru.non-penggerak-
perception on the implementation of Problem Based Learning in English
Language Teaching”.

1. The 'ways of Guru 'Penggerak —and. Guru non-penggerak in
Implementing Problem-based Learning
Based on the results of observation conducted with both Guru
Penggerak and Guru non-penggerak, the researcher came to some results
as described below.
a. Implementation of Problem based learning by Guru Penggerak and
Guru non- penggerak

There are three stages of teaching: Preliminary activities, Main activities

24
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and Closing activities.
1). Preliminary activities

This stage is an early step in the learning process. Based on the
observationchecklist that the researcher used, at the stage of preliminary
activities, Guru Penggerak-and Guru non-penggerak ensures that the
student is ready to-learn, motivates the student, prays and examines the
equipment needed in learning.

a). Ensure the students’ already to learn

Extract 01
GP: 1. “Bagaimana? Semua sudah ada dikelas? Sudah siap belajar
hari ini ”
2. “What do you fell everyone? Are you ready to learn today?”

Extract 02
GNP: 1. “Sudah siap belajar semua?”

2. “are you ready to learn everyone?”’

Before learning, the teachers first ensure that the student is ready to
study.One form of student readiness to study is that all students have been
in class ina calm, quiet and attentive condition.

b). Motivates the students’
Extract 03

GP: 1. “anak-anak, jangan pernah bosan belajar hal-hal baru...”
2. “students don't get bored learning about something new..”

Extract 04
GNP: 1.”Anak-anakku, kalian harus senantiasa belajar terus
menerus..”
2. “My students, you are must learn continuously...”
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The motivation of the students is an effort of stimulation so that the
students are truly serious and disciplined in undertaking the teaching
learning
process in the hope that they really understand the material that will be
given later.

c). Prays

Extract 05
GP and GNP: 1. “Ketua kelas silahkan pimpin doa”

2. “The leader, please lead the prayer”

Prayed is made so that what is learned can be truly useful in life. The
teacher instructed the leader of the class to lead his friends to pray
according to their religions.

d). Checking the students’ equipment

Teachers should make sure that the students have prepared the
learning equipment they need to keep everything going smoothly.
Main activities

Based on the stages in implementing problem-based learning there

are four phases: first, Students orientation towards learning materials and
methods,second guiding the investigation, third developing and presenting
observations, fourth analyze and evaluate the problem-solving process in
the learning material.

a). Phase I Students’ orientation towards learning materials and methods

1). Delivering learning topics to students
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The teachers explained that the subject of the course was about
the Analytical exposition text for Guru Penggerak, and Surat Lamaran

Pekerjaan for Guru non-penggerak.

Extract 06
GP: Today we are going to talk about analytical exposition text, So anyone

Extract 16

GNP: 1: “materi hari‘ini adalah tentang Surat Lamaran Kerja, ada
yangtau apa itu”

2: “our material today is about Job Application Letter, anyone knows
what is thai? ”

From Extract 06 and 16 above, Guru Penggerak and Guru non-
penggerakshow the seniences way in explain about learning topic. It is the first
step in phase 1 to implementing Problem based learning.

2). Convey of learning objectives

Extract 07

GP: The purposes we learn this subject is to make us more creatively to
analyze the text. ..

Extract 17

GNP: 1: “Ada yang tau tujuan pembelajaran ini? jadi tujuan dari
belajarSurat Lamaran Pekerjaan adalah agar kita dapat
mengetahui terkait latar belakang pendidikan, pengalaman
kerja™”

2: “anyone knows the objectives of this subject? So, the objective
of our subject is to make us knows about educational

Based on Extract 07 and 17, show the sentences Guru Penggerak and Guru
non-penggerak convey to her students about the learning objectives.

Learning objective of the subject Analytical Exposition text is students are



able to find out the meaning of the text of analytical exposition by giving and
asking information about actual issues, generic structure of analytical
exposition and make examples. As for the objective of Job Application Letter
is students are able to find out the meaning of surat lamaran pekerjaan by
giving and asking personal information and asking educational background
and make examples.

3). Explaining the subject matter.of the material

After the teacher comniunicates the purpose of learning, the teacher then gives

a subject matter about the material.
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Extract 08

1. “Untuk materi ini, silahkan gunakan media apa saja untuk mencari
referensi yang dibutuhkan .

2. “For this material, please use any media to look for references”.

Extract 18
GNP: 1.” jadi, nanti siapkan hp kalian untuk mencari materinya
2. “So, prepear your phone to search the material .

Based on Extract 08 and extract 18, the teacher directing the students
to use some media for search the material about. This is to make it easier
for students to search for and gather needed materials related information.

4). Divide the students into groups

Extract 09
GP: Please make 3 groups and decide yourself who is your teammate
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Extract 19
GNP: 1. “Saya akan bagi kelompok berdasarkan absen”

2. “I' will devide the group by attendance /ist”

Based on extract 09 and 19 the teachers directing her students to make
groups. But, the difference between Guru Penggerak and Guru non-
penggerakin this phase is' Guru Penggerak directs students to create groups by
their choices, while the Guru non-penggerakkeeps groups by attendance lists.
Based onit, Guru Penggerak give more freedom to his students so that they
feel comfortable with his group. On the other hand, Gurumnon-penggerak says
that the students are more responsible if they are grouped with member
designated by teacher.

b. Phase Il Organizing the students to learn

1). Teacher make sure each member understands their role.

Extract 10

GP: 1. “Gimana semua sudah tau masing-masing tugas di‘kelompoknya?”’
2. “Are you get it your role in your group?”.

Extract 20
GNP: 1.” Sudah paham tugasnya?”

2. “Are you understand about the task?
Extract 10 and 20 show the sentence teacher make sure the students

understands about what their want to do in their group. This aims so that each

student plays an active role in their group.

2). Explaining the steps performed by the students until the end

Extract 11
GP: So, each group please determines who’s be moderator, presenter and
writer.




Guru Penggerak and Guru non-penggerak direct and explain to students
to determine who will serve in their groups and what they should do in the
stages of discussion and that is same as what Guru non-penggerak did as

explained in extract 11.

3). Encourage each group to-be creative and critically
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Extract 12

GP: 1. “Ingat, informasi yang diperoleh dibaca baik-baik dulu, dan
silahkan buat hasilnya menggunakan PPT, video atau apa saja
sesuai kreatifitas kalian”.

2. “Remember, the information that you got read carefully and please
make the results using PPT, video or anything according to your
creativity”.

Extract 21

GNP: 1. “Silahkan kerjakan tugasnya sekreatif mungkin dan jangan
terpengaruh dengan jawaban dari kelompok yang lain”

2. “Please do your creative work as possible and don’t be affected
with answer from the other groups”.

Based on extract above can be seen by the two sentences presented by
Guru Penggerak and Guru non-penggerak. Both explain how to do tasks
given based on their own creativity and critically.

c. Phase Ill Guiding investigation of the students/group
1). Teacher monitor the involvement of each groups in discussion
At this stage, both Guru Penggerak and Guru non-penggerak are
equalto pay attention to what each group takes while looking and
compile their findings regarding the problem given. This aims so to

each independent groupand remain directed in carrying out their task.
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2). Help each group to search about the material
Techer help to each group if they are haves some problem. For

example,students found material on the google, but the material is not
relevant to whatis assigned to them, the teacher is directing to search for
more specific content.This aims to make the students can be analyze

what their found. As show in extracts 12 and 21 bellow.

Extract 13
GP: 1. “Kelompok 4 itu coba cari yang lebih spesifik”.
2. “Group 4 please find out more specifictly”.

Extract 22
GNP: 1. “Salah sumbermu itu, ganti”.
2. “your source is wrong, change it”.

d. Phase IV Developing and presenting the result found

1). Support each group in planning and preparing the report

Extract 14
GP: 1. “Materinya disusun mulai dari definisi, generic structure, dan tujuan

2. “the material is arranged based on the definition, generic structure
and purposes”

Extract 23
GNP: 1. “Ini bagus disajikan dalam bentuk PPT
2. “the good form this task by using PPT”

Based on extract 14 and 23, the teachers giving suggestion to their
students how to make their material be best.

2). Encourage, check, and help each group write a report in the format of
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learning materials.

Extract 15
GP: 1. “Kalian semua sepakat bentuk laporannya PPT?”

2. “Are agree we are using PPT?”.

Extract 24
GNP: 1. “Sudah buat PPT semua?”
2. “Is your PPT already?”

This stage, students have made- their findings in the form.or reports with
teachers as facilitators that help them, each group has been ready to develop
their finding.

e. Phase V Analyze and evaluate the problem-solving process in the
learningmaterial

1). Ask each group to present their result

Each group is invited to read the results of their reports in front of the class

represented by each person in the group.

Extract 16
GP: Please group 2 you are the first

Extract 25
GNP: 1. “Yang pertama kelompok /.

2. “The first is group 1.
Based on extract 16 and 25, teachers gave the chance for each group

topresent their findings in form of power point.

2). Helping to analyze and evaluate the problem solving

Extract 17
GP: 1. “Jadi dari hasil temuan kalian ada beberapa hal yang cukup baik. ”
2. “So, based on your findings, there are some thing is very good”.
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The teacher then helps the student to analyze and give an explanation
related to the results that have been presented as present above. In this stage,
Guru Penggerak invites first to each group provides an analysis of the resultsof
their findings. After that, Guru Penggerak provided analysis related to the results

of their findings.

Extract 26

GNP: 1. “Berdasarkan beberapa kelompok yang presentase ada
beberapayang masih belum dicantumkan”

2. “according-t0 some groups presentaiion there are several things is
not exist”.

Which distinguishes between Guru Penggerak and Guru non-penggerak
is Guru non-penggerak provides an analysis related to the material presented by
each group directly without responding from other students’ perspective.

3). Giving assessment straightening out according the students group report
After looking at the presentations of each group, the teacher then gives
a direct assessment related to the results obtained by the students. Then after
that, the teacher gave reinforcements related to what she was taught.
3. Closing activities
At this stage, the teacher gives reflection to each student and then
praysbefore closing the lesson.
Based on some extract above, according to data that has been
collected bythe researcher it can be concluded that cyntactically there
is no significant difference between Guru Penggerak and Guru non-

penggerak in implementing Problem based learning, which distinguish
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both inthe classroomjust how to convey material, treat her students, and
mindset towards their obligations as theachers.
b. Guru Penggerak and Guru non-penggerak-perception in
Implementing Problem-based Learning
Based on interviews conducted by the researcher, researcher have
collected some data related to Guru Penggerak and Guru non-penggerak-
perception in implementing problem-based learning as describe bellow.

1. Using Problem based learning in teaching

Extract 01

GP: Since the 2013 curriculum. So, | even used problem-based learning before |
became a guru penggerak.

Extract 06
NPT: 1. “Saya.menggunakan Problem based learning itu sejak 2018, dan hanya
beberapa subjek pembahasan yang cocok untuk menggunakannya”.

2. “I have using Problem based learning since 2018, and just only several
subject of material suitable to use it”.

Based on- the extract, Guru Penggerak used Problem-based
learning in teaching English even since 2013 and before becoming a
Guru Penggerak while Guru non-penggerak have using Problem based
learning during 2018 and just use it for some material. Based on this, it
can be concluded that Guru Penggerak is more experienced in
implementing Problem based learning in the teaching
and learning process, while Guru non-penggerak rarely uses the
Problembased learning approach, only certain materials.

2. The reasons using Problem based learning
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Extract 02

GP: “Because... PBL itukan membuat siswa gampang’i terstimulasi untuk berfikir,
itumi makanya saya gunakan, jadi saya juga tidak terlalu sulit to explain
materi..(PBL makes students easy to stimulate their critical thinking skills, that is
why | use it. So, that’s make me easy to explain the materials”.

Extract 07

NPT: PBL itu lebih mudah untuk menerapkannya, dan pengaruhnya juga
signifikan (The Problem based learning is easier to implementing it and give a
significant impact).

Based on the extract 02 and 07, some reasons Guru Penggerak
using problem-based learning is make students critically, and easy to
explain the materials. In another hand, Guru non-penggerak assumed
that Problem based learning is easy to implement and have a lot of
impact in teaching and learning. Based on this perception it can be
concluded that Guru Penggerak uses Problembased learning with the
aim of make it easy for students to stimulate them regarding what they
learn by great stimulation, teacher will not struggle at providing a studied
material. Meanwhile, according to Guru non-penggerak, it sees from the
point of view that problem based learning is simple and easy toapply to
several subject matter therefore it can have a significant impact on
students.

3. Combine Problem based learning with another approach

Extract 03

GP: Yes of course. So here, the curriculum now has two assessments that
areinserted in the student's report, namely skill and knowledge.

Based on extract 03, Problem based learning can be combined with

someother methods or approaches. One of the most suitable uses is a
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combination of problem-based learning and project-based learning.
Problem based learning is used for knowledge values and project-based

learning for skill values.

Extract 08

NPT: 1.“Nda pernah kaa kombinasikan dengan metode lain, karena kurasa cukup
mi itu metode untuk satu subjek materi, terus susah juga kurasa kalau mau
pakai dua metode yang berbeda’

2. “l have never to combine it with the another method for one subject of
material and | think it is difficult if | use more than one of method or

approach in one of subject”.

Based on extract 08, Guru non-penggera kassumed that using more
thanone approach in learning is difficult to using it and she have to
ensure that the material they learn must match the learning objective.

Based on two extracts above, there is a difference point of views
between Guru Penggerak and Guru non-penggerak it is caused the
difference in experience during using Problem based learning and who
am/they teaching.

4. Considerations for implementing problem based learning

Extract 04

GP: Yes, both of them. Baik itu materinya maupun kondisi siswanya. Karena inikan
proses yang  berlangsung dalam pembelajaran jadi semuanya harus
dipertimbangkan... (even though the materials or the students. Because this is a
process in learning so everything must be considered.

Extract 09

NPT: 1. “Saya menganalisa dulu materinya apa, lalu menentukan apakah bisa
menggunakan Pbl atau tidak. Biasanya saya menggunakan Pbl itu untuk
materi yang diskusi”.

2. “First, | analysis what the material is and than | beside that | can use
Problem based learning or not. Sometimes, | use Problem based learning for
discussion materials”.
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Based on extract 04, shows that the consideration Guru Penggerak before
implementing Problem based learning is the students and the material taught
because these two things will last together. Students who are unable to
understand the material-well, it is difficult to impose problem-based learning
even if the material is suitable. Meanwhile, Guru non-penggerak looking for
the material studied is-considered to be a major consideration in implementing
Problem based learning. Guru non-penggerak makes students the main subjects
taught and have not changed, while the material changes.

5. The experience during using Problem based learning

Extract 05

GP: The question is actually not how the experience, but the question is apa
yang membedakan dalam menggunakan problem based learning sebelum dan
setelah menjadi guru penggerak?..

(what is the differences in implementing Problem based learning before and
after being guru-penggerak ?

Extract 06

GP: The differences is just about mindset. Setalah menjadi guru penggerak
saya merasa harus lebih memahami kondisi siswa yang saya ajar (after being
Guru Penggerak, | fell must be understand about the students conditions), not
just think about score, but how to make students fells comfortable in learning
process.

Extract 10

NPT: 1. “Untuk pengalaman, sebenarnya tidak ada yang berbeda pada saat
menggunakan metode ini and menggunakan metode lainnya, jadi kayak
biasa jii «

2. “For the experience, actually there is not differences during using this
method and using another, so nothing special”.




Based on extract 06, the mindset of Guru Penggerak must be
more understand about the condition, the feelings, everything
students need. It show that ideally after participating in the Guru
Penggerak program, the teacher should be better understand the
existing conditions, both-the students and environment. Basically,
Guru Penggerak:is a call for yourselfas an educator to make students
more productive, intelligent, insightful andable to adapt to all the
material studied. Meanwhile, based on extract 10, Guru non-
penggeraksaid that nothing special in implementing Problem based
learning because she rarely uses that approach.

Based on the results of the interview described above, it can
concluded that there are differences perceptions between Guru
Penggerak and Guru non-penggerak against the implementation of
Problem based learning in teaching. Guru Penggerak greatly uses
Problem based learning in the learning she teaches so she
understands very often what you need to consider to implementing
it. In addition, the programs that have been followed by Guru
Penggerak also made a major contribution in providing learning,
with a teacher’s Guru Penggerak program a better of understanding
who she teaches, how to teach them and what they need, notmerely
gives knowledge but also skill. On the other hand, Guru non-
penggerak has a different view, that what matters is the achieving of

the learning objective. Using an approach or method only becomes
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an option isnot something compulsory. Researcher have concluded
that there is adifference in views between teaching conventionally
and teacher teaching
by making students as a central of learning. Both are equally good,
difficult for conventional  learning to adapt to the needs and
developmentof technology.
B. Discussion
The main-objective of this study is to find out two things: how to
apply Problem based learning and what differentiates between Guru
Penggerak and Guru non-penggerak in their perspective related to the
implementation of problem- based learning in their learning. Based on
the data collected from the observation checklist and the following
interviews, the outcome of the instrumentation is used.

1. The ways of Problem-Based Learning Implementation by Guru
Penggerak and Guru non-penggerak in English L.anguage Teaching

The implementation of Problem based learning by Guru
Penggerak and Guru non-penggerak in English language teaching at
SMA Negeri 8 Makassar based on the results of the observation
checklist in the classroom according to Rusman (2014) claimed that are
several steps in implementing Problem based learning, researcher make
some conclusion related the phases inimplementing Problem based
learning, it will be explain as follows.

a. Implementation of Problem Based Learning by Guru Penggerak
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Phase I, Guru penggerak really implement Problem based
learning based on observation checklist starts by identifying learning
topics, learning objectives, giving problems, giving examples to
dividing students into groups. This phase is considered to be in
accordance with the theory used by the
researcher.

Phase I, Guru Penggerak performs the appropriate class action
with theobservation sheet prepared by the researcher namely, providing
problems, explaining the stages in the process of finding solutions,
providing full supportto each group by being a facilitator for each group
until the students obtain theresults of the investigation they are doing.

Phase Ill, Guru Penggerak really provide full support in
preparing the findings in the form of a report. In addition, the teacher
also gives incentives, checks, helps, and guides in the process of creating
the appropriate report format.

Phase IV, at this stage Guru Penggerak really applies and
positions himself as required by his pupils. Besides, the teacher also gives
full opportunityto the student to give his analysis related to the findings
he describes.

b. Implementation of Problem based learning by Guru non-
penggerak

Generally, of the four phases that exist, what is applied by Guru

non- penggerak is almost the same as what the Guru Penggerak applies,
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theonly difference is in phase 1V, which is the process of analyzing the
findings of each group. Guru Penggerak gives its students the full
opportunity to give theiranalysis, but non-p teachers don't do it, non-P
teachers directly give his analysisas teachers rather than students.

Based on the above results, it.can be concluded that syntaxically
there is actually nostriking difference in the implementation of Problem
based learning in learning between Guru Penggerak and Guru non-
penggerak.
only difference between the two is the way they stimulate their students
in class. Thus, it can be said that all returns to the individual as a teacher is
not an existingdegree.

Guru  Penggerak and Guru non-penggerak perception in
implementing Problem based learning

Based on the results of the interviews conducted by the
researchers there are some results obtained, such resulis are based on the
evidence of the previously mentioned interviews which can be explained
as follows.

The first, in using Problem based learning, Guru Penggerak
has beenusing it since 2013 and before she became the Guru Penggerak.
While non- penggerak teachers have been using Problem based learning
since 2018. Basedon extracts 1 presented above, there is a difference of
5 years of teaching experience between Guru Penggerak and Guru non-

penggerak so the researchers concluded that there must be a difference
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in student attendance.

The second, according to Guru Penggerak (extract 2), the
reason for implementing Problem based learning is that problem-based
learning can improve students' ability to think critically so it will be easy
for teachers to provide explanations related to the materials taught.
Meanwhile in the-Guru non- penggerak (extract 7) argued that it was
easy to implement Problem based learning and gave asignificant impact.
From both opinions, both Guru Penggerak and Guru non-penggerak use
Problem based learning to facilitatelearning.

The third, asked about the possibility of combining Problem-
based learning with other methods, the Guru Penggerak gave an
explanation of how and how easy it is to combine two different methods.
(extract 3), that is using Problem based to give assessment about
knowledge and using Project based learning to give assessment about
skills. On the other hand, Guru non-penggerak cannot combine problem-
based learning with-other methods because of the rare use of such
methods. It's a distinct perceptual difference between Guru Penggerak

and Guru non-pengggerak.
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The fourth, the next perspective is on consideration between
Guru Penggerak and Guru non-penggerak in implementing Problem
based learning. The Guru Penggerak argues that the learning material
and student condition are two things that are considered in the application
of problem-basedlearning while non-p teachers only make the lesson
material as a considerationwhen applying Problem based learning. Thus
it can be concluded that there aredifferences in perception in this regard.

The fifth, in terms of experience, the Guru Penggerak gives a
perspective that after becoming a Guru Penggerak, the mindset of the
teachinglearning process is more open, thereby giving more freedom to
the pupils in terms of learning. Moreover, by applying Problem based
learning, the Guru Penggerak can better understand why students are
determining groups, choosing tasks and so on. On the other hand,
although there is no special experience in using Problem based learning,
Guru non-penggeraks advise thatanyone can use Problem-based learning
while still considering the substance oflearning.

Based on some explanation above, the researcher concluded that
in theimplementation process Problem based learning is syntaxically the
same between Guru Penggerak and Guru non-penggerak. Because
basically, the Guru Penggerak program is aimed at forming individual
teachers who give priority to their pupils. On the other hand, Guru non-
penggerak provide learning based on goals to be achieved and measured

by evaluation. So the explanation, the main factor that distinguishes
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between Guru Penggerak and Guru non-penggerak is the question of

perspective as described earlier.




CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

Based on the research findings it can be concluded that:

1. Using Problem based learning in learning can have a significant impact and
give stimulation to learners to become more creative, courageous, and
critical‘in acquiring learning during discussion./In the implementation of
problem-based learning, there are several phases thatare carried out,
namely, orienting students on problems related to the maiterials studied,
both directing students to form groups and compile findings related to
problems faced. Thirdly, the teacher then develops andhelps the student to
compile the findings and then finally concentrates the results of the report
and gives anassessment. In the implementation of problem-based learning,
there's no significant difference between the way the Guru Penggerak and
Guru non-penggerak wuse it. Both applythe syntax of Problem based
learning. The only thing that makes the difference is the way student study.

2. The differences in perspective between Guru Penggerak and non-
pengggerak related to problem-based learning depend on the experience,
abilities, individuals, learning materials, student conditions and facilities.
But it's worth noting that after the Guru Penggerak program, everything
goes back to the individual teachers, whether they want to bring change or

not, whether to move or not. But it is obviously expected that the Guru
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Penggerak can be an agent in improving the learning process of good
teaching. As a final conclusion, what distinguishes between Guru
Penggerak and Guru non-penggerakperspectives is the question of mindset

inteaching and learning.

B. Suggestions
Based on findings reported in previous chapter several suggestions can be
take as a consideration as follow:
1. Suggestion for the teachers
The researcher hope that this study can give a contribution to teachers
related o the application of Problem based learning methods,becoming
Guru Penggerak, and more consideration of the students' involvement in
teaching.
2. Suggestion for the students’
For the students, | hope this research can make a real contributionto
giving every student an opportunity to boldly analyze and think critically.
3. Suggestion for the other researcher
This research is not final so If it is necessary to be reviewed and

reviewed for other researchers, the researchers are happy to accept it.
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1. 1 Appendix A: Observation Checklist

Occurs
Learning activity

1. Teachers ensure that all
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being studied.

4. Divide the students
into groups
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1. Teacher make sure
each member
understands their
role.
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material

1. Support each group in
planning and preparing
the report
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2. Encourage, check, and
help each group write a
report in the format of
learning materials

1. Ask each group of
students to present thei
findings

2. Helping to an

et~
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1. 2 Appendix B: Interview Guidelines

(For Guru Penggerak and Guru non-penggerak)

Guru Penggerak and Guru non-penggerak-perception on the
implementation of problem-based learning in language teaching at
SMA Negeri 8 Makassar. The data collected by the researcher
through semi-structured interviews. There will be six questions
composed and will be developed during the questions and answer
sections, the-interview script Is using a set of standard questions after
reviewing at related research. These questions are expected to
provide answers to this research questions in this study. The
following questions will be wused in the interviews with the
participants of this study:

1. How long do you use Problem-based learning?

2. Why do you use Problem-based learning?

3. Do you combine PBL with the other methods?

4. Considerations of using PBL due the students or the

materials?
5. What" conclusions can you give about your:experience in

implementing PBL?

54

(Adopted and modified from: Sugiarsi,

2020)
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1. 3 Appendix C: Result Observation Checklist

Occurs
Learning activity
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3. Explaining the subject 4 4
matter of the material
being studied.
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4. Divide the students
into groups

\\\\A"’

i
S
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1. Teacher monitor the v v
involvement of each
groups in discussion

2. Help each group to 4 4
search about the
material
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1. Support each group in 4 v
planning and preparing
the report

2. Encourage, check, and 4 4

help each group write a
report in the format of
learning materials
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1. 4 Appendix D: Transcript Interview Results

(Guru Penggerak)

Guru penggerak (GP)
Name: N

1. How long do you use Problem-based learning?

“It’s been a long time. Since kurikulum 2013, imagine even before | become
Guru Penggerak”

2. Why do you use Problem-based learning?
“Jadi begini, penggunaan metode atau pendekatan adalah untuk memberikan
akses yang mudah. PBL itukan membuat siswa gampang’i terstimulus untuk
berfikir, itumi makanya saya gunakan. Jadi saya juga tidak terlalu sulit to
explain ke meereka ”

3. Do you combine PBL. with the other methods?

“Yes of course, so here the curriculum now has two assessment that are inserted
in the student’s report, namaely skill and knowledge. So I use PBL for
assessing the knowledge and also use PjBL for assessing skill”

4. Considerations of using PBL due the students or the materials?
“yes, both of them. Baik itu materinya maupun kondisisiswanya karena inikan
proses yang berlangsung dalam = pembelajaran jadi semuanya harus

dipertimbangkan, kita tidak boleh melihat satu sisi saja.”

5. What conclusions can you give about your experience in implementing PBL?
“the question is actually not how the experience, but apa yang membedakan
dalam menggunakan PBL Sebelum dan setelah menjadi guru penggerak’

The different is just about mindset. Setelah menjadi guru penggerak saya

merasa harus lebih memahami kondisi siswa yang saya ajar.
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1. 5 Appendix E: Transcript Interview Results

(Guru non-penggerak)

Guru non-penggerak
(GNP)Name: S

1. How long do you use Problem-based learning?

“Saya menggunakan PBL sejak 2018, dan hanya beberapa subjek
pembahasan yang cocok untuk-menggunakannya”

2. Why doyou use Problem-based learning?
“PBL itu lebih mudah menerapkannya dan pengaruhnya juga signifikan, jadi
itu juga salah satu alasan

3. Do you combine PBL with the other methods?

“Nda pernah kaa kombinasikan dengan metode lain karena kurasa cukup mi
itu metode untuk 1 subjek materi, terus susah juga kurasa kalau harus pakai
dua metode yang berbeda”

4. Considerations of using PBL due the students or the materials?
“saya menganalisa dulu materinya apa, lalu menentukan apakah bisa
menggunakan PBL atau tidak, biasanya saya menggunakan PBL itu untuk

materi yang diskusi.”

5. What conclusions can you give about your experience in implementing PBL?
“untuk pengalaman sebenarnya tidak ada yang berbeda saat menggunakan

metode ini dan menggunakan metode lainnya. Jadi kayak biasa ji”.
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1. 6 Observation and Interview
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