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Kevwords: Inteerated Annroach. Sneakino Skills. Pre-experimental ., ..... .I. .I. J .. fJ J 

This research aimed to find out whether using an Integrated Approach 
effective to enhance students' Speaking skills or not at Second Grade Students' of 
SMPN 4 Sungguminasa in academic year 2019/2020. 

The researcher applied pre-experimental research which employs one 
group Pre-test and Post-test. It consisted of six meetings includes the treatments. 
The sample of this research was VIII A class of SMPN 4 Sungguminasa which 
consisted of 24 students. The sample was taken by Total Sampling Technique. 

Based on result of the research, the researcher found that t-test was higher 
than t-table 12.295>2.073. So, Hl (Alternative Hypotheses) was accepted and HO 
(Null Hypotheses) was rejected. Also, the mean score of post-test is 83,96 than the 
pre-test is 72,13 so that the post-test is higher than the pre-test Thus, it can be 
concluded that Integrated Approach was effective to enhance students' Speaking 
skills at the Second Gi'ade Students' ofSMPN 4 Sungguminasa, 

Andi Siti Alifn Sy;1ldfl. 2020, [T.ying lntl;!grat1Jd Approach to F.11-Jmn~I;! SptJaking 
Skills (A Pre-experimental Research at Second Grade Students' of SMPN 4 
Sungguminasa). A thesis of English Department the Faculty of Teacher Training 
and Education Muhammadiyah University of Makassar, Supervised by Nur Qaiby 
and Saiful. 

ABSTRACT 
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Kata Kunci: Pendekatan Terpadu, Keterampilan Berbicara, Pra-eksperimental 

Peneliti rnenerapkan penelitian pra-eksperimental yang menggunakan satu 
kelompok Pre-test dan Post-test. Itu terdiri dari enam pertemuan tennasuk 
periakuan. Sampel peneiitian ini adaJah siswa kelas VITI A SMPN 4 
Sungguminasa yang terdiri dari ?.4 siswa, Sarnpe! diambil dengan Teknik Total 
Sampling. 

Berdasarkan basil penelitian, peneliti menemukan bahwa t-test lebih tinggi 
dari t-tabel (12.295>2.073). Jadi, Hl (Hipotesis alternatif) diterima dan Ho 
(Hipotesis Nu11) ditolak. Juga, skor rata-rata post-test adalah 83,96 dari pre-test 
adafah 72, l 3 sehingga post-test Jebih tinggi dari pre-test. Dengan demikian, dapat 
disimpulkan bahwa pendekatan terpadu efektif untuk meningkatkan keterampilan 
berbicara siswa di kelas delapan SMPN 4 Sungguminasa. 

Penelitian ini bertuiuan untuk mengetahui apakah penggunaan pendekatan 
terpadu efektif atau tidak dalam meningkatk:an keterampilan berbicara siswa di 
ke]as delapan SMPN 4 Sungguminasa pada tahun akademik 2019/2020. 

Andi Siti Alifa Syalda. 2020. Penggunnnn Pendekatan Terpadu 11n11ik 
Meningkatkan Keterampilan Berbicara Siswa (Penelitian Pra-eksperimen pada 
Ke/as Delapan SMPN 4 Sungguminasa). Tesis Jurusan Bahasa Inggris Fakultas 
Keguruan dan Ilmu Pendidikan. Universitas Muhammadiyah Makassar dibimbing 
oleh Nur Qalby dan Saiful. 
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able to survive in an economically competitive world. Students may not reach 

information era, all require schools to provide students with effective 

educational policies, the expectation of the society, and the demands of 

serious changes and chal1enges in the 21st century. The modification of 

focmsP.s hP-r attention in ~pP.:1king skills, F.FL teaching and fo~ming t:1c.P. 

said to be productive skills. Of the four English skills above the researcher 

and Reading are ~mid to be receptive skills, while Writing and Speaking are 

language skills namely Listening, Reading, Writing, and Speaking. Listening 

Tn English fanguage teaching, teacher ,r::hould consider four major 

foreign language because their skills do not exist yet (Saiful, 2018). 

master the hinguage, Students feel ashamed when speaking in publk m-:ing a 

everyday communication. This situation make it difficult for students to 

completely; it is used with Indonesian T .anguage, Tn additions it is not used in 

In Indonesia, English is a foreign Language. In the class, it is not used 

is one of the comnnlsorv snhiects from F.lementarv School until Tlniversitv. ... .I ., .., ., 

has become a compulsory part of the school curriculum in Indonesia. English 

is becoming one of the most. learned foreign fong1_1age word widely, English 

English is evidently spoken by two-third of people all over the word, it 

A. Background 

INTRODUCTION 

1 

CRAPTF.R l 



limited vocabulary of students. 

easier and more efficient way for students to deal with these problems. Of all 

students participation or activity of students in speaking class and improving 

their environment. their closed nature, or the lack of vocabulary. 

hl":in<T S1hlt>: tn <:nPHlc- in nnhlir. Thr.ir r.hifilhnoil P.i111r.S1tion rP.forc:: to limifation<: o r r · , 

students themselves. There are several factors that prevent students from 

teacher has a bad image in front of them. But the biggest problem is the 

the method used by the teacher does not match the students, or because the 

In addition, the teacher is one factor why there are some students in the 

role of speech as the key to communication. 

This is due to the importance oflearning to speak can't be separated from the 

make students aware that le.nming to speak is very important to themselves. 

speaking but also in improving their speaking skills. Teachers must be able to 

interesting as possible which not only increases student participation in 

challenges, the teacher is tasked with arranging speaking classes as 

Speaking skills are very important for students; a1thoug..h there will be 

schools are provided with competent teachers (Hamid, 2019). 

~n thic: re<:P.aJY'.h ic: fnr.nc:P.il on solving thl": prnhlP.mc:: for.P.il by the 

the desirable literacy standards in English and in others subject areas unless 

2 



Skills at Second Grade Students' ofSMPN 4 Sungguminasd". 

thr, rr,c:c~rrh nnilr.r thr. titlr. "Using Tnfpgrntt>rl 4pprnnrh In 'li:nhnnrt> Spt>n'ldng 

Speaking in class. So in this research, the researcher would like to conduct 

learning process. In addition, another reason that causes problems is the 

flnrl hnl"P.rl with thf': mnnntnnnnc: ff':$lr.hing nf teachers whf':n thf': lflngnagf': 

Sungguminasa, the researcher found that many students were less interested 

Based on the internship that the researcher did previously at SMPN 4 

abilities using this method. 

Junior High Schools will be more active and more free. to explore their 

become rigid and flat for them. In accordance with their level, second grade 

wish. They can explore through the things they like so that learning does not 

the teacher gives full control to students to hone their speaking skills as they 

students to engage in learning that is both objective and relevant It means, 

imposed by traditional subject barriers". An integrated approach allows 

information about the topics they want to investigate without constraints 

approach allows students to explore, collect, process, refine, and present 

speaking foreign languages. Pigdon and Woolley; (1992): ".A_11 integrated 

Approach" is one method that can be used in developing students' abilities in 

According to the title that the researcher adopted, "Integrated 

3 



in developing students' speaking skill. 

c. For S!v!PN 4 Sungguminasa, it can. be used as a reference especially 

researchers who want to conduct similar research studies. 

b. The research findings can be used as a reference for future 

a. Theoretically, the research flndings will contribute to Enhance 

I. Theoretical Significance 

significance. 

This research is expected to have both theoretical and practical 

n. Significance of the Research 

students' speaking skills or not. 

aimed to find out whether using an Integrated Approach effective to enhance 

In relation of the background and research problem, this research 

C. Obiective of the Research .. 

speaking skill through an Integrated Approach. 

speaking skills at Second Grade Students' of SMPN 4 Sungguminasdi" 

formulated as follows: "How the Integrated Approach can enhance students' 

Based on the background above, the main problem of this research is 

B, Prohlem Statement 

4 



the researcher focused on the fluency of Vocabulary. 

R Scope of the Research 

This research is restricted of an Integrated Approach in teaching 

speaking at Second Grade Students' of SMPN 4 Sungguminasa, In this case, 

in choosing appropriate technique in teaching Speaking. 

b. For the teachers, the research will be an input to develop their ability 

skill through an Integrated Approach. 

research is expected to give them a way to develop their speaking 

2. Practical Significance 

a. For the second grade students' of SMPN 4 Sungguminasa, this 

5 



listening, and speaking. 

Adeyemi {2010) found i..11 her research that was social studies teachers 

who used the Integrated Approach performed better than other social studies 

teachers. The results of her present study also Indicate that the Integrated 

Approach is more effective than the conventional method. Divsar and Tahriri 

in.tegmte.d approach can improve students' language skills by watching~ 

Hidayet (2014), he observed the integrated approach by using features 

movies in English Foreign Language at Tertiary Level Kyrgyz-Turkish 

Manas University. In the end of his research he found that the application of 

college students, It was suggested. that instrnctiona! materials based on the 

students' need meet the learning outcome and the basic competence of 

language learning. The result of his research showed that using an Integrated 

Skills materials may be useful for English students and English lecturers. 

Ka lpana (?.O 18); she concluded. in her research that the Integrated 

Approach can be a tool to enhance English speaking skills. She said that to 

enhance fanguage skills; learners need to give eqmil priority to 1~ .. ,m foreign 

language skills which are productive skills and receptive skills like speaking 

and -y1.'Titing respectively read.ing and. listening. 

6 

A. Review Related Research Findings 

Hamid (2019) in his research, developing Integrated Skills materiaJs for 

REVIEW OF RELATED LITERATURE 
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Snnggnminasa. 

fluency of vocabulary at the Second Grade Students' of SMPN 4 

used an integrated approach to enhance Speaking ~1an~ focused "n th~ 

integrated approach to improve students literature. While in my research, I 

investigating the effectiveness for students literature. In Savvidou, he uses an 

In Hoda Divsar and Abdorreza Tahriri, they used an integrated approach to 

between my research. In Hamid, he uses an Integrated Skills for college 

students and improve their English language skills. In Kalpana, she uses an 

integrated approach in teaching English speaking skills focused on 

productive skills and receptive skills. Tn Hidayet, he uses an integrated 

approach to improve students language skills by using features movies. 

(2009) in their research, investigating the effectiveness of an Integrated 

Approach to teaching literature in an EFL context. 

Savvidou (2004) in his research; the researcher wanted to know the 

used of Integrated Approach to teaching literature in the EFL classroom. The 

result of this research showed that using an integrated approach of literature 

in the language classroom offers foreign language learners the opportunity to 

develop not only their linguistic and communicative skills but their 

knowledge about language in all its discourse types. 

Based on some of the research reviews related above, the difference. 

7 



system that allows students both Individually and collectively, to actively 

According to Fogarty (1991), an integrated approach is a learning 

than obtain thr.m separately (Cuenca, ?016). 

increases because students can integrate information across disciplines rather 

and skills in Reading and Language, The quality of learning outcomes 

Mathematics or Social Studies can be used by students with related concepts 

integration when students can relate what they have learned in one subject 

and increases their ability to acquire real life skills. This is done by 

be more meaningful if content areas are blended for curriculwn and 

instruction, The use of unifying themes and real-life activities could lead to 

more relevant learning (Dewey, 1938). 

development domains and content areas. Dewey claimed that foaming could 

teacher can use themes, stories or projects to build on children's interests and 

level of understanding. Integrated approach has roots in early childhood 

education, where a hallmark for quality is the seamless interconnection of 

planning learning experiences as a whole and in meaningful contexts. The 

The integrated approach helps students get a uniform view of reality, 

Integrated Approach is one in which learners learn by doing in a learner 

center environment in learner-interest contexts (Allen, 2014). It means 

B. Some Pertinent Ideas 

I. Integrated Approach 

8 



meaningfulness to the concepts learned and it is hoped that 

various fields of study in a learning process will add 

2. Meaningfully, the interrelationship between concepts from 

learning is reviewed from several fields of study as well as to 

1. Holistic, an event that is the center of attention in integrated 

of integrated learning, namely as follows: 

a) Characteristic of Integrated Approach 

knowledge gained during the learning process. 

construct meaning using their prior knowledge on a subject, and new 

understand ~ phenomenon from ~11 sides, 

areas. The model of Integrated Learning is the inquiry approach. Students are 

active learners who research, interpret, communicate, and process learning to 

both others and themselves. Inquiry approaches allow for students to 

that children can develop a deeper understanding of content through a range 

of purposeful activities. 

The researcher concludes that Integrated Approach encoumges students 

to see the interconnectedness and interrelationships between the curriculum 

(Pigdon and Woolley, 1992). Smith and Ellery (1997) agree with this, saying 

activities contain opportunities for students to learn more about the content" 

meaningfully and authentically. "In an integrated curriculum unit all 

~xplnre :md discover scientific concepts and principles holistically, 

9 



extensive knowledge and insight, high creativity, 

the availability of thr. rnlr. nf tr.$1r.hc-N who have 

a. Viewed from the Jeacher aspect, this model demands 

integrated approach, namely: 

Beside advantages, there are several disadvantages of an 

2. Disadvantages of 'Integrated Approach 

d. Save time, energy and facllities and learning costs. 

b. Provide opportunities for teachers to develop learning 

a Encourage teachers to develop creativity. 

strengths compared to conventional learning models, including: 

The integrated approach has several advantages or 

!. Advantages of Integrated Approach 

model that seeks to integrating several subjects (Beane, 1995). 

learning experience meaningful to students. This approach is the 

situations. 

children are able to apply their Iearning gains to solve real 

problems in their lives. 

3. Active, students are actively involved in the learning process 

which can indirectly motivate children to learn. 

b) Advantages and Disadvantages of Integrated Approach 

Integrated approach in subjects related to harmony to provide a 

10 



disciplines. This model is more suitable for High School and 

them. This mn,fol prioritizes the purity of l'rrfain c;:('ir:ntific 

separately and without any attempt to connect or integrate 

by Fogarty {1991), including: 

The researcher took three integrated approach models proposed 

c) Model of Integrated Approach 

learning requires a type of curriculum that is open to 

d. Viewed from the aspect of the curriculum, integrated 

develop the insights and knowledge needed. 

useful, such as those that can support and enrich and 

sources of information that are quite numerous and 

learning, integrated learning requires material or 

c. Viewed from the aspect of facilities or sources of I 
I 

I 

I 

I 
I 

I 

I 

I 

I 

I 

I 

ifc;: development. 

creativity. 

be relatively good, both in terms of intelligence and 

creativity, which requires students' learning abilities to 

includes having the opportunity to develop academic 

b, Viewed from the aspect of students> integrated learning 

material. 

academic ethos; and are brave to package and develop 

11 



The researcher concludes that speaking is the process of sharing 

opinion (Road,., 2004: 7). 

with opinion or argument that can stimulate student to support their 

giving ideas, asking question. and giving response. It has correlation 

processing information. Speaking skill is sharing information on by 

of constructing meaning that involves producing and receiving and 

According to Brown (2004: 13), Speaking is an interactive process 

the meaning of language according to the context they are talking about. 

pronunciation and correct pressure. They also learn about how to convey 

students learn how to organize ideas, use language with good 

listener who receipt the message (Widdowson, 1985: 57). In speaking, 

involves two elements, they are speaker who gives the message and the 

2. Concept of Speaking 

skills when discussing a topic, 

skills, namely social skills, thinking skills and content-specific 

is an oral communication that gives information Speaking 

2. Connected model. Connected model tries to connect one 

concept with another concept, topic one with another topic, one 

skill with other skills, one idea with another idea but still within 

the scope of one field of study. 

3_ Nested model. This is a model that combines various forms of 

12 



<:P.r.nnfl lanzuaae rhvthmc- (?) l'hnndno wnr,k - thP. rioht wnrtl<: nntl 
O 0.1 '1 \. 0 er-' 

(1) using words and sentence pressures, intonation patterns, and 

ll'Mnl'~ tn· prnrlnr'} <:rnmtl patterns i:inrl sprl':1':h cmnnrl<: in Fnglic::h; 

Nunan (2003) said, ''Teaching speaking is teaching English 

prnmmr.fatinn, grammar, aptl vocabulary. 

understand and avoid confusion in the message because of 

speak is communicative efficiency". So, in learning to speak, 

b) Teaching Speaking 

comment'>. 

conversation, standard greetings and small talk, simple requests and 

juncture), (3) Responsive. It is included the ability to perform short 

relationships (such as prosodic elements-intonation, stress, rhythm, 

narrow band of grammatical, phrasal, lexical. or phonological 

stretches of oral language designed to demonstrate competence in a 

sentence, (2) Intensive. It performs the ability to produce short 

Imitative. It performs the ability to imitate a word, phrase, or 

Brown (2004). there are five basic types of speaking: (t) 

a) Basic Types of Speaking 

Ar.r.nrtlinu tn T-Tntlm~<: (?00?• 6) "thP. nnmn~ nf tP.i:1r.hinu to o c , .,., s: r o 

exists in their community. 

people who meet each other will speak a language to prove that they are 

involve non-verbal language to help communicate effectively. Every 

13 
~-- 



guidance. 

cmlvr. thr.ir iliffir.11lty 1n speaking by grvmg suggestion or 

and feedback. As a prompter, the teacher helps the students to 

Harmer (2007: 347), there are three things that are relevant to 

students". 

good speaking activities can and should be very interesting for 

must be very motivating. He also added that "Activities of 

Achmad (2012: 2) says, "Good speaking activities can and 

must consider several aspects. Hanner (1998) as quoted in 

To determine what activities are to be spoken, the teacher 

I. Speaking Activities 

for making students speak in class, Among othf':rS nrP.· 

According to Harmer (2007: 123), there are two basic reasons 

with some unnatural pauses, caHed fluency". 

expressing values and judgments; language quickly and confidently 

In each class, the teacher has a different role in the 

meaningful and logical sequence; { 4) using language as a means of 

and the right subject matter; (3) arranging their thoughts in a 

14 



more closed to express themselves. 

Fnoliqh r.bqqr.q m:1l<ino it mnrr. niffir.nlt fnr dnilr.nk whn ~l"r. 
~ 0 

3. 7'hp /nw nf pnrfiripnfjnn.<: 

the topic has nothing to do with anything they know. 

ahnnt A oarticular tnnir. Tn for.t thev mnv hP. hnN":rl nr fP.P.1 th:1t r r · 7 .1.1 

Usually students think that they cannot say anything 

2. Nothing to s~1 

embarrassed in front of class members. 

making mistakes, being criticized and making them 

Another reason is that students are usually worried about 

lead to it and that is what often makes students stage fright 

When students speak in public, all audience attention will 

J _ Inhibition 

There will always be students who are dominant in 

participation, and use of mother tongue. 

faced by students, namely obstacles, there is nothing to say, low 

speak. According to Ur (1991: 120) there are four talking problems 

common if students foce many problems; especially in learning to 

In studying English Foreign Language (EFL), it is very 

C;_l Problem Speaking 

15 



and practical explanations. 

I· 
l I 

words possessed by a speaker; (3) words used in one field of science; 

Vocabulary is: (1) all words contained L11 one language; (2) the wealth of 

challenges in learning a second language. Tarigan (1994: 447) says, 

language. Acquiring an extensive vocabulary is one of the largest 

A vocabulary is a set of familiar words within a person's 

language. 

stated that vocabularies are the words that are taught in the foreign 

listing of the words used in some enterprise. Furthermore, Ur (1991) 

of words in a language. While Morales (2012) stated that vocabulary is a 

According to Manser (1995: 461) vocabulary is the total number 

have known because they lack of practicing and use them. 

students sometimes get trouble in memorizing alt vocabulary that they 

element is somewhat essential to learn before practicing speaking. The 

impossible to speak without mastering vocabulary. Therefore, this 

Vocabulary is the word that used to make a sentence. It is 

3_ Fluency of Vocabulary 

motivated or encouraged so that they are able to speak English. 

they are afraid of getting criticism. So that it needs to be 

Most students insist on using their mother tongue because 

4. Using mother-tounge 

16 



Keraf (2001: 65-67) divides the stages of expanding 

b) Expansion of Vocabulary 

before. 

but we are not sure of the meaning, never use them in either 

3. Passive 

<::P.~l't':hing for synonyms, 

them in ordinary speech. We use them in writing letters and 

Reserve vocabulary is the words we know but rarely use 

2. Reserve 

speaking. 

Active vocabulary is the words are customarily used in 

Passive vocabulary is the words we recognize vaguely, 

!. Active 

vocabulary. Included: 

According to HrermP.r (1991), there are three types of 

a) Types of Vocabulary 

as simple as just using or using. 

as "all words known and used by certain people". Knowing words is not 

rules, and is used to give and receive information. Vocabulary is defined 

that someone has that refers to a particular concept, has certain rules and 

The researcher concludes that Vocabulary is the reality of words 

11 I: 
!1 
i: 
I• 
l 
1. 
I 
l 
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name that identifies a particular person, place, or thing. {c) 

th~t rr,fr,rc:: tn people nr things in general, (h) Proper Noun, s:i 

different types of noun, namely: {a) Common Noun, a noun 

Nnnn ::irl': wnrilc:: fnr nr.nnlr. nhil".t":C:: nr thinoc:: Thr.Tr, s:irr. c::r,vr,rnl - ...... - .... -- ·· ---- ---- r--r--, r----- -- -----o-· ------ -- -- · ---- 

1. Noun 

According to Oxford Dictionary {2005), there are four major 

~) Clm'I of Vocabulary 

things. 

communicate with community members with all of these 

various things, various skil1s and skills, and must also 

f'.nnr.TP.tP. Noun, s:i nnnn whir.h TP.farc:: tn people s:imi tn things 

someone who is considered mature in society, he must know 

go on. The expansion process is more intensive because as 

3. Adulthood. In someone who is growing up, the two processes 

vocabulary. 

deliberately held to master the language and expand the 

was still going on and added with a process that was 

2. Teenager. When the children stepped on to school, the process 

independently. 

concrete ideas, He: 011Jy ne.e:d.s the term to say words 

emphasized on vocabulary, especially the ability to nominate 

L Childhood. The expansion of vocabulary in children is more 

18 



Interrogative Adjective, specify the question types like "what?" 

nr.~r.nntivr. A ifil"l'.fivr. ifr.~r.nh"' hnth nnnn~ ~nd nrnnnnn~ f if'\ - t' ........ - --..,----· -,. -- .... ----- ---- ----·- -- r ........... --. , ,, 

indicate pronouns like "that, "this", ''these", "those". (c) 

something. (b) nr.mnn«m'l'.ltivP. Adjrl'.tivr, n~d tn specify or 

Adjectives, describe or gives the quantity of noun or 

AcljP.P.tiVP: are words that ifP.~r.rihe nouns, (a) Quantitative 

3. Adjective 

Modal Verb, related to the main modal verbs. ( e) State and 

AP.tinn Verb, ~ vP.rh rnfP.rs tn ~n ~P.tinn, e,vP.nt nr state. 

(c) Auxiliary Verb, verb that come before main verbs. (d) 

states. (b) Linking Verb, verbs that are not followed by objects. 

of verb, namely: (a) Main Verb, related to actions, events, and 

Verb are action or state words. There are several different types 

2. Verb 

plural form. 

things that can be cotmted and so they don't regularly have a 

something that can be counted. (g) Uncountable Noun, refer to 

refer to groups of people or things. (f) Countable Noun, refer to 

and things which have no physical reality. (e) Collective Noun, 

qualities; and conditions things that cannot be seen or touched 

or tasted. (d) Abstract Noun, a noun which refers to ideas, 

that e:ldst physically and can be seen, touched, smelled, heard, 

19 



students can easily add their vocabulary from the basics. 

improving speaking skills through an integrated approach so 

adverb. (e) Adverbs ofFrequency, how often the verb occurs. 

information about how a verb is done. ( d) Adverbs of Degree, 

the level or intensity of a verb, adjective, or even another 

is happening. (c) Adverbs of Manner, provide more 

when a verb takes place. (b) Adverbs of Place, where the verb 

objects. 

4. Adverb 

Adverb are words that modify verbs, adjectives or other 

adverbs. (a) Adverbs of Time, provides more information about 

type of objects or members. (h) Indefinite Adjective, if 

something's neither accurate nor definite about the count of the 

Distributive Adjective; used to point out or spe.cify a particular 

does the object belong to. (f) Articles as Adjective, to clearly 

specify the nouns which are particular or a general one. (g) 

20 



researcher gave a post-test as in the pre-test and found there were 

using an integrated approach in the classroom. The third, output: the 

prepared a pictures as a pre-test. The second, process: the researcher were 

extent to which students' speaking ability. In this case the researcher 

prepared teaching material in the form of speaking test to determine the 

experimental research to accomplish the thesis. First, input: the researcher 

Based on the conceptual framework, the researcher were using pre- 

Figure 2.1 Omccptual Framework 

this research is: 

vocabulary r.y using an Integrated Approach. The conceptual framework of 

(". Conceptual Framework 

In this research, the researcher focused on teaching Speaking 

21 



Figure 2.1 Conceptual Framework 

Based on the conceptual framework, the researcher were using pre- 

experimental research to accomplish the thesis. First, input: the researcher 

prepared teaching material in the form of speaking test to determine the 

extent to which students' speaking ability. In this case the researcher 

prepared a pictures as a pre-test. The second, process: the researcher were 

using an integrated approach in the classroom. The third, output: the 

researcher gave a post-test as in the pre-test and found there were 

l 

'.• ~~ f~~:'_:' PROCESS: 
f1. . s·r: , Using Integrated Approach 

l 

C. Conceptual Framework 

In this research, the researcher focused on teaching Speaking 

vocabulary by using an Integrated Approach. The conceptual framework of 

this research is: 

21 



enhancing students' speaki11g skill at the sec.ond grade stl!dents' of 
I 
I 

I 

I 

l 
I 

I 

I 
I 
I 

I 
I 

SMPN 4 Sungguminasa. 

2. HO: there is no significant influence of integrated approach in 

SMPN 4 Sungguminasa, 

enhancing students' speaking skill at the second grade students' of 

1. Ha: there is a significant influence of integrated approach in 

The hypotheses are: 

D. Hypotheses 

vocabulary after teach by using Integrated Approach. 

enhancement toward the students' ability L11. speaking skills especially in 

22 
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X2 : Post-test 

0 : Treatment 

XI : Pre-test 

Where: 

(Ary et al 2010) 

Pre-Test Treatment Post-Test 

0 Xl 

Table 3.1 Desisn of Pre-test and Post-test 

The diagram would be present as follows: 

skills. 

Integrated Approach; Post-test would be given t('I measure students' speriking 

Approach used in learning process. After conducting treatments using an 

doing treatment. Treatment is a learning process in which an Integrated 

skill. Pre-test would be conducted to measure students' speaking skills before 

whether the use of an Integrated Approach to enhance students' speaking 

through three steps of process: pretest - treatment - posttest to investigate 

is employs one group pre-test - post-test. This research would he conducted 

In this research, the researcher used Pre-experimental Research which 

A. Research Method 

RESEARCH METHOD 

X2 

CHAPTF.RID 



I 

I 

I 

I 
I 
I 

I 
I 
I 

I 

,,....._ .... ,,, 
Number Gf Students '-'•- 

VIIIA 24 
VTIIB 24 
vmc 25 

VIIID 25 

VIIIE 27 
VIIIF 27 
VIBG 29 

VIIIH 29 
VIII I 30 

vm r 30 

TOTAL 270 

Table 3.2 Number of Population 

(Sugiyono, 2011). 

is part or number and characteristics possessed by the population 

researchers to be studied and then conclusions drawn, while the sample 

subjects that have certain qualities and characteristics determined by 

Population is a generalization area consisting of: obje.t.)tS I 

1. Population 

B. Population and Sample 

24 



and dependent variable was the students' vocabulary. 

teaching aids that help the students to enhancing their speaking skills, 

Independent variable here was an Integrated Approach, which were the 

which become due to dependent variable. (Sugiyono, 2015: 61). 

dependent variable and dependent variable is variable that affected or 

variable is variable that affect or be changes or the emergence of 

variables. They are dependent and independent variables. Independent 

1. Variable 

C.. Research Variahles and Tndic:-~'ltor~ 

especially in speaking. 

students' in this class had a high enthusiasm to learn English, 

based on the order of their class, so the researcher was sure that 

believed that each class in one class had different levels of knowledge I 

I 
I 

l 
I 
I 
l 
I 

I 

I 
I 

I 

I 
I 

I 

I 
I 

Ref P:rring to the research method, the researcher used two 

which has 24 students. The researcher chose this class because she 

conducted at the second grade of SMPN 4 Sungguminasa in A Class 

choosing members of population to participate in t.he study. It was 

technique in which researcher relies on Students Judgement when 

one class as the sample. Purposive Sampling Technique is a sampling 

The researcher used Purposive Sampling Technique and took 

2. Sample 
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approach. 

It was in the form of teaching and learning process by using an integrated 

b. After gave the pre-test, the researcher gave the treatment in four meetings 

a. Before the treatment, the researcher gave pre-test to the students. 

F.. T~chniqi•~ ofDntn Coll('!ction 

In collecting the data, there were some steps applied by the researcher 

as follows: 

they were given the treatment. 

D. Research Instrument 

The researcher used speaking test as an instrument. The researcher 

gave test to the students in order to be done. Test materials were given by the 

researcher to know the students' previous speaking. 

This research used two kinds of test, they were: pre-test and post-test. 

Both of tests were same form but different sentences. Pre-test was given 

before students were given the treatment and post-test was given after the 

treatment. This test used to know the students' achievement of speaking after 

vocabulary. 

indicators of speaking ability focus on the students' fluency of 

2. Indicator 

The indicator of this research was comprehension. Where, the 

26 



Table 3.4 The Classification Score of Vocabulary 

Indicator 
Stu de 

nts Abstr Coner Counta Uncounta Prop Comm Collect Tot 
Numb ete ble ble ive al act er on 

er 

Table 3.3 The Indicator of Noun Valuation 

classify as follow: 

The classification to scoring the speaking fluency of vocabulary which 

analyzed by using the formula. 

d. Finally, all students' score both pre-test and post-test were tabulated and 

after applied an integrated approach in teaching and learning process. 

same form but different sentences with pre-test to know their enhancement 

c. After the treatment, the researcher gave post-test to the students in the 

(Layinan, 1972:219) 

Classification re Criteria 

Excellent 96- They speak effectively and excellent of using 
100 vocabularv. 

Very good 86- They speak effectively and very good of using 
95 vocabularv. 

Good 76- They speak effectively and good of using 
85 vocabulary. 

Fairly good 66- They speak sometimes hasty but fairly good 
75 of using vocabulary. 

Fair 56- They speak sometimes hasty, fair of using 
65 vocabulary. 

Poor 36- They speak hasty and more sentences are not 
55 appropriate using vocabulary. 

They speak very hasty and more sentences are 
Very poor 0-35 not appropriate using vocabulary and little or 

no communication. 
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by using th~ formnfo· 

3. To know the percentage of students' speaking in pre-test and post-test 

N = Total Number of Students 

F = Frequency 

P = Percentage 

Where: 

n _ F ,.r I nO 
r--A.1V 

N 

achievement after using Integrated Approach method. The formula is: 

?.. Finding the improvement. percentage of students' speaking fluency 

(Gay, 2006: 320) 

N = The number of the students 

IX = The students total score 

X = The mean score 

Where: 

~v 
- L,A x=- 

N 

using the formula: 

1. Calculating the mean score of the students' pre-test and post-test by 

To analyze the data, the researcher used the following formula: 

F. Technioue of Data Anslvsis a ~ 

(Gav. 2012) ' ., , ,, 
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t= D 

- .}1:02~ 
N (N-1) 

follow: 

calculating the value of the t-test. It was measured by using formula as 

5. Finding out the significant different between pre-test and post-test by 

(Gay LR, 2006: 335) 

N = Number of the students 

(LX) = The square of the sum 

rx = The sum of all score 

~n = Stnncfarcl OP.viatinn 

Where: 

follows: 

(Gay, 2012) 
X2- the mean score of post-test 

X1 = the mean score of pre-test 

% = the students' improving 

Where: 

x2-x1 
% = x 100 xl 
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speaking by using an integrated approach. 

signiflcancc difference between pre-test and post-test and ~A-l':r tt'~C':h 

was reject and Alternative Hypothesis (H1) was accept, because there is 

or greater than the value of t-table, it means that Null Hypothesis (Ho) 

with the value oft-table. When it was find that the value oft-test is equal 

After get the students' significance score (value oft) it was compare 

Table 3.5 Hvnotheses Testin« 
".. C> 

The criteria for the hypotheses testing as follows: 

6. Hypotheses Testing I 

I 
I 
l 
I 
I 
I 

(Gay, 2v12) 

Comparison Hypotheses 
HO H1 

t-test < t-table Accepted Rejected 
t-test > t-table Rejected Accepted 

(Gay LR, 2012) 

1 = Constant number 

N = Total number of score 

D = The sum of all score 

= Th<': ffit':fLTl of the difference score 
D 

t = Test of significance 

Where: 

30 



No Score Category Pre-Test 
Frequency Percentage 

1 96-100 Excellent 0 0% 

2 86-95 Very Good 0 0% 

3 76-85 Good 3 12,5% 

4 66-75 Fairly good 13 54,16% 
lC r, re- Fair ,. 12,5% J JU-UJ .:, 

6 36-55 Poor 5 20,84% 

7 0-35 Very poor 0 0% 

TOTAL 24 100% 

Tnble 4.1 The rate frequency and percentage of pre-test score in students' 
fluency. 

speaking by using an Integrated Approach. 

Before treatment, pre-test was given to know the students' 

1. Pre-Test 

higher than the pre-test., meant an Integrated Approach was effective. 

researcher completed the pre-test and post-test. As results, the post-test was 

enhancing of students' speaking after gave treatment. To obtain the data, the 

students' speaking before gave treatment, and post-test was given to know the 

test consisted of pre-test and post-test. Pre-test was given to know about 

Research findings described the results of data analysis. The speaking 

31 
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of the. post-test score. cottli:i be seen in table 4,2 below: 

speaking using an Integrated Approach. The frequency and percentage 

After treatment, po<:t-te<:t was given to know the srudenrv' 

2. Post-Test 

verv noor catezorv . 
., & ~ • 

(20,84%) classified the poor category and there was no student in the 

the good category, 13 students (54, 16%) classified into the fairly good 

students classified the very good category, 3 students ( 12,5%) classi fled 

students as sample and none students classified the excellent , none 

and frequency of students' speaking score in pre-test. There were 24 

The table 4. l and Figure 4.1, showed about the rate percentage 

Floure 4.1 The rate freouencv and nercentaoe of nre-test score 
c:, .& .., & C> .. 

Series 1 
14 

12 

10 

8 

6 

4 

2 

0 
Very Poor Poor Fair Fairly Good Good Very Good Excelent 

Series 1 

Furthermore, the score of pre-test could be seen in figure 4. l below: 

category, 3 students (12,5%) 
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and frequency of students' speaking score in post-test . Then, in the 

The table 4.2 and Figure 4.2, showed about the rate percentage 

Fioure 4.2 The rate nercentaoe and fre,mencv of nost-test score 
o a o • ., a 

Series 1 
18 

16 

14 

12 

10 

8 

6 

4 
2 

0 
Very Poor Poor Fairly Fairly good Good Very Good Excelent 

Series 1 

Furthermore, the score of post-test could be seen in figure 4.2 below: 

100% 24 TOTAL 

0% 0 Poor 

U'ro u rair I: I 
)0-0) 

36-55 

17 I 0-35 0% 0 Very poor 

Frequency Percentage 

I 96-100 Excellent I 4,16% 

2 86-95 Very Good 16 66,68% 

3 76-85 Geed 6 25% 

4 66-75 Fairly good 1 4,16% 
- - , ., - - . A A~' 

Post-test Category \ No \ Score 

Table 4.2 The rate percentage and frequency of post-test score in 

students' fluency. 

33 



that the mean score of the student in Pre-Test the mean score was 64,37 

Statistic Statistic Value 

Pre-Te:;t D,u~t 'T' ....... 
.&. v.>1,,- .a."'"'" 

N 24 24 

Ideal Score iOO 100 

Minimum Score 50 70 

Maximum Score 80 98 
Mean Score 64,38 87,58 

Std. Deviation 8,250 4,827 

4.3 below: 

improvement. We. could see improvement of students' speaking in table 

After the researcher gave the pre-test and post-test. so there was an 

3. The Improvement of Students' Speaking 

than the percentage of the pre-test. 

than the pre-test because the rate percentage of the post-test was higher 

Table 4,3 The Improvement of Sttident~' Spf~king 

It meant that the students' score vocabulary of the post-test was better 

into poor category, and also there was no students in very poor category. 

good category, none students classified into fair, none students classified 

classified into good category, 1 students (4,16%) classified into fairly 

(66,68%) classified into the very good category, 6 students (25%) 

post-test 1 students (4;16%) in the excellent category, 16 students 
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that the null hypotheses (Ho) was rejected whereas the alternative 

integrated approach at the second grade students of SMPN 4 

in the students' speaking before and after given treatment using an 

showed the result was 16,193>2.068, meant that there was improvement 

The table 4.5 showed the t-test was higher than t-table. The table 

Component Comparison Descriptive 

t-test t-table 

Vocabulary 16,193 2,068 Significant 

table 4.5 below: 

nnt thP. t-tP.~t ,mr1 t-table to te~t thP: hypotheses whir.h r.nnltl hP: ~P:P:n in 

After calculated pre-test and post-test score, the researcher found 

4. Rvnotheses Testinf1 v& o 

treatment. 

and had a significant improving in the pre-test mean score after gave 

pre-test and post-test average score where the post-test score was higher 

student got was 70 and maximwn score was 98. It was provided by the 

w:1s R7~ ~S with the: standard deviation wns 4.,R?7; minimnm c::c.om th:1t 

was 50 and maximum score was 80. While in Post-Test, the mean score 

with the standard deviation was 8;250; minimum score that student got 
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integrated approach by using features movies in efl at Tertiary Level Kyrgyz- 

That previous research showed Kalpana (2018). He observed the 

improving in students' scores. 

everywhere and easy to apply in teaching. This can be seen from the 

teaching and learning process with Integrated Approach. It can used in 

English. They are actively involved in the learning process, ask question in 

The Integrated Approach was fun, made the students mood in learning 

enthusiastic about their studies and make them serious to speaking an English. 

students can use Integrated Approach in teaching and learning. They become 

skiIIs because the Integrated Approach is interested learning and an that 

and there was no student in the very poor category. Then, in the post-test there 

classified the fair category; 5 students (20;84%) c:fossified the poor category 

(54,16%) classified into the fairly good category, 3 students (12,5%) 

category; 3 students (12;5%) classified the good category, 13 students 

students classified the exce11ent , none students classified the very good 

This research used Integrated Approach to enhance students' speaking 

Sungguminasa in the academic year 2019/2020. Base-.d on the results, none 

indicated the students' enhancing of speaking at the second grade of SMPN 4 

derived from the results of students' speaking. The results of this research 

The discussion discussed interpretation the research findings are 

B. The Discussion 

method at the second grade students of SMPN 4 Sungguminasa. 

hypotheses was accepted before and after using integrated approach 

I 
I 
I 

I 

I 
I 

I 

l 
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show that using Integrated Approach in the teaching-learning process is 

from previous study to be used as a reference and the result of the study both 

used Integrated Approach in learning media and the researcher take reference 

The rr.l~tion nf thi~ research with thr. nrcvious ~tmiv thM thi~ research r,1 

seamless interconnection of development domains and content areas. 

roots in early childhood education, where a hallmark for quality is the 

on children's interests and level of understanding. An integrated approach has 

interest contexts. It means planning learning experiences as a whole and in 

which learners learn by doing in a learner-centred environment in le.amer- 

vocabulary at the Tertiary Level of Kyrgyz-Turkish Manas University. 

accepted. So, Integrated Approach was effective to improve English 

(t-count is lower than t-table). It means that Ho was rejected and Ha was 

table), while the second group without using Integrated Approach score 2.021 

first group using Integrated Approach score is 7.279 (t-count is higher than t- 

In addition, according to Allen (2014), Integrated Approach is one in 

Solutions) for Windows version 22.0. The result of this thesis shows that at the 

the data were analyzed by using SPSS (Statistical Product and Service 

both groups. Meanwhile, post-test was conducted after the treatment. Then, 

watching; listening; and speaking. Before treatment; pre-test was conducted to 

application of integrated approach can improve students language skills by 

Turkish Manas University. In the end of his research he found that the 
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impact in. other skills, like listening, writing, and reading. 

English skills include vocabulary and probably it could give positive 

2. For the teachers, 1Jsing Integrated Approach method will improve students' 

Integrated Approach method. 

So; the students are interested in learning how to speak in English by using 

method also makes. different situation in the teaching and learning process. 

learning process, especially teaching speaking. Integrated Approach 

I. For the school, Integrated Approach method can be applied in teaching 

propose the following suggestion: 

Based on the findings of research, the researcher would like to 

B. Suggestion 

Sunggomin::isa. 

effective to enhance students' speaking skill at the second grade of SMPN 4 

that the post-test is higher than the pre-test. Using an Integrated Approach is 

rejected. Also, the mean score of post-test is 87,58 than the pre-test is 64,38 so 

(alternative Hvnotheses) was accented and Ho (Null Hvnotheses) was ' .,~1· , .& ' .,... , 

The result showed that t-test was higher than t-table (16, 193>2.068). So, HI 

Based on the findings and discussion, the researcher concluded that 

A. Conclusion 

CONCLUSSION AND SUGGESTION 

CHAPTF.RV 
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research with different discussion. 

3. For next researcher, use this thesis as an additional reference or further 
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sekolah dan swnber lain yang sama dalam sudut pandang/teori. 

menggambar, dan mengarang) sesuai denga.n yang dipelajari di 
rnembuat) dan ranah abstrak (menulis, membaca, menghitung, 

rnemodiflkasl, mf':rnnolrni -------.er--- .... , (menggunakan, mengural, 

Mencoba, mengolah, dan menyaji dalam ranah konkret • K.14 

teknologi, seni, budaya terkait fenomena dan kejadian tampak 

rnata. 

Memahami pengetahuan (faktual, konseptual, dan prosedural) • K.13 

lrnhe:rn daannya. 
Iingkungan sosial dan alam dalam jangkauan pergaulan dan 

tanggungjawab, peduli (toleransi, gotong royong), santun, 

disiolin, ---,:---, Menghargai dan menghayati perilaku jujur; • IG 2 

Menghargai clan menghayati ajaran agama yang dianutnya • KI I 

A KOMPETENSI INTI 

: 2x40Menit Alokasi Waktu 

tentang orang. binatang; chm benda. 
Materi Pokok : Teks deskriptif lisan dan tulis, pendek dan sederhana, 

Mata Pelajaran : Bahasa Inggris 

~ahmn Pendidikan ; SMPN 4 Sungguminasa 

r1~1~m rfiri ---, pcrcaya 

RF.NCANA PF,T,AKSANAAN PF.MBF.LA.JARAN 

(RPP) 
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binatang, dan benda, 

dengan ucapan dan tekanan kata yang benar. 
6. Memhuat teks deskriptif menyatakan pandangannya tentang orang, 

2. Memahami struktur teks deskriptif. 

~- Memahami nnsur kebahasaan dari teks deskriptif 

4. Menyusun teks deskriptif dari kalimat yang tersusun secara acak. 

1. MP:ngnnnlisis unsur-unsur tP:b:: deskriptif dnlnrn sehmlh kalimat. 

C.. TIT.TITANPF.MBET,A.TARAN 

Setelah melalui proses pembelajaran, peserta didik diharapkan dapat: 

konteks. 

tentang orang, binatang, dan benda, dengan memperhatikan fungsi 

dan sederhana, sesuai dengan konteks penggunaannya. 

4, 11 . Menangkap makna dalam teks deskriptif lisan dan tnlis, pendek 

dan sederhana. 

menanyakan tentang deskripsi orang, binatang dan benda, pendek 

komunikasi interpersonal dengan guru dan teman. 

3.10. Menerapkan strnktur teks dftn nnsur kebahasaan untuk 

melaksanakan :fungsi sosial teks deskriptif dengan menyatakan dan 

2.1. Menunjukkan perilaku c;:nntnn dan pP:nuii dalam melaksanakan 

semangat belajar. 

B. KOMPRTF.NST n.ASAR 

1.1. Mensyukuri kesempatan dapat mempelajari bahasa inggris sebagai 

hahasa nencantar kornnnikasi International vano diwuindkan dalam ~ 4J ., ..., J 
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E. MF.TODE PF.MRELA.TA..J?AN 

~ Pendekatan : Integrated Approach 

sekolah dan lingkungan. 

Berbagai hal terkait dengan orang, binatang dan benda di sekitar rumah; 

~ Tm,iZ.. . --.r··· 

kombinasi seperti dark brown, nice little cat, dan semacamnya 
P.) Ffann chm tnli<:nn tansan dnn ~t>:tnk vana ielas ilnn rnoi 
-,1JO J OJ C 

t) Ucapan, tekanan kata, intonasi, ketika mempresentasikan secara lisan. 

• She's short and wears glasses 

h) PP.nvP.hut:m lrntn benda sinzular denonn n cfon the. cfon nlural t-s\ -.,e1QO ~ ,: ' J 

c) Kata ganti it, they, she, we, our, my, your, their, dst. 

chubby cheeks and flat nose. Sire looks funny when he smiles. 

}> Unsur kcbahaman 

a) Pertanyaan dan pemyataan tentang deskripsi 

I have an niece. Her name is Queen. She is four years old. She has 

c) Penyebntan tindakan dari atan terkait dengan omng; binamng; henda 

Panjang teks: kurang lebih lima kalirnat. 

yang dipilih tmtuk dideskripsikan 
b) Penyebutan sifat orang, binatang, benda clan bagiannya, dan 

a) Penyebutan narna orang, binatang, benda dan narna bagian-bagiannya 
)- S!ntktur teks 

Mendeskripsikan orang, binatang, chm benda tmtuk kepentingan menjual, 
rnembeli, rnengenalkan, rnelaporkan kehilangan. 

D. MATF.RT PF.MRF.I,A.TARAN 

Teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang. binatang, 
dan henda 

}> Fungsi sosial 

: Discovery Leaming }> Model 
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60 Menit 

10 Menit 

ALO KASI 

WAKTU 

• Dengan bimbingan dan arahan guru, siswa 

dengan cum menjawab pertanyaan pcmahaman 

binatang dalam jumlah yang tidak tertentu, 

keberadaan 

terdapat dalam kalimat yang menyatakan dan 

hPrh,;,n,;, i n"'\,;,Vn<> """" ...., .... "'-e-· ···-- .. - J -.A·e, • Siswa rnengidentifikasi 

penggunaannya 

jumlah yang tidak tertentu , yang dicontohkan 

• Siswa mendengarkan/dan menirukan beberapa 

kalimat yang menyatakan dan menanyakan 

keheradaan orano. henda dan hinaranz dalarn ..,. .... 

Mengamati Inti 

a. Mengucapkan salam dan berdoa 

Pendahuluan b. Menanyakan kabar, keadaan, aktivitas sehari­ 

hari yang berkaitan dengan topik pada hari ini 

dan mengaitkannya dengan materi sebelumnya. 

c. Memotivasi siswa untuk aktif dalam proses 

pembelajaran 

d. Menyampaikan tujuan pernbelaiaran 

DESKRIPSI KEGIA TAN 
-------- 
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KEGIATAN 

•!• Pertemuan Pertama 

G. lA.NGl{A.ff-TJA NGl(Afl PEMBELA.JARA N 

: Buku "When English Rings a Bell", Internet 

: Snidol. Panan T11li<: . , . 
: Gambar, Teks Tertulis I. Media 

?. Alat 

3. Sumber 

F. MF.OJA~ Al.AT OAN STJMRF.R PF.MRF.T.A.TARAN 



ALOKASI 

WAKTU 

ungkapan, struktur teks, dan unsur kebahasaan, 

serta format penuiisan kalirnat yang menyatakan 

dan menanyakan keberadaan orang, benda dan 

,.. 
1ungs1 rnenganaiisis f ungsi sosial, rnakna Jan 

• Dalam kerja kelompok terbimbing siswa 

lain yang terstruktur 

dalam kcntcks simulasi, role-play, dun 
tidak tertentu menggunakan Bahasa lnggris 

• Siswa menyatakan dan menanyakan keberadaan 

tPrtPnh, rbri cwmhPr l::iin . 

benda dan binatang dalarn jurnlah yang tidak 

menyatakan dan menanyakan keberadaan orang, 

Mengeksplorasi 

• Siswa membaca contoh-contoh lain kalimat yang 

mempertanyakan perbedaan antar berbagai 

kalirnat yang menyatakan dan menanyakan 

keberadaan orang, benda dan binatang dalarn 

jumlah yang tidak tertentu dalam berbagai 

konteks 

menyatakan dan menanyakan keberadaan orang, 

benda dan binatang dalarn jumlah yang tidak 

tertentu (fungsi sosial, struktur teks, dan unsur 

bahasa) 

Menanya 
Dengan bimbingan dan arahan guru, siswa 

yang rnengidentifikasi kalimat ciri-ciri 

DESKRIPSI KEGIA TAN KEGIATAN 
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dilakukau untuk rueugalasinya 

dipelajari dan strategi yang sudah atau akan 

I I • pemoerajar au, ·---· J _ I_ 
IIIUUi:1.IJ hal-hal yang sulit clan 

pengalaman yang mereka peroleh selama 

• Siswa menulis jurnal untuk 

kesempatan di dalam dan di luar kelas. 

dalam jumlah yang tidak tertentu), dengan 

50 

ALO KASI 

WAKTU 

• Siswa menyatakan dan menanyakan secara tulis 

1\ifi-noomn nilrn~ilrnn 
" 

kerja kelompok. 

teman tentang setiap yang dia sampaikan dalam 

binatang dalam jumlah yang tidak tertentu 

• Siswa menyimpulkan hasil analisisnya tentang 

fungsi sosial, struktur teks dan unsur kebahasaan 

kalimat yang menyatakan dan menanyakan 

keberadaan orang, benda dan binarang dalam 
jumJah yang tidak tertentu yang telah 

dipelajarinya. 

• Siswa meminta balikan (feedback) dari guru dan 

DESKRIPSI KEGIATAN 

a. Membuat kesimpulan berdasarkan hasil 

pengaiaman dan anaiisis tentang rnateri ajar · 10 Meoit 

dalam pembelajaran yang dilakukan peserta 

didik bersama guru. 

b. Melaksanakan test secara lisan 

c. Menutup peiajaran dengan berdoa menurut 

agama dan keyakinan masing-rnasing. 

Peoutup 

KEGIATAN 
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60 Menit 

10 Menit 

ALO KASI 

WAKTU 

Menanya 
Dengan bimbingan dan arahan guru, siswa 

mempertanyakan perbedaan antar berbagai kaJimat 

yang menyatakan dan menanyakan perbandingan 

bahasa) 

binatang (fungsi sosial, struktur teks, dan unsur 

mc:1iit1i_yak&i j u1nlali dan sifat orang, bc:1idit dan 

membandingkan kaJimat yang menyatakan dan 

• Dengan birnbingan dan arahan guru, siswa 

teks tulis 

menanyakan perbandingan jumlah dan sifat 

• Siswa mengidentifikasi berbagai makna yang 

binatang yang dicontohkan dan dibacakan Guru 

perbandingnn jumlah dan sifat omng, benda clan 

• Siswa mendengarkan/dan menirukan beberapa 

kalimat yang menyatakan dan menanyakan 

Mengamati Inti 

a. Mengucapkan salam dan berdoa 

Pendabuluan b. Menanyakan kabar, keadaan, aktivitas sehari­ 

hari yang berkaitan dengan topik pada hari ini 

dan mengaitkannya dengan materi sebelumnya. 

c. Memotivasi siswa untuk aktif dalam proses 

pembelajaran 

d. Menyarnpaikan tujuan pembelajaran 

DESKRIPSI KEGIA TAN KEGIATAN 

•!• Pertemuan Kedua 



ALO KASI 

WAKTU 

52 

fungsi sosial, struktur teks dan unsur kebahasaan 

kaiirnat yang menyatakan dan rnenanyakan 

perbandingan jumlah dan sifat orang, benda dan 

binatang daiarn jumiah yang ridak tertentu yang 

telah dipelajarinya. 

• Siswa memmta balikan Veedback) dan guru dan 

teman tentang setiap yang dia sampaikan dalam 

• Si::.w11 ruenyuupulkan h~ii 111111li::.i::.11y11 Ieutang 

tidak tertentu 

orang, bcnda dan binat.ang dalam jumlah yang 
dan menanyakan perbandingan jumlah dan sifat 

ungkapan, struktur teks, dan unsur kebahasaan, 

• Dalam kerja kelompok terbimbing siswa 

kegiatan lain yang terstruktur 

Inggr+s dalom konteks ~·i111uh1'fi, ro/€'-p!ay, clan 
jumlah yang tidak tertentu menggunakan Bahasa 

jumlah dan sifat orang, benda dan binalang dalam 

berbagai konteks 

Mengeksplorasi 

• Siswa membaca contoh-contoh lain kalimat yang 

menyatakan dan menanyakan perbandingan 

jumlah dan sifat orang, benda dan binatang dalam 

jumlah yang tidak tertentu dari sumber lain . 

• Siswa menyatakan dan menanyakan perbedaan 

iumlah dan sifat oranc, henda dan binatane dalam J ._,, ._, 

DESKRIPSI KEGIA TAN KEGIATAN 
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Anni <;;iti A lifa ~v::iln::i .. --- ..... ·-- - ---- -- r • • .• 

10535660115 

Sungguminasa, Februari 2020 

10 Menit 

ALO KASI 

WAKTU 

agama dan keyak.inan masing-masing. 

b. Melaksanakan test secara lisan. 

dalam pembelajaran yang dilakukan peserta 

a. Membuat kesimpulan berdasarkan hasil 

dilakukan untuk mengatasinya 

kerja kelompok. 

Mengomunikasikan 

• Siswa menyatakan dan menanyakan secara tulis 

dan lisan perbedaan jumlah dan sifat orang, 

benda dan binatang dalam jumlah yang tidak 

tertentu), dengan bahasa lnggris, di depan kelas 

• Siswa menulis jurnal untuk mengungkapkan . 

pengalaman yang mereka peroleh selama 

pernhelajaran, hal-hal yang sulit dan mudah 

dipelajari dan strategi yang sudah atau akan 

DESKRIPSI KEG IATAN 

Peuutup 

KEGIATAN 



sekolah dan somber lain yang sama dalam sudut panclang/teori. 

menggambar, dan mengarang) sesuai dengan yang dipelajari di 

rnembuat) clan ranah abstrak (menulis, membaca, menghitung, 

Mencoba, mengolah, clan menyaji dalam ranah konkret • K.14 

teknologi, seni, budaya terkait fenomena clan kejadian tampak 

rnata. 

hP-riln<mrlrnn rJ:1c;:n ingin trumnyn te:nfang ilmn pengetahuan, 
Memahami pengetahuan (faktual, konseptual, clan prosedural) • K.13 

lingkungan sosial clan alam dalam jangkauan pergaulan clan 

pcrcaya diri, 1-hlhlm hr.rintr.rnhi c;:rrsm, cfektif dcngan 

tanggungjawab, peduli (toleransi, gotong royong), santun, 

Menghargai dan menghayati pe:rifolrn jttjur, disiplin, 

Menghargai dan menghayati ajaran agama yang dianutnya. • KI 1 
0 1(..12 

A. KOMPETii'.N~T INTI 

: 2 x40Menit Alokasi Waktu 

perbandinganjumlah dan sifat orang, binatang, da.TJ. benda. 
Materi Pokok : Teks lisan clan tulis yang menyatakan dan menanyakan 

K elas/Semester : VITT/Ge.nap 
Mata Pelajaran : Bahasa Inggris 

Satuan Pendidikan : SMPN 4 Sungguminasa 

dan merangkai, memodifikasi, mP-nnnrni -.---c ............ , (menggunakan, 

RF.NCANA PF.l,AKSANAAN PRMBF.I,A.JARAN 

(RPP) 
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n, MA.TF.RTPEMRET.A.TARAN 

Teks lisan dan tulis teks pesan singkat dan pengumwnan/pemberitahuan 

benar dan sesuai konteks, 

memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan yang 

perbandingan jwnlah dan sifat orang, binatang, dan benda, dengan 

penggunaannya. 
2_ Menvnsnn teks lisan dan tnlis untnk menanvakan dan menvatakan .., .., .., 

sifot orang, binatang, dan benda, sesuai dengan konteks 

C. TU.RJAN PF.MBF.LA.TARAN 

Setelah melalui proses pembelajaran, peserta didik diharapkan dapat: 

1. Menerapkan nnsnr teks dan strnktnr kebahasaan nntnk melaksanakan 

fungsi sosial menanyakan dan menyatakan perbandingan jurnlah dan 

benar sesuai konteks. 

penggunaannya. 
4.10 Menyusun teks llsan dan tulis nntuk menanyakan (fan menyatakan 

perbandingan jwnlah dan sifat orang, binatang, dan benda, dengan 

sifat orang, binatang, dan benda, sesuai dengan konteks 

komunikasi interpersonal dengan guru dan teman. 

3.9 Menempkrm strnktur teks dan unsnr kebahasaan nntnk melaksanakan 

fungsi sosial menanyakan dan menyatakan perbandingan jwnlah dan 

2.1 Menunjukkan periJaku santun dan peduli dalam melaksanakan 

n. KOMPF.TF.NST DASAR 

1.1 Mensyukuri kesempatan dapat mempelajari bahasa inggris sebagai 

hahasa pengantar komnnikasi International yang diwujndkan dalam 

semangat belajar. 
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: Spiclol; Papan Tulis 

: Buku "When English Rings a Bell", Internet 

> Alat 

> Sumber 

F. MF.DIA, Al,ATDANSUMRF.R PF.MRF.l,A.TARAN 

> Media : Gambar, Teks clan Interaksi Tertulis 

: Discussion 

: Discovery Learning 

E. l\1ETODE PEMBELAJARAN 

: Integrated Approach > Pendekatan 

)- Mode! 

> Metode 

Ucapan, tekanan kata, intonasi, kosakata (jumlah dan sifat orang, 

binatang, dan benda) dan tats bahasa (simple present tense). 

> Topik 

Berbagai hal terkalt dengan menanyakan dan menyatakan 
perbandingan jumlah dan sifat orang, binatang, clan benda di 

lingkungan sekitar, 

a) Who has more population, China or Indonesia? 
China does. 

b) Who Is taller, your brother or your siYter? 
My sister is taller than my brother. 

c) Bandung is bigger than Bogar, but Jakarta is the biggest. 
d) Ttger is the wildest animal in the world 

)- Unsur kebahasaan 

~ Fungsi sosial 

Menyampaikan pesan dan memberitahu untuk mencapai tujuan dengan 

sentnhan personal dan komnnikasi antar gum dan siswa, 

> Struktur teks 
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60 Menit 

10 Menit 

ALO KASI 

WAKTU 

menanyakan perbandingan jumlah dan sifat 

menyampaikan menyatakan dan • Siswa 

lain. 

orang, binatang, dan benda.dari berbagai sumber 

menanyakan perbandingan jumlah dan sifat 

• Siswa mernbaca contoh-contoh menyatakan dan 

Mengeksplorasi 

menanyakan perbandingan jumlah dan sifat 

mempertanyakan perbedaan menyatakan dan 

Dengan bimbingan dan arahan guru, siswa 

jumlah dan sifat orang, binatang, dan benda. 

dan 

• Siswa kalimat mengucapkan mengikuti 

• Siswa mendengarkan/membaca beberapa contoh 

menyatakan dan menanyakan perbandingan 

jumlah dan sifat orang, binatang, dan benda. 

Mengamati Inti 

a. Mengucapkan salam dan berdoa 

Pendahuluan b. Menanyakan kabar, keadaan, aktivitas sehari­ 

hari yang berkaitan dengan topik pada hari ini 

dan mengaitkannya dengan materi sebelumnya. 

c. Mernotivasi siswa untuk aktif dalam proses 

pembelajaran 

d. Menyampaikan tujuan pembelajaran 

DESKRIPSI KEGIA TAN KEGIATAN 

•!• Pertemuan Pertama 

G. LANGKAH-T.ANGKAH PF.MRRT.A.TARAN 
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a. Membuar kesirnpulan bersama-sama. 
b. Evaluasi dengan melaksanakan test secara lisan 10 Menit 
c. Menutup peiajaran dengan berdoa menurut 

agama dan keyakinan masing-masing. 

ALO KASI 
WAKTU 

i'·; f.-,t 
JIA...141. 

dan 

dilakukan untuk mengatasinya 
Jipdajari Jau strategi yang sudah alau akan 

pembelajaran, hal-hal yang sulit dan mudah 

t ·--·--'-'~ --•----- IUC:1 C:.IUl pc:1 UIC:11 ~C:li:tllli:1 pengalaman yang 

• Siswa menulis jumal untuk mengungkapkan 

orang, binatang, dan benda.dengan ucapan, 
menanyakan perbaadingan 

menyatakan menyampaikan • Siswa 

MPnunm11nil:in:il:<1n ··---e----··--··-- 
jumlah dan sifat orang, binatang, dan benda. 
menyatakan dan menanyakan perbandingan 
fungsi sosial, struktur teks dan unsur kebahasaan 

• Siswa menyimpulkan hasil analisisnya tentang . 

orang, binatang, dan benda.menggunakan bahasa 

Inggris dalam kegiatan lain yang terstruktur. 
Mengasosiasi 
• Dalam kerja kelompok terbimbing siswa 

menganalisis fungsi sosial, makna dan fungsi 
ungkapan, struktur teks, dan unsur kebahasaan 
menyatakan dan menanyakan perbandingan 
jumlah dan sifat orang, binatang, dan benda. 

DESKRIPSI KEGIA TAN 

Penutup 

KEGIATAN 



60 Menit 

10 Menit 

dan 

dan 

I MengekSptoras1 

mempertanyakan perbedaan antar berbagai teks 

pesan singkar dan pengumuman/pernberitahuan 

(notice) dalam berbagai konteks 

Menanya 

Dengan bimbingan Jan arahan guru, siswa 

sosial, struktui tc:ks, dwi uusu, bahasa) 

pengumuman/pemberitahun (notice) (fungsi 

membandingkan teks pesan singkat dan 

• Dengan birnbingan dan arahan guru, siswa 

pengumuman/pemberitahuan (notice) dengan cara 

• Siswa mengidentifikasi berbagai makna yang 

dicontohkan clan dibacakan Guru sesuai dengan 

yang (notice) pengumuroan/pemberitahoao 
singkat pesan teks 

• Siswa mendengarkan/dan menirukan beberapa 

Mengamati Inti 

a. Mengucapkan salam dan berdoa 

Pendahuluan b. Menanyakan kabar, keadaan, aktivitas sehari­ 

hari yang berkaitan dengan topik pada hari ini 

dan mengaitkannya dengan materi sebelumnya. 

c. Memotivasi siswa untuk aktif dalam proses 

pembelajaran 

d. Menyampaikan tujuan pernbelajaran 

ALO KASI 

WAKTU 
DESKRIPSI KEGIA TAN KEGIATAN 
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•!• Pertemuan Kedua 



• I I reran 

dan 

dipelajarinya. 
• Siswa meminta baiikan (feedback) dari guru dan 

teman tentang setiap yang dia sampaikan dalam 
kerja keiompok. 

Mengomunikasikan 

• Siswa menyatak.an dan menanyak.an secara tulis 
dan lisan perbedaan teks pesan singkat dan 

tiuak. Lt:fLCIILU yang juinlah yaug 

pengumuman/pemberitahuan (notice) dalam 
singkat pesan ..... _ '·- lC~ 

fungsi sosial, struktur teks dan unsur kebahasaan 
• Siswa men:r impulkan hasil anal;s;snya tenting · 

jumlah yang tidak. tertentu 

( ~,,,;,.,,"\ ,,,v ........... , pcngumuman/pemberitahuan 
serta format penulisan teks pesan singkat da 
ungkapan, struktur teks, dan unsur kebahasaan, 
menganalisis fungsi sosial, mak:na dan fungsi 

• Dalarn kerja kelornpok terbirnbing siswa 
Mengasosiasi 

• Siswa mengumpulkan pcrbedaan teks pesan 
singkat dan pengumuman/pemberitahun (notice) 

dalam jumlah yang tidak tcrtentu menggunakan 
Bahasa lnggris dalam konteks simulasi, role­ 

nlav. dan keziatan lain vanz terstruktur 
.. .,, " ~ ~ t,.J 

• Siswa membaca contoh-contoh lain teks pesan 
singkat dan pengumuman/pemberitahuan (notice) 

dalam jumlah yang tidak tertentu dari sumber 

lain. 

ALO.KASI 
WAKTU 

DESKRIPSI KEGIA TAN KEGIATAN 

60 



61 

I 0535660115 
_Andi Siti Alifo Synlda 

Sungguminasa, Februari 2020 
Mahasiswi, 

agama dan keyakinan masing-masing. 

secara lisan 

didik bersama guru. 

e. Mernbuat kesirnpulan berdasarkan hasil 

pengalaman dan analisis tentang materi ajar 10 Menit 

dalarn nemhelaiaran vano dilakukan neserta 
1 J .,, ....... .I. 

pengumuman/pernberitahuan (notice) dalam 

jumlah yang tidak tertentu, dengan bahasa 

lnggris, di depan kelas 

• Siswa menulis jurnal untuk mengungkapkan 

pengalaman yang mereka peroleh selarna 

pernbelajaran, hal-hal yang sulit dan mudah 

dipelajari dan strategi yang sudah atau akan 

dilakukan untuk rnengatasinya 

DESKRIPSIKEGIATAN ALO KASI 

WAKTU 

Penutup 

KEGIATAN 
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No Name Sex Number of Meetings 
1 2 3 4 5 6 

1. Ahmad Fathanah M " " " " " " 2. AlifMaulana Abrar M " " " " " " 3. I. Putu Sutomo Julio Cesar M '1 " " " " 4. M. Rizicy Akbar M " " " " " " 5. Muh. Dzul Ikram M ...; - " -v ...; -v 
6. Moh. Arfah Reskyawan Rais M " " "' " " " 7. Muhammad Fajar Hidayat M "' " " " " " 8. Muhammad HasrulJa M " v v " " " 9. Muhammad Taslim .. .r -4 -4 ·4 -.J -.J ·4 lVl 

10. Rizki Al-Muqaddim Hasyim M "' "' " - " " 11. A. Anila Ramadhani F " " " " " v 
12. Adinda Nurusyifa F " " " " " "' 13. Aulya Pratiwi F v " " " " 14. Ayunda Alsyira P F " " " - " 15. Cindy Octavia Ramadhani F " v " " " 
16. Maghfirah Mitha Devi F ...; ...; ...; " " " 17. Miftahul Jannah F " " " " "' 18. Nur Qolby Ramadhan F ...; ...; ...; " " ~, , 
19. Rafifah Asilah Rasyid F " " " " " " 20. Katu Balqist 1'' 

"" " .../ .../ 
. 

"" 
- 

21. Sasmila F " " " " " " 22. St. Muzdalifah Mutiara R. F " " " " " " 23. Siti Nurafifa Fasya F "' v " " " " 
24. Zaskiah Rahayu Wahyudi F " " - v v " 

ATTENDENCE LIST 
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