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ABSTRACT

Ratnasari. 2025. The Effect of Cake Application Supported by Self-directed Learning on
Students’ Speaking Skills at SMP Negeri 3 Galesong Selatan (Quasi Experimental
Research Design). Supervised by Saiful and Ratna Dewi.

This research aimed to investigate the effectiveness of the Cake Application supported by
Self-Directed Learning (SDL) on students’ speaking skills at SMP Negeri 3 Galesong
Selatan. This research was designed as a quasi-experimental research. The population was
135 eighth-grade students from six classes in the academic year 2024/2025. The samples
were taken purposively, with Class VIII C as the experimental class and Class VIII D as
the control class. Each consists of 20 students. The data were collected through pre-test and
post-test scores, assessing students' vocabulary, grammar, and pronunciation using a
standardized speaking rubric. The results were analyzed using SPSS version 27 to
determine the significant differences between the Cake Application with SDL and the
Quizziz Application.

The study found that the use of Cake Application supported by Self-Directed Learning
(SDL) affects students' speaking skills. The experimental class demonstrated significant
improvement, with the mean score rising from 55 in the pre-test to 68.67 in the post-test,
reflecting a 24.86% increase. In contrast, the control class improved from 55.67 to 62.67,
with a 12.58% increase. Statistical analysis confirmed that both groups made progress, but
the experimental class experienced a greater impact. The Mann-Whitney U test results
further confirmed the significant difference between the groups, with the experimental
group achieving a higher mean rank (26.80) compared to the control group (14.20), U =
74.000, Z = -3.770, p = 0.000. Additionally, the effect size (Cohen’s d > 0.8) indicated a
significant effect of Cake Application supported by Self-Directed Learning (SDL) on
students' speaking skills. Therefore, the alternative hypothesis was accepted, and the null
hypothesis was rejected.

In conclusion, the use of the Cake Application through Self-Directed Learning was more
effective than the use of Quizziz Application on students speaking skills of the eighth-grade
students at SMP Negeri 3 Galesong Selatan.

Keywords: Cake Application, Self-directed Learning, Speaking Skills
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ABSTRAK

Ratnasari. 2025. Pengaruh Aplikasi Cake yang Didukung oleh Pembelajaran Mandiri
(Self-directed Learning) terhadap Keterampilan Berbicara Siswa di SMP Negeri 3
Galesong Selatan (Desain Penelitian Kuasi Eksperimental). Dibimbing oleh Saiful dan
Ratna Dewi.

Penelitian ini bertujuan untuk menyelidiki efektivitas penggunaan Aplikasi Cake yang
didukung oleh Pembelajaran Mandiri (Self-Directed Learning/SDL) terhadap keterampilan
berbicara siswa di SMP Negeri 3 Galesong Selatan. Penelitian ini dirancang sebagai
penelitian kuasi-eksperimental. Populasi penelitian terdiri dari 135 siswa kelas VIII dari
enam kelas pada tahun akademik 2024/2025. Sampel dipilih secara purposif, dengan kelas
VIII C sebagai kelas eksperimen dan kelas V1il D sebagai kelas kontrol. Masing-masing
kelas terdiri dari 20 siswa. Data dikumpulkan melalui skor pre-test dan post-test, yang
menilai kosakata, tata bahasa, dan pelafalan siswa menggunakan rubrik berbicara standar.
Hasil penelitian dianalisis menggunakan SPSS versi 27 untuk menentukan perbedaan
signifikan antara Aplikasi Cake dengan SDL dan Aplikasi Quizziz.

Hasil penelitian menunjukkan bahwa penggunaan Aplikasi Cake yang didukung oleh
Pembelajaran Mandiri (Self-Directed Learning/SDL) berpengaruh terhadap keterampilan
berbicara siswa. Kelas eksperimen mengalami peningkatan yang signifikan, dengan skor
rata-rata meningkat dari 55 pada pre-test menjadi 68,67 pada post-test, mencerminkan
peningkatan sebesar 24,86%. Sebaliknya, kelas kontrol mengalami peningkatan dari 55,67
menjadi 62,67, dengan kenaikan sebesar 12,58%. Analisis statistik mengonfirmasi bahwa
kedua kelompok mengalami kemajuan, tetapi kelas eksperimen menunjukkan dampak
yang lebih besar. Hasil uji Mann-Whitney U lebih lanjut membuktikan adanya perbedaan
yang signifikan antara kedua kelompok, di mana kelas eksperimen memperoleh peringkat
rata-rata lebih tinggi (26,80) dibandingkan dengan kelas kontrol (14,20), U = 74.000, Z =
-3,770, p = 0,000. Selain itu, ukuran efek (Cohen’s d > 0,8) menunjukkan bahwa
penggunaan Aplikasi Cake yang didukung oleh SDL memiliki dampak yang signifikan
terhadap keterampilan berbicara siswa. Oleh karena itu, hipotesis alternatif diterima, dan
hipotesis nol ditolak.

Sebagai kesimpulan, penggunaan Aplikasi Cake melalui Self-Directed Learning lebih
efektif dibandingkan penggunaan Aplikasi Quizziz dalam meningkatkan keterampilan
berbicara siswa kelas V111 di SMP Negeri 3 Galesong Selatan.

Kata Kunci: Aplikasi Cake, Pembelajaran Mandiri, Keterampilan Berbicara
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CHAPTER 1

INTRODUCTION

A. Background

Speaking is widely regarded as the most important skill for many English
language learners to master. Speaking is the ability to communicate verbally with others
to convey and exchange ideas, meanings, messages, and information with other people
(Savira & Fauzi, 2023). Speaking is also considered to be one of the vital skills that
language learners should acquire since it enables them to communicate, interact,
negotiate, and share ideas with others in an oral way (Rohmah, 2022). In brief, speaking
is important for the students to communicate, interact, convey, and share ideas with
others. Moreover, the students should have the ability to speak in learning a foreign
language.

English holds a prominent position in the Indonesian-education curriculum,
spanning from junior high school to university levels, as stipulated in Permendiknas RI
No. 22 of 2006. For Indonesian junior high school students, mastering spoken English
becomes an essential component among the four language skills for effective
communication. They are expected to be able to use English as a tool for communication,
thinking, and emotional expression especially in everyday communication (Islam et al.,
2022). However, there is not much space to learn foreign language as part of the subject
curriculum and students do not receive enough exposure to the language during class to
guarantee their success in learning (Trinder, 2017). Many students, therefore, try to

improve their foreign language competencies outside the classroom, in a self-directed



way. Students use mobile apps to create their own learning environment, often with
minimal teacher support (Lai et al., 2022). This highlights the need for innovative
approaches, including technology integration to supplement classroom instruction and
empower students in self-directed English language journey.

Recently, there has been a growing interest in the use of technology in teaching
and learning. (Gastelléu et al., 2019) stated that new learning and teaching methodologies,
such as web-based learning, virtual classrooms, technology-enhanced learning, and
mobile devices became part of a technology-driven methodology for learning.
Technology opens the door for learners to be autonomous through the variety of sources
it provides, such as computers, the internet, and mobile applications that help them be
active and participate in learning. Therefore, many researchers have been attracted to
investigate the use of mobile technologies including applications in their learning and
teaching (Persson & Nouri, 2018). One prominent application of technology in language
learning is cake application.

The mobile application “Cake” is an English learning application that focuses on
speaking skills (Lestari, 2021). This application provides various activities to help
students learn to speak, pronunciation, sentence construction, repetition after video, and
many others. The use of this application gives us examples of words that will be very
useful in everyday conversation (Batool and Asghar, 2016). Cake application is designed
for the purpose of learning English language with fun, easy, and freeway. Suarez (2020)
stated that Cake- Learning English application’s screen contains five main options (home,
research, speak, library, and profile). “Cake” is a real video library that contains clips

from YouTube, movies, series, and animations. Each video covers one minute duration.



In addition, the cake application has an attractive and lightweight appearance so it does
not take up much space on students’ digital equipment. students can learn English through
film clips and games. With all these contemporary features, the Cake application can be
a medium for learning English that is not boring for students.

The Cake application provides a variety of study modes and activities to enhance
English speaking skills. Each mode identifies and addresses pronunciation deficiencies,
offering specific exercises for improvement. The drill mode utilizes short YouTube clips
featuring conversations and dialogues, repeating key  utterances three times for
memorization and pronunciation refinement. Recognition drills assess the learner's ability
to perceive sounds, while reproduction drills require them to replicate the utterances. The
speaking challenge mode encourages learners to pronounce an utterance and compare it
to the original, receiving a grade based on their proficiency level. The listening challenge
presents a sentence with a missing word, requiring learners to listen-and respond to an in-
app chatbot. The speak mode involves oral responses that are automatically graded. The
sentence building study mode loops a video sentence and displays its words in a
randomized order, challenging the learner to listen and reconstruct the correct sentence
structure. The review mode offers daily quizzes to reinforce learned episodes and
utterances. Additionally, Suarez (2020) highlights the application's dictionary feature,
enabling users to check word definitions, meanings, and synonyms.

As far as mobile applications and learning English are concerned, several studies
have been conducted on the use and implementation of mobile applications for learning
English, (Ameri, 2020). In the same vein, some researchers have focused on the use of

mobile applications in learning English-speaking skills. For instance, Kusmaryani et al



(2018) found that mobile applications significantly improved Indonesian students'
speaking skills and critical thinking in English language learning. Fabre et al (2017)
investigated the impact of phonetic awareness development on students' speaking skills
and the effectiveness of technology implementation in developing phonetic awareness.
Furthermore, Rezaee et al., (2020) explored the use of Mobile-based dynamic assessment
(MbDA) in improving oral fluency in EFL students. The experimental groups
significantly improved their oral fluency compared to the control group. Overall, mobile
applications play a crucial role in language learning and teaching.

Moving beyond the use of technology integration, self-directed learning has also
garnered attention for-its potential to improve speaking skills. Self-directed learning is a
self-planned activity that is very important to be embedded in the learning process with
the aim of giving each autonomy to explore abilities by self-initiative and independent
nature so that they can find out strengths and weaknesses in the process of their
independent learning (Irvani, 2019). This method makes students more active in
participating because it considers the unigueness of learning styles, where students have
full responsibility for practicing, organizing activities, diagnosing needs, and being able
to make decisions (Geng et al., 2019). Setting a learning independence strategy is one of
the factors that is crucial for success throughout life. In the process of SDL stages,
students are responsible for the construction of meaning from teaching materials so they
need the help of teaching media that support learning (Woezik et al., 2019). In addition,
Robinson & Persky (2020) highlight the core aspect of SDL “The learner sets goals,
determines how progress will be assessed, defines the structure and sequence of activities

and a timeline, identifies resources, and seeks out feedback”.



Several previous studies have investigated self-directed learning in the context of
speaking skills development. Majedi & Pishkar (2016) conducted a study about the effect
of self-directed learning on speaking accuracy of English as a Foreign Language (EFL)
learners and found that self-directed learning affected the learners’ speaking accuracy.
Second, Buitrago (2017) investigated the effectiveness of self-directed learning combined
with collaborative strategies in enhancing EFL students’ speaking fluency. Similarly,
Olivier (2019) explored the connection between self-directed and writing skills. Finally,
Aghayani et al.,(2020) found that the use of self-directed learning has a positive impact
on the learners’ English writing skills.

The studies explained the positive impact of mobile applications and self-directed
learning on language learning outcomes. However, there is a relatively small body of
literature concerned with how these two approaches can be effectively combined. For
instance, Harchegani et al., (2013) investigated the efficacy of Self Directed learning
method in teaching Iranian EFL Learners. The result obtained was that Self-directed
learning was strongly effective in teaching speaking skills. The results of pre and post-
tests, when analyzed and compared, showed that the experimental group outperformed
the control group in speaking skill development and it proves the effectiveness of Self-
Directed learning model in teaching speaking skills to Iranian EFL learners. While
Yulianti et al.,(2021) conducted research related to the undergraduate students’
perspective on self-directed learning in speaking skills. This study focused on students’
perspectives on the implementation of Self-directed learning where the data was gained
through semi-structured interviews and questionnaires. The result indicated that all

participants agreed that self-directed learning can help them achieve their learning goals



and get used to being more active and responsible in their learning process. Most of the
participants also prefer to use audio-visual media. Additionally, another study was
conducted on the use of an application in supporting students’ self-directed learning in
EFL Speaking. For instance, Indah & Muhajir, (2022) asked 25 third-semester English
education program students to explore Cake at home for a week while recording all of
their activities and discoveries. The results demonstrated that the Cake supported students'
self-directed learning in EFL speaking classrooms since it was easy, simple, interesting
to use, and contained a lot of features for English learning independently, so they could
manage themselves to decide the learning goals of using the app and control the learning
process.

While there has been substantial research on the individual benefits of mobile apps
and self-directed learning (SDL) for language development, limited studies have explored
how these two elements can be effectively combined to enhance English speaking skills.
Most existing research focuses on either SDL or mobile apps separately, with limited
exploration of their integrated impact. Furthermore, many studies are conducted and
centered on higher education contexts, overlooking the specific needs of Indonesian
junior high school students. The researcher is interested in using technology, specifically
the Cake application on students’ self-directed learning in enhancing speaking skills. This
research aims to investigate the effectiveness of the Cake app supported by Self-Directed
Learning (SDL) and to explore whether there is a difference between the Use of Cake
Application supported by Self-Directed Learning (SDL) and the use of Quizizz on the

Students’ Speaking Skills. It is expected that the intervention will provide valuable



insights into effective technology-integrated teaching methods for enhancing students'

speaking skills.

B. Research Question

Based on the explanation of the background, the researcher formulated the problem

statement as follows:

1.

What students’ speaking skills were obtained through the use of Cake Application

Supported by SD L at SMP Negeri 3 Galesong Selatan?

What students’ speaking skills were obtained through the use of Quizzis

Application at SMP Negeri 3 Galesong Selatan?

Is there any significant difference between students’ speaking skills through the
use of Cake Application Supported by SDL and Quizzis Application at SMP

Negeri 3 Galesong Selatan?

C. Objective of the study

Based on the formulation of the problem above, the purpose of this study is:

1.

2.

3.

To find out the speaking skills that are obtained by students through the use of
Cake Application Supported by SDL at SMP Negeri 3 Galesong Selatan.

To find out the speaking skills that are obtained by students through the use of
Quizzis Application at SMP Negeri 3 Galesong Selatan.

To find out the significant differences in students' speaking skills through the use
of Cake Application Supported by SDL and Quizzis Application at SMP Negeri

3 Galesong Selatan.



D. Significance of the Study

The significance of the study can be used theoretically and practically:

a. Theoretically

The results of the study are expected to contribute to the theory in the field of
English language learning, especially in implementing the cake application to improve
speaking skills through self-directed learning.

b. Practicality

The implementation of the Cake application into students’ self-directed learning
process is expected to offer an interesting and engaging way to improve students’
speaking skills. This research can provide students with more effective and innovative
approach that may spark students' curiosity and lead to deeper comprehension and
proficiency in spoken English. Furthermore, students can control their learning pace and
preferences because of the application’s self-directed nature, which promotes a more
effective and individualized learning environment.

This research holds significant implications for teachers. By incorporating the Cake
application into the teaching methodology, teachers can gain valuable insights into the
effectiveness of modern educational media applications in improving speaking skills.
This knowledge can help teachers to refine their teaching strategies, ensuring that they
are up-to-date with the latest advancements in pedagogy. Furthermore, the Cake
application may provide teachers with a new tool to assess students' progress, enabling
them to tailor their instruction to individual needs and enhance the overall quality of

English teaching.



The findings of this study can serve as a valuable resource for researchers interested
in exploring the potential of new media applications in English language teaching. By
examining the impact of the Cake application on students' self-directed learning and
speaking skills, this research can contribute to the existing body of knowledge on
effective teaching methodologies. Moreover, it can inspire future studies to investigate
other innovative educational tools and techniques, ultimately leading to the development
of more efficient and engaging ways to teach and learn English. They are also expected
to contribute as a solution to the problem of developing speaking abilities in a classroom
and outside the classroom setting.

E. Scope of the Study

The scope of this research focuses on finding students' speaking skills through the
use of the Cake Application, supported by Self-Directed Learning (SDL) specifically on
how it affects students' vocabulary, grammar, and pronunciation. These three elements
were chosen because the students are at a beginner level, and the test consists of short
dialogues. Since fluency and comprehension require longer conversations, this study did
not include them. Additionally, the research also focuses on seeing whether the use of the
Cake Application supported by SDL is effective or not effective in improving speaking

skills.



CHAPTER I

REVIEW OF LITERATURE

A. Verses of Al-Quran and Hadith

1. Al-Quran
Surah Al-Bagarah (2:83):
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"And [recall] when We took the covenant from the Children of Israel, [enjoining
upon them], ‘Do not worship except Allah; and to parents do good and to relatives,
orphans, and the needy. And speak to the people good [words] and establish prayer
and give zakah." Then you turned away, except a few of you, and you [were]
refusing.”

Surah Al-Bagarah (2:83) advises believers to "speak to the people good
[words]," which is a key lesson concerning in this study. The quality of speech is
highly valued in this order, which encourages people to use language that is
positive, gentle, and respectful of peaceful relationships with others. The verse

underlines the value of building an understanding and compassionate language in
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interpersonal interactions in order to create a compassionate and empathic
community.

The verse's focus on using nice words suggests an obligation to positive
communication, creating a respectful and compassionate community. In addition to
effectively expressing ideas, effective communication also involves modeling
characteristics that strengthen bonds with others and promote unity in society. The
verse's final section, which mentions turning away and refusing, acts as a reminder
of the negative effects of disobeying these guidelines and emphasizes how crucial
it is to follow the instructions in order to create a peaceful and equitable society.

2. Hadith
i 3K gle oy § 11 ¢
"Seeking knowledge is a duty upon every Muslim (and Muslimah)™. (Sunan Ibn

Majah)

The Hadith highlights the importance of lifelong learning and acquiring
knowledge in Islam. This applies to all aspecis of life, including language
acquisition. The Cake app, with its accessible features, personalized learning
approach, and fostering self-directed learning, provides an effective platform for
fulfilling this duty by facilitating English language learning and contributing to
individual growth and development. By utilizing the app diligently through self-
directed learning, students can acquire valuable skills, enhance their
communication abilities, and contribute positively to the world around them,
fulfilling the essence of the Hadith and its emphasis on lifelong learning and

personal improvement.



12

In conclusion, incorporating the Cake app into English language learning
aligns with both the Hadith's emphasis on information acquisition and the Quran's
recommendation for polite speech in Surah Al-Bagarah. The app's interactive
features not only enhance speaking skills but also nurture self-directed learning.
This empowers students to take ownership of their learning journey by setting their
own pace and practicing independently, perfectly aligning with the hadith's call to
seek knowledge continuously. By fostering both self-directed learning and
communication skills, the Cake app goes beyond just language proficiency. It
contributes to personal development, fosters a culture of lifelong learning, improves
speaking abilities, and refines good communication skills. These benefits extend
beyond personal development to the building of a more peaceful society.
Additionally, ‘'learning a global language like English equips them for future
opportunities. Thus, this study on the Cake app will have an influence that goes
beyond merely improving language skills in English and shows how it can also

support social and ethical growth in addition to linguistic proficiency.

B. Concept of Research Variables
1. Self-directed Learning
Students now live in a fast changing world that needs lifelong education.
This needs a move away from teacher-centered toward a more student-centered in
which students take ownership of their learning experience. Self-directed learning
(SDL) emerges as an important talent in this situation.
Humaira’ & Hurriyah (2018) define SDL as an individual learning process

in which students take the initiative to diagnose their learning requirements, set
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goals, and assess their progress. This enables individuals to take responsibility for
their learning results (YYasmin et al., 2019). In essence, SDL is student-centered
learning in which students organize and execute their own learning, with an
emphasis on gaining key skills (Tekkol & Demirel, 2018). Sumuer (2018)
elaborates on this, describing SDL as a process in which students actively design,
implement, and evaluate their learning objectives, leveraging traits such as self-
motivation and self-management.

Self-directed learning, as defined by Lau (2017) and Malison and
Thammakoranonta (2018), prepares students to be successful planners and
problem solvers during the learning process. Self-directed learning, as stated by
Du Toit-Brits & Van Zyl (2017), promotes engagement and allows students to
successfully manage their learning. Finally, Self-directed learning will enable
students to analyze, select, and decide on learning activities that are most
appropriate for their requirements (Du Toit-Brits & Van Zyl, 2017).

SDL involves a variety of solo and group activities that students do both
inside and outside of the classroom, to encourage independence in learning.
Brockett & Hiemstra (2018) underline SDL as a habit that enables people to
overcome obstacles and increase performance. It is a continuous process with the
desired outcome of allowing students to become self-directed learners capable of
achieving their learning objectives and continually improving their abilities. This
self-directed approach enables students to develop a better and more
comprehensive grasp of their chosen disciplines (Romania & Timpau, 2015).

Furthermore, self-directed learning (SDL) promotes a self-directed learning
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process instead of constant instructor or parental control. Students manage their
own learning pace and comfort level to optimize their learning experience. They
are responsible for their understanding and motivated to avoid procrastinating on
their studies due to potential consequences. Additionally, when teachers are
unable to actively supervise and guide students, implementing SDL techniques
empowers them to navigate the challenges of future learning. Furthermore, SDL
allows students to recognize their preferred learning styles, enabling them to
customize their learning experience accordingly.

In conclusion, self-directed learning is a necessary skill for students in the
present day. It-enables individuals to take control of their learning path, instilling
responsibility, independence, and lifelong learning skills. As the world evolves,
SDL provides students with the agility and resilience required to flourish in an
increasingly complex and unpredictable environment.

a. Self-Directed Learning Category Level

Guglielmino (2001) categorize seli-directed learning (SDL) into three
levels. The first category, individuals with low SDL scores, are characterized by
students who prefer a structured or traditional learning process, such as the role of
an indoor teacher. The second category, moderate SDL, refers to individuals with
moderate SDL scores who can succeed in an independent situation but are not
fully capable of identifying learning needs, planning, and implementing a learning
plan. The third category, high SDL, encompasses individuals with high SDL
scores, who are typically able to identify their learning needs, make learning plans,

and execute study plans.
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A learner with a high level of self-directed learning (SDL) is one who can
clearly identify the goal of their education or who aspires to achieve it, who is able
to select their own learning resources and knows where to find them, who exudes
confidence in their ability to correctly interpret learning topics and select learning
materials in line with the designed curriculum, who can determine the level of
ability required to carry out learning activities or solve problems when faced with
obstacles, who is responsible and active in the learning process, and who
possesses high motivation and self-discipline (Senyuva et al., 2014).

On the other hand, students with low SDL prefer learning with tutors, have
a preference for structured learning programs with clearly defined goals, and
desire instructor- or educator-centered learning—that is, learning that is organized
and scheduled with clear communication between educators and students
(Senyuva et al., 2014).

b. Self-Directed Learning Steps

In developing to be able to understand about SDL there are 3 learning
processes which are divided into three namely planning, implementing, and
evaluating. At the planning stage, students will plan their time and place to study
according to their wishes and convenience for learning. and students also plan the
lessons they want to learn and to be able to achieve the learning targets they want
to achieve. at the implementing stage, at this stage applying the learning process
with the SDL that has been planned to be able to get the results and learning
targets. at the evaluation stage, this stage is very important to do because students

can get feedback from what they have learned and students evaluate the results of
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the learning process they are doing in order to get a correct understanding (Song
& Hill, 2007).

According to Saha (2006) there are six stages of independent learning that
can be done, namely: 1. how students can arrange a learning atmosphere that suits
them what they want and is comfortable for them, 2. formulating the objectives of
the learning they are learning, 3. what kind of diagnosis is needed they need to
carry out the learning process, 4. they identify learning resources and learning
abilities to find out in learning, 5. students must be able to choose appropriate
learning strategies for them to apply so that they can learn well and achieve their
goals, and 6. After they have done the 5 stages above, the last one they do is an
evaluation of the learning outcomes they have done. According to O’shea, these

activities can be concluded into a number of stages, as follow:

Assessment: characteristics of participants such as: readiness for self-
directed learning, demographic data, learning needs and resources;

e Planning: explaining self-directed learning;

e Implementing self-directed learning; and

e Evaluating self-directed learning.

Furthermore, Daar (2020) there are four steps that should be followed by
learners in applying Self Directed Learning. 1) Assessing readiness to learn, 2)
Setting learning goals, 3) Engaging in the learning process, 4) evaluating learning.
Similarly, Ahangari et al., (2014) found that Independent learning can be done by
doing four stages. First, students think independently, meaning that students really

learn and think independently without the help of a teacher. Second, students learn
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to understand themselves. In this activity, students do a plan, where students will
do independent study to be able to get a predetermined learning goal. Fourth,
students in self-directed learning do their own learning according to their wishes
and carry out the learning process as they wish.
Self-Directed Learning Readiness

Self-Directed Learning Readiness is a method that can be used by someone
in carrying out the learning process where in self-directed learning students learn
independently without help from teachers or other people and are truly
independent to be able to improve their ability to understand learning (Li et al.,
2023). Self directed learning allows students to take initiative independently in
the learning process-and think about what need they want in the learning process
so that they can learn well and can achieve their goals and targets in the learning
process and get good results. Students design the learning objectives they want,
identify the material they are learning and understand for themselves the material
they are studying, and finally there is an evaluation of their learning outcomes.
Self directed Learning Readiness Is very effective and planned for students in
carrying out the independent learning process to be able to develop an
understanding of the lessons they are learning and further deepen the learning they
are learning.

One of the key aspects of self-directed learning is that students can reap
numerous benefits from online learning, which is increasingly popular today
(Chou, 2012). Students are highly motivated to learn and maintain their interest

in learning while online, as it is today (Song & Bonk, 2016). However, many
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students are neglectful in their learning and lack focus while studying online. By
acquiring the skills and motivation to practice self-directed learning, students can
develop persistence to continue learning with the motivation they receive,
ultimately enhancing their comprehension of online learning today (Sandars et al.,
2020).

Sahoo (2016) stated that in self-directed learning readiness, there are ten
factors related to the readiness of students in independent learning and the eight
factors are 1. Students have a love of learning, with the love of students for
independent learning will make students happy to carry out the independent
learning process without the help and supervision of teachers and parents or other
people when they are doing the learning process. 2. Have a concept as an
independent learner. 3. Able to overcome risks when doing learning. 4.
Ambiguous. 5. Must learn with complexity. 6. Creativity in doing learning. 7.
Learning as an interest in life and sustainable for a lifetime. 8. Take the initiative
in learning. 9. Knowing yourself. 10. Have a soul that is fully responsible for
independent learning. The factors above are personality factors that must be
carried out and fulfilled by students to be able to carry out self directed learning
readiness.

Based on the explanation above, self-directed learning is very important
to be applied by students because with this self-directed learning students can
learn on their own to be able to improve the knowledge, skills, abilities or
performance possessed by each student for himself. This self-directed learning

can use any means, anywhere, and anytime without help from others. Student self-
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study is crucial because it allows students to access learning resources and rapidly
enhance their abilities and skills. Through self-directed learning, students can
improve their learning abilities to achieve their goals of enhancing their
knowledge and skills. Self-directed learning can be an initiative taken by students
to set learning goals, evaluate requirements, and determine the necessary learning
materials to support their learning. Self-directed learning is advantageous for
improving learning abilities and knowledge because students can learn
independently anywhere and anytime without the need for teachers or other
people's assistance.
d. Factors Influencing Self-Directed Learning
Self-directed learning is certainly influenced by a variety of factors,
including both internal aspects and external influences (Aruan, 2013). Here's an
overview of the factors mentioned:
1) Internal Factors
a) Gender
Biologically, there is a distinction between men and women in that
women are more consistent in performing activities and can consistently
outperform males. According to (Suryadi et al., 2023), male and female
students have distinct drawbacks and advantages. The ability to think
creatively is also essential. Differences in the ability to think among others
Women have higher verbal talents, males have superior visual spatial
abilities (spatial vision), while men have superior mathematical ability. At

the age of 12-13, male math skills grew faster than females. According to
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Pierce (2000), some teenage children aged 7 to 15 are superior to aural
abilities in terms of gender and learning modes.
How to Learn

The way each student learns varies, so it is necessary for students
to understand the right way of learning to meet the learning needs of each
individual individually. The way of learning tends to master the behavior
of students whenever they do learning activities, because habits contain
strong motivation. In-general everyone acts on a habit in learning, the act
of causing pleasure tends to be repeated. An efficient way of learning is to
give the greatest effort for the development of individuals to learn.
Mood and Health

The state of mood and health is considered to affect the student's
self-directed learning readiness, mood or good mood, good health will
affect the student's desire to learn independently. A person's health affects
students' learning outcomes. A person's learning process will be disrupted
if one's health is impaired. In addition, it will also quickly tired, less
excited, easily dizzy, sleepy if the body is weak, lack of blood or there are
disorders, abnormalities of the function of the sensory apparatus and body.
In order for someone to learn well, they must try to keep their health
guaranteed by always heeding the provisions on work, study, rest, eating,

sleeping and worship.

d) Intelligence
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Self-conduct in students can help them develop self-control,
critical views, and the ability to make decisions without being influenced
by others. It is a major concern for the progression of learning. In the same
situation, students with high intellect outperform those with low
intelligence. However, pupils with a high level of intelligence are not
always successful in their academics.

This is because learning is.a complex process with many factors
influencing it, while intelligence is one factor among other factors. If other
factors are negatively inhibiting/ influencing learning, students end up
failing to learn. Students with a normal level of intelligence can succeed
well in learning if they learn well. It means learning by applying efficient
methods and factors that affect their learning. Such as physical factors,
psychology, families, schools and communities have a positive influence.
If the student has low intelligence, he needs to get attention and education
in the educational institution in particular.

Educational Background

An educated individual will know himself or herself better about
the advantages and disadvantages that exist in him. Education must help
students to be able to help themselves to be able to achieve independent
behavior through their potentials, therefore students need to gain a variety
of experiences in developing concepts, principles, generalizations,

intellects, initiatives, creativity of wills, emotions and others. Educated
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people will know themselves better including knowing the advantages and
disadvantages that exist in him, so that they have confidence.
2) External Factors
a) Study Time

Personal learning timing is part of planning in self-learning
implementation. One of the implementations of self-learning is that
students organize their own learning needs plan, including arranging their
own learning time. If students can do good time management, independent
learning will be carried out.

b) Place of Study

A place to study can mean a place to study on campus such as a
lecture hall, a classroom, a discussion room, and an area around the school.
A comfortable learning place is a facility that can support certainly can
give awareness and desire of students to learn independently.

c) Learning Motivation

Motivation is the motivation that exists in the child to do something
active. The small amount of motivation is largely influenced by the needs
of individuals who want to be met. Motivation is the motivation that exists
in the child to do something active. The small amount of motivation is
influenced by the needs of individuals who want to be fulfilled. The
motivation of learning is divided into 2, namely intrinsic motivation (e.g.
aware of the importance of self-learning) and extrinsic motivation (e.g.

exams and grades).
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Motivation is very closely related to the goals to be achieved. In
determining the goal it can be realized or not, but to achieve the goal it is
necessary to do, while the cause of doing is the motive itself as the driving
force/driver. In the learning process should be considered what encourages
students to learn well or have a motive to think and decide attention, plan
and carry out related activities, and support in learning. The above motifs
can also be instilled in students by giving exercises and habits that are
sometimes also influenced by environmental circumstances.

d) Parenting Patterns

The family, as the first educational institution, has a vital role,
particularly in raising awareness, planting, and developing social and
cultural moral values. Parents play an important role in helping their
children through the process of changing values so that those values
become ingrained in them. Family education has garnered valuable
experience through the family education process. Family education
encompasses a wide range of environmental environments and values
developed naturally in everyday life.

Education in the family in the cognitive and psychomotor realm
emphasizes more on the supply of creative, critical, and skilled human
beings through the ownership of mature life skills and have the readiness
to compete globally. Hope through family education one will be able to be
a superior human being, characterful, intelligent, qualified and able to

answer various problems that exist in every side of life. Parents play a
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leading and first role in the education, nurturing, raising and educating of

children. Parents have an important role to play in identifying children's

talents and guiding them, mutual understanding and close relationships

between parents and children. Parenting is colored by certain attitudes in

guiding and directing the child. This attitude is reflected in parenting

patterns (Sugiyanti et al., 2023).
e. Aspect of the Self-directed Learning

Every day, students are frequently confronted with an issue that demands
them to act independently and make sound decisions. Song and Hill (2007): 31-
32) states that self-directed learning, namely:
Personal Characteristics

A personal is characteristic that has to do with how learners are motivated,
how they use learning materials, and how they learn. Learning motivation is a
desire in a person to encourage students to engage in learning activities. The
characteristics of motivation include 1) responsibility (those who have to learn
motivation feel responsible for the tasks they do and don't leave their assignments
before completing them), 2) persevering in tasks (concentrating on completing
tasks and not giving up easily), 3) task completion time (trying to complete each
task as quickly and efficiently as possible), 4) setting realistic goals (able to set
realistic goals according to their abilities, able to concentrate on each step to
achieve goals and evaluate any progress that has been made).

In learning, the learning resources used by students are not limited, as long

as they are following the material being studied and can increase students'
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knowledge. While what is meant by learning strategies here are all the efforts
made by students to master the material being studied, including the efforts made
if the student has difficulties.
Processes

Processes are perspectives on the learning activities that students engage
in. Planning tasks include the following: 1) efficiently manage time (scheduling
study, creating a study calendar to write or mark significant dates in the study, the
due dates of assignments and term papers, and the dates of other important people,
setting up books, atool board, and other learning resources); 2) establish priorities
and practice self-management (figuring out what has to be done first and when).
Learning Context

The focuses on environmental factors and how they influence learners'
levels of independence. The structure and character of the task. Fajrah
(2023)mentions aspects of self-directed learning, namely:
1) Emotions, aspect is indicated by the ability to control emotions and not depend

on parents.
2) Intellectually, this aspect is indicated by the ability to overcome various
problems encountered.

3) Social, this aspect is indicated by the ability to or wait for action from others.

According to (Brahmana & Yuwono, 2024a) mentions the development of
the independence of students, namely:
1) Develop a democratic teaching and learning process, which allows children to

feel valued.
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2) Encourage children to actively participate in decision making and various
school activities.
3) Giving children the freedom to explore the environment, encouraging their
curiosity.
4) Unconditional positive acceptance of children's strengths and weaknesses
does not discriminate between one child and another.
5) Maintain a harmonious and friendly relationship with children.
student-directed learning is a type of learning that gives students the
freedom to choose their own learning goals, plan their studies, make use of
learning materials, assess their own progress, and design their own learning
activities. characteristics, procedures, and learning environment that demonstrate
the self-directed learning in this study. Discussion exercises can be used to support
self-directed learning in English. The more actively students participate in these
many activities, the higher their level of self-directed learning.
Cake Application
Nowadays, interaction through networks appeared. The impact of
technology demands to learn language that all the world can understand. Likewise
English as a second foreign language has great spread. This orientation toward
learning English because it became the language of all sciences and technology.
As a consequence, technology and language perspectives have developed new
ways and techniques to learn English such as mobile apps that facilitate this goal.
According to Cake Corp “Cake application” was launched on 21 March 2018 and

its last update on February 239, 2024, it is listed under “Education category” it is
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a learning English application and has been highly ranked in several countries
since it is evaluated with 4.9/5 also it is one of the most popular applications in
Google Play store with more than 100 million installs.

According to Lestari (2022) “Cake application allows learners to learn
English from videos, short English dialogues, and conversations which are daily
updated thus learners can learn rapidly and continuously. Yanthi (2020) stated that
the “Cake application” “is the newest, popular Android mobile application
developed by South Korea. It is an application to help people to be better speakers.
It gives people the confidence and skills to speak powerfully on stage, in front of
the public.” Sinha (2019 as cited in Yanthi (2020) asserted that “Cake application”
allows people to listen to their recordings using short videos that represent an
example of a word or an expression that will be used in the daily life. This
application is helpful in English language learning with fun. According to Ali
(2023) “Cake Application’ is one of English language learning applications that
focuses on speaking skill. “Cake” provides the learner with several activities that
boost his learning process; such as, pronunciation, sentence building, repeating
after the videos, and many other activities that can be applied in pre-speaking,
while speaking, and in the post speaking stage of primary English-speaking class.
Also, it allows the learner to select study goals to determine his study progress.
“Cake” is like a mini-English teaching classroom.

Furthermore, this is a popular Android smartphone application that was
developed in South Korea and is among the newest. In order to accomplish the

goal of speaking class, teachers might use the Cake Application in their learning
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activities. Therefore, it can be concluded that Cake App, an IT (Information and
Technology) based medium, should be utilized in the advancement of speaking
instruction.
a. The features of ‘CAKE” Application
There are some basic features in the Cake application such as listening,
reading, and speaking, and there are also some interesting features as explained
below:
1) Daily Exposure to New Vocabulary
Every day users will be presented with various short videos from
various categories and new conversation challenges. users can also
repeat words or sentences that are emphasized in the video so that it
will be easier to improve speaking because users can easily digest and
imitate what people have just said in the video. In addition, users will

also be reminded every day to complete new challenges.

Saat kamu merasa lesu Ikuti katashatimu

.5

.
Lllg wJ;!ngapan

"Mari kita sudahi hari ini." "Jangan khawatir tentang mereka."
Lets __ itaday. Don't about them

m Play m

Figure 2.1 Daily video feature

Play

2) Selection of Preferred Learning Topic
In doing the challenge, users can choose the category according to

their needs and level. There are several categories such as inspiration,
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vocabulary, news, travel, etc. In addition, users can also choose a basic,

beginner, intermediate, or advanced level.

< Q Cari kata kunci atau kosa kat

. Level
Kategori
m Dasar Pemula Menengah
Film Listening untuk pemula
Bepergian Populer
Serial TV Amerika Program TV
Selebriti Animasi Salam

Figure 2.2 Category needs and level

3) Incorporation of Video-Based Speaking Activities
Most of the features of this application are videos that are
equipped with subtitles. The subtitles that underline have a
dictionary so apart from listening, we may also learn how to speak
from this feature. The dictionary in this feature is quite different
from other dictionaries. It has idioms, origins, games, and even the
way how to use a sentence of the word that users looking for so that
it will make it easier for users to learn English. In addition, Users
can practice pronunciation by repeating key expressions three

times, allowing them to practice speaking with native speakers.
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Ulang kalimat penting 3 kali =@

Tantang speaking level A!

1x o

I'm too upset!

Sisa latihan : 3

Aku terlalu sedih! I'm too upset! 4)

Coba simpan kalimat! + m

Figure 2.3 Video-based speaking activities

4) Interactive listening and speaking quiz
This quiz challenges users’ ability to listen, speak, and
remember phrases. On one level, sentences emerge repeatedly and
must be replied. Users’ recollection of the sentence will also be
improved. Later, after completing all stages, the user will be

rewarded with multiple stars as user’s score.

Bahasa Inggris untuk pemula :
Minta maaf

| have no excuse
B3 6 video ungkapan

Aku tidak punya alasan.

"Aku tidak punya alasan."
| have no

Play Quiz Lv.1 ‘

Figure 2.4 Interactive Listening and speaking quiz

. Coba simpan kalimat! > =
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The application also features a speaking challenge,
listening challenge, and assessing pronunciation and allowing
users to correct their pronunciation. The "CAKE" app also features
a voice recognition function to check pronunciation. Users can also
take a quiz, challenging them with speaking, writing, and listening.
The quiz involves completing words in sentences and writing
based on key expressions from previous videos. Users earn stars,
indicating their ranking, which can motivate them to learn English.

The app features seven videos with one key expression in each

@1 e x @1 emrra— < VD1 e— x
Lengkapi kaliinat. Katakan kalimat Dengarkan dan lengkapi
selanjutnya. kalimat.
Aku akan menebusnya
uitukmu,
This is all my fault. 4)
V¢ Hin
Ini semua salahku
Can you m me?
1 will it up to you
\‘kan dan biga no
make use -
@ Benar!
e Bisakah kamu memaafkanku?

Figure 2.5 Interactive fill in the blanks quiz
5) Conversation with English expressions
In this feature, users will be offered a unique "Chat with
Jake" feature designed to hone your spoken English skills through
interactive conversation practice. This innovative feature presents

users with a pre-recorded conversation. Following an initial
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playback, users are then prompted to repeat the sentences they just
heard. Jake, the application's virtual language coach, employs
advanced speech recognition technology to instantly evaluate your
pronunciation. This immediate feedback allows users to identify
areas for improvement and refine their spoken English with

remarkable efficiency.

Anda telah.buka
percakapafrhari ini!

Dapat pemberitahuan mulai besoks >

Mulai percakaparn hari init

< Percakapan hari ini

Jake

Which movie should we
watch, tonight?

I would love to watch a
love story.

Butlalso fike horror
movies as well.

Jake
¥d et you choose, but |

don't like horror movies
atall,

OK, then let's go to see
a romance movie.

Lewati

Lina

< Percakapan hari ini Histori

@ Jake

Which movie should
we watch, tonight? 4)

I'would love to watch a
love story. &)

Aku misu nonton cerita
cinta.

= 9 A

But | also like horror
movies as well. €))

& cofioors
[P

Ulangi

Figure 2.6 Conversation feature
6) Daily Accumulation of Progress Points

This feature encourages users to develop a consistent
learning routine by engaging with daily English challenges. To
facilitate this, it is recommended that users establish a personal
daily learning goal within Cake. For instance, if you set a target of
30 minutes per day, you will accrue "sparks" upon completing each
30-minute session within the application. The greater the number
of sparks accumulated daily, the higher your "star score™ will be.

This gamified approach serves as a motivator, promoting
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consistent engagement with the learning materials offered by

Cake.

Anda telah kumpulkan 494
bintang!

Bintang hari ini

Minggu ini
16

Bintang dan Inggrismu meningkat minggu ini!

30 hari terakhir

09.05.24 (Kam)

30.04.24 (Sel)

25.04.24 (Kam)

12.04.24 (Jum)

Figure 2.7 Progress points feature

7) Participation in a Healthy Learning Competition

The Cake application further distinguishes itself through an

innovative gamification feature. This feature employs a points

system, awarding "stars" based on successful completion of

challenges. These accumulated stars then contribute to a

leaderboard, fostering healthy competition among users. By

observing their position on the leaderboard relative to their peers,

users are motivated to push themselves further, striving to improve

their English language proficiency with increased dedication. This

gamified approach not only injects a sense of fun and excitement

into the learning process but also fosters a sense of community

within the Cake user base. As users compete for higher positions
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on the leaderboard, they are implicitly encouraged to engage with

the application more frequently and consistently, ultimately

solidifying their understanding of the English language.

Liga Perak

Liga berakhir : 3 hari 18 jam 8 menit 36 detik

18 Angelo Moren... 18
19 runj8325 17
20 a anna 16
21 Patricia Delachica 16
22 @ Doan Phuc Nguyén 14

Lihat semua

Pencapaian saya

e

Lihat semua

Bahasa yang saya pelajari

’=E Bahasa Inggris

4

<@, Bahasa Korea

b. The Advantages of “CAKE” Application

Figure 2.8 Gamification feature

In his research, Hasan et al (2018) leveraged YouTube videos to illustrate

the advantages associated with its use in language teaching, namely:

1) For students, using video is more engaging and entertaining than using

audio material.

2) Using video to expose students’ real language in natural situations.

3) Videos provide contextual and visual context for verbal interactions.

Suryani et al (2021) review the benefits of cake application as follows:

1) Practice with Variety of Topics: The app's diverse content, including

videos, conversations, and quizzes, can expose learners to a wide range
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of speaking scenarios, helping them develop fluency in different
contexts.

Al-based Repetition Practice: The Al-powered speech recognition
feature allows for repeated practice of words and phrases, enabling
learners to refine their pronunciation and gain fluency in expressing
themselves.

Real-time Feedback: The app's immediate feedback on pronunciation
helps learners identify and correct errors in real time, leading to more
accurate pronunciation over time.

Visual Aids for Pronunciation: The use of videos and photos in the
speaking feature can provide visual cues for proper mouth movements
and tongue placement, enhancing pronunciation accuracy.

Exposure- to Native Speakers: The app's content featuring native
speakers allows learners to immerse themselves in natural English
pronunciation, improving their ability to distinguish and produce
sounds correctly.

Based on the representations above and the experience of the

researcher in using this application, the “CAKE” application demonstrably

enhances English language learning. The application's engaging features

effectively prevent user boredom, with the variety of functionalities as a

key strength. For instance, users who grow weary of a particular video can

readily select one from a different genre. Furthermore, the application's
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user-friendly interface and accessibility contribute to a comfortable
learning experience for students.
c. The disadvantages of using “CAKE” Application
The disadvantage of using the cake application is that we have to use coins
or hearts to unlock each video. Suryani et al (2021) stated that coins or hearts
are used to buy individual episodes in speech. If the coins (heart) runs out then
we have to watch the ads first so that it fills up again to watch other videos
3. Quizziz Application
Quizizz is a gamified students’ engagement platform headquartered in
Bengulu, India that was founded in 2015 by Deepak Joy Cheenath and Ankit
Gupta. Quizizz is also a free and downloadable educational application that can
be downloaded in any download platform app on mobile devices. Quizizz is an
educational game-based app that introduces multiplayer activities to the
classroom and makes in-class exercises more dynamic and enjoyable. Students
can use Quizizz to complete in-class tasks on their mobile devices (Zhao, 2019).
The Quizizz application is commonly used as an alternative educational
tool. It is a learning platform that incorporates educational games with a narrative
and flexible approach. In addition to serving as a means of delivering instructional
content, Quizizz can also function as an engaging and enjoyable medium for
assessing learning (Salsabila et al., 2020). Moreover, Quizizz helps students
assess their knowledge and abilities. As noted by Sinta et al., (2019), Quizizz is
an effective learning tool that enables students to evaluate their own knowledge

and track their learning progress. The use of Quizizz in the learning process fosters
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a student-centered approach, promoting greater student engagement and active
participation in classroom activities.

The Quizizz application offers several advantages, including its diverse
features. In addition to serving as an interactive learning medium, Quizizz is also
capable of evaluating student performance. This is demonstrated by the
availability of data and statistical analysis of student performance, allowing
teachers to assess the extent to which students comprehend the learning material.
This information can then be used to inform the evaluation of student progress
and achievement.

Teachers can also use the Quizizz application to assign tasks to students.
Additionally, students find assignments given through Quizizz less burdensome.
The interactive nature of the application makes learning more engaging, and its
user-friendly interface further contributes to its appeal. Quizizz offers multiple
answer choices (4 to 5) and allows the inclusion of images and videos, enhancing
the learning experience. Its game-like design captivates students' interest, making
it an enjoyable way to complete assignments. Moreover, the application makes it
easier to assess student performance and monitor individual progress. Quizizz
provides features that display data on student outcomes, enabling teachers to
evaluate how well students are grasping the material, especially when assignments
are repeated.

Overall, the use of Quizizz is highly beneficial for teachers in terms of
time efficiency, ease of use, and assessment of student abilities. It represents a

valuable step in developing technology-supported teaching methods or learning
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models. Not only does Quizizz make learning more enjoyable for students, but its
game-like interface and well-balanced color scheme also ensure a comfortable and
engaging experience for both teachers and students.
. The purpose of the Quizziz application

Quizizz is an effective platform for creating online quizzes. Unlike
traditional competitive quiz formats, it allows students to see questions on their
own devices and work at their own pace, with the option to disable timers. This
approach reduces stress and supports the implementation of Bring Your Own
Device (BYOD) policies. Additionally, Quizizz minimizes the pressure associated
with leaderboards, as they can be hidden or displayed based on preference. The
platform offers flexibility, enabling quizzes to be assigned as homework or
completed during class sessions. Results can be easily exported into an Excel
spreadsheet, and the program automatically saves data for future reference.
Accessing Quizizz is simplified through login options such as Google email
authentication. Moreover, the platform allows users to create custom memes,
adding an element of engagement to the learning process. Another advantage is
the ability to build quizzes using publicly available content, which significantly
reduces the time required for quiz creation and grading (Medvedovska et al.,
2016).

Quizizz provides the opportunity to complete quizzes with background
music and entertaining "correct™ or "incorrect™ images drawn from popular media.
These images, accompanied by humorous messages, are displayed after each

question to indicate whether the response is correct or incorrect. Additionally,



39

Quizizz allows users to create their own images (as shown in the accompanying
image). Students can either use pre-loaded images or upload their own.

For teachers, once the quiz is completed, they have access to detailed data
and can analyze reports to assess students' reading skills. Teachers are able to view
both the overall class performance on a specific quiz and the breakdown of
individual student results. Furthermore, Quizizz integrates seamlessly with
Google Classroom, allowing teachers to easily distribute quizzes to students using
this learning management system, with authentication through their school email
accounts. Features of this integration include Google Classroom-integrated
reports.

Although Quizizz offers an enjoyable experience, the excitement may be
diminished when students are answering different questions at different times.
Once a Quizizz game is completed, reviewing all questions simultaneously may
result in the loss of the sense of isolation that comes with answering questions
independently (Medvedovska et al., 2016)

. Operation of the Quizizz Application

The Quizizz application offers a user interface that is not only visually
appealing but also highly intuitive, making it accessible and easy to navigate. Its
design is crafted to ensure that users whether teachers or students can interact with
it comfortably without unnecessary complexity. For educators, it is increasingly
important to become familiar with technology as a tool for teaching, especially
given the rapid development of digital tools in education. Integrating such

technology into the learning process allows teachers to stay relevant and adaptable
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in an era that is heavily driven by technological advancements. The Quizizz
application serves as an excellent example of a technology-based learning tool
that is both easy to comprehend and simple to operate, making it an ideal choice
for educators looking to enhance their teaching methods.

Before utilizing the Quizizz application for instructional purposes,
teachers must first prepare the learning materials they wish to deliver. This
preparation involves organizing content such as quiz questions and relevant
topics. Once the teaching materials are set, teachers can proceed to download the
Quizizz app from the Play Store on their mobile devices. The installation process
is straightforward, ensuring that the app can be set up quickly.

After the app is installed, the teacher must create an account in the Quizizz
system. This process begins by selecting the registration icon, where the teacher
is prompted to choose an email address for account creation. Registering with an
email is an essential step, as it allows the teacher to securely store important data
within the application, such as quiz questions, student results, and other relevant
information. This registration ensures that all the materials created within the app
are organized and can be accessed whenever needed. In doing so, teachers can
maintain a centralized and organized record of their quizzes, making it easier to
track student progress and make adjustments to learning materials as needed.
Through these steps, the Quizizz application provides a seamless experience for
teachers, enabling them to effectively integrate technology into their teaching

practices.
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Picture 2. 9 Quizizz Application Operation

On the Quizizz home page, click on the activity icon located at the lower
center of the screen. This will open the activity menu, where several options are
available, including viewing ongoing quizzes, completed quizzes, and quizzes that
have been created. To create a new quiz, the teacher can easily select the quiz
menu in the top-right corner. From there, the teacher can enter the title of the quiz
and choose the relevant subject, such as English. Once the quiz details are filled
in, the teacher can proceed by selecting the next menu option in the lower-right

corner to continue.
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Once the teacher has entered the quiz title and selected the relevant subject,
they can choose the type of question format to include in the quiz. Following this,
a question creation screen will appear, where the teacher can enhance the
questions by adding images, videos, or audio to provide further clarity and help
students better understand the content. The teacher can also complete additional
details, such as the cover image, the subject matter, and the intended grade level
for the quiz. After finalizing these elements, the teacher can save the quiz

immediately.
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Picture 2. 11 Quizizz Application Operation

To save the quiz, the teacher clicks on the "Continue™ menu, which will
save the questions. Once the questions are saved, the teacher can share the quiz
code by selecting the "challenge” menu. This will generate a code that can be used
to invite students to participate in the quiz.

Once the Quizizz quiz is distributed, students can begin answering the

questions. After completing the quiz, students will immediately be able to see
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whether their answers are correct or incorrect. Additionally, students can view
their grades and rankings within the class. This real-time feedback allows the
teacher to assess student performance, as well as monitor their interests and
abilities over time as they progress through the quiz. The data collected from this
process enables the teacher to evaluate student engagement and learning outcomes
effectively.
The Advantages of Quizziz Application
In the Quizizz there are several advantages and disadvantages which are
described as follows: Advantages According to (Rofigoh, 2021), there are several
advantages of using Quizzizz, including the following:
1) Quizizz is accessible for free and facilitates the teacher to provide an
interactive quiz to students so it is fun.
2) Quizizz is accessible through Google so do not have to download it in the
form of apps through Google Play.
3) You can bring your device. Quizizz is accessible via hardware connected
to the Internet such as PCs, tablets, smartphones, and others.
4) We can create material in the form of slides to suit his own needs and
needs. So it's not just can play a quiz already available from others.
5) We can edit the publicly available material. This means that we can modify
the existing quiz in the Quizziz platform to create a new quiz.
Quizizz has a very interesting visual view, available various themes that
can be selected. Meanwhile, according to (Arif et al., 2021), the advantages of

Media Quizizz in learning activities include:
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1) Learning activities are spared from boring words.

2) Quizizz is easily accessible to anyone and whenever.

3) Quizizz can be used as a material evaluation of learning activities.

4) The display provided by the Quizizz media is very colored, fresh, and
interesting so it gives a delightful impression.

5) Quizizz has music that can support and improve students' spirit in
learning activities.

6) In the Quizizz media, there is a live feature in groups or tasks or
homework.

7) Media Quizziz has some features about the use of a type of program
including double options, contents of the ripping, survey, check box,
and essay.

8) Students easily find out the right and wrong from the answer.

Quizizz has many advantages, including being accessible for free through
Google by using connected devices with the Internet. Quizizz can be used anytime
and anywhere. We can create learning materials and examinations that can be edited
at any time. Quizizz has interesting features so that makes learning activities not
boring.

d. The Disadvantages of Quizziz Application

According to (Rofiqoh, 2021), the disadvantage of Quizizz is internet signals
that must be adequate, because when internet signals are unstable, it can inhibit the
process of accessing the subject matter in Quizizz. While the disadvantages of the

Quizizz media according to (Arif et al., 2021) are:
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1) There is less support that features support to audio and video, so when you
want to display audio and video on the Quizizz media should change it to
the paid Quizziz media.

2) Quizizz does not have a board game, the type of game played on a typical
board for the game. As for the disadvantages of Quizizz, including internet
signals that must be adequate. There is less support that features 43 support
to audio and video, and Quizizz does not have a board game.

4. Speaking

Speaking is_a crucial oral communication skill that students need to
develop to achieve successful communication (Namaziandost & Nasri, 2019). It
involves fluency, accuracy, interaction, pronunciation, and coherence to produce
the language effectively. Speaking is an essential part of daily life and helps people
create social relationships. It is the most important skill of language, as it allows
people to express their ideas, opinions, and thoughts about the world.

Speaking skills play a prominent role in foreign language learning, as
highlighted by Fatim et al (2020). Teachers and students are expected to engage in
conversations to reinforce the information and skills acquired during their studies.
Guillén (2023) emphasizes the importance of good speaking, which involves
expressing thoughts clearly and ensuring the listener understands what the other
person wants to express.

Speaking is a language ability that most language students want to master
as quickly as feasible. Speaking is more often utilized than writing. The primary

purpose of spoken language is to socialize individuals. Unlike writing, spoken
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language is generated and processed in real time, so the speaker and hearer have
limited time to prepare and express what they want to say while also understanding
what they hear. Speech is commonly employed in face-to-face talks; it is transient,
spontaneous, and varied. Body languages, such as gestures and facial emotions,
help to reinforce spoken language. We teach speaking because students believe it
is one of the most essential and difficult skills to master. Speaking is the most
prevalent approach to establish interpersonal relationships. Furthermore, speech is
necessary if we wish to complete tasks, get information, and deliver directions
(Bhatti, 2021).
a. The Importance of Speaking
Speaking i1s an essential skill for students to develop in order to
communicate smoothly and effectively in English. This means that successful
speaking requires a significant amount of listening. Speaking happens
everywhere and has become a part of our daily lives. Out of the four skills,
speaking is the most hardest for students to master (Bhatti, 2021). Speaking
skills are essential for students' success in life, despite the lack of a formal
curriculum in most educational institutions. Students frequently assess their
progress in language study based on how much they believe they have
improved their spoken language skills. Although there is no standard
curriculum in most educational institutions, speaking skills have been
identified as a vital ability required for a student's success in life. Students
frequently assess their progress in language study based on how much they

believe they have improved their spoken language skills.
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Speaking is the spoken use of language to convey one's ideas, feelings,
and thoughts. English speaking is not an easy task because speaker need to
know many significant components such as pronunciation, grammar,
vocabulary, and fluency. Students must understand this component of
language before they can communicate with others. Furthermore, practicing
speaking is essential in the classroom language learning process
(Suvarnaphaet & Suvarnaphaet, 2023).

Morales & Céardenas (2023) emphasize the importance of speaking as
a crucial English language skill for students. They argue that effective
communication involves the deliberaie use of language to convey thoughts
and information. They emphasize the need for classroom management and
speaking instruction to foster students' speaking abilities. Speaking classes
aim to help students communicate successfully, requiring both accuracy and
fluency. However, due to English being a foreign language in Indonesia,
students may face difficulties in speaking English.

Component of Speaking

In speaking skills, five components of language influence speaking
skills (Liew & Aziz, 2022) there are fluency, accuracy, pronunciation,
vocabulary, and comprehension.

1) Vocabulary
In learning a foreign language, vocabulary is one of the essential
aspects to know. Efial (2018) states that vocabulary is an integral part of a

language; to convey an expression's meaning or make a sentence, someone
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needs to use appropriate words to express something. In other words, with
a limited vocabulary, people will also have little understanding in terms of
speaking, reading, listening, and writing.
Grammar

Grammar is the rule for both spoken and written language. To
achieve a decent score, pupils must follow grammatical principles; these
rules can also be found in pronunciation, morphology, and syntax. When
it comes to speaking abilities, the speaker and listener may not be
concerned with grammar. Indeed, proper grammar is essential when
speaking. Good grammar enables speakers to properly explain their views,
reducing misunderstandings and uncertainty. Furthermore, perfect
grammar builds credibility and professionalism, especially in formal
settings like -presentations, interviews, and professional encounters. It
demonstrates a degree of education and attention to detail that can have a
beneficial impact on others.
Fluency

Fluency is the quality of being able to speak or write a language,
especially a foreign language, easily and well. Lan et al., (2017) states that
being able to speak fluently can get across in the communicative intent
with no so much hesitation and no so many pauses that can cause barriers
or breakdown in the communication. In other words, fluency is the
speaker's ability to show a clear connection between every point that the

speakers trying to be conveyed. Speaking fluently without errors can make



4)

5)

49

the listener follow what you are saying and not get lost. If the teachers want
to check the students’ speaking ability, the teachers should ask the students
to express themselves freely without interruption. Then, the aim of it is to
help all students speak fluently and easily.
Accuracy

According to Brown (2003), accuracy is the ability to produce
correct sentences using correct grammar and vocabulary in natural
interaction. According to Spratt, Trotman (2006), accuracy in speaking
uses to correct grammar, vocabulary, and pronunciation. It means that
accuracy Is gained by allowing the speaker to focus on the elements of
grammar. The aspect of accuracy in the speaking class is set by providing
learners with opportunities to be engaged in daily life.
Pronunciation

Pronunciation is the way how the speakers produce more precise
language when they are speaking. According to Derwing & Munro (2005),
having a good pronunciation of the language can be helpful in everyday
communication, particularly for intelligibility. Kline (2001) states that
pronunciation is the way for the speakers to produce the utterance of words
clearly when they are speaking.

The five components above will help students to have good
speaking skills. All of them are important; vocabulary is the most important
because, with the vocabulary, we can arrange the sentences and deliver the

message to the listener by having good pronunciation. In speaking,
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comprehension is required to be mastered. After the message is delivered,
we need the understanding to know whether we understand or not.
c. The Problem in Speaking
According to the interview and observation conducted by Arifin (2014),
four factors determine the teaching and learning of speaking. There are as
follows;
1) Related to the teacher
Some teachers did not use an interesting method in the
teaching and learning process. The reason why the teachers do not
use the interesting method is because they do not know what method
is appropriate for the students. Another reason, some teachers may
do not understand how to apply it. There are no variations in learning
English speaking to be more involved in speaking activities, so
teaching and learning tend to be monotonous. Consequently, the
teaching and learning process seemed less interesting.
2) Related to the students
The students often are afraid to try speaking English, and they are
afraid of making mistakes. It happens because they have a minimum
chance of speaking English in daily conversation with others.
Sometimes, they often make mistakes in adopting the structure or
patterns that differ from their mother tongue.
3) Media

In some places, the media for the teaching and learning
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process are unavailable, on the other side, sometimes the media are
available, but the teacher still has difficulties in using those media,
and the teacher is not creative. The teachers usually use textbooks
and students’ worksheets as the main idea. To conclude, some
problems often occur in teaching speaking, including a lack of
media, creative teachers, and innovative methods; thus, it leads
students to feel bored.
d. Teaching Speaking

Teaching is an activity and interaction between teacher and students in
which the teacher teaches and students study. Teaching speaking is the central
part of second language learning. This statement is supported by Thornbury
(2005) as cited in Jassouma (2021) by speaking, a person can produce tens of
thousands of words a day, more than writing and other skills. On the other side,
Jill and Charle (2008) add that speaking requires the students to produce
something, which is why speaking is a productive skill.

In teaching speaking, the teacher must be creative in making the study
material more interesting. The teacher should make the students always speak
up and practice without being afraid to make mistakes in speaking. Give the
example of conversation to the students and give them the chance to do
something to actively use the language in any situation. According to
Zulfigar(2013), information and communication technologies made teaching
and learning easier and faster in the globalization era. Technology has produced

numerous educational tools; also, various theories have appeared about the way
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to benefit from educational technology in language teaching and learning,
specifically in speaking skills. Different technological tools such as computers
and mobile devices are used to accomplish this goal. Technology has provided
suitable students that may satisfy their target needs hence helping them to
develop their speaking skills by producing a variety of sources that can fulfill
the students' need.

C. Conceptual Framework

The conceptual framework of this research is shown below:

Inciation

Vocabular“

Figure 2.12 Conceptual Framework

From the conceptual framework above, the researcher outlines a study on
teaching and learning English, specifically focusing on students' speaking skills. The
study compares two groups: the experimental class, which learns using the Cake
Application with Self-Directed Learning (SDL), and the control class, which uses the
Quizziz Application. Both groups aim to develop their speaking skills, particularly in

vocabulary, grammar, and pronunciation.
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HO1:

Hal:

HO2:

Ha?:

The hypothesis of this research is:

Cake Application does not affect students’ speaking skills.
Cake Application affects students’ speaking skills.

Quizziz Application does not affect students’ speaking skills.

Quizziz Applications affect students’ speaking skills.
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CHAPTER 111

RESEARCH METHOD

A. Research Design

In this research, the researcher used quantitative research methods. Quantitative
research focuses on gathering numerical data and generalizing it across groups of people
or explaining a particular phenomenon. According to Robert Donmoyer in (Prajitno,
2013) Quantitative research is an approach to empirical studies that collects and analyzes
data, which is then presented in numerical form rather than narrative.

The research design of this study is classified as quasi-experimental with pre-test,
treatment, and post-test. This design was used to find out whether there is a difference or
no difference between the experimental class and the control class The Cake application
through self-directed learning was implemented in the experimental class while the
control class implemented Quizzis application. The design could be presented as follows:

Table 3.1 The Quasi Experimental Design

Sample Pre-Test Treatment Post-Test
Experiment Class 01 X1 Os
Control Class 02 X2 O4
Where:

01 . Pre-test of Experimental Class

02 : Pre-test of Control Class

X1 - Treatment of the experiment group (using Cake App through SDL)
X2 : Learning process in Control group (using Quizzes)

Os : Post-test of Experimental Class

O4 : Post-test of Control class

Sugiyono (2022)

54
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B. Population and Sample

1. Population

A population is a collection of individuals with predetermined qualities
and characteristics. According to (Kurniawan et al., n.d.) population is all
respondents who have general characteristics that have been identified and used
by researchers as a more accurate source.

The population of this research was all of the students in the eighth grade
of SMP Negeri 3 Galesong Selatan in the academic year 2024. It consisted of 6
classes with a total of 135 students: VIIL.A (22), VIII.B (27), VIII1.C (20), VIII.D

(20), VI11.E (25), and VHI.F (21).

Table 3.2
The population of the Research
No. Class Sample Types of groups
1. VIIIL. C 20 Experiment
2. VIII. D 20 Control
Total 40 Students
2. Sample

The sample is part of the number and characteristics of the population
(Sugiyono, 2012). A sample is a part of an existing population, so taking a sample
must use certain means but use predetermined provisions (Kurniawan et al., n.d.).
This study used purposive sampling as a technique for taking a sample. Purposive
sampling is selected based on the study purpose (Etikan, 2016)

The samples in this study were VIII.C and VIII.D from SMP Negeri 3

Galesong Selatan. VII1.D served as the control group, and VII1.C served as the
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experimental group. The experimental group was given a pre-test (O1),
treatment (X), and a post-test (O3). During the research, the control group was
given a pre-test (O2) and post-test (O4).

. Research Instrument
1. Speaking Test (Pre-test and Post-test)

The instrument was a speaking test administered to both the experimental
and control groups. The speaking test consisted of a pre-test, which was given
before the treatment, and a post-test, administered after the treatment. The
purpose of the speaking test was to assess the students’ speaking skills,

specifically their vocabulary, grammar, and pronunciation.

. Data Collection

The data collection process for this research involves multiple stages,
including administering pretests, conducting interventions, and administering
posttests. The detailed procedures are as follows:

1. The researcher administered a posttest to hoth classes to evaluate their
speaking skills using the same assessment design but with different topics
from the pretest. The posttest involved the same procedures as the pretest.

2. The researcher measured the students’ speaking skills by using the rubric
adapted from the Cambridge Curriculum.

3. The data were analyzed using the Wilcoxon Signed Rank Test to assess the
differences in students’ performance within the group between pretest and
posttest scores, and the Mann-Whitney U Test to compare scores between

groups. All analyses were performed using IBM SPSS Statistics 27.



57

4. In conclusion, the researcher determined whether the quasi-experimental
research supported the hypothesis that using the Cake application improved
students’ speaking skills and was effective in fostering self-directed learning
at SMP Negeri 3 Galesong Selatan.

E. Data Analysis
The data analysis was the final step in the experimental procedure. The data were
analyzed to calculate the mean score of the pre-test and post-test and assess the normality
and homogeneity test. The researcher used The Wilcoxon Signed Rank Test and the
Mann-Whitney U Test to compare the mean scores, identify significant differences in the
results, and determine whether there was a significant difference within and between
groups.

1. The result of students' speaking skill test was determined by using the following

rubric.
Table 3.3
The Rubric of Speaking
No. ci%e;;r::r?ts 4 - (Excellent) 3 - (Good) 2 - (Fair) 1 - (Poor)
1. | Vocabulary Wide range of Adequate range of Limited vocabulary, | Very limited
. . . vocabulary, with

vocabulary, used vocabulary, with few | with frequent misuse | many errors in word

appropriately and errors in word of words. choice.

effectively in context. choice.

2. | Grammar Excellent use of Uses a variety of Basic sentence Uses simple
complex sentence sentence structures structures are used, structures with
structures, with little to | with occasional with frequent significant
no errors. errors. grammatical errors. grammatical errors.

3. | Pronunciation Pronunciation is clear Pronunciation is Pronunciation is Pronunciation is
and accurate. No or very | generally clear with somewhat unclear or | unclear or
few errors. some minor errors. difficult to frequently

understand. incorrect,
hindering
communication.

Adapted from Cambridge curriculum
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2. Classifying the score of the students into the following score classification, as

follows:
Table 3.4
The Classification Score of Students’ Speaking Skills

No. Scale Classification

1. 85-100 Excellent

2. 70-84 Good

3. 55-69 Fair

4, 0-54 Poor

Adapted from Ramadhani, et al (2023)

3. Descriptive Analysis
Descriptive analysis is a statistical method aimed at providing an explanation or
description of a research topic based on variable data obtained from a specific
group of subjects Khasanah, (2021).

4. The Mann-Whitney U Test
The data analysis procedure using SPSS version 27 conducted the Mann-Whitney
U Test as a non-parametric statistical method that is suitable for analyzing data
that do not meet the assumptions of parametric tests, such as normality. the Mann-
Whitney U Test was employed to compare differences between two independent
samples, assessing median differences in performance to evaluate the variation in

outcomes between distinct groups exposed to the intervention.
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CHAPTER IV

FINDINGS AND DISCUSSION

A. Findings
This section presents the students’ speaking skills and explains how the
implementation of the Cake Appication supported by Self-directed Learning (SDL) and
the implementation of Quizziz Application on the students’ speaking skills, especially
Vocabulary, grammar, and pronunciation. The experimental class used Cake Appication
supported by Self-directed Learning (SDL), while in the control class, the teacher used
the Quizziz Application.

1. The Students’ Speaking Skills Obtained through the Use of Cake Application
Supported by Self-Directed Learning (SDL).
The students’ speaking skills obtained through the use of Cake Application

supported by Self-Directed Learning (SDL) refers to the speaking skills achieved by the
students in the experimental class through the integration of Cake Application and Self-
directed Learning (SDL). In particular, the experimental class employed the Cake
Application, which offers interactive features designed to enhance students’ speaking
skills, especially vocabulary, grammar, and pronunciation. Self-directed learning (SDL)
played a key role by encouraging students to take control of their learning and allowing
them to set their own pace. This combination of the Cake Application and SDL was
applied throughout the learning process. Meanwhile, in the control class, the teacher used
Quizziz Application in the learning and teaching process.

The following table presents the results of students' speaking skills in the

experimental class, specifically focusing on the component of speaking as measured in
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the pretest and posttest. This data is intended to offer a comprehensive overview of the
skills observed and provide a basis for further analysis of the success of the intervention.

Table 4.1 The Mean Score of Speaking Skills in Experimental Class

No Components of Students’ Pretest Posttest

' Speaking Skills (O1) (02)
1. Vocabulary 56 72
2. Grammar 54 60
4. Pronunciation 55 74
Total 165 206

Mean 55 68,67

Percentage of Increase 24.86%

Table 4.1 shows the students' speaking performance in various elements:
Vocabulary, grammar, and Pronunciation, during the pre-test and post-test in the
experimental class. In the pre-test, the students scored 56 in VVocabulary, 54 in Grammar,
and 55 in Pronunciation.. However, in the post-test, these scores were achieved
significantly. Vocabulary showed positive progress, rising to 72, reflecting better word
usage. Grammar also achieved 60, indicating a notable advancement in the use of
grammatical structures. Pronunciation was achieved as well, going from 55 to 74,
demonstrating clearer and more accurate articulation. Overall, the total score achieved
from 165 on the pre-test to 206 on the post-test, with the mean score rising from 55 to
68.67. This represents a percentage increase of 24.86%, highlighting a noticeable
advancement in the students' speaking skills. The results suggest that the intervention or
treatment applied was effective in helping students obtain better speaking skills.

In conclusion, the implementation of the Cake Application supported by Self-
Directed Learning (SDL) in the experimental class resulted in an advancement of

students’ speaking skills. Analysis of pre-test and post-test results indicates significant
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advancement across various components of speaking. Notably, the experimental class
demonstrated the highest advancement, with mean scores rising from 55 in the pre-test to
68.67 in the post-test. Particularly impressive was the substantial advancement in
vocabulary, grammar, and pronunciation, with post-test mean scores notably higher than
those of the pre-test. These findings underscore the efficacy of the Cake Application
supported by Self-Directed Learning (SDL) in fostering substantial achievement in
students’ speaking skills. The percentage of students speaking skills in the experimental

class is shown in the following chart:

The Percentage-of Students' Speaking Skills related to The
Component of Speaking n Experimental Class
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M Pre-test (O1) W Post-test(02)

Figure 4.1 The Percentage of Students’ Speaking Skills related to the Component of
speaking in Experimental Class

Here is the table that shows the rate percentage of the frequency on the pretest and

posttest in the experimental class:
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Table 4.2 The Rate Percentage of the Frequency on the Pre-Test and Post-

o Pretest Posttest
No. Classification Scale
F P F P
1. Excellent 85-100 - - 7 35%
2. Good 70-84 9 45% 13 65%
3. Fair 55-69 11 55% - -
4. Less 0-54 - - - -
> 20 100% 20 100%

Table 4.2 presents the results of the pre-test and post-test conducted in the
experimental class. Before the implementation of the treatment, the pre-test results
revealed that none of the students reached the “Excellent” level. Instead, 9 out of 20
students (45%) were categorized as “Good,” while the remaining 11 students (55%) were
placed in the “Fair” category. This initial pattern suggests that students’ speaking
performance was generally moderate and that no participants demonstrated mastery-level
performance before the intervention.

Following the treatment, which integrated the Cake Application with Self-
Directed Learning (SDL), a notable improvement in students” performance became
evident. In the post-test, 7 students (35%) successfully reached the “Excellent”
classification a category that had no representation in the pre-test. Additionally, 13
students (65%) attained the “Good” category, showing a positive shift from the earlier
“Fair” distribution. Notably, the “Fair” and “Less” categories disappeared entirely in the

post-test, indicating that all students improved to at least a good performance level.
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Overall, these findings demonstrate a marked enhancement in students’ outcomes
after the use of the Cake Application supported by SDL. The upward movement across
score categories reflects meaningful progress and demonstrates the effectiveness of the
treatment applied in the experimental class.

The Students’ Speaking Skills Obtained through the use of Quizzis Application in
Control Class.

The students’ speaking skills obtained through the use of the Quizziz Application
refer to the speaking skills achieved by the students in the control class through the
integration of the Quizziz Application nto their learning process. This measurement
covered various speaking components such as vocabulary, grammar, and pronunciation.
In the control class, students used the Quizzis Application to support their learning. The
Quizzis Application primarily focused on providing quizzes and interactive activities.
However, it did not offer as-much opportunity for self-directed speaking practice as the
Cake Application supported by Self-directed Learning (SDL)).

Pre-tests and post-tests were conducted to evaluate students’ speaking skills in the
control class, focusing on various components of speaking such as vocabulary, grammar,
and pronunciation. Unlike the experimental class, which utilized the Cake Application
supported by Self-Directed Learning (SDL), the control class relied on the Quizizz
application throughout the study.

The following table highlights the results of speaking skills related to the
component of speaking in the pretest and posttest results. This data provides a clear
overview of students’ progress under conventional learning conditions and serves as a

reference point for comparison with the experimental class.
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Table 4.3 The Mean Score of Speaking Skills in Control Class

No Components of Students’ Pretest Posttest

' Speaking Skills (O1) (02)
1. Vocabulary 57 60
2. Grammar 54 58
4. Pronunciation 56 70
Total 167 188

Mean 55.67 62.67

Percentage of Increase 12.58%

Table 4.3 presents a comparison of students’ scores in key components of English
speaking skills—Vocabulary, Grammar, and Pronunciation—before and after the
intervention in the control class. In the pre-test, students’ scores across these components
were relatively modest: VVocabulary was scored at 57, Grammar at 54, and Pronunciation
at 56. These initial results indicate that while students had foundational speaking abilities,
they demonstrated limited lexical range, Inconsistent grammatical accuracy, and
challenges in producing clear and comprehensible pronunciation. Overall, the pre-test
reflects the need for improvement across all three sub-skills.

After the use of the Quizizz Application during the learning process, all
components showed measurable improvement. Vocabulary increased from 57 to 60,
suggesting that students became more familiar with essential word choices and
demonstrated slightly greater precision in expressing ideas. The improvement in
Grammar, from 54 to 58, indicates progress in students’ ability to construct sentences
with fewer errors, showing a better grasp of basic syntactic structures. Pronunciation
exhibited the most substantial advancement, rising from 56 to 70. This notable increase
suggests that students developed clearer articulation, improved stress and intonation

patterns, and demonstrated greater confidence in producing spoken English accurately.
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Overall, the combined total score for all components increased from 167 in the
pre-test to 188 in the post-test. The mean score rose from 55.67 to 62.67, reflecting a
12.58% increase in students’ speaking proficiency. These developments indicate that the
Quizizz Application had a positive influence on students’ learning outcomes, particularly
in enhancing pronunciation.

In summary, the control class showed moderate yet meaningful progress across
all aspects of speaking skills after the intervention. However, despite these improvements,
the experimental class—taught using the Cake Application supported by Self-Directed
Learning (SDL)—demonstrated a greater degree of advancement, achieving a higher
average post-test score of 68.67 compared to the control class’s 62.67. This comparison
underscores that the Cake Application supported by SDL was more effective than the
Quizizz Application in improving students’ overall speaking skills.

The percentage of speaking skills in the control class is presented in the following

chart:
The Percentage of Students® Speaking Skilis.related to The
Component of Speaking in Control Class
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Figure 4.2 The Percentage of Students’ Speaking Skills related to The Component
of speaking in Control Class
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Here is the table that shows the rate percentage of the frequency on the pretest and

posttest in the control class:

Table 4.4 The Rate Percentage of Pre-Test and Post-Test Scores in Control

Class
o Pretest Posttest
No. Classification Scale

F P F P
1. Excellent 85-100 A - - -
2. Good 70-84 10 50% 18 90%
3. Fair 55-69 10 50% 2 10%
4. Less 0-54 - - - -

> 20 1009 20 100%

Table 4.4 presents-the results of the pre-test and post-test conducted in the

controlled class. In the pre-test, 10 out of 20 students (50%) were classified in the

'‘Good' category, while the remaining 10 students (50%) fell into the 'Fair’ category.

After using the Quizizz Application, the post-test results showed a notable

advancement. In the post-test, 18 students (90%) were categorized as 'Good," and 2

students (10%) were placed in the 'Fair' category. Notably, there were no students in

the 'Excellent' category in either the pre-test or post-test. Overall, the table provides a

clear overview of the distribution of scores across the classification scale, highlighting

the changes between the pre-test and post-test.

The mean scores and the different percentages in students’ speaking skills, both

in the pre-test and post-test of the experimental and controlled classes are shown in the

chart below:
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Mean Scores
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90 62.67
80 55 55.67
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Figure 4. 3 The Mean Scores and Difference Percentages of Pre-test and Post-test
in Experimental and Controlled Classes

The chart above shows a difference in percentage between the use of Cake
Application through Self-directed Learning (SDL) and the use of Quizziz Application in
students' speaking skills, as reflected in the mean scores of the pre-test and post-test for
both the experimental and controlled classes. In the experimental class, the mean score
for the pre-test was 55, while the post-test mean score achieved 68.67, resulting in a
percentage of 24.86%. This indicates that the goal of increasing students' speaking skills
through the use of the Cake Application supported by Self-Directed Learning (SDL), has
been successfully achieved.

On the other hand, the controlled class data reveals that the mean score of the pre-
test was 55.67, with the post-test mean score rising to 62.67, reflecting an advancement
of 12.58%. This finding suggests that the use of the Cake Application supported by Self-

Directed Learning (SDL) in the experimental class was more effective than the use of the
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Quizizz application in the control class, as shown by the greater percentage increase in
the experimental class.

. The Difference between the students’ speaking skills through the use of Cake
Application Supported by Self-Directed Learning SDL and through the use of
Quizziz Application.

The difference between the students’ speaking skills using the Cake Application
supported by Self-Directed Learning (SDL) and the Quizziz Application refers to
evaluating and comparing the effectiveness of these applications on the students' speaking
skills using SPSS version 27. To assess the effectiveness of the intervention implemented
in the experimental class and the -conventional method in the control class, students'
speaking skills were evaluated through pretests and postiests, covering various
components of speaking, including vocabulary, grammar, and pronunciation.

. The Mann-Whitney U Test

The Mann-Whitney U Test is a non-parametric statistical method used to
determine whether there is a significant difference between the distributions of two
independent groups. This test was conducted to evaluate the differences in learning
outcomes between the control group and the experimental group. the result of the Mann-

Whitney U Test is previewed in the table below:
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Table 4.9 The Mann-Whitney U Test of Experimental and Control Classes

Research
Sum of
Measurement N Mean Rank
Ranks
Group
Control Class 20 14,20 284,00
The Result of
i i Experimental
Speaking skills p 20 26,80 536,00
Class
Total 40
The result of speaking test
Mann-Whitney U 74,000
Wilcoxon W 284,000
Z Score -3,770
Asymp. Sig. (2-tailed) 0,000
Exact Sig. [2*(1-tailed sig.)] 0,000

The analysis of Table 4.9 showed that the experimental group had a mean rank
of 26.80 with a total sum of ranks of 536.00, while the control group had a mean rank of
14.20 with a total sum of ranks of 284.00. The Mann-Whitney U value was 74.000, with
a Z value of -3.770 and a significance value of p=0.000p = 0.000p=0.000. Since the
significance value is less than 0.05, these results indicate a significant difference between
the two groups. Thus, the intervention of the cake application supported by SDL was

shown to have a greater impact on students' speaking skills than the quizzis application.
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The analysis of Scores provided further insights into the intervention's
effectiveness. The experimental group had an average Gain Score of 19.13, while the
control group scored only 8.34. According to Hake's (1999) classification, the Gain Score
of the experimental group falls into the medium category, whereas the control group is in
the low category. This classification indicates that the cake application supported by Self-
directed Learning intervention led to a more substantial advancement compared to the
quizzes application. Additionally, the effect size calculation using Cohen's d revealed a
value in the large category (d>0.8d \geq 0.8d>0.8), signifying that the difference in
learning outcomes between the two groups is highly significant.

Overall, with a medium Gain Score and a large effect size, the findings provide
strong empirical evidence that the Cake Application supported by Self-directed Learning
(SDL) intervention is more effective than the Quizizz Application in increasing students’
speaking skills.

Discussion

This section provides a detailed analysis of the research findings and their
relationship to the literature reviewed in Chapter II. It examines how the results either
support, challenge, or build upon existing theories.

. The Students’ Speaking Skills Obtained through the use of Cake Application
Supported by Self-Directed Learning (SDL).

The data analysis reveals that the experimental class, which implemented the Cake
Application supported by Self-Directed Learning (SDL), significantly increased students'
speaking skills. This is evident from the increase in the overall mean scores from 55 in

the pretest to 68.67 in the posttest. Further analysis of the components of speaking,
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vocabulary, grammar, and pronunciation demonstrates notable progress in each area.
Vocabulary scores rose markedly from 56 to 72, suggesting that the Cake Application
effectively facilitated the acquisition and retention of new words through its interactive
and context-rich content. This advancement underscores the application's potential to
provide meaningful exposure to vocabulary in real-life situations. Grammar scores also
increased, from 54 to 60, reflecting the app's capability to increase students’ structural
understanding through guided exercises -and interactive dialogues. While the
advancement in grammar was more moderate compared to other sub-skills, it highlights
the role of Self-Directed Learning (SDL) in enabling students to engage independently
with grammatical patterns at their own pace.

The most substantial advancement was observed in pronunciation, where scores
achieved from 55 to 74. This outcome suggests that the app's integration of speech
recognition technology, which provides immediate feedback, was highly effective in
achieving pronunciation accuracy. Additionally, the app's focus on listening and speaking
activities likely contributed to this advancement by allowing students to practice
pronunciation repeatedly and receive targeted feedback. In contrast, the control class,
which utilized the Quizziz application, demonstrated only moderate advancement across
various components of speaking, further highlighting the superior efficacy of the Cake
Application in increasing speaking skills.

These findings underscore the effectiveness of combining the Cake Application,
with self-directed learning (SDL) to address specific aspects of speaking skills
comprehensively. By offering an engaging, autonomous, and interactive learning

experience, this approach successfully targeted and increased various components of
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speaking as evidenced by the significant advancements in the experimental class
compared to the control class.

The result of this research supported the idea that the cake application had a
significant advancement on students’ speaking skills, especially in vocabulary, grammar,
and pronunciation. This was related to previous research conducted by Yanthi, (2020),
Fitria, (2021), and Hapipah et al., (2021). Each of these studies demonstrated the beneficial
effects of utilizing 'Cake Application' as a language learning tool. Nuraeni and Yanthi
(2020) found that the app provided a conducive environment for English-speaking
lessons, where students benefitted from various features such as clear transcriptions,
pronunciation practice, and speech recognition, which directly contributed to improving
their pronunciation and fluency. Fitria, (2021) reported that students responded positively
to the app's interactive features, leading to significant advancement in their speaking
skills, including vocabulary-expansion and enhanced fluency. Similarly, Hapipah et al.,
(2021) observed positive perceptions from students regarding the app’s comprehensive
features, particularly its ability to help learners practice and improve their pronunciation
and grammar through structured exercises.

While this study demonstrates significant differences in students' speaking skills
through the use of the Cake Application, other research findings contrast or provide a
more nuanced view of the effectiveness of the Cake app in language learning. For
example, Rengganis (2023) found that while apps like Cake application can increase
various component of speaking, such as vocabulary and fluency, the results were not
always proportional to students’ levels of engagement or motivation. Additionally, Zhao

et a,l (2021). highlighted that technology-based language tools do not always lead to



73

optimal outcomes for speaking skills, especially when used independently without
instructor guidance or direct interaction. These contrasting findings suggest that while the
Cake Application may offer valuable support for language learners, its effectiveness is
often contingent on factors like student motivation, engagement, and the context in which
it is used.

Integrating Self-directed Learning (SDL) into the learning process of findings
supports the development of learner autonomy, which is vital for sustained language
acquisition. SDL encourages students to take charge of their learning journey by setting
goals, selecting materials, and reflecting on their progress. This approach has been shown
to foster intrinsic motivation and increase language proficiency (Stern & Huang, 2023).
In this study, the combination of self-directed learning (SDL) and the Cake Application
allowed students to choose speaking exercises that aligned with their personal learning
preferences, actively monitor their improvements, and refine components of speaking
skills, including vocabulary, grammar, and pronunciation. For instance, students could
focus on vocabulary expansion through contextualized tasks, while grammar exercises
provided immediate feedback to improve sentence structure. Likewise, the pronunciation
practice offered by the app helped students develop more accurate speech patterns. These
findings align with Ramadhanty,(2021) found that SDL strategies like goal setting and
reflection led to better language skills, particularly in areas like pronunciation and
fluency. Furthermore, studies by Kim & Lee. (2020) supports the idea that combining
technology with SDL can enhance learner autonomy, making students more proactive and
motivated in their learning journey. This integrated approach, which emphasizes

authentic communication tasks, also mirrors the work of Wang et al., (2023), who argued
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that language acquisition is more effective when students engage in real-life and
meaningful conversations. Overall, this study provides strong evidence that the
integration of the Cake Application with self-directed Learning (SDL) significantly
increase students' speaking skills such as vocabulary, grammar, and pronunciation. while
also fostering greater motivation and learner autonomy, ultimately supporting more
confident and competent language learners.

Furthermore, this integrated approach reflects the importance of learning through
authentic, meaningful contexts. As discussed by Wang et al., (2023), language acquisition
becomes more effective when students actively participate in real-life communication
tasks. In this study, students' use of the Cake application allowed them to engage in
dialogues that simulate natural conversations, thereby increasing their communicative
competence.

In conclusion, the findings of this study provide compelling evidence that the
integration of the Cake application, supported by Self-Directed Learning (SDL),
significantly increases students' speaking skills, particularly at SMPN 3 Galesong Selatan.
By combining Cake Application as a mobile learning technology with self-directed
learning (SDL) strategies, students not only increase their vocabulary, grammar, and
pronunciation but also experience increased motivation and autonomy in learning. The
statistical analysis, with a Wilcoxon Signed Rank Test yielding a p-value of 0.000 and a
Cohen's effect size value of 0.8, underscores the substantial positive impact of this
approach. These results align with recent studies on mobile learning and SDL, offering
valuable insights into how technology can transform language acquisition. This study

highlights that integrating Cake and self-directed learning (SDL) fosters independent,
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learner-centered language development, particularly in increasing various components of
speaking skills such as vocabulary, grammar, and pronunciation and ultimately producing
confident and competent English speakers.
The Students’ Speaking Skills Obtained through the use of Quizzis Application.
The analysis of students' speaking skills, based on the pre-test and post-test results,
reveals advancement across various indicators, vocabulary, grammar, and pronunciation.
Vocabulary scores showed a slight increase from 57 in the pre-test to 60 in the post-test,
indicating minor progress in students' ability to select and use appropriate words
effectively. Grammar scores also exhibited a modest rise, from 54 to 58, suggesting better
accuracy in sentence construction and use of grammatical structures. Pronunciation
reflected the most notable advancement, with scores increasing from 56 to 70,
highlighting progress in students' articulation, stress, and intonation. Overall, the
cumulative scores across all indicators rose from 167 to 188, raising the average score
from 55.67 to 62.67, a 12.58% increase. These results indicate that the intervention
contributed positively to increase students' speaking skills, particularly in pronunciation.
Among the control group, 90% of students were classified as "Good," while 10%
were categorized as "Fair,” with none achieving an "Excellent™ rating. These findings
suggest that while both Quizizz and the experimental intervention had a positive effect
on students’ speaking skills, the experimental group showed more pronounced progress,
particularly in pronunciation. This underscores the potential of the Cake application
supported by Self-directed Learning (SDL) to provide more targeted and engaging
practice opportunities, resulting in greater overall enhancement compared to the control

group.
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Recent studies support these findings, emphasizing the positive impact of the
Quizizz application, on enhancing students' speaking skills. The results of this study
demonstrate enhancement in various speaking indicators such as vocabulary, grammar,
and pronunciation after using Quizizz. These findings align with Rahman et al. (2020),
who observed that gamification in language learning leads to increased vocabulary
acquisition due to its interactive and repetitive nature. Similarly, Waluyo & Tran, (2023)
found that digital platforms such as the Quizziz application help learners internalize
contextual meanings of words, thus improving their overall speaking fluency. These tools
make learning more interactive and engaging, helping students connect more deeply with
the language. This is shown by their improved use of a broader and more advanced
vocabulary after using the tools.

According to Pham, (2023) reported that Quizizz's immediate feedback system is
effective in reinforcing grammar rules and aiding students in identifying and correcting
errors. The present study also confirms that such feedback, combined with the interactive
elements of the application, contributes to students' grammatical accuracy in both written
and spoken formats. However, it contrasts with the findings of Nurlely, (2024), who
cautioned that gamified platforms might not provide the necessary depth for advanced
grammatical understanding without the incorporation of teacher-led discussions or
additional practice in real-world contexts.

Additionally, Kormos and Csizér (2021), emphasized that digital tools offering
audio components can effectively enhance pronunciation skills. However, Stark and
Abbasi et al. (2023) argued that Quizziz applications may raise phonological awareness,

but they may not sufficiently address individualized pronunciation issues without
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supplemental teacher guidance, suggesting the importance of a blended learning
approach.

These findings align with the conclusions drawn by Hapsari et al (2023), who
emphasized that Quizizz application, motivates students and increases engagement,
thereby indirectly boosting their speaking skills. However, contrasting studies have raised
concerns about the potential limitations of such tools. Kristiani et al (2022), for instance,
argued that the competitive nature of gamified platforms might prioritize speed over
comprehension, leading students to focus on completing tasks quickly rather than
mastering language concepts. This could result in diminished long-term retention of
language skills. Similarly, Al-Qahtani (2021) found that while gamification increased
student motivation, it had a limited impact on more complex speaking components, such
as pronunciation and fluency. Students, according to Algahtani, may become overly
reliant on the mechanics of the game, missing out on the personalized feedback necessary
to address specific language challenges. These mixed findings highlight the importance
of combining gamified tools like Quizizz with traditional teaching methods. A balanced
approach allows the motivational and engaging benefits of Quizizz to work alongside the
deeper learning and personalized support that conventional strategies provide. This
combination can lead to more effective and lasting language learning results.

In comparison, the experimental class, which utilized the Cake application,
demonstrated more significant enhancement in speaking skills. This aligns with studies
by (Aqgilah, 2024), who reported that the Cake application, which integrates real-life
conversational scenarios and provides instant feedback, is more effective in promoting

speaking skills. The Cake application’s ability to simulate authentic language use creates
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a practical and immersive learning environment, fostering the development of
communicative competence, as a key component of language acquisition (Maulida et al.,
2024)

Furthermore, the results suggest that while both tools can be effective, their
success may depend on the specific features they offer. Quizizz, with its gamified quizzes
and competitive elements, may excel in improving vocabulary and grammar knowledge,
which indirectly contribute to speaking skills. However, as highlighted by Salsabila et al
(2024), such tools may lack the depth and interactivity required to develop higher order
speaking abilities, such as pronunciation, intonation, and spontaneous language
production.

The comparison between Quizizz and the Cake application shows how important
it is to choose the right tools for language education. Quizizz works well for basic or
supplementary speaking practice, especially when the goal is to boost engagement and
motivation. However, the Cake application is more effective for advanced language skills
because it focuses on interactive, conversation-based features that help students improve
their practical speaking skills.

In conclusion, while both Quizizz and the Cake application positively impact
language learning, the Cake application proves to be more effective for developing
speaking skills, particularly in various areas such as vocabulary, grammar, and
pronunciation. Its immersive and conversation-focused features allow students to practice
these indicators in realistic contexts. Quizizz, on the other hand, remains valuable for
fostering engagement and motivation, especially in introductory or supplementary

activities. These findings highlight the importance of selecting tools that align with
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specific learning objectives and ensuring educators are well-trained to integrate them
effectively for optimal outcomes (Widiyaningsih et al., 2024).

. The differences between the students’ speaking skills through the use of Cake
Application Supported by Self-Directed Learning SDL and through the use of
Quizziz Application.

The comparison between the students’ speaking skills achieved through the use
of the Cake application supported by Self-Directed Learning (SDL) and the Quizizz
application reveals important differences in how each tool impacts language
development. The findings suggest that while both tools have a positive effect on
speaking skills, their effectiveness varies significantly to specific speaking indicators,
such as vocabulary, grammar, and pronunciation.

The Cake application supported by self-directed learning, provides an immersive
and personalized learning experience. Self-directed Learning (SDL) encourages students
to take responsibility for their learning, which complements Cake’s interactive features,
such as real-life conversation simulations and immediate feedback. These features allow
students to practice speaking in authentic scenarios, improving their vocabulary,
grammar, and pronunciation in meaningful contexts. In particular, the Cake application
enables students to develop more accurate speech patterns and improve their speaking
skills. This method of learning aligns with communicative language teaching, where the
emphasis is on practical language use rather than rote memorization. The combination of
Self-directed Learning (SDL) with the Cake application’s interactive platform thus
supports the development of speaking skills by fostering a deeper, more engaged learning

process.
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In contrast, Quizizz, though an effective gamified platform for reinforcing
foundational language elements, focuses more on knowledge retention and assessment
than on interactive speaking practice. The quiz-based structure of Quizizz strengthens
vocabulary and grammar, but its limitations become apparent when addressing higher-
order speaking skills, such as spontaneous conversation and nuanced pronunciation. As
noted by Fadli et al (2024), the assessment-focused nature of Quizizz may hinder students
from developing the confidence needed for real-life conversational exchanges, and its
capacity to provide individualized feedback on pronunciation is minimal.

The differences in outcomes also reflect the pedagogical approaches underlying
these tools. The Cake application supported by Self-directed learning (SDL) promotes a
student-centered approach, encouraging active participation and self-directed practice.
This fosters critical thinking and autonomy, which are crucial for advancing speaking
skills. Conversely, Quizizz follows a more teacher-led model, focusing on engaging
students through gamification and reinforcing language knowledge. While both
approaches have their advantages, the more interactive and real-world nature of the Cake
application makes it more effective for the development of speaking skills, particularly in
terms of vocabulary, grammar, and pronunciation.

In conclusion, the findings suggest that there is a significant difference between
the Use of Cake Application supported by Self-Directed Learning (SDL) and the use of
Quizizz on the Students’ Speaking Skills, particularly in vocabulary, grammar, and
pronunciation. The Cake application’s emphasis on real-world conversation practice,
coupled with immediate feedback, provides a comprehensive learning experience in

speaking. While Quizizz is useful for reinforcing foundational language skills and
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motivating students, it lacks the depth necessary for improving speaking skills. Therefore,
the Cake application is better suited for fostering advanced speaking skills, making it the
more effective tool for language development at SMP Negeri 3 Galesong Selatan.
However, using both tools together could offer a balanced approach that covers both basic

language skills and more advanced speaking skills.
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CHAPTER V
CONCLUSION AND SUGGESTION

A. Conclusion
After conducting the research, the researcher can conclude that:

1. The Cake Application, supported by Self-directed Learning, has significantly
enhanced students’ speaking skills at SMP Negeri 3 Galesong Selatan. This is evident
from the students’ total mean score in the post-test, which increased from 55 to 68.67.
Furthermore, the post-test results show a marked progression in speaking sub-skills:
vocabulary rose from 56 to 72, grammar from 54 to 60, and pronunciation from 55 to
74. Overall, the total score went up from 165 to. 206, reflecting a 13.67% gain.
Additionally, the post-test results revealed that 35% of students achieved an
“Excellent” score, 65% scored in the “Good” range, and no students were placed in
the “Fair” or “Less” categories.

2. the use of the Quizizz Application, has significantly enhanced students’ of students’
speaking skills at SMP Negeri 3 Galesong Selatan. This is evident from the students’
total mean score in the post-test, which increased from 55.67 to 62.67. Furthermore,
the post-test results show a marked progression in speaking sub-skills: vocabulary
improved from 57 to 60, grammar from 54 to 58, and pronunciation from 56 to 70.
The overall total score increased from 167 to 188, reflecting a 7% gain. Moreover, the
post-test distribution revealed that 90% of students achieved a "Good" score, 10%
scored in the "Fair" range, and no students were classified in the “excellent” and "Poor"

categories.
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3. The post-test results comparing the experimental class and the control class through
statistic analysis indicate that there is a significant difference between the Use of Cake
Application supported by Self-Directed Learning (SDL) and the use of Quizizz on
Students’ Speaking Skills at SMP Negeri 3 Galesong Selatan. The Mann-Whitney U
test confirmed improvement in both groups. However, the experimental class showed
greater gains, evidenced by a higher mean rank and a large effect size (Cohen’s d >
0.8), indicating a more substantial impact of the Cake application on students' speaking
skills. Furthermore, the experimental group's Gain Score of 19.13 placed it in the
medium category, while the control group’s Gain Score of 8.34 was classified as low,
further supporting the superior effectiveness of the Cake application. These results
suggest that integrating the use of Cake supported by Self-directed Learning (SDL) is
more effective than the use of Quizizz Application as the conventional method. This
study highlights the potential of innovative educational apps in fostering language
proficiency and underscores the importance of adopting modern teaching strategies to
improve students’ speaking skills.

B. Suggestion

Based on the conclusion before, the following explanations are some suggestions to

be considered:

1. For English Teacher

Teachers are suggested to integrate the Cake application supported by Self-
Directed Learning (SDL) to obtain students’ speaking skills through innovative

and engaging methods. Combining this application with other technologies can
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create a dynamic and interactive learning environment, fostering self-directed
practice while providing real-time feedback and progress tracking. Emphasizing
practical language use and personalized learning experiences ensures relevance
and deeper engagement. Overall, teaching strategies should focus on optimizing

language acquisition by leveraging such tools for effective communication.

For Further Researcher

Future researchers are supposed to-explore the potential of the Cake application
supported by Self-Directed Learning across diverse subjects, age groups, and
educational contexts while addressing limitations such as sample size.
Investigating its long-term impact on language skills, cognitive development, and
student motivation is essential to understanding its broader applicability.
Enhancing engagement by integrating the application with other technologies and
collaborating ‘with teachers to gain practical insights will help assess its
adaptability in various learning environments. Additionally, expanding research
with a larger sample size would strengthen the reliability and applicability of the
findings, offering valuable guidance for educators and institutions seeking to
implement innovative tools in language learning. These contributions can inform
the development of effective teaching methodologies and support the broader
adoption of the Cake application, optimizing language learning outcomes and

enriching the educational experience.
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Lesson Plan for Experimental Group

MODUL AJAR
Nama Sekolah : SMP Negeri 3 Galesong Selatan
Mata Pelajaran : Bahasa Inggris

Kelas/Semester/Fase : VIII/ Ganjil/ Fase D

Materi Pokok . | can speak five languages
Alokasi Waktu : 6 Pertemuan (2 x 45 Menit)
Profil Pelajar Pancasila : Self-reliant, Mutual Assistance, Having Faith, Fear of

God Almighty, and Having Noble Character.

A. Kompetensi Inti

Tujuan Pembelajaran

Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat :

1.

2.

3.

Peserta didik dapat mengidentifikasi-dan menggunakan ekspresi "can”
untuk menyatakan kemampuan melakukan sesuatu.

Peserta didik dapat mengidentifikasi dan menggunakan ekspresi "will"
untuk menyatakan kesediaan melakukan sesuatu.

Peserta didik dapat mengidentifikasi dan menggunakan ekspresi "can't”
dan "won't" untuk menyatakan ketidakmampuan dan ketidaksediaan
melakukan sesuatu.

Peserta didik dapat mengidentifikasi dan menggunakan ekspresi "can"
dan "will"* untuk membuat kalimat interogatif yang bertanya tentang
kemampuan dan kesediaan seseorang.

Peserta didik dapat mengidentifikasi dan menggunakan ekspresi
"could" dan “would” untuk bertanya atau meminta sesuatu dengan
sopan.

Peserta didik dapat memperagakan dialog yang menggunakan berbagai
ekspresi untuk menyatakan kemampuan dan kesediaan melakukan
sesuatu.

B. Media, Alat dan sumber belajar

1. Aplikasi ‘Cake — Learn English’.
2. Buku paket bahasa Inggris.
3. Power Point.

4. Laptop.

5. Proyektor.
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Pertanyaan Pemantik

1. Indaily lives, we often need to say whether we can or are willing to do something
or not. Do you know what to say when you want to say you can or cannot do
something?

Materi Pembelajaran
1. Expressions to show someone’s ability in doing something (Bright VIII hal. 2)
2. Expressions to show someone’s willingness to do something. (Bright VIII hal. 6)

C. Langkah Pembelajaran
Pertemuan 1 (2
JP)
Kegiatan awal (10°)
Assessment
e Mempersiapkan peserta ‘didik untuk siap dalam melaksakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar.

Diagnosa kebutuhan belajar
e Guru melakukan diagnosa awal melalui video dan pertanyaan pemantik terkait
kalimat untuk menyatakan kemampuan dan ketidakmampuan, seperti:
- Do you know what to say when you want to express someone’s ability to do
something?
- Menyampaikan topik dan agenda pembelajaran.

e Guru menjelaskan mengenai apa itu “CAKE” aplikasi dan cara penggunaanya

- Cari "Cake - Learn English & Korean" di Google Play Store atau Apple App Store.

- Setelah terpasang, buka aplikasinya dan daftar atau masuk menggunakan akun Google,
Facebook, atau email.

- Pilih level bahasa (pemula, menengah, mahir) sesuai kemampuan.

- Jelajahi video ekspresi harian untuk belajar ungkapan umum dari dalam Bahasa inggris

- Setiap video disertai dengan teks untuk membantu pengguna memahami dialog dan kosa
kata.

- Setelah menonton video, tirukan pengucapan dalam fitur Speak yang memungkinkan
pengguna mengulangi kalimat yang sama seperti di video.

- Setelah menyelesaikan pelajaran, gunakan kuis gratis untuk mengulang dan memperkuat
pemahaman Anda.

Planning
Merumuskan tujuan pembelajaran

e Peserta didik diajak untuk merumuskan tujuan belajar secara mandiri terkait
ekspresi kemampuan dalam bahasa Inggris.

Memilih strategi belajar
e Peserta didik bebas memilih cara belajar yang sesuai dengan gaya mereka,
misalnya dengan melihat video tambahan atau berlatih dengan teman.

Kegiatan Inti (60°)
Implementation
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Pelaksanaan pembelajaran

e Peserta didik mencari dan menonton video dalam aplikasi "CAKE" yang
menunjukkan penggunaan "can" dalam kalimat sehari-hari. Keywords untuk
video tsb adalah:
- lcantell
- | can keep a secret
- I cando Friday

e Setelah menonton, peserta didik mengidentifikasi dan mencatat contoh
penggunaan “can" dalam video.

Latihan dan Praktik
e Peserta didik mencari 5 contoh dan berlatih menggunakan kalimat tentang apa
yang mereka bisa lakukan dengan menggunakan ‘“can” (misalnya, “I can play
football”, “I can cook”). Mereka menuliskan kalimat tersebut dan berlatih
mengucapkannya.
e Pasangkan peserta didik untuk saling berbagi tentang kemampuan mereka dan

berikan umpan balik. (Setiap peserta didik akan menceritakan kepada pasangannya tentang
kemampuan mereka, misalnya "I can play football* dan ‘pasangan mereka memberikan
tanggapan.)

Evaluation
Evaluasi dan Refleksi
e Guru menanyakan pertanyaan reflektif:
“Apa ekspresi yang kamu pelajari hari ini untuk menyatakan kemampuan?”
e Peserta didik mengevaluasi kemampuan mereka dalam membuat dan
mengucapkan kalimat dengan “can”.

Kegiatan Penutup (10”)
e Menyampaikan apresiasi atas usaha peserta didik dan berikan motivasi untuk terus
belajar.

Pertemuan 2 (2 JP)
Kegiatan awal (10%)
Assessment
e Mempersiapkan peserta didik untuk siap dalam melaksanakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar).

Diagnosa kebutuhan belajar
e Guru menanyakan pertanyaan pemantik:
“Do you know how to ask someone about their willingness to do
something?”

Planning
Merumuskan tujuan pembelajaran
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e Peserta didik diajak untuk merumuskan tujuan pembelajaran secara mandiri
terkait ekspresi kesediaan dalam bahasa Inggris.

Memilih strategi belajar
e Peserta didik bebas memilih cara belajar yang sesuai dengan gaya mereka,
misalnya dengan melihat video tambahan atau berlatih dengan teman.

Kegiatan Inti (60°)
Implementation
Pelaksanaan pembelajaran
e Peserta didik mencari video dari app “CAKE” yang menunjukkan contoh
penggunaan "will" untuk menyatakan kesediaan. Keywords untuk video tsb
adalah:
- lwill buy it
- I will have my revenge
- lwill eat it all by myself

e Setelah menonton, peserta didik mengidentifikasi dan mencatat beberapa kalimat
menggunakan "will" yang mereka temukan di video.

Latihan dan Praktik:

e Peserta didik menuliskan beberapa rencana pribadi dan berlatih menggunakan
kalimat tentang apa yang mereka akan lakukan dengan menggunakan “will”
(misalnya, “I will study tonight”). Mereka menuliskan kalimat tersebut dan
berlatih mengucapkannya.

e Peserta didik berkolaborasi dalam kelompok kecil, berbagi rencana masa depan
menggunakan kata “will”, dan mempraktikkan bahasa Inggrisnya secara lisan.

Evaluation
Evaluasi dan Refleksi
e Guru menanyakan pertanyaan reflektif:
“Apa ekspresi yang kamu pelajari hari ini untuk menyatakan kesediaan?”
e Peserta didik menulis refleksi tentang kesediaan mereka menggunakan "will"
dalam percakapan.

Kegiatan Penutup (10%)

e Guru memberikan apresiasi atas usaha peserta didik dan memotivasi mereka
untuk berlatih menggunakan berbagai ekspresi di rumah.

Pertemuan 3 (2 JP)
Kegiatan awal (10%)
Assessment
e Mempersiapkan peserta didik untuk siap dalam melaksanakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar).
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Diagnosa kebutuhan belajar
e Guru menanyakan pertanyaan pemantik:
“Do you know how to express when we can't or won't do something?”

Planning
Merumuskan tujuan pembelajaran

e Peserta didik diajak untuk merumuskan tujuan pembelajaran secara mandiri
terkait ekspresi ketidakmampuan dan ketidaksediaan dalam bahasa Inggris.

Memilih strategi belajar
e Peserta didik bebas memilih cara belajar yang sesuai dengan gaya mereka,
misalnya dengan melihat video tambahan atau berlatih dengan teman.

Kegiatan Inti (60°)

Implementation
Pelaksanaan pembelajaran

e Peserta didik mencari video dari app “CAKE” yang menunjukkan contoh

penggunaan "can’t" dan “won’t” untuk menyatakan ketidakmampuan dan
ketidaksediaan. Keywords untuk video tsb adalah:
- You can’t fool me
- I can’t stay mad at you
- I can’t take a sick day

- I won’t have it
- I won’ttell a soul
- I won’t say a word

e Setelah menonton, peserta didik mengidentifikasi dan mencatat beberapa kalimat
menggunakan "can’t" dan “won’t” yang mereka temukan di video.

Latihan dan Praktik:

e Peserta didik berlatih menggunakan kalimat tentang apa yang mereka tidak bisa
lakukan dengan menggunakan “can’t” (misalnya, “I can’t dance”) dan beberapa
kalimat tentang apa yang mereka tidak akan lakukan dengan menggunakan
“won’t” (misalnya, “I won’t go out”). Mereka menuliskan kalimat tersebut dan
berlatih mengucapkannya.

e Pesertadidik bekerja dalam kelompok kecil dan menggunakan "can't" dan "won't"
dalam skenario simulasi, seperti menolak ajakan, menolak tugas, atau
menjelaskan ketidakmampuan.

e Setiap pasangan memperagakan dialog di depan kelas yang menggunakan "can't"
dan "won't".

Evaluation
Evaluasi dan Refleksi
e Guru menanyakan pertanyaan reflektif:
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“Apa ekspresi yang kamu pelajari hari ini untuk menyatakan ketidakmampuan
dan ketidaksediaan?”’

Peserta didik mengidentifikasi hal-hal yang perlu diperbaiki dalam penggunaan
"can't" dan "won't".

Kegiatan Penutup (10°)
e Guru memberikan apresiasi atas usaha peserta didik dan memotivasi mereka
untuk berlatih menggunakan berbagai ekspresi di rumah.

Pertemuan 4 (2 JP)
Kegiatan awal (10°)
Assessment
Menciptakan suasana belajar yang nyaman
e Mempersiapkan peserta didik untuk siap dalam melaksanakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar).
Diagnosa kebutuhan belajar
e Guru menanyakan pertanyaan pemantik:
- “Do you think you could learn a new skill in one week?
- If you could travel anywhere in the world, where would you go and why?

Planning
e Merumuskan tujuan pembelajaran
didik diajak untuk merumuskan tujuan pembelajaran secara mandiri terkait
ekspresi "could” dan *'would™ untuk bertanya atau meminta sesuatu dengan
sopan dan digunakan untuk past abilities..

Memilih strategi belajar
e Peserta didik bebas memilih cara belajar yang sesuali dengan gaya mereka,
misalnya dengan melihat video tambahan atau berlatinh dengan teman.

Kegiatan Inti (60°)
Implementation
Pelaksanaan pembelajaran
e Peserta didik mencari video dari app “CAKE” yang menunjukkan cara membuat
permintaan sopan menggunakan "could” dan "would". Keywords untuk video tsb
adalah:
-1 could be wrong
- You could say that again
- Could I ask a favor of you?
- Could you please let me in?

- l'would like to help

- | would never hurt you

- Would you cut it out?

- Would you like a cup of tea?
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e Setelah menonton, peserta didik mengidentifikasi dan mencatat beberapa kalimat
menggunakan "could" dan “would” yang mereka temukan di video.

Latihan dan Praktik:

e Peserta didik berlatih menggunakan kalimat yang menunjukkan cara membuat
permintaan sopan menggunakan "could" dan "would". Mereka menuliskan
kalimat tersebut dan berlatih mengucapkannya.

e Peserta didik diminta mencari situasi sehari-hari di mana permintaan sopan
diperlukan. Mereka menuliskan 5 permintaan menggunakan "could"” dan "would".

e Dalam kelompok kecil, peserta didik membuat dialog untuk bertanya atau
meminta sesuatu secara sopan dengan menggunakan “could™ dan "would".

Evaluation
Evaluasi dan Refleksi
e Guru menanyakan pertanyaan reflektif:
“Apa ekspresi yang kamu pelajari hari ini untuk menyatakan menunjukkan cara
membuat permintaan dengan sopan ?
Peserta didik merefleksikan seberapa sopan dan efektif mereka dalam
menggunakan “could" dan "would" dalam percakapan sehari-hari.

Kegiatan Penutup (10%)
e Guru memberikan apresiasi atas usaha peserta didik dan memotivasi mereka
untuk berlatih menggunakan berbagai ekspresi di rumah.

Pertemuan 5 (2 JP)
Kegiatan awal (10%)
Assessment
Menciptakan suasana belajar yang nyaman
e Mempersiapkan peserta didik untuk siap dalam melaksanakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar).
Diagnosa kebutuhan belajar
e Guru menanyakan pertanyaan pemantik:
- “Do you know how to say when you want to ask for something?

Planning
e Merumuskan tujuan pembelajaran
Peserta didik diajak untuk merumuskan tujuan pembelajaran secara mandiri
terkait penggunaan ekspresi “can" dan "will" untuk membuat kalimat interogatif
yang bertanya tentang kemampuan dan kesediaan seseorang.

Memilih strategi belajar
e Peserta didik bebas memilih cara belajar yang sesuai dengan gaya mereka,
misalnya dengan melihat video tambahan atau berlatih dengan teman.
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Kegiatan Inti (60°)
Implementation

1.

Mengidentifikasi sumber belajar
Peserta didik mencari video dari app “CAKE” yang menampilkan kalimat tanya
menggunakan "can" dan "will". Keywords untuk video tsb adalah:

- Can | ask you a favor?

- Can | get some ketchup?

- Canl get a “to go” box?

- Will you relax?
Will you teach me?
Will you please help me?
Setelah menonton, peserta didik mengidentifikasi dan mencatat beberapa kalimat
interogatif menggunakan “can” dan “will” yang mereka temukan di video.

Latihan dan Praktik:

Peserta didik membuat 5 kalimat tanya menggunakan "can* dan "will", dan
kemudian mereka melatih mengucapkannya secara mandiri.

Peserta didik bekerja berpasangan untuk saling bertanya dan menjawab
menggunakan “can" dan "will". Contoh: "Can you speak English?", "Will you go
to the party?".

Setiap kelompok memperagakan wawancara singkat di depan kelas
menggunakan kalimat interogatif yang telah mereka buat.

Evaluation

Evaluasi dan Refleksi

Guru menanyakan pertanyaan reflektif:

“Apa ekspresi yang kamu pelajari hari ini untuk membuat kalimat interogatif yang
bertanya tentang kemampuan dan kesediaan seseorang.?

Peserta didik mengevaluasi kemampuan mereka dalam membuat dan
menggunakan kalimat tanya dengan “can™ dan "will".

Kegiatan Penutup (10%)

e Guru memberikan apresiasi atas usaha peserta didik dan memotivasi mereka
untuk berlatih menggunakan berbagai ekspresi di rumah.

Pertemuan 6 (2 JP)

Kegiatan awal (10%)
Assessment

Mempersiapkan peserta didik untuk siap dalam melaksanakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar).

Diagnosa kebutuhan belajar
e Guru menanyakan pertanyaan pemantik:
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“Do you know how to express various expressions related to ability and
willingness?"

Planning

Merumuskan tujuan pembelajaran

Peserta didik diajak untuk merumuskan tujuan pembelajaran secara mandiri
terkait penggunaan berbagai ekspresi untuk menyatakan kemampuan,
ketidakmampuan, kesediaan, dan ketidaksediaan melakukan sesuatu.

Memilih strategi belajar
Peserta didik bebas memilih cara belajar yang sesuai dengan gaya mereka,
misalnya dengan melihat video tambahan atau berlatih dengan teman.

Kegiatan Inti (60°)
Implementation

Mengidentifikasi sumber belajar
Peserta didik mencari video dari app “CAKE” yang mencakup berbagai ekspresi
yang telah dipelajari (can, can't, will, won't, could, would). Keywords untuk video
tsb adalah:

- lcantell

- I can’t handle this

- I’ll do it myself

- I won’t say a word

- Could you turn that down?

- Would you mind taking a photo of us?
Setelah menonton, peserta didik mengidentifikasi dan mencatat berbagai ekspresi
kalimat yang telah dipelajari (can, can't, will, won't, could, would).

Latihan dan Praktik:
Peserta didik diberikan beberapa skenario (misalnya, menawarkan bantuan,
menolak permintaan, meminta izin) dan diminta membuat dialog secara mandiri

will”, "won't", "could", dan

yang menggunakan ekspresi “can”, “can't",
"would".

Setiap kelompok memperagakan dialog yang telah mereka susun,
menggabungkan seluruh ekspresi yang dipelajari selama 6 pertemuan.

Peserta didik saling memberikan masukan terkait penggunaan ekspresi dan cara
berbicara.

Evaluation

Evaluasi dan refleksi
Guru menanyakan pertanyaan reflektif:
“Apa ekspresi yang kamu pelajari hari ini? \
Peserta didik menulis refleksi akhir tentang bagaimana kemampuan berbicara
mereka berkembang dalam menggunakan berbagai ekspresi untuk menyatakan
kemampuan, kesediaan, dan permintaan.
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Kegiatan Penutup (10°)

e Guru memberikan apresiasi atas usaha peserta didik dan memotivasi mereka
untuk berlatih menggunakan berbagai ekspresi di rumah.

Takalar,  Agustus 2024
Guru Mapel

(Ratnasari)
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Lesson Plan for Control Group

MODUL AJAR
Nama Sekolah : SMP Negeri 3 Galesong Selatan
Mata Pelajaran : Bahasa Inggris

Kelas/Semester/Fase : VIII/ Ganjil/ Fase D

Materi Pokok . | can speak five languages
Alokasi Waktu : 6 Pertemuan (2 X 45 Menit)
Profil Pelajar Pancasila : Self-reliant, Mutual Assistance, Having Faith, Fear of

God Almighty, and Having Noble Character.

A. Kompetensi Inti

Tujuan Pembelajaran

Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat :

7.

Peserta didik dapat mengidentifikasi dan menggunakan ekspresi "can™

untuk menyatakan kemampuan melakukan sesuatu.

8.

Peserta didik dapat mengidentifikasi dan menggunakan ekspresi "will"

untuk menyatakan kesediaan melakukan sesuatu.

9.

Peserta didik dapat mengidentifikasi dan menggunakan ekspresi “can't”

dan "won't" untuk menyatakan ketidakmampuan dan ketidaksediaan
melakukan sesuatu.

10.

Peserta didik dapat mengidentifikasi dan menggunakan ekspresi "can

dan "will" untuk membuat kalimat interogatif yang bertanya tentang

11.

kemampuan dan kesediaan seseorang.
Peserta didik dapat mengidentifikasi dan menggunakan ekspresi
"could" dan “would” untuk bertanya atau meminta sesuatu dengan

sopan.

12.

Peserta didik dapat memperagakan dialog yang menggunakan berbagai

ekspresi untuk menyatakan kemampuan dan kesediaan melakukan
sesuatu.

B. Media, Alat dan sumber belajar

o krwbdPE

Aplikasi “Quizizz”

Buku paket bahasa Inggris.
Power Point.

Laptop.

Proyektor.
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Pertanyaan Pemantik
2. Indaily lives, we often need to say whether we can or are willing to do something

or not. Do you know what to say when you want to say you can or cannot do
something?

Materi Pembelajaran
3. Expressions to show someone’s ability in doing something (Bright VIII hal. 2)

4. Expressions to show someone’s willingness to do something. (Bright VIII hal. 6)
A. Kegiatan Pembelajaran

Pertemuan 1 (2 JP)
Kegiatan awal (10°)

e Mempersiapkan peserta didik untuk siap dalam melaksakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar.

e Memberikan stimulus awal dengan video pendek yang menampilkan percakapan
dalam bahasa Inggris yang mengandung penggunaan ekspresi kemampuan
dengan kata "can".

e Mengajukan pertanyaan pemantik untuk menggugah minat peserta didik,
misalnya: - “Do you know how to express someone’s ability to do something in
English?”

e Menyampaikan topik dan agenda pembelajaran serta media yg akan digunakan
yaitu Quizizz

- Buka Google Play Store pada perangkat Android/los.

- Di kolom pencarian, ketik "Quizizz"".

- Temukan aplikasi "'Quizizz: Play to Learn'' yang dikembangkan oleh Quizizz Inc.

- Klik tombol *Install*.

- Tunggu hingga proses instalasi selesai, lalu buka aplikasi Quizizz dari menu aplikasi.

- Web tersebut juga dapat diakses melalui link yang dibagikan langsung oleh guru
melalui media sosial.

e Guru menyampaikan tujuan pembelajaran, yaitu peserta didik diharapkan dapat
menggunakan kata "can" untuk menyatakan kemampuan dalam berbagai
konteks.

Kegiatan Inti (60°)
e Memberikan pemahaman awal tentang penggunaan “can" dalam menyatakan
kemampuan melalui aplikasi quizizz.
e Guru memperkenalkan konsep menyatakan kemampuan (ability)
Bahasa Inggris dalam kalimat sehari-hari, dengan contoh kalimat seperti:

- “Ican play football.”
- “She can cook very well.
e Guru memberikan contoh situasi sehari-hari di mana peserta didik dapat

menggunakan kata "can™ untuk menyatakan kemampuan mereka sendiri atau
orang lain.
e Peserta didik mengidentifikasi pola kalimat dari ekspresi ability.
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Menginstruksikan peserta didik untuk mengikuti kuis yang telah disiapkan di
Quizizz. Kuis ini dirancang untuk menguji pemahaman peserta didik tentang
penggunaan “can" dalam kalimat.

Guru berkeliling kelas, memberikan bimbingan, dan membantu peserta didik
yang mengalami kesulitan teknis atau konsep.

Setelah peserta didik menyelesaikan kuis, guru memfasilitasi diskusi kelas
untuk membahas jawaban dari kuis tersebut.

Guru memberikan penjelasan tambahan atau contoh baru jika terdapat konsep
yang masih kurang dipahami oleh peserta didik.

Kegiatan Penutup (10%)

e Melakukan refleksi pembelajaran
e Menyampaikan agenda pertemuan berikutnya
e Menutup kegiatan dengan doa bersama.

Pertemuan 2 (2 JP)

Kegiatan awal (10%)

Mempersiapkan peserta didik untuk siap dalam melaksakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar.
Guru memberikan pertanyaan pemantik untuk memunculkan rasa ingin tahu
peserta didik:
- “Do you know how to ask someone about their willingness to do something?”
Menyampaikan topik dan agenda pembelajaran
Guru menyampaikan tujuan pembelajaran, yaitu peserta didik diharapkan dapat
menggunakan kata "will" untuk menyatakan kesediaan dalam berbagai konteks.

Kegiatan Inti (60°)

Memberikan pemahaman awal tentang penggunaan kata "will” untuk
menyatakan kesediaan (willingness) melalui aplikasi Quizizz.

Guru memperkenalkan konsep menyatakan kesediaan dalam bahasa Inggris
menggunakan contoh kalimat sehari-hari, seperti:

- “I'will help you with your homework.”
- “She will join the meeting tomorrow.”
Guru memberikan contoh situasi sehari-hari di mana peserta didik dapat

menggunakan kata "will" untuk menyatakan kesediaan mereka atau orang
lain dalam berbagai konteks.

Peserta didik mengidentifikasi pola kalimat yang menyatakan willingness.
Menginstruksikan peserta didik untuk mengikuti kuis yang telah disiapkan
di Quizizz. Kuis ini dirancang untuk menguji pemahaman peserta didik
tentang penggunaan "will" dalam menyatakan kesediaan dalam kalimat.
Guru berkeliling kelas, memberikan bimbingan, dan membantu peserta didik
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yang mengalami kesulitan teknis atau konsep.

Setelah peserta didik menyelesaikan kuis, guru memfasilitasi diskusi kelas
untuk membahas jawaban dari kuis tersebut.

Guru memberikan penjelasan tambahan atau contoh baru jika terdapat
konsep yang masih kurang dipahami oleh peserta didik.

Kegiatan Penutup (10)

Melakukan refleksi pembelajaran.
Menyampaikan agenda berikutnya.
Menutup kegiatan dengan doa bersama.

Pertemuan 3 (2 JP)

Kegiatan awal (10°)

Mempersiapkan peserta didik untuk siap dalam melaksakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar.

Guru mengajukan pertanyaan pemantik untuk merangsang rasa ingin tahu:

- “Do you know how to express when we can't or won't do something?”
Menyampaikan topik dan agenda pembelajaran

Guru menyampaikan tujuan pembelajaran, yaitu peserta didik diharapkan dapat
memahami ekspresi ketidakmampuan dan ketidaksediaan menggunakan "can't”
dan "won't",

Kegiatan Inti (60°)

Memberikan pemahaman awal tentang penggunaan kata "can’t" dan “won’t”
untuk menyatakan ketidakmampuan dan ketidaksediaan melalui aplikasi
Quizizz.

Guru memperkenalkan konsep menyatakan ketidakmampuan dan
ketidaksediaan dalam bahasa Inggris menggunakan contoh kalimat sehari-
hari, seperti:

-"You can’t fool me"

-"I' won’t have it"

Guru memberikan contoh situasi sehari-hari di mana peserta didik dapat
menggunakan kata "can’t" dan “won’t" untuk menyatakan ketidakmampuan
dan ketidaksediaan mereka atau orang lain dalam berbagai konteks.

Peserta didik mengidentifikasi pola kalimat yang menggunakan kata “can’t”,
and “won’t”.

Menginstruksikan peserta didik untuk mengikuti kuis yang telah disiapkan
di Quizizz. Kuis ini dirancang untuk menguji pemahaman peserta didik
tentang penggunaan ‘“can’t”, and “won’t” dalam menyatakan kesediaan
dalam kalimat.
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- Guru berkeliling kelas, memberikan bimbingan, dan membantu peserta didik
yang mengalami kesulitan teknis atau konsep.

- Setelah peserta didik menyelesaikan kuis, guru memfasilitasi diskusi kelas
untuk membahas jawaban dari kuis tersebut.

- Guru memberikan penjelasan tambahan atau contoh baru jika terdapat
konsep yang masih kurang dipahami oleh peserta didik.

Kegiatan Penutup (10”)
e Melakukan refleksi pembelajaran.
e Menyampaikan agenda berikutnya.
e Menutup kegiatan dengan doa bersama.

Pertemuan 4 (2 JP)
Kegiatan awal (10°)
e Mempersiapkan peserta didik untuk siap dalam melaksakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar.

e Guru mengajukan pertanyaan pemantik untuk merangsang rasa ingin tahu:

- "Do you think you could learn a new skill in one week?"

- "If you could travel anywhere in the world, where would you go and why?"
e Menyampaikan topik dan agenda pembelajaran

e Guru menyampaikan tujuan pembelajaran, yaitu peserta didik diharapkan dapat
menggunakan ekspresi “could” dan "would" untuk bertanya atau meminta
sesuatu dengan sopan, serta penggunaannya untuk menyatakan kemampuan di
masa lalu.

Kegiatan Inti (60°)
- Memberikan pemahaman awal tentang penggunaan kata “could" dan

"would" untuk bertanya atau ‘meminta sesuatu dengan sopan serta
penggunaannya untuk menyatakan kemampuan di masa lalu melalui aplikasi
Quizizz.

- Guru memperkenalkan konsep menyatakan penggunaan kata "could” dan
"would" dalam bahasa Inggris menggunakan contoh kalimat sehari-hari,
seperti:

-"I could be wrong"

-"Could I ask a favor of you?"
-"Would you like a cup of tea?"
-"I would like to help"

- Guru memberikan contoh situasi sehari-hari di mana peserta didik dapat
menggunakan kata "could" dan "would” menunjukkan cara membuat
permintaan sopan dalam berbagai konteks.

- Peserta didik mengidentifikasi pola kalimat yang menggunakan kata "could"
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dan "would".

Menginstruksikan peserta didik untuk mengikuti kuis yang telah disiapkan
di Quizizz. Kuis ini dirancang untuk menguji pemahaman peserta didik
tentang penggunaan "could" dan "would" bertanya atau meminta sesuatu
dengan sopan, serta penggunaannya untuk menyatakan kemampuan di masa
lalu.

Guru berkeliling kelas, memberikan bimbingan, dan membantu peserta didik
yang mengalami kesulitan teknis atau konsep.

Setelah peserta didik menyelesaikan kuis, guru memfasilitasi diskusi kelas
untuk membahas jawaban dari kuis tersebut.

Guru memberikan penjelasan tambahan atau contoh baru jika terdapat
konsep yang masih kurang dipahami oleh peserta didik.

Kegiatan Penutup (10”)

Melakukan refleksi pembelajaran.
Menyampaikan agenda pertemuan berikutnya.
Menutup kegiatan dengan doa bersama.

Pertemuan 5 (2 JP)

Kegiatan awal (107)

Mempersiapkan peserta didik untuk siap dalam melaksakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar.

Guru mengajukan pertanyaan pemantik untuk merangsang rasa ingin tahu:

- "Do you know how to say when you want to ask for something?"
Menyampaikan topik dan agenda pembelajaran

Guru menyampaikan tujuan pembelajaran, yaitu peserta didik diharapkan dapat
menggunakan ekspresi “can™ dan "will" dalam kalimat interogatif untuk bertanya
tentang kemampuan dan kesediaan.

Kegiatan Inti (60°)

Memberikan pemahaman awal tentang penggunaan kata "can" dan "will"
dalam kalimat interogatif melalui aplikasi Quizizz.

Guru memperkenalkan konsep menyatakan “can™ dan "will" dalam kalimat
interogatif dalam bahasa Inggris menggunakan contoh kalimat sehari-hari,
seperti:

-"Can | ask you a favor?"

-"Will you please help me?"

Guru memberikan contoh situasi sehari-hari di mana peserta didik dapat
menggunakan "can" dan "will" dalam kalimat interogatif dalam berbagai
konteks.

Peserta didik mengidentifikasi pola kalimat yang menggunakan kata “can"
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dan "will" dalam kalimat interogatif.

- Menginstruksikan peserta didik untuk mengikuti kuis yang telah disiapkan
di Quizizz. Kuis ini dirancang untuk menguji pemahaman peserta didik
tentang penggunaan "can" dan "will" dalam kalimat interogatif.

- Guru berkeliling kelas, memberikan bimbingan, dan membantu peserta didik
yang mengalami kesulitan teknis atau konsep.

- Setelah peserta didik menyelesaikan kuis, guru memfasilitasi diskusi kelas
untuk membahas jawaban dari kuis tersebut.

- Guru memberikan penjelasan tambahan atau contoh baru jika terdapat
konsep yang masih kurang dipahami oleh peserta didik.

Kegiatan Penutup (10”)

Melakukan refleksi pembelajaran.
Menyampaikan agenda pertemuan berikutnya.
Menutup kegiatan dengan doa bersama.

Pertemuan 6 (2 JP)

Kegiatan awal (10%)

Mempersiapkan peserta didik untuk siap dalam melaksakan pembelajaran
(berdoa, absensi, dan menyiapkan sumber belajar.

Guru mengajukan pertanyaan pemantik untuk merangsang rasa ingin tahu:

Do you know how to express various expressions related to ability and
willingness?"

Menyampaikan topik dan agenda pembelajaran

Guru menyampaikan tujuan pembelajaran, yaitu peserta didik diharapkan dapat
menggunakan  ekspresi  ekspresi  untuk  menyatakan  kemampuan,
ketidakmampuan, kesediaan, dan ketidaksediaan.

Kegiatan Inti (60°)

Memberikan pemahaman awal tentang penggunaan kata penggunaan
ekspresi "can”, "can't", "will", "won't", "could", dan "would" dalam berbagai
situasi. melalui aplikasi Quizizz.

- Guru memperkenalkan konsep menyatakan “can"”, "can't", "will", "won't",
"could”, dan "would" dalam kalimat bahasa Inggris menggunakan contoh
kalimat sehari-hari, seperti:

"I can tell”

"I can’t handle this"

"I’ll do it myself”

"I won’t say a word"

"Could you turn that down?"
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"Would you mind taking a photo of us?"

Peserta didik diberikan beberapa skenario, seperti menawarkan bantuan,
menolak permintaan, atau meminta izin. Mereka diminta membuat dialog
menggunakan ekspresi "can”, "can't”, "will", "won't", "could"”, dan "would".
Guru membagi peserta didik kedalam kelompok kecil dan meminta setiap
kelompok untuk menyusun dialog yang menggabungkan seluruh ekspresi
yang telah dipelajari selama 6 pertemuan.

Setiap kelompok selanjutnya memperagakan dialog yang telah mereka susun
di depan kelas. Kelompok lain memberikan umpan balik terkait penggunaan
ekspresi dan cara berbicara mereka.

Guru  memberikan bimbingan < dan mengklarifikasi jika terdapat
kesalahpahaman atau penggunaan ekspresi yang tidak tepat.

Bersama dengan guru, peserta didik menyimpulkan penggunaan ekspresi
untuk menyatakan  kemampuan, kesediaan, ketidakmampuan, dan
ketidaksediaan dalam konteks yang beragam. Peserta didik dimotivasi untuk
memahami_kapan dan bagaimana menggunakan ekspresi tersebut dengan
tepat.

Kegiatan Penutup (10”)

Melakukan refleksi pembelajaran.
Menyampaikan agenda pertemuan berikutnya.
Menutup kegiatan dengan doa bersama.

Takalar, ‘Agustus 2024
Guru Mapel

(Ratnasari)
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The Instrument of Pre-Test

PRE - TEST
Subject : English
Skills : Speaking
Class - VIHI
Time Allocation : 2x40 minutes (5 minutes: The teacher explains the purpose of
the test questions and students ask if they don't understand, 25 minutes students make a

dialogue, 50 minutes for test students (each student does an oral test for 1-2 minutes)

Activity Instructions

1.

2.

Form a Pair:
o Each student should pair up with a classmate.
Select a Situation:
o Choose one of the following scenarios for your dialogue:

- Asking about the ability to drive a car.

- Asking about the willingness to help with-homework.
- Asking about the ability to play a musical instrument.
- Asking about the willingness to clean the house.

Oral Description:
o Describe the chosen situation orally by creating a short dialogue.
Dialogue Requirements:
o Each participant should contribute 3-5 lines to the dialogue.
Time Allocation:
o The total speaking time for the dialogue should be approximately 2
minutes.
Scoring Criteria:
o Your performance will be evaluated based on the following aspects:
e Vocabulary
e Grammar
e Pronunciation
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The Instrument of Post-Test

POST - TEST
Subject : English
Skills : Speaking
Class VI
Time Allocation . 2x40 minutes (5 minutes: The teacher explains the purpose of
the test questions and students ask if they don't understand, 25 minutes students make a

dialogue. 50 minutes for test students (each student does an oral test for 1-2 minutes)

Activity Instructions

1.

2.

Form a Pair:
o Each student should pair up with a classmate.
Select a Situation:
o Choose one of the following scenarios for your dialogue:

- Asking about the ability to cook fried rice.

- Asking about the willingness to explain the directions to your friend’s house.
- Asking about the ability to be an MC at an event.

- Asking about the willingness to attend your event.

Oral Description:
o Describe the chosen situation orally by creating a short dialogue.

Dialogue Requirements:
o Each participant should contribute 3-5 lines to the dialogue.

Time Allocation:
o The total speaking time for the dialogue should be approximately 2
minutes.
Scoring Criteria:
o Your performance will be evaluated based on the following aspects:
e Vocabulary
e Grammar
e Pronunciation



STUDENTS’ SPEAKING PERFORMANCE SCORE
A. Experimental Class
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1. Pre-Test
NO RESPONDENTS oo B ronerTer TOTAL Evaluation
3 2 3 2 4 3 2 1
1 S.1 \ \ \ 8 66,6
2 S.2 \ \ \ 9 75
3 S.3 \ \ \ 8 66,6
4 S.4 \ \ \ 9 75
5 S5 V \ \ 7 58,3
6 S.6 \ \ \ 7 58,3
7 S.7 v \ \ 8 66,6
8 S.8 \ \ \ 9 75
9 S.9 \ V \ 7 58,3
10 S.10 \ \ v 7 58,3
11 S.11 \ \ y 8 66,6
12 S.12 \ \ V 9 75
13 S.13 \ \ V 9 75
14 S.14 V \ \ 8 66,6
15 S.15 \ \ \ 8 66,6
16 S.16 \ \ \ 8 66,6
17 S.17 \ \ v 9 75
18 S.18 \ \ v 9 75
19 S.19 \ \ \ 9 75
20 S.20 \ \ \ 9 75
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2. Post-Test
NO RESPONDENTS i B e TOTAL Evaluation
2 2 3 2
1 5.1 v v 10 83,3
2 5.2 v v 11 91,6
3 5.3 v 11 91,6
4 s4 v v 11 91,6
5 5.5 v v v 10 83,3
6 5.6 v v 10 83,3
7 5.7 v v v 10 83,3
8 5.8 v v v 10 83,3
9 5.9 v v 10 83,3
10 5.10 v v v 9 75
11 s.11 v v 11 91,6
12 5.12 v v 11 91,6
13 5.13 I 10 83,3
14 5.14 v v v 10 83,3
15 5.15 v |v 10 83,3
16 5.16 v v 10 83,3
17 5.17 v v 11 91,6
18 5.18 v v v 10 83,3
19 5.19 v v 11 91,6
20 5.20 v v 10 83,3
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3. The Students’ Score in Pre-test and Post-test of Experimental Class

No Experimental Class Pre-test Post-test Gained
1 S1 66,6 83,3 16,7
2 S2 75 91,6 16,6
3 S3 66,6 91,6 25
4 S4 75 91,6 16,6
5 S5 58,3 83,3 25
6 S6 58,3 83,3 25
7 S7 66,6 83,3 16,7
8 S8 75 83,3 8,3
9 S9 58,3 83,3 25
10 S10 58,3 75 16,7
11 S11 66,6 91,6 25
12 512 75 91,6 16,6
13 S13 75 83,3 8,3
14 S14 66,6 33,3 16,7
15 S15 66,6 83,3 16,7
16 S16 66,6 83,3 16,7
17 S17 75 91,6 16,6
18 S18 75 83,3 8,3
19 S19 75 91,6 16,6
20 S20 75 83,3 8,3
Total Score 1374,4 1715,8 341,4
Mean Score 68,72 85,79 17,07
Minimum Score 58,3 83,3
Maximum Score 75 91,6
4. The Percentage of Speaking Achievement in Experimental Class
No. Students’ Speaking Skills of Pretest Posttest
Sub-Skills (01) (02)
1. Vocabulary 56 72
2. Grammar 54 60
4, Pronunciation 55 74
Total 165 206
Average 55 68,67




B. Control Class
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1. Pre-Test
NO RESPONDENTS S B e TOTAL Evaluation
3 2 3 2 3 2
1 S.1 v v v 7 58,3
2 S.2 v v v 9 75
3 S.3 v v 8 66,6
4 S.4 v v 8 66,6
5 S.5 v v v 9 75
6 S.6 v v v 7 58,3
7 S.7 v v v 9 75
8 S.8 v V v 8 66,6
9 S.9 V v v 8 66,6
10 S.10 v v 9 75
11 S.11 v \ \/ 9 75
12 S.12 v v - 75
13 5.13 Vv v v 9 75
14 S.14 Vv \ Vv 9 75
15 S.15 \ v v 8 66,6
16 S.16 v v v 9 75
17 S.17 \ v 8 66,6
18 5.18 v v 8 66,6
19 .19 \ v v 9 75
20 S.20 v v v 8 66,6
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2. Post-Test
NO RESPONDENTS o - o TOTAL Evaluation
3| 2 3|2 4 |3]2
1 S.1 v v v 8 66,6
2 S.2 v v v 10 83,3
3 S.3 v v 9 75
4 S.4 v Vv 9 75
5 S.5 \4 \4 \ 10 83,3
6 S.6 v v v 8 66,6
7 S.7 V v 10 83,3
8 S.8 v V v 9 75
9 S.9 v v v 9 75
10 S.10 v v v 10 83,3
11 S.11 v v v 10 83,3
12 S.12 v v v 10 83,3
13 S.13 v v v 10 83,3
14 S.14 v v v 10 83,3
15 S.15 v v v 9 75
16 S.16 v v 10 83,3
17 S.17 v v 9 75
18 5.18 v v 9 75
19 S.19 v v 10 83,3
20 5.20 v v 9 75




3. The Students’ Score in Pre-test and Post-test of Control Class
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No Control Class Pre-test Post-test Gained
1 S1 58,3 66,6 8,3
2 S2 75 83,3 8,3
3 S3 66,6 75 8,4
4 S4 66,6 75 8,4
5 S5 75 83,3 8,3
6 S6 58,3 66,6 8,3
7 S7 75 83,3 8,3
8 S8 66,6 75 8,4
9 S9 66,6 75 8,4
10 S10 75 83,3 8,3
11 S11 75 83,3 8,3
12 S12 75 83,3 8,3
13 S13 75 83,3 8,3
14 S14 75 83,3 8,3
15 S15 66,6 75 8,4
16 S16 5 83,3 8,3
17 S17 66,6 75 8,4
18 S18 66,6 75 8,4
19 S19 75 83,3 8,3
20 S20 66,6 75 8,4
Total Score 1399,4 1566,2 166,8
Mean Score 69,97 78,31 8,34
Minimum Score 58,3 66,6
Maximum Score 75 83,3
4. The Percentage of Speaking Achievement in Control Class
No Students’ Speaking Skills of Pretest Posttest
' Sub-Skills (eh) (02)
1. Vocabulary 57 60
2. Grammar 54 58
4, Pronunciation 56 70
Total 167 188
Average 55,67 62,67




DATA ANALYSIS BY STATICTICS
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A. The Normality Test of Pre-Test and Post-Test in the Experimental and

Control classes

Kolmogorov-Smirnov Shapiro-wilk
Research Measurement | Statisti _ Statisti _
df Sig. df Sig.
Group c c
Pre-test (Control class) 0,311 20 | 0,000 | 0,760 20 | 0,000
The Post-test (Control class) 0,311 20 | 0,000 | 0,759 20 | 0,000
Result Pre-test (Experimental
0,280 20 | 0,000 | 0,784 20 | 0,001
of the class)
Study Post-test (Experimental
las9) 0,350 20 | 0,000 | 0,736 20 | 0,000
class

B. The Homogeneity Test of the Experimental group and Control classes

Levene ]
> = dfl df2 Sig.
Statistic
Based on Mean 1,293 3 76 0,283
The result .
; Based on Median 1,488 3 76 0,224
0
) Based on Median and with
Speaking \ 1,488 3 63,538 0,226
) adjusted df
Skills
Based on Trimmed Mean 1,212 3 76 0,311
C. Wilcoxon Signed Rank Test of Control class
Sum of
N Mean Rank
Ranks
Negative Ranks 0 0.00 0,00
Post-test of control
class — Pre-test of Positive Ranks 20 10,50 210,00
control class Ties 0
Total 20
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Post-test of Control Class — Pre-test of Control Class

Z Score -4,053
Asymp. Sig. (2-
Y p 9-( 0,000
tailed)
D. Wilcoxon Signed Rank Test of Experimental Class
Sum of
N Mean Rank
Ranks
Post-test of Negative Ranks 0 0.00 0,00
Experimental Class Positive Ranks 20 10,50 210,00
— Pre-test of Ties 0
Experimental Class Total 20

Post-test of Experimental Class — Pre-test of Experimental Class

Z Score -3,949
Asymp. Sig. (2-
4 p 9:( 0,000
tailed)

E. The mann-Whitney U Test of Experimental and Control classes

Research
Measurement N Mean Rank Sum of Ranks
Group
The Result of
Control Class 20 14,20 284,00

Speaking skills
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Experimental Class

20 26,80 536,00

Total

40

The result of speaking test

Mann-Whitney U 74,000
Wilcoxon W 284,000
Z Score -3,770
Asymp. Sig. (2-tailed) 0,000
Exact Sig. [2*(1-tailed sig.)] 0,000




SAMPLES OF STUDENTS’ RESULT

Students 4 and 5
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S3 : Hil
S4 : Hil
S3 - How are you?
S4 :I’'m good.
Qalbi : Can you cook fried rice?
Tria  :Yes. Ican.
Qalbi : Can you cook fried rice with me?
Tria  : Sure. Shall we do it now?
Qalbi  :Yes. Let’s go to the kitchen then.
Tria  : Alright. Let’s go!
Name Vocabulary | Grammar | Pronunciation Score Total score
1. Tria Hajar 4 4 4 11 91,6
2. Nur Qalbi. M 4 4 g 10 83,3
Student 17 and 18
Ayatul : Hi! How are you?
Dwi  :Hi.. 'm fine. Can you make fried rice?
Ayatul : Yes. | can. Waitt.. | have made it for you.
Dwi  : Wow. It looks delicious.
Ayatul : What do you think about the taste?
Dwi  :1think, it tasted good.
Ayatul : Thank you. I’m so happy.
Dwi  : You’re welcome.
Name Vocabulary | Grammar | Pronunciation Score Total score
3. Avyatul Husna 3 4 4 10 83,3
4. Dwi Adliah 4 4 4 11 91,6
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