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ABSTRACT

; j 023, An Analysis OF Students” Anxiety In Speaking Enghish
As Foreign Language. English Education Department, the Facuity of Teacher
ining and Educations, Muhar o diyah University of Makissar. Supervised by

andmietview. The sample of this research was first
ten AlQuuaar which consist of 16 students. The
1 lents and then explained how to answer

| &msmhedhyﬂ:u:ﬂmdnms.mm
H" of the questionniire is analyzed using o
_'4 data of the mtﬂw:w the researcher

WS found that students  Based on the result of
iianaire tl mind that the most factor anxiety of students
spe:lcmg F: . Fear {If Hngamu Evaluation with 37, 7%, meanwhile
Communication Apprehension with 31,3%, and Test Anxiety 33%. Based of the
imerview results, the researcher found that how students minimize or overcoming
their anxety. Mostly of the students try 1o be calm to mimimize or overcome thesr
unxiety in spesking Enghish, They used take a deep breath before speaking
English to minimize their unxiety and try o relox themselves, The students
prepare their self befure speaking English.

Keywords: Speaking, Anxiery, English, Language



ABSTRAK

DIAN AZWANTI {L.E Anulisis Kecemasan Siswa Dalam Berbicarsy Bahasa
lnggris Sebaga L'- Asing Ma Pesantren Al-Qamar Bajeng. Program Studi

w0 Bahds 1*‘-9.;_' ultns H.egurunn dan llmu Pendidikan, Universitas
lalssar, Dibimbing oleh Eny Syariana dan Andi Bulkis

itk miepgetahui fuktor-fakior kecemasan siswa
-'- BT :hagai Bohasa asing dan bagaimana siswa
‘mereka Julim berbicarn bahasa Inggris. Penelit
d iﬁ’;f’ mpulan data menggunakan Kuesioner
itian ind adalah siswa Kelas sutu MA Pesantren
16 siswa. Peneliti memberikan kuesioner
¢omglaskan cara menjowab pernyatan  vang
an  wawancara  individu  dengan
ing ditranskrip oleh siswa. Data yang
d’mnnlms dengnn menggunakan metode
il wawancara peneliti mentranskrip hasil
..,,',“ A .=- 1 '_' -3 1] tuk tulisan.
rdistarkin hisd -:'&‘1-w. ditemukan bahwa siswa. Berdasarkan hasil
kuesioner, pn:nw}m menemukan bahwa fakior kecemasan terbesar siswa dalam
berhicarn bahasa Inggns adalah Fear of Negative Evalvation dengan 37.7%,
sedangkan Communication Apprehension dengan 31.3%. don Test Anxiety 33%.
Berdasarkan hasil wawancara, peneliti menemukan  bogaimany cara  siswa
meminimalisir atau mengatasi kecemasan mereka. Sebagian besar siswa mencoba
untuk bersikap tenung untuk meminimalisir ston mengatasi Kecemisan mereka
dalam berbicara buhasa Inggris. Mereka menggunakan cara menarik nafis
panjang schelum berbicara bahasa Ingers untuk meminimalisic kecemasin
mercky dun mencoba untuk merilekskan diri merekn Para siswa mempersiapkan
diri mereka sebelum berbicura bahasa Ingeris,

Kata Kunci - Berhicara, Anety, Inggris, Bahasa
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83). speaking is the ability (o pronounce articulation

Jate, whd convey thoughts, ideas, and feelings. The
Ministry of Education and Culture (1985) defines speaking as conveying one's
intentions (ideas, thoughts, hearts) to others by using spoken language so thit
these intentions can be understood by others.

Based on the competency-based carriculum, speaking is ane of the four
basic skills that students need to do well. It plays an important role in
communication. Speech can be found in the speech cycle, especially in the general
text-building phase (Departmen Pendidikan Nasional, 2004). In the practice of
oral expression, students encounter certain difficolties, one of which is related o
the language iself. In fact, most studemts have difficulty speaking even if they
have an extensive vocabulary and write well, Fear of students making mistakes.

Many Enghsh' teachers wre familiar with the problems their students face
in the classtvom. The ability to speak well is un effect of fluency. Most of the

time, teachers only focus on active students, They rarely encourage studemts to



express themselves. Teschers often dominate speech in the teaching-learming

efforts. There are often errors in teaching methods that make students think that
English is difficult and this causes anxiety when applying language in the
classroom 1o interact with each other. In general. anxiety can be defined o a
complex concepl that depends not only on feelings of self-efficucy but also on
judgments regarding potential and perceived thrests. inherent in certain situations.
A consistent negative correlation has been found between foreign language
anxiety and foreign language achievement (Horwitz et al., 1986, Phillips, 1992;
Young. 1991). In one study, American students with high anxiety levels while
studving French scored lower on test scores thun clossmates with low anxiety
levels (Philbips. 1992). In addimion, very anxious studenis expressed a negative
aititude towards the oral exam, The results of Horwitz's research indicate that
anxiety is 4 serious problem in EFL classrooms und can be due to a variety of

complex reasons. Despite its significant impact on langusge leaming, EFL



teachers have fuiled to identify students with anxiety duning speaking lessons, or

e wunts o master o language.
+ afraid to speak English, another
in speaking English is because our
indonesian and even other languages.

situation, go i such us before job interview, before exam,
while waiting for exam results, ete.

According to Oxford, "Most language studies show a negative relationship
between anxiety and performunce.” Krashen, supgests that highly motivated
learners with confidence, positive self-image, low anxiety levels, and extroversion
are better suited for successful second Emguage acquisition. Emotional filters can
be increased by low mativation, low self-esteem, anxiety, introversion, and
inhibition, and creste a mental barrier that prevents understandable responses
from being used for constructive purposes, motivation. Thombury (2005:28)
suggested that a lack of vocabulary, mcorrect grammar, and a fear of making
mistakes are some of the fuctars that can contribute to speech failure and cause
scute feelings of anxicty when speuking.



Every student is in a different psychological stute when it comes to

nutural, part of the public speaking

 tost given h;.« eachor. the researcher intends to investigate
students’ anxiety and the factors that affect their speaking English. As we know.,
speaking English is one of the problems many students experience. to find ways to
overcome or reduce il we need to l,mkfnrmefmmumﬂ.

Anxicty manifests itself as a fear of negative evaluation, apprehension
about making mistakes, and concern about other higher mastering langunges, This
anxiety is related 1o the swudy of English as a foreign language especially in
speaking. This finding implies that foreign language anxiety is another factor that
Has an undeniable influence an students’ language learning. The fear of speaking
English, it makes students difficult 1o communicate with other students who use
the English language. The reseurcher chooses MA Pesantren Al-Qamar as an
object of her rescarch because this school has many students interested in learning
English. However. students sometimes have difficulty in leamming English.



especially speaking. Therefore, students luck interest in learning English,

2. How do the students minimize anxiety in speaking English?

C. Objective of Study

1. To find out the factors of students” anxiety in speaking English

1, To find out how the students minimize anxiety in speaking English

D. Significance of the Study

The result of the study are hope 1o give benefits for :

1. Teachers
Through this research, the teacher will be able (o increase teaching speaking
better, 10 know The one causes of students problems 10 speak English, And
how students” anticipate reducing thewr anxety in speaking Enghish.



or explained. the resesrcher limits

« fietors of students” anxiety speuking English

fhigrs f MA Pesantren Al-Qamar, This reseurch focuses

on the factors of students’ anxiety (communication apprehnsion, test anxiety, and

fear of negative evaluation) and the way students minimize anxiety in speaking
English.



CHAPTER II

“Students’ Anxiety Factors In Speaking

ff SMP N 16 Semarung) in the Academic

/ anviuse students 1o become anxious in English

some elements were derived from both the

n factors were found in this study. The

study’s researcher claims that teachers” understanding of their students’ anxiety 15

insufficient Therefore. raising teachers™ awareness (s essential because anxiety

has @ big impact on how well students speak The leacher™s approach to the

students would undeubtedly change if they were aware of their fear of speaking
English,

Putrs Mulia Pratiwa in her research = An Anulysis of Students” Anxiety in
Speakng Performance” This study amms to identify the anxiety-related elements
that constrained students’ ability to speak. After exammning the data, the
researcher came to the conclusion that a number of factors contribute to the
anxiety that students feel as they leam to speak. Four factors in total influence
anxiely, knowledge and beliefs ol students, viewpainis of teachers, intersctions

between teachers and stodemts. and classroom management. In order 1o help



students manage the factors and reduce their anxiety, teachers are expected to

thiat has been analyzed. First, almost all

h foe nervous about English lessons. Second,

3¢ Witnicty among students, such s internal and

external ﬁﬂmﬂnﬂ:ﬂ on the results of this study, there are o number of

suggestions that can be made 1o reduce anxiety in English classes. First, the

teacher should be aware of foreign language anxiety. As for the students, they
need 1o get involved o reduce anxiely in the clussroom.

Santriza * (Santriza. 2018)" The rescarch used descriptive qualitative
resgarch. The research was conducied by giving questionnmres to students 1o
collect dma. The questnonnaire consisted of a statement aboul the studemnts’
anxiety abour speaking English. The result showed that most of the students
admitied that they were getting anxious about speaking English, The percentage
of students’ responses was also categorized into three types of anxiety, 72% of the
students experienced anxiety about the test, 73% of the students felt anxious in
communicative upprehension, and 553% of them were anxious in fear of negutive

evaluation.



The difference between this study and previous research is that there are

.....

snsiof, or worry. The word anxiety comes from the
Latin word anxietus which means to show a condition thst 1s uncalm or
restless.

According to Jeffrey S Nevid (2003), it is a state of worry or anxiety
when complaining that something bad is about (o happen. English is a global
language thin we must master to meel oday's challenges. Accordingly, we
must understand 1t by writing, reading and speaking. For some, this lust resort
can be a curse. The cause may be fear of being wrong or not being understond
by others. This should not be allowed so that our capabilities cun continue to
grow. Suleimenova (2013), Anxiety describes as distress or discomfont of the
mind caused by fear of danger or misfortune. It also can be excessive worry
about everyday things, constant worry that dominates and interferes with day-

today functions such as work, school, relationships, and social activities. As far
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us foreign language unxiety 15 concerned. different researchers  have

and discomfort, The researcher discovered these symploms of anxiety in the
classroom for this reason. When foced with challenging academic tasks, many
students frequently experience anxiety. Students with leamning disabilities
frequently experience grester anxiety than students in general education
(Nelson & Harwood 2011, Tyrrell (2007) argues that if students can control
their ankiety into positive feeling instead of being controlled by it, they will
reach optimal performance. For mstance, students may fezl effortless when
they consistently receive low grades for assignments. They should study more
o reduce their anxiety so students can gdchieve their goals, It can be conclude
that anxiety gives negative impact to someone personality if he or she cannot
manage it. As a resull, it has to do with speaking ability because people who
are anxious tend to speak hesituntly. When they speak in English, they sound
very anxious. As a resuit, they will speak slowly and frequently repeat words



during a conversation. In contrast, if the students can handle it it will make a

2) State anxiety is apprehension that is felt at a specific time, fike just before an
exam, This anxiety can bhe provoked in the confrontation of the perceved
threat. The stute perspective 15 defined as un emotional state. The state of
anxiety can also be defined as a feeling of nervousness thut can change over
time and fluctuate in rigor (Young, 1998). Test anxiety is o specific example
af the anxiety state in which students worry about & particular 1e€1, though
this feeling may change over time Anxiety has an impact on a person’s
feelings, thoughts, and behaviors,

3) Situstion-specific perspective requires the respondents 1o asenbe  their
anxiety to particular sources. Specific sitmations can offer more
understanding of particulur anxiety in diverse situations. Situational views
cmerge st a given time due to a particular situation (Spielberger, 1983).
Linguists believe that learning o foreign language is related to anxiety in a
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particulur situation ruther than trait anxiety, because trmit anxiety is a stable

ions (Oxford and Ehrman), . 1992). According to

on-specific anxiety is a special type of
antly over time in a particular situation.

ties include anxiety and worry. Similar to this,
that the best research methodology for

learners .mgt}' related to varions situations in a language class.
In conclusion, situation-specific anxiety concentrates on the specific types of
anxiety that happen repeatedly over ime.
c. Foreign Languuge Anxiety
Foreign language anxiety, also known as xenoglosophobia, is a feeling
of discomfort, anxiety, stress, and apprehension when learning or wsing a
second or foreign language. Feelings can arise from any second language
conext. whether relsted 1o effective speaking and writing skills or receptive
reading and  listeming  skills, Foreign language anxiety 18 a form that
psychologists describe as a specific anxiety response. Some people are more
prone to anxiety thun others and can feel anxious in a vanety of situations.
However, lunguage anxiety is situation-specific and can therefore also affect

people who are not normally anxious in ather situations. Research has shown
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that foreign language anxiety 15 a significant problem in language clussrooms

i P ;& ‘,. .
!Flti‘ h\ﬂmf-.ﬁ :

I"" '-|'~ '|.|

students with high levels of foreign langunge anxiety are more likely (o have
avoidant behaviors such as skipping school and procrastinating on homework
(Horwitz et al., 1986). For many students, o language course cuan be the most
anxiety-provoking course in their curriculum (Campbell & Ontiz, 1991;
Horwitz et al, 1986, Macintyre & Gardner, 1991b).  The role of
campetitiveness as a personality trait in foreign language anxiety is much less
well understood, as previous studies have produced mixed results and,
therefore, the exact contnibution, its need to be evaluated further. Similarly, the
socinl status of the learner's family has also been mentioned as a pradictor of
foreign language anxiety but has not been studied in detail. In summary, this
factor still needs to be studied further.
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ing 10 James McCroskey. communication apprehension is
the broad term that refers to an individual's “fear or anxiety assoctated with
either real or anticipated commumcation with another person or persons”
(McCroskey, 2001). According 10 Wo and Chan (2004) communication
apprehension arises from someone™s fear and shyness if they have 1o
communicate with others, In communication apprehension, people usually
afruid of oral communication that is about speaking und listening. It means
that, they will get difficulty to understand whit people are saying and o
make someone understands what they purpose 1o say. For example. when
students must speak in English with the teacher in class, they may feel
worried and hesitant w do so, or they may find it difficult to understund
what the teacher is saying. Also, because they are hesitant 1o speak in
English, the susdents won't feel confident when they have 10 speak 1o the
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others. The fear of judgment from the audience and self-image is what fuels

1 of physiological symploms such as
ve somatic symptoms, as well us anxiety, fear,
ceded or occurred in other situations, test
cuse. It is o physiological statc in which people experience extreme stress,
anxiety, and irritability during and/or before taking a test. This ansiety
creates significant barriers to leaming and performance. Research shows that
high levels of emotonal distress wre directly correlated with lower scademic
achievement and higher overall dropout rates. Exam anxiety can have
hroader consequerices, negatively affecting a student’s social, ematianal and
behavioral development as well as their sense of self and school learn.. Test
anxiety is a psychological condition in which people experience extreme
distress and onxiety in testing situations, While many people experience
some deg:ee of stress and anxiety before and during exams, test anxiety can
actually impair learning and hurt test performance. Test anxiety is o type of
performance anxiety, In situations where the pressure is on and a good
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performance counts, people can become so anxious thut they ure actually

/ s BAX \_~ lly a type of performance anxiety: the feeling
'Q:"' !"5 Huﬂ‘q*&’, 3 where performance really matters
W &41’% "a. igh. For example, a person may

> ,Aﬁ%ﬂ'*"*- -k )
a3

41’.1 mwition on a pitching moungd, getting on a

before rying out a school play,

Sorn may feel shaky, sweaty, ot feel their heart heat fast
while waiting for the 1est. A stndent with high levels of exam anxiety may
even feel like they are about to faint or vomit. Test anxiety is not the same os
doing poorly on & test because your mind is on something else. Most people
knaw that other thoughts in their head - such as a breakup or the death of a
loved one - can interfere with their ability 1o concentrate and keep them
from doing their best on the exam,

3. Fear of Negative Evaluation

The next constituent in language anxiely is fear of negative
evaluation, This type of anxiety 15 broader than test-related anxiety. Students.
feel anxious about the judgment of others: It also avoids negative reviews
and expectations. This can happen in any social setting. such a8 during 4 job
interview. In foreign language classes, evaluation comes from teachers and



17

peers. According to Horwitz (2012:127) Fear of Negative Evaluation 15 a

undergo assessments. Subjects with high FNE were also more sensitive to

situational factors. This has been linked to compliance, social behavior, and

Activities involving speaking can easily make students anxious
hecause they are attempling to communicate with limited skills, They also
worry aboul receiving a poor evaluation from teachers and classmates who
point out their Maws. Additionally, in some instances, students frequently
make fun of their friends who make mistakes. Students are naturally afraid
to make mistakes as a result of this, They would rather remain silent while
speaking in order to practice their English because they are afruid of fooling
themselves during puberty. According 1o Price, one of the biggest causes of

anxiety is the worry that one will be made fun of hy others.



In addition to the previously mentioned factors, anxiety occasionally

h““:l_:l-:'; | . '“'.".:: 1 '_|a:‘.=;::.-_5.-.-. - . .- hﬂm m &Elhh i!_ nl.
e
_..;‘L.‘.:FI",#T.I:. " .

th ‘ ave factors, anxiety sometimes comes: [rom

lexunuple from their beliefs shout speaking. Some

< language difficult because they have a habit of helieving

that the language is difficult. For example, students think they can speak

fluently while others think English is a difficult subject, such beliefs can

leud to anxiety when speaking. Certain beliefs about language learning also
contribute to student stress and frustration in the classroom.

It also tums out that low self-esteem can create anxicty. Price notes
that anxious students think their language skills are weaker than all other
students. This mainly comes from their word of mouth experience. A
stressful speaking experience will enable students to believe that speaking
English 1s difficult. This belief s quite eaough to create negative thoughts
about those present, therefore anything related to lungunge learning should
not include preparation for classroom activities or tests. According to
Marwan, lack of preparation is the main cause of student anxiety. Lack of
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preparation will ievitubly make students nervous. They fear if they can't

2. Students can't say what they know
3. Students also try to avoid talking in closs

4. Some students are less interested in the learning process

5. Students are afraid of poor English communication.

6. Students forget prepared sentences
f. Levels of Anxiety

Based on Oetting’s Scale the levels of anxiety can be categorized into

five levels; very anxious, anxious, mildly anxious, relaxed, and very relaxed.
4) Very Anxious Level
Very anxious is the highest level of anxiety. The students at this level felt to
be the most nervous thun the other students when they usked 10 do a
presentation in front of the class. According 10 Nevid et al. symptams that

are often expenenced by students who are at & very unxious level can be



identified with restlessness; nervousness, shaking hands or body, profuse

the class hut nol as much as the students at a very anxious level
According 1o Wood, students who are at the anxious level can be
identified by several symptoms, such as restlessness, tense facial
expressions, sweating, difficully concentrating. cold hands. and a feeling
of congestion in the throat.

<) Mildly Anxious
This is the middle level of speaking anxiety. Based on Oetting’s Scale the
range for this level is from 87-10 107, The students at this level might also
feel nervous when they are asked to do a presentation i front of the class
but they can handle it and can overcome the feeling of anxiety, Based on
Stwart GW and Larsia students who are at the mildly anxious level can be
recognized by several symptoms such as restlessness, but students at this
level can motivate themselves to learm and calm down,
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_u, 1uss. According to Start G.W and Laraia Students

. ‘E"

relaxed and calm when have ta do a presentation in front of the class,
The students at this level were usually confident in thewr speaking English
ubility. Students who are at u very relaxed level cun be recognized by
several symptoms, such os confidence because they do not have problems
with language anxiety, Supported by Thor in Diana et al. such as vibrating
eyelids, changes in breathing, and muscle relaxation, to determine whit
happens 1o cach individual in a “relaxed” state.

To measure the levels of students’ anxiety, Horwitz etal. developed
A test called Foreign Language Classrobm Anxiety Scale (FLCAS). This
test consists of 33 wtems gquestionnarre, and the students have to answer the
questionnaire by checking one of five points scales (starting from strongly
agree to strongly disagree) which is suituble with their answer. By knowing
students’ levels of anxiety, the teacher can determine what methods can be



used for the students with low anxiety (o mumtain their confidence. On the

bispeaking that have been proposed by some

linguage skill (Sishan, 2008:95). It meins that

1 1 a0 P roon’s. ? produve sounds that exists at the meaning and be
| ' that able (o create of good
king s a human ability that 15 atained only if the human

being has heard others speak. The more we hear others speak. and the greater the
vocabulary of those whi speak (o us, the better we can speak. IU we believe that
people lewrn the language best when they're used to domg things and
communicating in it, we are already moving in the right direction (Jack Richards,
2006). According 1o (Bailey, 2000:25), speaking is a process of interaction where
speakers intend to build meaning through producing. receiving and processing
information. Richards (2008: 19) said that the priorities of many foreign lunguage
or second language learners are to mastery speaking skill. So learners have o
evaluate their achievement in language leamning as equal as the efficiency of their
English course rooted in how much they think and they have upgraded in their
spoken langunge proficiency. According to Cameron (2001:41), it is crucial 1o
structure communication so that the audience may comprehend what the speaker
hus 1o say. Speaking i important for lunguage learners since speaking is how



communication manifests itself. They must be able to speak Enghlish accurately,

ords that are kriown and utilized by o

A list or collection of terms that are

o ng_ n gn language, the basic vocabulary we have
in that langunge is one of the most important ones to develop. According to
Homby (2006: 1645), vocabulury is all words that a person knows or uses,
and it is all words in a particular language. So, 1 be able 1o speak English.
we need to have the right vocabulary. This is often a valuable item for
people who want to speak English well. According to Laufer (1997:54),
vocabulary learning 15 the foundation of both langusge learning and
language use, In foct; it is whan gives the language its soul. Speakers of a
langunge cannot express meaning or interact with each other withowt

According to Edward (1997 149), “Vocabulary is one of the
important  components of any language weaching:  students  should
continuously leam words while leaming the structure and practice of sound



systems,” this 1s true of all languages It can be difficult to identify words
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meaning. The mam reason why it is important to learn pronunciation i to
avord miscommunication or misunderstanding of a word.
3) Grammar

Grammar 18 a sehitence structure by using the cormrect stiucture, o
sentence will be perfect. This structure is used in all languages. not just
English. Grammar, rules of a language soverning the sounds, words,
semences, and other elemems, as well as their combination and
interpretation, Grammir is the way we amange words to make proper
sentences. Word level grammir covers verbs and tenses, nouns, adverhs

ete. Sentence level grammar covers phrases, clauses. reported speech.

people cun understund us.



At a high level, the definition of grammur is a system of rules that

Fluency in speech is known as the natoral ability 1o speak
spontancously, quickly, und understandably with a small number of errors
that can distract the listener from the speaker’s message, when accuracy
focuses on the elements of phonology, grammar, and speech in a spoken
output. Lado (1961: 240) points out that speaking ability is described as
the ability 10 repon acts or situations, i precise words, or the ability 10
converse of to express i sequence of ideas fluently. Fluency will make it
easier  for you o socialive  with  native  speakers  and  avoid
misunderstandings. To increase fluency in English. practice every day and

try to communicate with someone,



al it 1s important for anyone wishing to leam
f w the hasic terms in this field. Teaching
‘ } refers (o teaching English to students
whose first language is not English. TEFL usually fakes place in the student’s
home country, m the public school system or at private institutions. TEFL
teachers may or may not be native English speakers. TEFL cun also refer to a
particulur method of teaching people whose first language is not English but who
need o leam it for work or choose to leam it for pleasure. These students can be
adults or children, They can fund the courses themselves or their employers or
parents can sponsor them. Many of them are highly motvated, educated and
alreadly have language skills, However, many other people are not really
motivated because they don't really enjoy leaming English. They learn' English
because certain situations force them to leam. In this situation. the Enghish weacher
needs to motivate the children by engaging them in a huppy leaming environmeni.
The TEFL method is highly developed and the most recent training courses train

teachers to use communication methods and & student-centered teaching style, In
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these important respects, TEFL courses differ from the way English 15 taught in

n learns. The phrase “native tongue”
he. oungster is exposed o on a daily basis. It is

y fin picks up will be the language of those
around them. | ' u:gr: the Em,gun_gu that a voungster learns first. When a
child is hom in Makassar to Bugis parents who regularly use the language, i's
possible that it will be their first language. For the first time, he or she leams
Bugisnese. Becuuse their mother speaks Bugisnese, it is her or his mother tongue.
Since most of the people in his or her immediate surmundings also speak
Bugisnese, il iy also their native tongue,

A child learns a second language after mastering their first. A Bugisnese
child that speaks Bugisnese as their first language may also speak Bahisy
Indonesia, When o language is used as psecond langusage, it implies that it will be
used i a more formal settung. hike as a teaching tmL'qu!ishis regarded as a
second language in some country like in Kenya, Nigeria, Malaysia, India, and the
Philippines. English is widely spoken and wtilized os the natonal language in

NUMErnus nations,



A person leans and speaks a foreign fanguage after their Girst and second
languages The pr.;lil::;z. regular mieractions with the sockety in which they reside
do not mtvﬂl.'l!ﬂlﬁ '.___._ul;jI_ngli:-:h is o foreign langunge to a Bugisnese child
nhﬂﬁmmﬂmm .:Mf:ﬁm language s Bugisnese. English 1s not

Speaking Skill

~ Students Anxicty in

!-'-peuking English
Communication Test Anxiety Fear of Negative
Apprehension Evalwition

The Way o Students to
Minimize Thewr Anxiety
Speaking English

Figure 2.1 Conceplual Framework

Based on the conceptual framewark, the researcher would like to use
descriptive qualitative research. In this research, the rescarcher analyzed the
factors of students’ anxiety in speaking English as foreign language This study

aimed to find out the factors of speaking anxiety . According Horwitz there are
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three factors anxiety, communication apprehension, test unxiety und fear of




Aews. The used of qualitative methods
e an overview of cases of language
well (2016: 19) describes the concept of

process for undersianding that is

B or societal problems, Researchers use word
analysis, detailed reporting of informant viewpoints, and heldwork 1o create a
complex and comprehensive picture,

When u straightforward explanation of & phenomena is needed, qualitative
descriptive research is the best research design since it gives a descriptive
overview of common place human experiences. This approach was used in this
study to investigate how 1o describe student anxiety, The sim of qualitative
descriptive research, like any ather qualitative research design, is to provide a
thorough narrative of specific experiences that people ar groups of people have
experienced. Therefore, to identify language unxiety in high school students. this

study employs a deseriptive methodology.
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b et by the samples use in this research. The

with characteristics consistent with the

result,

3. the rescarch chose 5 students as a subject.
C. Research Instrument
This rescarch used two Kinds of the mstrument there were questionnuires
and interviews, To collect the dat needed in testing, the researcher distributed a
guestionnaire to the respondents, which in this case the questionnaire data was the
primury daty for the researcher in this study.
I. Questionnaire
A questionnaire is a survey technigue uvsed in research to gather
information from patticipants, Respoandents were required 1o answer questions
on the guestionnaire. The solutions are then compiled. examined, and turned
into o theory or judgment. According to Sugiyvono (2017: 192), a questionnaine

is an imstrument for gathering dot in which participants or respondemts fill out
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stwtements or questions provided by the mesearcher. Researchers can collect

1 und 18 a psychometric scale that
Ihe scale bears Rensis Likert's name

.....

o use il. The name of this scale is

seaion Rensis Likert, a social psychologist from the

pree with a statement when answering ¢uestions on a
Lakert scale. Moreover, the questionnaire in this study adapted from Horwitz et
al. 1986, which includes Gfteen statements. In this format, five scale options
are typically offered: Swongly agree, Agree, Neutral, Disagree, and Strongly
disagree. The rescarcher gives a Questionnaire to students. in order to know
factors of the students speaking anxiety.

2. Imerview

and the resource person in order 1o gather information, data, or opinions on a
subject. Interviews are one method to obtam data on children or parents by
making direct contact with informuants through fuce-to-face relations An
informative interview is a ol to obtwin fets and duta from stodents orally,

with the aim of obtaining the data needed for guidance. The purpose of the
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interview is to gather information and diata accurately, thoroughly, and

adugted individual interviews by recording the
s, The researcher collaborated  with
teachers on classroom exercises hefore interviewing students, thereby equipping
students 10 learn English in class.
1. Questionnuire
First, the rescarher gave a paper questionnaire 1o the students and then
explained how to fill in or snswer the statements given. After that the
rescarcher processed the questionnaire data that had been answered by
students.
2. Interview
The students with the highest seore will be selected for interview, the
researcher chase 5 stndents based on the results of the questionnaire. The
researcher wits contact the students to meet and be interviewed, interviewed
was conducted fuce to foce and by voice recording. The resulis of the
interviews were then transcribed into writing,



us conditions, various situations or

through the distnbution of the
deseriptive method as well, by placing the data
1 in the questionnaire, then the percentage
of the data was calculated and then interpreted.

The Likert's scoring scale table to measure students’ anxiety level, the
positive statements scale ranged (rom 1-5, on the contrary negative statements

scale ranged from 5-1 as in the table below:

Table 3.1 Likers Scale
Strongly | Agree | Neither agree | Disagree |  Strongly disagree
Agres nor disagree
Positive i 2 3 4 5
Negative 5 4 3 2 1
(Horwitz et al.( 1986))

The collected data will then be sotted and reconfigured. According to
Miles and Huberman (1994), data minimization refers o the process of selecting,
centralizing. simplifying. abstracting, and transforming dita. To analyze the
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CHAPTER IV
FINDINGS AND DISCUSSION

researcher choose 5 students who have high score to do interview as a sample .
and then the researcher do interview 1o know how smdenmt  overcoming or
minimize their anxiety in speaking English.
B. Findings
1. The Factors Of Students Anxiety In Speaking English
To know about the factors students speaking anxiety the researcher gave
questionnaire . There were 16 participants in this research who were first grade
students at MA Pesantren Al-Qumar, According Horwitz, there are three Kinds
of speaking anxiety factors there are communication apprehension, test anxijety,
and fear of negative evaluation.
4. Communication Apprehension
Communication apprehension is i type of shyness characterized by fear

and anxiety when communicating with others (Horwitz et al, 1986). At the
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sume time, Cubukcu (2007) asserts that communicative understunding n
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ing in my foreign

38,64%

I never feel quite sure of my self when | am speaking in
my English class.

b

54.6%

I get nervous and confused when 1 am speaking in my

fad

66,8%

A | get nervous when 1 don’t understand every words the

English teacher says. 2

| start to panic when | have 1o speak without preparation in

5%
language class.

Findings on the first statement show that the students feel confident
when they speaking English (38.6%). It can interpreted that the student guite
feel confident when speaking English in their English class. On the statement 2
indicate that the students never feel quite sure of theirself when they speaking
English (34,6%). They feel unsure of themselves when it comes to speaking
English in English class, Statement 3 and 4 indicate that students get nervous
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and confused when speakng English (66.8%) and get nervous when they don't

Based on the table the result for the most communication apprehension wore
found on the statement 5.

Reflecting on the above results, the students' social anxiety created
uncontrollable anxiety in the body and inability 1o speak clearly, which then
turmed nto an attempt to avond speaking English. This hypothesis is supported
by (Scout and Rockwell, 1997 cited in Campbell. 2006) that individuals caught
mn communication tend to adopt avordance and withdrawal behaviors and are
therefore less likely ability to engage in oral communication, (In simpler terms,
the figure below depicts how apprehension occurs in students,

Thinking of the ahove results, students' fear of communication or in other
words, the pressure to speak in front of a crowd has created uncontrollable
anxiety in the body and inability 1o speak clearly. affect students. Some



students continue to try to speak English despite their hmited skills und

[ & |1don't worry about making mistake in English class 77,3%
7 | I um usually at ease during tests in my English class 493%
; | I am afraid that my English teacher is ready correct —
9 Iwuﬂy ahout the consequences of Failing in my English 66.60%

clnss

-.H'I. mmﬁtlgtdyrurin&gliﬂhmmhﬂmmﬁml o

get

Buised on the table above, the result for the most test anxiety found on
the statement 6 about feeling worry moking mistake in English class with
(77.3% ). Meanwhile, the result for the least test anxiety were found on the
stitemyent 7 about feeling comfortable during the exam in o English class, For



statements 8 and 9 each statements have (66,6%), about feeling afraid when

'ct on students’ ability and confidence. Although the effect is
temporary, it still causes constant fear in students when they have to take tests
in all subjects at schoal.

c. Fear Of Negative Evaluation
Fear of negative evaluation, Apprehension about athers' judgment.

avoiding judgmental situations, and expecting athers 10 judge them negatively
is the third type of anxiety. This can happen in any situation. Learners can be
sensitive (0 judgments — real or imagined — from their peers. In the case of
foreign language learners, fear arises when students have to speak in front of a
familinr audience or examiner, Students worry about the opinions of important
people like teschers, friends or parents.
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Table 4.3 The Result Of Questionnaire Category Fear Of Negative

Percentage

. -'—-r:n...r—l-rhhu

,'_}1-

57.3%

86,0%

57.3%

81.3%

Based on the table above, the result for the most fear of negative
evaluation were found on the statement 13 with (86,6%) about the feeling
embrasses o volunteer answer in English class. Meanwhile, the result for the
least fear of negative evaluation were found on the statement 12 and 14 with
(57.3%) about keep thinking thmt the other students are better in speaking
Enghsh then theirself and feeling nervous when suddenly the reacher ask
question that the students have not prepared for the answer. For statement 11
with (68%) students answer they feeling tremble when they know they gomng to
be called in English class. Statement 15 about students feeling afraid that the
other students will Jaugh at them when they speaking English with students

unswer (81,3%) .
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According o Liu (2007), fear of negutive assessment 15 the anxiety a

Fattors Anxiety

Figure 4.1 Percentage Of Students Factors Anxiety In Speaking English

CA : Communication Apprehension

TA ! Test Anxiety

FNE : Fear Of Negative Evaluation

Based on the chart, the result for the most of factors anxiety students in

speaking English is fear of negative evaluation with 37,7%, the second is test
anxiety with 33% and the last is communication apprehension with 31,3%. The
overall results of students’ anxiety sources show that most of them tend to be
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anxious when speaking English. The Enghsh-speaking students in the class

category (o be subjects or respondents. The number of interview guestion were

eight. The questions answer used as the data 1o answer how students minimize
or overcoming their anxiety in spesking English, From the results of these
question, the researcher can get the data how students overcoming their anxiety
in speaking English.
a. Self-calming
“Three out of five students who were interviewed answered that they tried to
calm themselves before speaking English. According to students, this
method i1s a way to reduce their nervousness when they are asked to speak

English.



b. Take A Decp Breath

educing their nervousness by speaking

According students, the role of the teacher in teaching in the
‘classroom is also important. Creating a pleasant atmosphere in the classroom
can laso help students reduce their fear of speaking English. By inviting
mﬂmmjukcwhﬂumlﬂng.uﬁng:hbﬁghtmndﬁngmﬂhﬁ,MWhm
students make mistakes the teacher immediately comects their mistakes so
they know where their mistakes are and they can fix them.
3. Types of Foreign Language Anxiety
Based on questionnaires and interviews, it was found that there are two
types of anxiety asbout foreign lunguages, namely trmt anxicty and
state/sitnation anxiety. Both types of anxiety appear in students when they have
to perform speaking tasks.
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. Trait Anxiety

- pet gﬁf’ﬁ i e “;"“ wanent. Some students did suffer this kind of
/-Q" hm&d

tion in English and displayed o lov of anxiety
#-ab first they refused and hesitated when the

indicates that the swdent has & very negative attitude
towards the idea of speaking in front of others, no matter what he has to
present. In addition, McCrocskey (1986) stutes that individuals who are
prected with a negutive response from others to their  sttempts w
communicate develop a sense of silence.

Based on this ststement, ten students responded agreeing with this
staternent while the remaning smudents answered disagreeing with this
statement. Therefore, students with anxiety need to be properly trested to
avoid further adverse effects. However, it is important to pay attention to the
learning factor. Horwitz (1991) argues that anxiety related to speaking a
certain language can affect students’ academic performance. So it suggests
that teachers can consciously create a commumity and frendly atmosphere.



1. The Factors of Students’ Anxiety in Speaking English

The discussion section aims to answer the questions proposed in this
discussion and aims 1o discuss the findings of the dam in order 10 provide
answers to the research questions that will be discussed in the next section.
secording to. This study addresses student anxiety factors speaking English.
The subjects of this study were fisst-year MA pesuntren Al-Qamar studenis,
The researcher conducted the study with 16 students by giving them a
guestionnaire and conducting interviews with the students.

First, the researcher collects data uui:ng # questionnaire. Questionnaire
wsed 1o find out the anxiety factors of students when speaking English, Data
collection for the questionnuire was done directly in the first-year classroom.
The researcher gives the questionnaire to the students and then explains and
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explains how to fill in the questonnare by checking the answer column. The

s, in which positive part, Strongly
agree nor disagree 3. din agree 4,
i the A o the negative is the opposite of the

should known the students anxiety with gave students gustionnaire.
Tahle 4.4 1 Feel Confident When | Am Speaking In My Forcign Language

Class

No Opinion Fregquency Percentage (%)
| v | Strong Agree 9 56.25

2 Agree 1 625
3 Neutral 6 375

4 Disagree 0 0

5 Strong Disagree 0

Total 16 100

Based on the izble, percentages of data showed that there were 9 students
or 56,25% from the total number of the students whose strongly agree with that

statements, There | student or 6,25% answer agree with the statement, the
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other 6 students or 37,5% answer neutril. None of the students answer disagres

and stromgly tli;;ggn:_i: with the statements.

Table 45 1 Never Feel Quite Sure Of My Self When I Am Speaking In My

L ¥ . !
— —_—
- [* n
] 1

L il e T T A r L L=

& W . Bl Fi ™ -
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b 1 | 1 B i

Percentage (%)
12.5
6,25
25
37.5
18.75
100)

Bliﬂl ﬂﬂﬂ}éﬂhﬁi,pﬂmhgnﬂ of data showed that there were 2 students
or 12.5% frbm the (0! namber of the students whose strongly agree with that
stutements. There 1 student or 6,25% answer agree with the stement, the
other 4 students or 25% answer neutral. 6 of the students or 37.5% answer
disagree and 3 of the students or 18,75% strongly disagree with the statements,

Table 4.6 I Get Nervous And Confused When I Am Speaking In My

English Class
No Opinion Frequency Percentage (%)
1 Strong Agree 1 6,25
r Agree 3 18,75
3 Newutral 9 56,25
4 Disagree K 18,75
5 Strong Disagree 0 0
Total 16 100

Buased on the table, percentages of data showed that there were | students

or 6,25% from the total number of the students whose strongly agree with that
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stutements. There 3 student or [8,75% answer ugree with the statement, the

other 9 ﬂtudﬂﬂ_l;- q;_ 55,15"'& answer neutral. There are 3 of the students or

18,75% M#ﬁwbmd none of the students strongly disagree with the
:tmmm.e S

‘ﬁ‘hlk 4 I 'Eul H&mu m I Don't Understand Every Words The

Opinion I - Frequency Percentage (%)
SuongAmee . | 0 0
o Agee o 5 50
Noeutril 6 37.5
Disagree 2 12;5
5 | '--':'Eﬂﬁ_h&ﬁﬁiﬁs! { < 0 0
—_ . 16 100

Based on the table, percentages of duta showed that there none students
whose strongly agree with that statements. There 8 student or S0%  apswer
agree with the statement, the other 6 students or 37.5% answer neutral. There
are 2 of the swudents or 12.5% answer disagree and none of the students
answer sirongly disagree with the statements.

Table 4.8 1 Start To Panic When I Have To Speak Without Preparation In

Language Class

No Opinion Freguency Percentage (%)

I Strong Agree ] 31.25

i Agree S 31,25

3 Neutral 2 2.5

- Disagree . 12,5

5 Strong Disagree 2 12.5
Totual 16 1000
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Based on the table, percentages ol duta showed that there were 5 students
or 31,25% whoss strongly agree with that statements, There 5 students o
3l "‘i%--%-w' #}ﬂp.lhc statement, there 2 students or 12.5% answer
-.lII’.‘ﬂItI!-’l I‘hmmiﬂ &mﬁdcm or 12.5% answer disagree and there 2 of
e stiidens ot 12 5% dndovee’s sicy

ly disagree with the statements.

m 491 Don’t Wﬂq-,&huﬂﬂiﬂiﬁg Mistake In English Class

INo|  Opimion | Frequency | Percentage (%)
b SmmgAgee | 0 0
AN Aere 0 i 6.25
3 Newal o g 56,25
LR | Disagree I 6.25
5| Strong Disdgree 5 31,25
Total 16 100

Based on the table, percentages of data showed that there none students
whose strongly agree with thit ststements. There | students or 6,25% whose
agree with the statement, there 9 students or 56,25% answer neutral. There | of
the studenmts or 6,25% answer disagree and there S of the students or 31.25%
answer strongly disagree with the statements.,

Tahle 4.10 I Am Usuoally At Ease During Tests In My English Class

No Opinion Frequency Percentage (%)
I Strong Agree 4 25
2 Agree 3 18,75
3 Neutral 9 56.25
A Disagree 0 0
5 Strong Disagree 0 0
Total 16 100
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Based on the table, percentages of data showed that there were 4 students

wwer disagree and strongly disagree with the

{ My English Teacher Is Ready Correct Every

LN | Opinie | Frequency | Percentuge (%)
b m_' < | ' 625
R0 Agme 2 | 12.5
T 68.75
5 Strong Disagree 0 0
Total 16 10

Based on the table, percentages of data showed that there | students or
6,25 whose strongly agree with that statements. There 2 students of 12,5%
whose agree with the stutement, there 11 students or 68,75% answer neutral.
There 2 of the students or 12,5% answer disagree and there none of the

students answer strongly disagree with the statements.



Tahle 4.12 1 Warry About The Conseguences Of Failing In My English

f.".In,-'
No e I Hﬂlﬂqn Frequency Percentuge (%)

) Sieang Rat | 6.25
f 7.5
f 315
0 0
3 18,75
16 [ )

Hhalnu the tuble, w of data showed that there 1 students or
ﬁﬁ!ﬁﬁ -.mm w;m;dj wﬂﬂ; that statements. There 6 students or 37.5%
Wfﬂﬂmmiw—nnd there 6 students or 37.5% answer neutral,
There none of the studems  answer disagree and there 3 of the students or

18,75% answer strongly disagree with the staiements.

Table 4.13 The More | Study For An English Test, The More Confuose |

Get
No Opinion Fregquency Percentage (%)
: Strong Agree | 625
2 Agree 4 25
3 Neutral 5 31,25
4 Disugree 3 31,25
3 Strong Disagree I 6,25
Total 16 1)

Based on the able, percentages of data showed that there | students or
6,25 whose strongly agree with that statements. There were 4 students or 25%

whose agree with the statement, there 5 students or 31.25% answer neutral,
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There 5 of the students or 31.25% answer disagree und there | of the students
or 6,25% Hllﬁ“*af‘!!_.npngly disagree with the stutements.
Table Hﬁlwm I Know That I'm Geing To Be Called On In

.

lﬂn -ﬂp‘iﬂh Frequency Percentage (%)
S A i >
ol ETl T Ame T | 3 18,75
GO e | 2 125
Qe b 0] 6 375
| 5 %ﬂ_m _;' ! 6.25
-n,m | 16 100

Bused on the wble, percentages of dutn showed tha there 4 students or
25% whose strongly agree with that statements, There 3 students or 18,75%
whose agree with the statement, there 2 students or 12.5% answer neutral
There 6 of the students or 37.5% answer disagree and there | of the students or
6,25% answer strongly disagree with the statements,

Table 4.15 I Keep Thinking That The Other Students Are Better At

English Than I Am
No Cypinion Freguency Percentage (%)

1 Strong Agree 2 12,5

2 Agree 4 25

3 Neutral 2 12,5

4 Disagree 3 18,75

5 Strong Disagree S8 31,25
Total 16 100
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Based on the wble, percentages of data showed that there 2 students or

Bused on the tuble, percentages of data showed that there were 9 studemts
or 56.25% whose strongly agree with that statements. There | students or
6,25% whose agree with the statement. there 5 students or 31.25% answer
neutral. There none of the students answer disagree and there | of the students

of 6,25% answer strongly disagree with the statements.
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Table 4.17 1 Get Nervous When The English Teacher Asks Question
Whjgh I Haven't Prepared In Advance

No = ﬂ]llniun Frequency Percentage (%)
_ls_ ﬂﬁmﬂw | 6.25
P %mgr . 6 7.5
'|_ ’3'_. g .hsu_nf ___ 1 6.25
AN Disage | 3 18,75
| 5 | sumgDissges | s 31,25
£\ Eancaoai . - 16 1)

Hhﬂl on the table, pﬂl.‘:ﬂ'l.lga of data showed that there | students or
'ﬂ.EEﬁ lﬂ:m wgm;dj ﬂ-ﬂu \!Ifu that statements. There 6 sudents or 37,5%

M--m:ﬁlh-&rwa there | students or 6,25% answer neutral,

There 3 of the studemts or 18,75% answer disagree and there 5 of the students

or 31.25% answer sirangly disagree with the statements.

Table 4.18 1 Am Afraid That The Other Students Will Langh At Me

When I Speak A Foreign Language.
No Opinion Fregquency Percentage (%)
k Strong Agree 9 56,25
2 Agree I 6,25
3 Neutral 2 |25
4 Dhisagree 2 12.5
5 Strong Disagree 2 12.5
Total 16 [ (M)

Based on the able, percentages of data showed that there 9 students or
56,25% whose strongly agree with that statements, There | students or 6,25%

whose agree with the statement, there 2 studems or 12,5% answer neutral,



There 2 of the students or 12,5% answer disagree and there 2 of the students or

most factor anxiety of studems

Newative Evaluation with 37,7%, meanwhile

anxiety in the body and made the students unahle 1o speak clesily, then became
Try to avond speaking English, Horrwitz says communication anxmty anses
when a person has to talk to others in evervday situntions. Those arrested will
have difficulty speaking in public ot listeing 1o oral messages. Above all, they
cunnot understand others and make themselves understood.

In the context of west anxiety, it has an adverse effect on a student's ability
and confidence. students feel nervous when taking the English speaking test.
As Horwitz says, the second component of language anxiety refers 1o test
anxiety. When a person is faced with a test situation, they are afraid of failing
the test.

Along with the fear of being judged negutively, in the case of foreign
langunpge learners, the fear ocours in the situation where the student has o

speak in front of o familiar audience or examiner. Fear of negative evaluation
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occurs when students feel anxious about the evaluation of others, they also

how students reduce or overcame their anxiety when speaking English,
“What do yon do when you feel anxious when you speak English?"

Most of the students answered that they took o deep breath and tried to calm

themselves, puuse for a moment and then continued.

“How do you overcome your fear when you are asked to speak English?"

Students answered they pause for a moment, ook a decp breath, calm
themselves and then start speaking slowly.

“What do you think teacher must do to help reduce your worries or afraid in

speaking English?”

Students answered with differents answer some say the teacher must teach

continuoyly and if something goes wrang it 1s corrected immediately and with a

good way of teaching, while other students suid by starting learning slowly and

inviting jokes so as to make the class atmosphere fun.
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Based of the mterview results, the resenrcher found that how students

'r.'::h‘ Y kot
"‘ &u‘l“:h

is difficult. As Horwitz says, students can also feel anxious about redundant

matenal. They find spoken language lessons very strassful when they don't

have enough time 1o understund the lesson due to too much material,
In addition, sccording to expents, there are ulso some ideas about reducing
anxiety for students:

1). A study group may be @ useful 0ol for resolving issues with English
speaking. Students feel more ot ease in group projects because they
support one another and create a sense of [(riendship. Another benefit
Student interaction increases when they work in groups,

2). In the classroom. a hoth teachers and students discuss the rules and

expectations that will be followed. such as establishing a culture of mutual

tolerance for clussmates” errors and refraining from making fun of

classmates' incorrect answers. Studemts are encouraged to ask  for



=

assistance without fear of humihation because mistukes are seen as a

potential anxiety-inducing situations Helps to protect students self-csteem
in the classroom. Portfolios are used to assess students’ progress, whereas
test results are kept privately and not shared with the rest of the class, This
activity tries (o lessen the anxicty associuted with receiving poor feedbuck.
which might cause people 10 avoid engaging in activities that “improve
their language skills."

5). Teocher immediacy, verbal uctivities such as humor, calling students’
names, followed by non-verbal activities such us eve contact, positive
signals that teachers show are the types of Teachers” immediacy can be
used as they can reduce anxiety and create a sense of well-being. positive

The reduction of speuking anxiety in efl kearners with dram
approaches was a joumal article produced by Mine Atas from Turkey that



the researchers cited as evidence that the dramu method cam help students




follows:

1. The factors that ciuse students speaking anxiety at MA Pesantren Al-Qamar are
communication apprehension, test anxiety and Fear of Negative Evaluation,

2. The most factors anxiety in speaking English in first grade MA Pesantren Al-

Qamar i5 Fear of Negative Evaluation

3. The researcher found out how the students reduce or minimize their anxiety
when speaking English in English class. Dramatic methods can help students
who have speaking anxiely. The reduction of speaking anxiety in ¢fl learners
through theatre upproaches is the title of a journal article by Turkish researcher
Mine Atas that demonstrated the effectiveness of the strutegy the reseqarcher
used. Aceording 1o the swudy's findings, druna significantly influenced the
students’ emotional well-being in English classes. Students feel better. lose the

6l
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prejudice they had against English, and then are enthusiastic to take in English

4. The res oL here were severnl way for students to reduce their
s there are calm themselves, take a deep breath.

% 'i

= &k
M % Q‘* inue o encourage and motivate students

r""'1:' rﬁ j‘ .#}
<2 EOgiE E' in i li?“h& il g dition, teachers should be more aware of
e reduct E.QG’ _/ in English class. As mentioned above,
y: ‘W“’ﬁ 'f s [rom communication anxiety, lest anxicty,
fear of being negatively evaluated, ete. Therefare, it is necessary for teachers to
pay attention to those factors that make it easier for students to speak. In addition.
teachers should be more awire of students’ fears and motivate students to express
themselves confidently and fuently in English classes. This suggests that teachers
must be more creative and better design classroom situations that encourage
students to speak up. This will enable studénts to speak better English in the
furure.
I. For teachers
To help students overcome their language anxiety and improve their
speaking abilities, teachers must from the stant acknowledge every fear that his
students  suffer. After that, the teacher can hghten up the clussroom
environment W foster a positive mood that will minimize nervousness.

Learning will be more enjoyable when the students are content and
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comfortable. Humor or motivating phruses can be used into lessons to lighten

hedly experiences to different
ho scored highly on the anxiety measure

Researchers are aware that the problem at hand is not completely solved
by this research. The rescarcher therefore hopes that this can serve us o
resource for other researchers and that they can use this research to inform
future investigations.



REFERENCES

018). Studbngs* Ansiety Factors in Speaking English. Semarang:

Students®. Brinsh Journal of
509 .

Creswell, 1. W.. & Poth, C. N, (2016). Qualitative Inquiry and Research Design:
Choasing Among Five Approaches. Sage publications.

Dewaele. JM. (2007). The Effect of Muliilinguism, Sociobiograhical, and
Situarional Factors on Communicative Anxiety and Foreipn Language
Anxiery of Mature Language Learner. Joumnal of Bilingualism. Vol. 4,
391409,

Doherty JH, Wenderath MP  (2017). Implementing an' Expressive Writing
Intervention For Tesi Anxiety in A Large College Course. 1 Microbiol
Biol Educ:18(2)18.2.39, doi: 10,1128/ imbe.v 18121307

Elaine K..Horwitz, Michael B. Horwitz. Joann Cope (1986). Foreign Language
Classroom Anxiety. The Modern Language Journal, Vol. 70, , pp 127-28

Elune K. Horwitz and Dolly J. Young .(1991).in Language Anxtery: from Theory
and Research to Classcoom Implications 200(4), p. 543

Fachrurrazy, 2001, Teaching English as A Foreign Languuge For Teachery in
Indonesta, Malang: UM Press,



Gregersen Imd Hm (2002). Helping Students Overcome Foreign Language
\nxiety in the English Classroom: Theoretical Issues and
al Revommendarions International Education Stwdies, 2 (4),

- 1 8R). Second Language Acguisition and Second Language
Luaming Prentice-hall international.

Leary. M. (1983). "A Brief Version of the Fear of Negatve Evaluation
Scale” (PDF), Personality and Social Psychology Bulletin, 9 (3): 371
75, doi:10.1177/0146167283093007. S2CID 144875099, Archived
fromthe  originnl (PDF)on 23 Junuary 2013, Retrieved 13
November 2012,

Likert, Rensis (1932). "A Technique for the Measurement of Anitudes”, Archives
of Psychology. 140): |-55.

Linse, C.T. (2005) Practical :Engurh Language Teaching: Young Learmers. New
York: McGraw-Hill, Inc.

Liu, Meihna. (2007). Antiety in Oral English Classeoom: A Case Study in Ching.
Indonesian Jounal of English Language Teaching, 3: 119-134

Maclotyre, P. D., & Gardner, R. (1991). Language Anxiety. Its Relationship to
Other Anxieties and To Processing in Native and Second Languages.
Journal of Research in Language Studies, 513-534.



Muaclotyre, P. D.: Gardner, R. C. (1994). “The Subrie Effects of Language Anxiery
@i Cﬂgn‘ ve Processing in The Secomd Language". Language

Q L §1ﬂ lhlﬂ: ' "]
""f \ & Gintnar, RC * db). The Subtle Effects of Language
Mitxtery s Clipmt "" -.___:,9'- in The Secand Language. Language
' 1111751467~ 1770.1994 1601 103 x

e and Second Language Learning Toward a
anguage Learning, Vol 39, P, 251-275,

-. Michi Huberman (1994), Qualitative Data Anclysis:
Sonrrebook. Second Edition. (Thousand Oaks: SAGE

Puhﬁﬂnﬂuns ), p.lﬁ

McCroskey, James C'.*' Beatty, Michael J. (1986). "Oral Commmmication
Apprehension” (PDF). Shyness. pp. 279-293. doi: 10.1007/978-1-4899-
(1525-3 21. ISBN 978-1-4899.03527-7.

Michael W Passer and Ronald E. Smith (2004). Psvehology: The Science of Mind
and Behaviour, (New York: McGraw Hill Companies Inc,), Fourth
Edition, p. 788

Miles, M. B..& Hubermun, A M. (1994). Qualitative Data Analvsis(2th ed).
London:SAGE Publications.

Mine Atas, 2015, The Reducrion Of Speaking Anxieny In ELF Learners Through
Drama Tecniques Social And Behavioral Sciences (8(2)) p.968 retrived
from https=/doi.org/ 10,101 6/.5bspro, 2015.01.565

Nelson, J. M., & Harwood, H., (20011). Leaming Disabilities and Anxiety: A
Meraanalysiyv. Joumal of Leaming Disabilities, 44(1), 3-17. doi: 10
177/ 0022219 409359939, '



67

Nevid, Jeffrey S dkk. 2003. Psikologi Abnormal Edisi Kelima Jilid 1. Erlangg:
Jakana.

Oxford. r. (19955 A vaad The Language Learner: New Insights. In j. Amold
(6], Affect i dabguage leaming (pp. S8-67). Combridge, UK:

: "'-l.-'-' “Using Emortonal and Social Factors 1o
' nal of College Student Development, 44:

Rim-. E. ]... m;- Tﬁﬂ*ﬁ[ﬂ hﬂfﬂi’“ III'HI Sﬂﬁﬂkiﬂﬂ.' 'Fmﬂ. mmn- {i)
Practice. Germany: Cambridge University Press.

Sulend, S. J. (2012). “Teaching Students Not 1o Swear The Text”. Phi Delia
Kappan. 93 (6):20
25. doi:10.1177/003172171209300605. S2CID 144098336,

Santriza, (2018). An Analysis Of Students” Anxiety In Speaking Performance ( A
Study At Second Grade At Sman 5 Banda Aceh) Darussalam-Banda
Aceh: Faculty Of Education And Teacher Training Ar-Raniry State
Islamic University.

Schlenker. B (1980). Impression Management: The Self-conceps, Social Identity,
and Interpersonal Relanons. Monterey, CA: Brooks/Cole Publishing.

Smith. M. W. (2009). Psychalogy: The Science of Mind and Behavior, 4th edition.
New York: McGraw-Hill.

Spietberger, Charles Donald. 1972, Anviety: Currens Trends In Theory And
Research. New York: Academic Press,



Spielberger, C. D. 1983, Manual for The Stare-Trait Anxtery Inventory STAI (form

 Antiety in a Forvign Language Classroom in
ol ind Behavioral Sciences 93, 1860 ~ 1868,

fis Sebagai Suatu Keterampilan Berbahasa.

) tvensigation Of The Factory That Canse Language
-'_n Learning Speoking Skills And The
lm Cammumication In The Targer Language.

Teach Speaking. Exsex: Longman
Tyrrell, J. G, (2007). How to Master Anxiery. Great Britain: HG Publishing.

Vaez, M.; Laflarome. L. (2008). "Experienced Stress, Psychological Symproms,

Self-Rated Health and Academic Achievement: A Longitudinal Study of

Swedish University Students”. Social Behavior und Personulity. 36 (2):
183196, doi: 10.2224/sbp 2008.36.2.183.

Watson, D Friend, R. (1969). “Measurement of &mf-umw
Anxiety” Journal of Consulting and Clinical Psychology. 33 (4): 448
57. doi: 10.1037/h0027806. PMID 5810590,

Zeidner M. (1998), Test Anviety: The State Of The Art. New York, NY: Plenum






APPENDIXES 1

Uuusliunnuimw'

Name. | .

Remt the saatement nn"lhbffolw table Then, give your response toward
: ﬁ:ﬂntuum by checkiist {¥)in the response column
SA = Strongly Agree,

N
N

D

: *:_ﬁ.gmr_;

SDI = Sudayly D stiee |
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No

Slaements

Senle

SA

N|D

SD

I feel confident when | am speaking in my foreign language class.
(Soya merasa percayva din Ketika sava berbicara di kelas bahasa
dS1NE Saya)

L L=

| never feel quite sure of my sell when | am speaking in my English
cluss

(Saya tdok pemuh morasa yakin dengan diri sayva sendim ketika
saya berbicara o kelas bahasa Inggris saya)

I-get nervous and confused when | am speaking m my English class.
(Sayva mernsa gugup dan bingung ketika sava berbwcara di kelas
buhasa Ingens suya)

I get mervous when 1 don't understand every words the English
tescher says: (Sova merasn gugop Ketika sayva tduk mengert setiap
kata vang divcapkan guru bahasa Ingeris)

| stant to pamie when [ have to speak without preparation in
language class,

(Saya mulai panik ketika harus berbicara tunpa perstapan di kelas
braahuisa)

| don't worry abou making mistake in English class
(Saya tiduk Khawatir membuit kesalihan o kelas hshasa Inggnis)




7l

I am usunlly ot ense during 1ests in my English class
(Saya biasgnyn mernss nywman seloma fes di kelas bahosa Trggris
sV )

| am .1I’r:ﬂjhi my Enghshaeacher is reudy correct every mistake |
rriadle
(Saya tekut  Zuth Lbdnass !_ﬂuﬁs sava siap mengoreksi setiap

'_'I.uq..hmmuy‘;mu

) weorry about ﬁﬂnmﬂﬂﬁﬁh; i iy English class
tSaye Khawane akan hensekocid ﬂ#l'i ieglgnlrm di kelas huhasa

| tmgwris sl

1

| it rinee ) stuidy tor-mn Eagish sh. e more confuse 1 get

\Seitiakin saya belsjar unnil tes hahnca lnggm semakin saya
hlm:ﬂ

1 Hrmhi: when 1 know ﬂm tm gt.'-mg to be called on n

English
kelns | hlhﬂ I:tmﬁl

| keep thinking that the other students are better at English
than | am

(Sava terus berpikir bahwa siswa Liin lebih baik dalam bahasa
Inggnis danpada saya)

13

It embrasses me w volunteer answers in my English class
(Saya merasa terhormat bisa menjadi sukarelawan untuk
menjawab pertanyann di kelas bahisa Inggns saya)

4

I get nervous when the Enghish teacher asks question which 1
haven’™| prepared in advance

(Sayh merasa gugup Ketika gury bahasa Inggris mengajukan
pertanyaun yang belum sayn persiapkan sebelumny:)

1'"

| am afrmid that the other studems will laugh at me when |
speak o foreign langubge.

(Sayi takut siswa lain akan menertawikan sava ketika saya
berbicara bahasa asing.)

(Horwitz et ul. 1986)
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APPENDIXES 11

* :';.. menggunakan bahasa Inggris?)
vou have felt during English classes?
" apa yang Anda rasakon seloma belajar

(Apa -'mi:ruuu takut ketika berhicara dalom bahasa
Inggris?)

4. How do you think people in your classroom will react if you make o mistake?
(Menurut Anda, bagaimana reaksi orang-orang i kelas Anda jika Anda
melakukan kesalahan?)

5. Do you think English is a difficult language (o leirn?

(Apakah menurut Anda bahasa Inggris adalah bahasa yang sulit untuk
dipelajari?)

6. What do you do when you feel anxious when you speak English?

(Apa vang Anda lakukan ketika Ands mersa comas saat berbicam bihasa

Inggris?)
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7. How do you ovescome your fear when you are asked to speak English?

ki o wntuk membanta mengurang
lam berbicara bahasa Inggris?)
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APPENDIXES i11

Level
Relaxed

Mildly Aaxious

Mildlv Anxious

Relaxed

Mildlv Anxious

Anxions

ANxXions

Relaxed
Mildly Anxious

Anxious

Relnxed

Mildlv Anxions

Relixed
Mildly Anxious

Mildly Anxious

Anxious

37

45
47

37
43

5B
2b
39
47

59
37

39
as
45

57

QiS5 | Score

Q14

Q1 | Q2 | Q3 | Qa | Q5 | Q6

™:

Q13

T

Nut lannah

|Rasdi

ati

Q12

Qi1

Qio

Qg | Q9

Questionnaire Ru_:iq.ﬂj'

No

} mh-ﬂ-'lﬂﬂﬂm -

1

3 [Monanuea

T3 1| Mah. Aswar

| Nariah Alfiana

r =

IS
3

—

ot Sumirah Af-inzani

1T
12

13 | R

14 | Sultan

15 | Syahrul Ramadhan

ie | Tiara

Al 6

Q7




Fid

I How do you think people in your classriom wall react if you make a mistake?

S1: Well the reaction must have laughed at me

I: Do you think English is a difficult lunguage to learn?

S1: Ithink you can say it is difficult, you can also say it is not

| : What do you do when you feel anxious when you speak English?

S1: What | do must be silent for a moment and then continue pgain

I: How do you overcome your [ear when ymmmdmspﬁak&gjisht'

S1: What 1 do is stay silent for s moment then take a deep breath and calm down
hirst

1 : What do you think teacher must do to help reduce your worries or afraid in
S1 : Teaching continuously und it sormething goes wrong it is immedistely
comrected and also with good teaching
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2. Subject 2(S2) _

§2 : Surely they will laugh at me when [ make mistake

I - Do you think English is a difficult language to learn?

S2 : yes, it 1 difficult

I: What do you do when you feel anxious when vou speak English?

52 Try to calm myself

1 : How do you overcome your fear when you ane gsked 10 speak English?
S2: Try 1o prepare sentences thut must be said and speak slowly

1 Whst do you think teacher must do to help reduce your wormies or afraid in
speaking English?

S2 : Tram us a ot in speaking English



T

3. Subject 3(S3)

1 What do you do when you feel anxious when you speak English?
§3 : Take a deep breath until I fell calm

I: How do you overcome your fear when you are usked to speak Engllsh‘i'
S3: Try to be calm and confident

1 What do you think teacher must do to help reduce your worries o afraid in
speaking English?
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4. Subject 4 (S4)

1 What do you do when you feel anxious when you speak English?

54 : calm myself down

I: How do you overcome your fear when you are asked to speak English?
S4 : take a deep hreath to calm down

1 What do you think teacher must do to help reduce your worries or afroid in
speaking English?
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5. Subject 5(S5)

1 What do you do when you feel anxious when you speak English
§5 : Take deep breaths and speak slowly

I: How do you overcome your fear when you are asked 1o speak English?

S5 : Prepare yourself and what 1o say. practice pronunciation in English

1 What do you think teacher must do to help reduce your worries or afroid in
speaking English?

§5 ;joking wround when to start learning English
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Documentation
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