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ABSTRACT

Noraini binti Abdullah, 2025, “4 Case Study of Management Students in Learning
English for Economic Purposes.” English Education Department, Faculty of

Teacher Training and Education, Universitas Muhammadiyah Makassar. Supervisor
by Farisha Andi Baso dan Maharida.

This study aims to analyze the motivational challenges faced by management
students in learning English for Economic Purposes (EEP) and to identify the
teaching methods needed to support their learning process. This study used a
qualitative descriptive research design with a case study method, involving second-
semester students of the Management Study Program at Universitas
Muhammadiyah Makassar. The data collected through semi-structured interviews
focusing on investigate motivational factors as well as students’ preferences
regarding teaching methods. The sample consisted of nine students, selected using
a random sampling technique, with one student representing each class. The data
were analyzed using thematic analysis to identify patterns related to motivational
challenges and instructional needs. This study was expected to provide a deeper
understanding of the barriers students face in English for Economic Purposes
learning and offer insights into teaching strategies that can improve motivation and
engagement. The results were also expected to serve as a reference for lecturers and
curriculum developers in enhancing the effectiveness of English for Specific
Purposes instruction in economic fields.

Keywords: English for Economic Purposes, motivational challenges, teaching
methods, management students
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ABSTRAK

Noraini binti Abdullah, 2025, “4 Case Study of Management Students in Learning
English for Economic Purposes.” Prodi Pendidikan Bahasa Inggris, Fakultas

Keguruan dan Ilmu Pendidikan, Universitas Muhammadiyah Makassar. Supervisor
by Farisha Andi Baso dan Maharida.

Penelitian ini bertujuan untuk menganalisis tantangan motivasional yang dihadapi
oleh mahasiswa manajemen dalam pembelajaran Bahasa Inggris untuk Tujuan
Ekonomi dan mengidentifikasi metode pengajaran yang dibutuhkan untuk
mendukung proses pembelajaran mereka. Penelitian ini akan menggunakan desain
penelitian deskriptif kualitatif dengan metode studi kasus, yang melibatkan
mahasiswa semester dua Program Studi Manajemen di Universitas Muhammadiyah
Makassar. Data dikumpulkan melalui wawancara semi-terstruktur yang berfokus
pada investigasi faktor-faktor motivasional serta preferensi mahasiswa terkait
metode pengajaran. Sampel terdiri dari sembilan mahasiswa, dipilih menggunakan
teknik pengambilan sampel acak, dengan satu mahasiswa mewakili setiap kelas.
Data dianalisis menggunakan analisis tematik untuk mengidentifikasi pola-pola
yang berkaitan dengan tantangan motivasional dan kebutuhan pembelajaran.
Penelitian ini diharapkan dapat memberikan pemahaman yang lebih mendalam
tentang hambatan yang dihadapi mahasiswa dalam pembelajaran Bahasa Inggris
untuk Tujuan Ekonomi dan menawarkan wawasan tentang strategi pengajaran yang
dapat meningkatkan motivasi dan keterlibatan. Hasil penelitian ini juga diharapkan
dapat menjadi referensi bagi dosen dan pengembang kurikulum dalam
meningkatkan efektivitas pembelajaran Bahasa Inggris untuk Tujuan Khusus di
bidang ekonomi.

Kata kunci: Bahasa Inggris untuk Tujuan Ekonomi, tantangan motivasi, metode
pengajaran, mahasiswa manajemen
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CHAPTER
INTRODUCTION

A. Background

Awareness of the importance of learning foreign languages, especially
English as an international language, continues to grow in line with various
existing needs. As a global language, English is a key means of communication
in diplomacy, business, tourism, education, science, and other fields. In higher
education, English courses are mandatory for all students, regardless of their
major, focusing on academic comprehension and oral communication skills
(Sutrisna, 2021). In the professional world, fields such as education, tourism,
entertainment, hcalthcare, international relations, economics, and business
have different English language requirements, demanding a strong
understanding suited to each profession (Dugosija, 2021). Therefore, it was
essential for students to learn English vocabulary specific to their field (English
for Specific Purposes).

In the realm of economics and business, English serves as a lingua
franca that facilitates international negotiations, presentations, and transactions.
This language skill is crucial for understanding the global market. A study by
Hidayati and Nur’aini, (2020) found that English was crucial for economics
students, both for academic preparation and career readiness. Similarly,
research by (Purnamasari, 2023) business administration students choose to
study English to advance their careers as business professionals, as English was

recognized as the global business language. Furthermore, research by



Wahyuningsih et al, (2021) highlights the importance of mastering English,
given that many companies require English language proficiency to market
products or collaborate with foreign firms. Thus, these studies collectively
highlight the importance of English for economic purposes in supporting
students' academic and professional success.

Previous researches revealed that learning English for specific purposes
(ESP) faces various problems for non-English major students, which can be
categorized external factors and internal factors. External factors include
difficulties in understanding learning materials as English is often perceived as
a difficult subject with varying levels of complexity by non-English major
students (Pham and Nguyen, 2021). In addition, Pham & Nguyen (2021) noted
that English is not only difficult but also a boring subject due to unengaging
teaching methods, resulting in an unappealing learning environment (Iftanti
and Maunah, 2021). On the other hand, internal factors identified by Amri,
(2022) include students’ limited language skills, high level of anxiety towards
English, lack of vocabulary, low interest in learning, relatively short time
allocation and so on.

Also, several studies have identified challenges in learning English for
Specific Purposes (ESP). Enesi et al. (2021) noted that low general English
proficiency and lack of motivation hinder students’ participation in ESP
learning. Fitria (2020) and Ghafar (2022) categorized these challenges into
three areas: teacher-related issues, including inconsistent teaching quality and

lack of ESP expertise; student-related issues, such as varying educational



backgrounds and over-reliance on dictionaries; and environmental issues, like
overcrowded classrooms and inadequate materials. Likewise, Sari (2019)
observed that non-English majors often struggle with vocabulary and grammar,
which hinders their professional communication. To address these issues,
Sulastini et al. (2023) suggests integrating ESP into other courses and fostering
collaboration between English and non-English lecturers to create more
relevant and engaging materials.

The novelty of this study lies in its specific focus on learning English
for Economic Purposes (EEP) among management students, by examining two
main aspects: the challenges of learning motivation and the students’ needs
related to teaching methods. Unlike previous studies that mostly focused on
technical issues such as limited vocabulary, grammar, or general problems in
ESP learning, this study explored students’ internal and external motivation
barriers that affect their engagement in learning EEP. It also highlighted what
students actually need in terms of teaching methods, rather than just evaluating
teaching effectiveness. This rescarch offered a more contextual and student-
centered understanding of the challenges they faced when learning English in
the field of economics. Therefore, this study provided a fresh contribution that
had not been widely explored in previous research, particularly in the context
of higher education in Indonesia.

The research gaps addressed in this study included three main points.
First, there was still limited research focusing specifically on English for

Economic Purposes in Indonesia, especially studies that explore the learning



experiences of non-English majors like management students. Second, students’
learning motivation, both intrinsic and extrinsic, was rarely the main focus,
even though it plays a crucial role in second language acquisition. Third,
teaching methods in English for Economic Purposes had not been widely
examined from the students’ perspective, which often resulted in teaching
approaches that did not match their expectations or learning needs. This study
aimed to fill those gaps and support the development of more relevant and
student-oriented English for Specific Purposes instruction.

Pre-observation at the Management Study Program of Universitas
Muhammadiyah Makassar revealed additional research gaps. Students showed
strong internal motivation to learn English for Economic Purposes, driven by
awareness of global competition, while external motivation stemmed from job
market demandsand further study opportunities. However, issues like low self-
confidence and limited vocabulary were found to affect the consistency of their
motivation. The observation also indicated that lecturers mainly rely on
textbooks, making classes less engaging and limiting student participation and
understanding. Moreover, English for Economic Purposes was usually taught
only in early semesters without continued practice, reducing opportunities for
skill development. These findings highlight the need to examine both
motivational challenges and teaching methodsneeded in English for Economic
Purposes learning. Therefore, these observations emphasized the importance
of exploring both motivational challenges and the teaching methods that need

by the students in learning English for Economic Purposes.



The main focuses in this research were the challenges faced by
management students and students’ need in terms of teaching methods in
learning English for Economic Purposes. The challenges were examined in
terms of motivation, both internal and external, that influenced students'
learning processes. Additionally, the research also focuses on investigated the
teaching methods that needed by the students in English for Specific Purposes
(ESP) classes. Through a qualitative design, this research aimed to uncover real
barriers students faced in terms of the motivational challenges in learning
English for Economic Purposes, and provide a deeper understanding of their
specific needs in terms of teaching methods to support more effective and
engaging learning.

Therefore, this was crucial for higher education in Indonesia, where
English proficiency was becoming increasingly essential. The findings
provided valuable msights to enhance students’ motivation or improve the
learning environment in learning English for Specific Purposes (ESP)
specifically English for Economic Purposes (EEP). By identifying these
challenges and teaching method needs, this study contributed to bridge the gap
in English learning for economic purposes and supported further research on

solutions to these challenges in Indonesia.



B. Research Questions

Based on the background above, the research problem can be formulated as

follows:
1. What are the challenges faced by the management students in terms of

motivation in learning English for Economic Purposes?
2. What are the students’ needs regarding the teaching method of English
for Economic Purposes subject for management students?
C. Research Objectives

The objectives of this tesearch were to identify and analyze the
motivational challenges experienced by management students in learning
English for Economic Purposes, as well as to explore the students’ needs
regarding the teaching methods used in this subject. This study aimed to
understand both mnternal and external motivational factors that influenced
students' engagement and consistency in learning, and to examine their needs
and expectations toward teaching approaches that can effectively support their
academic and professional language development in the field of economics.
The results of this study were expected to provide valuable insights for
educators to improve the quality of English for Economic Purposes instruction,
enhance student motivation, and create more relevant and engaging learning
experiences that align with the actual needs of students in learning English for

Economic Purposes.



D. Significances of Research
The researcher was certain that the results of this study would be
beneficia for both further research and readers. The outcomes of this inquiry
were expected to have theoretical and practical significance.
1. Theoretically
For researchers, this study contributes to the literature on English language
learning in an economic context. The results of the study could be used as
a reference for further studies and developing appropriate interventions to
overcome the challenges identified and better align teaching practices with
students’ needs and expectations.
2. Practically
a. Higher Education Institutions in Indonesia
This study helped mstitutions identify challenges students faced in
learning English. The findings can guide improvements in curriculum
and teaching methods, enhancing education quality and graduate
competitiveness.
b. Students
Students gained a clearer understanding of the challenges they and
their collages encounter. This awareness could encourage them to seek

solutions together, such as group study or asking teachers for help.



c. Lecturers
This study provided information about the difficulties experienced by
students, allowing lecturers to adjust teaching methods and teaching
materials to be more relevant and effective in meeting students' needs.
E. Scope of the research

This research was limited to the analysis of motivational challenges and
students’ need regarding the teaching methods used in the English for
Economic Purposes subject. The study focused on management students at
Universitas Muhammadiyah = Makassar, specifically on second semester
students in- Management study program. The research explored both internal
and external motivational factors, as well as students' need in terms of the
teaching methods that could support their learning process in this subject.
Therefore, this study did not examine all aspects of English language skills in
detail, such as grammar proficiency or writing structure, but rather emphasized

students' challenges and needs to the teaching process.



CHAPTER IT

REVIEW OF LITERATURE

A. Previous Related Research Findings

Several studies have identified the challenges faced by students in

learning English for Specific Purposes (ESP), as well as their specific needs.

These studies also provide insights from ESP analyses, which highlight the

various obstacles students encounter in mastering English for professional and

academic purposes. Some of these studies are as follows:

1.

The study by Larasati et al. (2022:63) examines the English learning needs
of students at the Faculty of Economics and Business, Universitas
Muhammadiyah Palembang. The findings show that students need
materials tailored to their professional tasks, including understanding work
instructions, job interviews, writing proposals and cover letters, preparing
CVs, delivering business presentations, handling emails and business
correspondence, and producing reports. The study stresses the importance
of integrating the four key language skills: listening, speaking, reading,
and writing. It suggests that the development of ESP materials should be
based on real-world workplace situations and informed by a needs analysis
involving students, lecturers, and graduates.

Research by Alharbi (2022:76) indicates that students hold a positive
perception of Business English, viewing it as essential for job readiness

particularly in areas such as professional communication, job interviews,
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and writing business-related documents. However, they encounter several
challenges, including limited language proficiency, a lack of opportunities
to practice English in social settings, and teaching materials and methods
that are not sufficiently practical or relevant. Many students perceive ESP
courses as their last opportunity to enhance their English skills before
entering the workforce. Therefore, the study highlights the need to improve
the quality of ESP instruction by adopting more practical, needs-based
teaching approaches.

Previous research by Fitria (2020:61) identified various challenges in
teaching ESP to economics students from the perspectives of teachers,
students, and the learning environment. Obstacles for teachers include
poor-quality lectures and teaching materials, inappropriate teaching
methods, a lack of ESP training, and minimal understanding of students
fields of study. Meanwhile, students struggle with learning motivation,
limited vocabulary, language differences, and reliance on dictionaries.
Environmental factors, such as unsupportive classroom conditions, a lack
of teaching materials, and overcrowded classrooms, further exacerbate the
situation. This study highlights the need forpolicy reforms in ESP teaching,
particularly in non-English majors, to enhance teaching quality and reduce
the challenges faced by both teachers and students.

Wiastuti (2024:1222) in their research on the challenges of learning
English for Specific Purposes (ESP) for Business Management students,

revealed that students face various obstacles in mastering English related
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to economics. The main difficulties include understanding and
memorizing specific economic terminology, reading and comprehending
complex academic texts, writing essays and business reports, and
interpreting as well as analyzing data, diagrams, and graphs. Beyond
linguistic and academic challenges, the unique nature of business practices,
which differ from conventional business systems, further complicates
English learning in this field: From the teaching perspective, lecturers
struggle with conveying complex vocabulary, designing integrated
learning, engaging students in active discussions, and maintaining their
motivation. This study highlights the need for an innovative approach that
connects language learning with students’ real experiences and future
career prospects to address these challenges effectively.

Based on the previous research above, similarities were found with this

study in identifying various technical challenges faced by students in learning

English for Specific Purposes (ESP), such as limited vocabulary, difficulties in

understanding economic terminology, reading complex academic texts, and

writing business reports. From the teaching perspective, earlier research also

revealed several obstacles, including the lack of specialized training for ESP

lecturers, the use of monotonous and non-contextual teaching methods, and

limited understanding of students' academic disciplines. In line with these

findings, the present study also addressed challenges in ESP learning, but with

a more specific emphasis on students’ learning motivation. Furthermore, this

study explored teaching methods that aligned with the actual needs of students
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in the field of economics, aiming to enhance the effectiveness of ESP

mstruction within an economic context.

On the other hand, this study differed from previous studies that primarily
highlighted some technical challenges faced by studentsin learning English for
Specific Purposes (ESP), such as limited vocabulary, difficulty in applying
ESP terms in real-world contexts, and barriers in reading or writing academic
texts. Additionally earlier studies also emphasized teaching-related obstacles,
including the lack of specialized training for lecturers, monotonous teaching
methods, and limited understanding of students' academic fields. In contrast,
this study will specifically underlined students’ challenges in terms of
motivation in learning ESP in the context of economic, as well as the
importance of conducting a needs analysis of teaching methods based on

students' perceptions.

To sum up, this study shared similarities with previous research in
identifying challenges faced by students in learning English for Specific
Purposes (ESP), such as limited vocabulary, difficulty understanding economic
terms, and challenges in reading or writing academic texts. Both studies also
highlighted teaching barriers, such as a lack of training for lecturers and the use
of monotonous methods. However, this study differed from previous research
by placing a stronger emphasis on the challenges related to student motivation
and conducting a student needs analysis in terms of teaching methods,
particularly within the context of economics, to enhance the effectiveness of

ESP instruction.
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B. Some Pertinent Ideas
1. Concept of English for Specific Purposes (ESP)
a. Definition of English for Specific Purposes (ESP)

English for Specific Purposes (ESP) is an approach to English
language learning that emphasizes the targeted and purposeful use of
language based on specific academic or professional needs. According
to Cummins in Hyland (2022:203) , ESP involves ‘context-reduced’
language, which is more abstract and less reliant on immediate
situational context compared to c¢veryday language. Furthermore,
Robinson in Kostanyan (2024:147) defines ESP as a specialized
branch of English Language Teaching (ELT), focusing on goal-
oriented language learning tailored to the learner's specific field of
study or profession.

A similar opinion was stated by Hutchinson & Waters in Ibrahim
(2020:84) that English for Specific Purposes (ESP) is a systematic
teaching approach that prioritizes students as the central focus of
learning. ESP plays a significant role in teaching English for
specialized purposes, gaining recognition for its emphasis on intensive
needs analysis in course design. This analysis involves a thorough
assessment of students' existing skills and identifying gaps in their
proficiency within their target language context. Based on this

evaluation, appropriate steps can be taken to equip learners with the
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specific linguistic and communicative knowledge required for their
academic or professional success.

Moreover, Iswati et al. (2024:1) also highlighted that English for
Specific Purposes (ESP) is a distinct area of English language teaching
that adapts language learning to meet the specific needs of learners in
their chosen professional domain. The main goal of ESP is to provide
learners with the crucial language and communication abilities needed
to succeed in their particular careers. Since its emergence in the 1960s,
English for Specific Purposes (ESP) has evolved into a key discipline
within applied linguistics, driven by significant contributions from
researchers worldwide.

As the demand for English proficiency in specialized fields
continues to grow among students and professionals, ESP has become
indispensable in equipping them with the necessary communication
skills " tailored to their academic and career needs. It is widely
implemented across various countries to address specific linguistic
and communicative requirements, particularly in academic and
professional settings (Shalash, 2024:16).

Based on various expert definitions above, English for Specific
Purposes (ESP) can be concluded as an approach to English learning
that adapts the materials to meet students' academic or professional
needs. ESP goes beyond grammar, focusing on language use in

specific contexts. A key aspect of ESP needs analysis, which plays a
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crucial role in designing a relevant and effective curriculum, ensuring
that students acquire the necessary communication skills required in
their respective fields.

. The characteristic English for Specific Purpose (ESP)

English for Specific Purposes (ESP) has several distinctive
characteristics. First, Robinson in Mohamed and Alani (2022:28)
stated that ESP is oriented towards student needs and is specifically
designed to achieve academic or professional goals and English for
Specific Purpose course development is derived from a thorough
needs analysis aimed  at determining the specific tasks that students
must complete through the medium of English.

Besides, Dudley-Evans and St. John in Daulay (2021:3) added
that ESP ‘has absolute characteristics, which is designed to meet the
specific necds of learners, using the methodology of the targeted
discipline, and focusing on language appropriate to the professional
context, including grammar, lexis, register, study skills, discourse, and
genre while the variable characteristics include the possibility of ESP
related to a particular discipline, using different methods from general
English, aimed at intermediate or advanced adult learners, and
assuming basic knowledge of English.

In addition, according to Hutchinson and Waters in Rahman &
Arefin (2023:63), English for Specific Purposes (ESP) is a language

learning approach in which all decisions about content and methods
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are based on the reasons students are learning the language. They
emphasize that ESP emerged as a response to the increasing global
demand for English, especially in the fields of science, technology,
and commerce. In their view, ESP focuses on the real needs of learners,
both in academic and professional contexts, and emphasizes the
importance of needs analysis as a primary basis for course design.
They also state that the difference between ESP and General English
lies in the awareness of learner needs, not in the type of language
taught.

While both General English (GE) and English for Specific
Purposes (ESP) aim to improve learners’ proficiency in English, they
differ significantly in focus, content, and instructional approach.
General English is designed for broad language use in everyday
contexts, emphasizing general vocabulary, grammar, and the four
basic skills (listening, speaking, reading, and writing). It is typically
used in school curricula @ and language courses for general
communication Rahman & Arefin (2023:66). There are some
examples of vocabularies that differences General English and

English for Economic Purposes as in the table below:
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Table 2.1 Differences in the Meaning of Economic Terms in General

Language and Economic Language

Vocabularies | Meaning in General Meaning in English for
English Specific Purposes (ESP) in
economy context
Interest Interest or curiosity | Additional cost paid on a loan
about something. or earned from savings
Capital The capital city of a | Money or assets used for
country or region investment or production.
Market A physical market or | A place or system for buying
public for shopping. | and selling goods or services.
Credit Recognition or | Money that is borrowed or an
praise  for an | amount available for
achievement. borrowing.
Return 1o return to a | Profit or gain from an
previous place or | investment. .
condition.

The table above provides several examples of vocabulary

differences between General English and English for Specific Purposes

(ESP), both in meaning and usage. In summary, ESP is an approach to

English teaching that focuses on learners’ specific academic or

professional needs. Unlike General English, which covers broad

language use, ESP is guided by what learners need to achieve in their

field, making the content more targeted, practical, and relevant.

Branches of English for Specific Purposes (ESP)

The two main branches of English for Specific Purposes are

English for Academic Purposes (EAP), English for Occupational

Purposes (EOP) which can be defined as below:
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. English for Academic Purposes (EAP)

English for Academic Purposes (EAP) is a specialized
English language learning program designed to support academic
communication needs in higher education settings. It helps both
local and international students to understand, produce, and engage
in academic activities using English effectively. Bo et al. (2022:12)
stated that the main goal of EAP is to equip students with the
language skills needed for academic study, such as reading, writing,
speaking, and listening in a university context. This program
typically targets international students or those who use English as
a second language.

The materials taught include essay writing, research reports,
presentations, discussions, and mastery of academic vocabulary
(Knezevic et al., 2020:4). Topics and subtopics in EAP are often
tailored to students' needs based on specific fields of study, such as
engineering or science, so that learning becomes more relevant and
applicable. This adjustment of materials is done through surveys
and analysis of student needs (Ahrens and Zascerinska, 2020:19).

EAP plays a crucial role in preparing students to meet the
academic demands of higher education. The program emphasizes
the mastery of academic language skills, the adaptation of materials
to students’ specific needs, and the integration of technological

innovations to enhance learning effectiveness. While challenges
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still exist, research has shown that EAP positively contributes to
students' academic success.
. English for Occupational Purposes (EOP)

English for Occupational Purposes (EOP) is a branch of
English for Specific Purposes (ESP) that focuses on teaching
English to meet communication needs in the workplace. It is
designed to help individuals develop language skills relevant to
specific professions or fields of work, thereby enhancing their
performance and competitiveness in professional environments.
EOP emphasizes the development of both spoken and written
English skills that align with the demands of various industries
such as aviation, engineering, healthcare, tourism, and hospitality
(Warman et al., 2024:2895).

Furthermore, EOP materials are typically tailored to reflect
real-life workplace situations, covering language use for daily
conversations, negotiations, presentations, and the writing of
professional documents (Chen & Duan, 2023:32). Bui and Huong
(2023:8) stated effective EOP instruction commonly adopts a
communicative approach and integrates language learning with
job-related content. However, differences in perspectives between
teachers and learners may arise concerning teaching methods,

assessment practices, and the prioritization of language skills.
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English for Occupational Purposes (EOP) plays a vital role
in preparing individuals to meet the communication demands of
the professional world. Well-structured and relevant EOPprograms
can enhance language proficiency, increase employability, and
support professional development. Nonetheless, continuous
adjustments to teaching materials and strategies are necessary to
ensure alignment with the evolving needs of industries and learners.

d. Types of material of ESP in Higher Education

English for Specific Purposes in higher education involves a
variety of teaching materials tailored to the needs of specific academic
and professional fields. In the context of English for Economic
Purposes (EEP), the materials must address the linguistic and
communicative  needs of economic and business students. These
includes such as economic reports, financial statements, business case
studies, scholarly journal articles, and market analysis documents
(Maruntelu, 2024:249).

Research by Yao (2021:25), further highlights the importance of
incorporating a wide range of materials, including reading texts for
comprehension practice, vocabulary and grammar exercises,
translation tasks, and writing activities such as essays, abstracts, and
letters. While supplementary activities like oral presentations and
discussions are also included, their implementation remains limited.

Nevertheless, Yao's comprehensive approach demonstrates the
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necessity of well-structured ESP materials in supporting students’
English learning at the tertiary level.

Similarly, a study by (Nurjannah et al., 2023:119) found that the
ESP materials implemented in the Islamic Economics Department
were tailored to students’ academic and professional needs. The
learning process begins with general English topics such as greetings
and self-introductions then progresses to more field-specific content
like business introductions involving formal and informal expressions.
Students are also exposed to economic-themed reading texts aimed at
enhancing reading proficiency and expanding their technical
vocabulary relevant to Islamic economics.

Compared to the ESP curriculum designed for management
students at Universitas Muhammadiyah Makassar in the 2024/2025
academic year, the focus is on developing basic communicative
competence within an ESP framework. The materials cover practical
themes such as greetings, spelling, self-introduction, introducing
others, numbers and fractions, dates, polite expressions (e.g., “please”
and “thank you’), and describing objects. These topics are intended to
support students in handling every day and professional
communication tasks in both general and business-related contexts.

The integration of authentic materials that reflect real-world
economic contexts is essential, as they expose students to relevant

vocabulary, discourse structures, and communication styles used in
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international economic environments. By utilizing applicable and
field-specific resources, EEP courses can better prepare students to
meet the demands of the professional world, particularly in navigating
the global economic landscape where English proficiency is
increasingly indispensable.

The Advantages of ESP in English Language Learning

English for Specific Purposes (ESP) offers significant benefits in
English language learning due to its strong alignment with students'
academic, professional, and vocational needs. It has been proven to
enhance language skills effectively while making the learning process
more focused, practical, and engaging. From a skills perspective, ESP
helps students develop English language skills relevant to their field of
study or work such as writing, speaking, listening, and specific
vocabulary and has been shown to provide significant improvements
in these aspects compared to general English language learning
(Indasari et al., 2024:41).

Meanwhile, from the learning aspect, Maulida (2024:1361) found
that ESP materials are tailored to students’ needs, interests, and gaps in
knowledge, making the learning process more engaging, meaningful,
and applicable to real-life situations. Additionally, innovative learning
models in ESP such as flipped classrooms and project-based learning
along with the integration of technology and interactive methods,

enhance student engagement, independence, and motivation, while
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also improving their participation, comprehension, and self-confidence
(Baekani et al., 2023:855; Kristianto & Harendita, 2022:7).

Hence, English for Specific Purposes (ESP) not only enhances
English language skills relevant to academic and professional contexts,
but also fosters a more contextual, engaging, and effective learning
experience through tailored materials and innovative teaching methods,
thereby directly supporting students’ readiness to meet the demands of
the workplace and further education.

2. Concept of English for Economic Purposes (EEP)

English for Economic Purposes (EEP) is a subfield of English for
Business and Economics that focuses on the specific language needs
within the field of economics. According to Hutchinson and Waters as
cited in Prodanovska-Poposka, 2022:4), EEP can be classified under
either English for Academic Purposes (EAP) or English for
Occupational Purposes (EOP) depending on its context of use. It falls
under EAP whenused in academic settings, such as studying economics
at the university level, and under English for Occupational Purposes
(EOP) when applied in professional contexts, such as business
communication or financial reporting.

English for Specific Purposes (ESP) encompasses both English
for Academic Purposes (EAP) which prepares students for academic
activities such as writing scientific papers or delivering presentations

(Knezevi¢ et al., 2020:1) and English for Occupational Purposes (EOP)
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which equips individuals for professional tasks such as negotiations and
writing business reports (Chen & Duan,2023:32). However, in practice,
the boundaries between EAP and EOP often overlap, leading to the
widespread adoption of integrated approaches that combine academic
and professional skills within a single course to better prepare students
for the demands of the workplace after graduation.

The design of English for Economic Purposes (EEP) courses, in
particular, heavily relies on detailed needs analysis for both academic
and occupational contexts and often incorporates a flexible, eclectic
teaching approach, including the use of simulations that are now
commonly employed in both domains (Warman et al., 2024:2900).
Therefore, EEP can be classified as EAP, EOP, or a combination of both
depending on the context of its use, and integration between the two
becomes important to respond to the needs of real-world economic
communication.

Internal and External Motivation Challenges

Motivation in learning English can be divided into two types:
internal (intrinsic) motivation and external (extrinsic) motivation.
Internal motivation originates from within the student, while external
motivation is influenced by external factors, such as the environment.

These two types of motivation are explained in more detail as follows:
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a. Internal Motivation

. Internal motivation plays an important role in English
learning because it encourages students to learn independently,
persist in the face of challenges, and achieve better results. Students
with strong internal motivation are generally more active, persistent,
and successful than those who are only driven by external factors
(Hashemi et al., 2024:3).

This type of motivation often stems from an intrinsic interest
in English, enjoyment of the learning process, and a desire for
personal growth, all of which have been shown to positively
influence academic achievement (Jiao et al., 2022:8). Moreover,
personal goals and integrative motivations such as the desire to
communicate with foreign speakers, understand other cultures, and
broaden one’s horizons are frequently - stronger than purely
instrumental motivations (Kumar, 2021:420). Internal motivation is
also strongly linked to autonomy'and perseverance, as students who
are internally driven tend to manage their own learning process and
exhibit greater independence and persistence in pursuing academic
success (Nguyen and Habok, 2021:9).

Internal motivation has a significant impact on English
learning outcomes, especially in improving student achievement
and engagement (Jiao et al., 2022:12) found that students who are

internally motivated tend to be more active in class, more focused
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in the learning process, and show higher academic achievement. In
addition, internal motivation provides a more stable and sustainable
learning drive than external motivation, which often fades quickly
if not internalized. A strong positive relationship was also found
between internal motivation and English learning intensity, where
students with high motivation are more consistent and intense in
their learning efforts (Nguyen and Habok, 2021:9).

Furthermore, a key implication for English language
teaching is the importance of fostering students' internal motivation
by creating a learning environment that is enjoyable, relevant, and
aligned with their interests. Teachers can implement visualization
techniques and emotionally engaging strategies to enhance student
involvement and support improved learning outcomes (Zhou,
2024:1). By cultivating students' interest, personal goals, and self-
confidence, the English learning process becomes more effective,
sustainable, and meaningful positioning internal motivation as a

central factor in achieving long-term language learning success.

. External Motivation

External motivation is a significant factor that encourages
students to learn English, as it originates from outside the individual
such as social expectations, parental pressure, academic or career
requirements, and the presence of reward and punishment systems.

In the context of English learning, external motivation often serves
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as the initial driver that engages students and helps them remain
committed to the learning process (Ajmal et al., 2021:544)

Common forms of external motivation include social and
environmental support, where encouragement from parents,
lecturers, friends, and the academic environment can increase
students' enthusiasm for learning (Permangil, 2024:1). Besides,
academic demands such as graduation requirements and the needs
of the world of work are also strong reasons for students to master
English (Zulfa and Zahidah, 2023:167). Solihah et al., (2023:50)
also added that rewards in the form of good grades, praise, or certain
facilities, as well as punishments for not achieving targets, also
serve as drivers of student learning behavior. Additionally, setting
learning targets such as the number of readings or assignments to
be completed is also an effective external motivation strategy in
maintaining student engagement.

External motivation plays a significant role in English
language learning, particularly in enhancing student engagement
during the early stages or when internal motivation is not yet fully
developed. External encouragement such as academic requirements,
social pressure, and environmental expectations can help students
remain focused and actively participate in learning activities (Vu
and Nguyen, 2024:84). However, the impact of external motivation

tends to be less stable and often short-lived, potentially diminishing
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over time if not reinforced by internal motivation. Therefore, a
combination of external and internal motivation is essential for
successful learning, as students who possess both tend to
demonstrate more consistent performance and achieve better
outcomes in mastering English (Permangil, 2024:18).

In the context of teaching, (Solihah et al, 2023:64)
emphasize that teachers and the learning environment play a crucial
role in harnessing external motivation by providing support,
positive feedback, and appropriate rewards to boost students’
enthusiasim for learning. Teaching strategies should also aim to
internalize external motivation, enabling students to become less
dependent on external factors and more capable of developing
autonomy and sustained motivation. Therefore, while external
motivation such as social support, academic expectations, and
rewards significantly contributes to initiating and sustaining the
English learning process, it must be complemented by the
cultivation of more stable and intrinsic motivation to achieve
optimal and long-term learning outcomes.

4. Challenges in Implementing and Learning English for Specific
Purposes (ESP)

Challenges in implementing and learning English for Specific

Purposes (ESP) are multifaceted, encompassing both educational and

practical hurdles. These challenges can be divided into two main areas:
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those faced in the implementation of ESP programs and those
encountered by students learning ESP.
a. Challenges in implementing ESP

The implementation of English for Specific Purposes (ESP)
in higher education faces a range of complex challenges. One of the
primary issues is the lack of teacher qualifications and preparedness,
as many instructors have not received specialized training in ESP
instruction and continue to rely on teaching methods that are not
aligned with students' professional needs. Moreover, the existing
ESP curricula often lack clear guidelines and are not sufficiently
aligned with the demands of the job market (Nabung et al.,
2024:833)

Additionally, ESP lecturers acknowledge the importance of
covering the four language skills listening, speaking, reading, and
writing along with grammar and vocabulary, but face challenges in
developing materials that are both relevant and comprehensive.
Meanwhile, feedback from department heads and alumni indicates
that existing ESP materials do not adequately meet academic and
workplace demands, such as reading economic journals or drafting
financial reports in English (Oktavia & Suwartono, 2020:977).
Besides, assessment strategies in ESP classes also remain largely
traditional and are not well-suited to measuring students’ abilities

in real-world professional communication. This issue is further



30

compounded by the limited opportunities for teacher training in
developing appropriate and field-specific evaluation tools (Abbassi
et al., 2021:1213).

. Challenges in learning ESP

Challenges are often associated with learning difficulties,
including in the context of English for Specific Purposes (ESP),
particularly for economic purposes, as stated by stated by Seéna,
(2022:131) students struggle due to limited basic English
proficiency, which hinders 'their ability to use professional
vocabulary and terminology relevant to their field of study.
Additionally, low learning motivation can lead students to perceive
ESP as irrelevant to their future careers.

Similar findings were highlighted by Mao and Zhou (2024:1),
who observed that students face challenges in language skills,
particularly in reading academic texts and writing descriptions of
work, abstracts, and reports. They also encounter difficulties in
understanding English-language lectures and effectively taking
notes. Supporting this, (Suherman, 2023:197) found that the most
significant challenge for students is low linguistic competence,
which impedes their ability to grasp technical terms in economics.
Furthermore, teaching methods that overly emphasize grammar and

general English, without aligning with the specific needs of the
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discipline, make the learning experience monotonous and less
contextual.

In conclusion, the main challenges faced by students in
learning ESP for economic purposes include limited English
language proficiency, lack of relevance in learning materials to
professional demands, and instructional approaches that do not
reflect the specific context of their field. Therefore, a more
contextualized and learner-responsive approach is essential to
enhance the effectiveness of ESP instruction.

5. Teaching Methods in applying ESP

From several previous studies, there are wvarious of teaching
method applied in ESP instruction. For instance, Tenieshvili (2023:209)
applies the Communicative Language Teaching (CLT) method in
English language learning. This method emphasizes the use of language
as a tool for real communication, rather than just a set of grammatical
rules. In practice, teaching is focused on activities that encourage
interaction, such as role-plays, group discussions, simulations, pair
work, and task-based activities, all aimed at enhancing communicative
language skills.

Other than that, Gvelesiani (2023:35) in his research on the course
ARET (Abstracting and Reviewing of the English Text), implements
various innovative approaches, including academic text translation,

heteroglossia, code-switching, and translanguaging. These approaches
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allow for the simultaneous use of multiple languages in a multicultural
classroom and foster a deeper understanding of academic material. The
results show significant improvements in students' academic skills,
including vocabulary, language structure, and the speed and accuracy
of translating academic texts.

Similarly, Ageicheva et al., (2025:23) employ various teaching
methods in the context of ESP (English for Specific Purposes), such as
pair and group work, project-based tasks, the use of authentic materials,
self- and peer-assessment, and simulations of authentic communication
tailored to students' needs. These methods not only enhance students'
communicative and professional competencies but also increase
motivation and foster independence in the learning process. Therefore,
selecting and applying the right teaching methods is a critical aspect of
the teaching and learning process. Teachers are expected to develop
instructional plans that are both effective and adaptable to ensure that

education proceeds in an optimal and holistic manner.
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C. Conceptual Framework

English for Specific Purposes

English for Economic Purposes

Management Students

Motivational Challenges Students’ needs i terms

(Internal and External) of teaching method

The diagram above illustrates the logical flow of this research, beginning
with the English for Specific Purposes (ESP) course, which in this context is
specifically focused on English for Economic Purposes (EEP) a branch of English
language instruction designed to meet the needs of the economic field. The primary
focus of this course was students in the management study program, who serve as

the subjects of this research.

The diagram highlights two main areas of investigation based on the
research problem: first, motivational challenges, which addresses the challenges
faced by management students in terms of motivation when studying English for

Economic Purpose and second, students’ needs regarding of teaching methods,
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which explores students’ views and perceived needs regarding the teaching methods
used in the course.

Overall, the diagram shows a clear relationship between the learning context
(EEP), the research subjects (management students), and the two key aspects being
examine learning motivation and teaching methods that expected by the students.
This conceptual framework serves as the foundation for analyzed both motivational
challenges and teaching methods require by the students which can affect the
effectiveness of English for Economic Purposes instruction for management

students.



CHAPTER III

RESEARCH METHODOLOGY

In this part, the researcher explained the research design, research subject,
instrument of the research, data collection procedures, and technique of data
analysis.

A. Research Design

This study used a qualitative descriptive research design to examine
the motivational challenges faced by the students and the teaching methods
that the students of Management Study Program need in learning English
for Economic Purposes. Qualitative research aimed to understand human or
social phenomena by providing a detailed and thorough portrayal of
individuals in real-world, natural settings (Royadi et al., 2019:89) and its
goal was to describe and analyze social issues comprehensively (Fadli,
2021:33). This design aligned with the objectives of this study, which were
to gain a deeper understanding of the motivational challenges faced by the
students and to identify the teaching methods required to support their
learning process. To support this study design, the study was conducted
using a case study method. This method enabled the researcher to
investigate in depth the motivational challenges and teaching method needs
of early semester management students at Universitas Muhammadiyah
Makassar in a real life and specific academic context, which made the case

study method suitable for this research.
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B. Research Subject

The subjects of this study were second-semester students of the
Management Study Program at Universitas Muhammadiyah Makassar in
the 2024/2025 academic year, as they were taking the English for Economic
Purposes course during the research period. There were approximately 270
students across 9 classes, with around 30 students in each class. The
participants were selected using a random sampling method, which one
student from each class was randomly chosen, resulting in a total of 9
participants. This selection ‘was intended to ensure that the data represented
a variety of motivational challenges and students’ needs regarding teaching
methods in Icarning English for Economic Purposes. The chosen
participants were expected to provide relevant and meaningful insights
aligned with the focus of this study.

C. Instrument of the Research

There was one primary instrument for data collection in this study
which was semi-structured interviews, that were expected to answer both of
the first and second problem statements. The mterview was conducted in
two sessions.
1. The first session explored the motivational challenges students had

encountered in their English for Economic Purposes course.

2. The second session focused on the teaching methods that the students

deemed most necessary for learning English for Economic Purposes.
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The interviews were divided into two sessions to explicitly address
this research’s primary focuses which were the motivational challenges
students faced in learning English for Economic Purposes and the teaching
methods they required. Each session consisted of five questions designed
to probe students’ motivational challenges and their need in terms of
teaching methods. The semi-structured format provided the flexibility to
follow up on interesting responses and explore emerging themes in depth,
ensuring the collection of rich, meaningful qualitative data.

. Data Collection Procedures
In collecting the data, the researcher will follow these procedures bellow:
1. Determining the Research Subjects

The data collection procedure for this study began with determining

the research subject. The researcher identified and selected

participants from second semester students in the Management

Study Program at Universitass Muhammadiyah Makassar using

random sampling.

2. Designing the Interview Questions

The researcher developed semi-structured interview questions to

explore students’ motivational challenges and the teaching methods

that their need with five main questions each of the session. The
questions were open-ended to allow participants to express their

opinions freely.
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3. Conducting the Interviews
The interviews were conducted individually and face to face. Each
session is lasted between 20 to 30 minutes with nine participants.
The researcher used audio recordings with participants’ consent and
took field notes to ensure data accuracy and richness. The first
session explored the motivational challenges students faced in
learning English for Economic Purposes, while the second
investigated the teaching methods they needed.

4. Transcribing the Data
The recorded interviews were transcribed verbatim. The
transcription process aimed to preserve the participants’ original
expressions while ensuring clarity for analysis.

5. Analyzing the Data
The transcribed interview data were analyzed using a thematic
analysis. The researcher began by reading through all transcripts
thoroughly to become familiar with the data. Next, important
statements and keywords were coded and grouped into categories
that reflected recurring ideas or issues. These categories were then
organized into broader themes that represented the motivational
challenges faced by students and their needs in terms of the teaching

methods used in the English for Economic Purposes course.
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E. Technique of Data Analysis

The data collected through interviews in this study were analyzed

using the qualitative coding method described by Saldana in Lungu,

(2022:232). This method consists of a structured process involving two

main coding cycles which are First Cycle Coding and Second Cycle Coding

followed by the development and interpretation of themes. Each phase

guided the researcher in organizing, categorizing, and interpreting data

related to the students’ motivational challenges and their needs regarding

teaching methods in learning English for Economic Purposes.

1.

First Cycle Coding

In the first stage, the researcher conducted open coding on the
interview transcripts. This involved breaking the data into smaller,
meaningful units to uncover initial codes. The researcher employed
techniques such as In Vivo Coding (using participants' exact words
to capture authentic expressions), Descriptive Coding (labeling basic
topics discussed), and Process Coding (highlighting actions or
behavioral patterns related to motivation and learning needs). The
goal of this stage was to identify important data segments that
represented internal and external motivational challenges and
specific needs in teaching methods as expressed by students.
Second Cycle Coding

After the initial codes were generated, the researcher carried out

Pattern Coding to group similar or related codes into broader
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categories. This step focused on identifying patterns and recurring
ideas across the interviews that reflected the main themes of the
study, such as common motivational obstacles faced by students and
their needs of teaching method in learning English for Economic
Purposes. This cycle helped reduce the data into thematic units that
formed the foundation for deeper analysis.

Theme development and Interpretation

In the final stage, the themes identified through the second coding
cycle were developed and interpreted in relation to the research
questions. The rescarcher examined how the themes connect to the
challenges students faced in staying motivated and to their
instructional needs in the English for Economic Purposes course.
Key findings were supported with direct quotations from participants
to illustrate important insights. To enhance the credibility of the
analysis, triangulation was applied by referencing related literature
and theories, ensuring that the interpretation aligned with the broader

academic context and the research objectives.



CHAPTER IV

FINDINGS AND DISCUSSION

This chapter presents a detailed description and analysis of the research findings
in relation to the research questions. The findings were based on data collected

through interviews.

A. Findings
This section outlines the findings of from the interviews with nine
participants from Management study program at Universitas Muhammadiyah
Makasssar. The purpose of these interviews was to explorem in depth, the
challenges that the students faced in tems of motivation and their needs in terms
of teaching method in learning English for Economic Purposes. The data
collected through interviews in this study were analyzed using the qualitative
coding method described by Saldana in Lungu, (2022:232). This method
consists of a structured process nvolving two main coding cycles which are
First Cycle Coding and Second Cycle Coding followed by the development and
interpretation of themes.

1. Motivational Challenges of Management Students in Learning English

for Economic Purposes
This section discusses the findings based on an analysis of interview
transcripts. The analysis focused on the motivational challenges they
experienced, both internal and external, in learning English for Economic

Purposes (EEP). The analysis was carried out in three stages: First Cycle
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Interpretation.

Second Cycle

Coding,

a. First Cycle Coding

and Theme Development
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and

In the First Cycle Coding stage, the researcher applied a

combination of coding techniques including In Vivo Coding (using the

participants’ actual words), Descriptive Coding (labelling key topics),

and Process Coding (highlighting actions or processes). These

techniques were selected to accurately and authentically capture the

meanings reflected in students’ experiences related to motivational

challenges in learning English for Economic Purposes.

Table 4.1 First Cycle Coding of Internal and External Motivational

Challenges in Learning English for Economic Purposes

Internal Challenges in Terms of Motivation

Participants

Quote

Techinique

Code

Pl

“I feel there has
been no
significant
improvement in
my English
skills”

In Vivo and
Descriptive

Feeling
progress

no

P2

“I often feel shy
when I have to
speak in front of
the class”

In Vivo

Low self-

confidene

P3, P9

“Basic

materials being
repeated made
me feel bored”

Descriptive

Boring
material

P4

“Sometimes I
fel anxious to
speak because |
might be
mocked by
others”

In Vivo

Speaking
anxiety
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P5

“I hesitate to
speak because
I'm afraid of
mispronouncing
words during a
presentation or
when
explaining
something”

Process

Fear of
making
mistakes

P6, P8

“To be honest,
my weak
listening . and
speaking skills
made me
demotivated”

Descriptive

Low language
ability

P7

“I find it hard to
understand  the
content because
my
memorization
skill is weak,
especially since
it”’s in English”

Descriptive

Difficulty
understanding
content

External Challenges in Terms of Motivation

Participants

Quote

Techinique

Code

P2, P6

“Online  class
made it difficult
for me to focus”

Descriptive

Technical
distraction

P1, P3

“A passive
classroom
environment
lowered my
motivation
because there
were no active
peers to discuss
with”

Descriptive

Passive
classroom
environment

P4

“The
environment is
not supportive
because
sometimes I get
mocked when
trying to
practice
speaking”

In Vivo

Unsupportive
learning
environment
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P5 “Discussion Descriptive Lack of
without feedback
feedback from
the lecturer
reduce my
enthusiasm”

P7 “Translation- Descriptive Unengaging
based teaching
assignments method
made the
learning process
boring”

P8 “Discussions Descriptive Lack of
without the teacher
lecturer’s guidance
guidance made
me lose focus
and be  less
active in class”

P9 “During the | In Vivo Lack of
course, I practical
received more application

theoretical tasks
than  practical

ones, which
demotivated
me) b

Based on the First Cycle Coding table, it revealed various

motivational challenges faced by Management students in learning

English for Economic Purposes (EEP). This analysis was categorized

into two main groups: internal motivational challenges and external

motivational challenges, as reflected through In Vivo, Descriptive,

and Process coding techniques. The following section presents a

detailed interpretation based on the coded data.
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1) Internal Challenges in Terms of Motivation
Internal challenges refer to obstacles that originate from within
the students themselves, both psychologically and cognitively.
In general, internal motivational challenges in English learning
include a lack of intrinsic interest, a lack of clear personal goals,
low self-confidence, a lack of learning independence, and a
learning environment perceived as unpleasant or irrelevant.
The results of the mitial coding revealed several key patterns,
such as low self-confidence and feelings of not developing and
learning language ability, which will be further explained in
the following section.
a) Low Self-Confidence
Some students reported feelings of fear, embarrassment,
and anxiety when speaking in English, especially in public
settings as what three participants stated :

Table 4.1.1 Low Self-Confidence: Participants’
Statements

“I often feel shy when I have to speak
in front of the class,”

“Sometimes I feel anxious to speak
because I might be mocked by others”
“I hesitate to speak because I'm
afraid of mispronouncing words
during a presentation or when
explaining something”

Participant 2

Participant 4

Participant 5

These statements shown the speaking anxiety commonly

experienced by students when learning English for
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Economic  Purposes. These emotional  barriers
significantly hinder active participation in class,

particularly in courses that emphasize communication

skills like EEP.

Feelings of Not Developing (Learning Stagnation)

Some students felt that they had not made meaningful
progress in improving their English proficiency. For
example, P1 mentioned that there had been no significant
improvement in this course, as he perceived the learning
process to be driven solely by academic requirements.
Similarly, P3 and P9 stated that he often felt bored because
the materials were repetitive and lacked variation as
below :

1able 4.1.2 Feeling of Not Developing (Learning
Stagnation). Participants’ Statements

"[ feel there has been no significant

Participant 1
articipan improvement in my English skills”

Participant 3 “Basic materials being repeated

Participant 9 made me feel bored”

Based on the students’ experience above, this sense of
stagnation negatively affects students’ motivation, as the
lack of diversity in content and teaching approaches
makes the learning process feel unchallenging and

disengaging.
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¢) Limited Language Ability (Skill Barrier)
Several students encountered limitations in core English
skills such as listening, speaking, and reading
comprehension especially those from non-English majors.
A few students reported that :

Table 4.1.3 Limited Language Ability (Skill Barrier):
Participants’ Statements

“To be honest, my weak of listening
and  speaking  skills made me
Participant 8 | demotivated”

‘I find it hard to understand the
content - because my memorization
skill is weak, especially since its in
English”

Participant 6

Participant 7

P6 and P8 reported that their weaknesses in listening and
speaking led to a loss of motivation, particularly when
communicating with fluent speakers. Meanwhile, P7
shared her struggles in understanding content due to poor
memorization  skills, which made tasks involving
extensive vocabulary memorization feel overwhelming
and discouraging. These accounts illustrate linguistic
competence barriers that directly impact students’

confidence and motivation in the learning process.

2) External Challenges in Terms of Motivation
External challenges refer to environmental factors, teaching

methods, and classroom conditions that are beyond students'
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control. In general, these external motivational challenges
include social pressure and environmental expectations that
may trigger anxiety, a lack of support from lecturers and the
learning environment, and many more. Based on the initial
coding process, several key categories were identified,
including technical distractions, unsupportive learning
environment, passive classroom atmosphere, lack of support
from lecturers, and unengaging teaching methods, which will
be explained in the following section :
a) Technical Distractions
Online learning became a source of distraction for some
students due to the lack of direct guidance and supervision
from lecturers. This condition often: resulted in reduced
concentration during learning activities as what a few
students have faced :

lable 4.1.4 Technical Distractions: Participants’

Statements
Participant 2 “Online class made it difficult
Participant 6 for me to focus”

For example, P2 and P6 stated that online classes made it
difficult for them to focus because of numerous
distractions in his surroundings, such as background noise
and the temptation to use their devices. This illustrates the

difficulty in maintaining attention outside the physical
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classroom, which ultimately affects learning effectiveness
and decreases motivation.

Unsupportive Learning Environment

Some students encountered social barriers due to an
unsupportive learning environment. For instance, P4,
expressed fear of speaking up in class because of teasing
from peers.

Table 4.1.5 Unsupportive Learning Environment:
Participant’ Statements

“The environment is not supportive
Participant 4 | because sometimes [ get mocked

when trying to practice speaking”

In certain contexts, speaking English is perceived as
showing off, particularly since Indonesia is not an
English-speaking  country. This = kind of social
environment, both inside and outside the classroom, can
lead to a fear of negative judgment. Such fear becomes a

major obstacle in language learning, where confidence

and willingness to take risks are crucial for progress.

Passive Classroom Environment
In addition, other than the distractions of online learning,
a passive classroom atmosphere was also reported to

reduce students’ participation.
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Table 4.1.6 Passive Classroom Environment:

Participants’ Statements

Participant 1

“A passive classroom environment
lowered my motivation because there

Participant 3

was no active classmate to discuss
with”’

P1 and P3 noted that the absence of active discussion in

class made them feel unmotivated. Many students

appeared disinterested or lacked the confidence to respond

when called upon by the lecturer. A non-interactive

classroom, lacking collective energy and engagement,

made the learning process feel flat and demotivating,

especially for students who were actually eager to

participate. They even felt as though they was the only one

enthusiastic about speaking up during lessons.

d) Lack of Support from Lecturers

Lecturers play a crucial role in sustaining students’

motivation and engagement. A lack of feedback and

instructional guidance can leave students feeling lost or

directionless.

Table 4.1.7 Lack of Support from Lecturers: Participants’

Statements

Participant 5

“Discussions without feedback from
the lecturer reduce my enthusiasm”

Participant 8

“Discussions without the lecturer’s
guidance made me lose focus and be
less active in class.”
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Without timely clarification or support from instructors,
students may become disengaged and less motivated to

explore the course content more deeply.

e) Unengaging Teaching Methods
Another challenge that negatively impacted student
motivation was the use of monotonous or unengaging
teaching methods. = Several students  expressed
dissatisfaction with the instructional strategies employed
in the course.

Table 4.1.8 Unengaging Teaching Methods. Participants’
Statements

“Repetitive translation assignments
made the learning process boring”
“During the course, I received more
Participant 9 | theoretical tasks than practical ones,
which demotivated me”

Participant 7

Based on the students’ experiences, they felt these barriers

made the material feel irrelevant to their needs. These

accounts suggest that a misalignment between teaching

approaches and students’ expectations contributed
significantly to their declining motivation.

Through this first cycle of coding, it became evident that

students” motivational challenges in learning EEP could be

categorized into two major spectrums: internal and external. Each

student quote was carefully coded to capture its underlying meaning.
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This process will be followed by the Second Cycle Coding (Pattern

Coding) to identify the key themes emerging from the study.

b. Second Cycle Coding

In the second cycle of coding, the researcher employed pattern

coding by grouping the initial codes from the first cycle into recurring

patterns. This stage aimed to identify overarching themes that represent

the motivational challenges faced by students in learning English for

Economic Purposes (EEP). The codes were organized into meaningful

categories that revealed deeper issues within the students' learning

experiences. These categories contributed to the development of

central themes that emphasized internal struggles as well as external

barriers. Based on the coding process, three main themes were

1dentified as follows:

Table 4.2 Second Cycle Coding: Themes and Categories of

Motivational Challenges

Themes Categories First Cycle Participants
Codes
Fear of making | Lack of | P2, P4, P5
mistakes and | confidence,
low confidence | speaking
anxiety, fear of
Self-Esteem m?lkmg
Barries in mistakes
) Feeling of | Feeling no | P1, P3
Learning . .
. stagnation 1n | progress,
English for .
. learning boredom due
Economic . i
English to  repetitive
Purposes .
material
Language skill | Low Po, P7
limitations languange
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ability and
difficulty
understanding
content

Lack of social | Unsupportive | P4
support environment

Environmental
Barriers to Unstimulating | Passive P3, P5

Motivation | classroom classroom and
atmosphere lack of
feedback and
mteraction
Monotonous Boring P3, P7, P9
teaching material,
methods unengaging
teaching
method  and
lack of
practical
application
Limited Technical P1, P8
instructional distraction
support (online class)
and lack of
guidance - from
the lecturer

Learning
Process
Barriers

The Second Cycle Coding table above illustrates that at this stage,
the findings from the first, more specific and detailed coding were
grouped into broader patterns using the Pattern Coding technique. This
process resulted in three major themes which are Self-Esteem Barriers
in Learning English, Environmental Barriers to Motivation, and
Learning Process Barries emerged in the Second Cycle Coding process
because each represents a major pattern of motivational challenges

experienced by students, whether originating from within themselves
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(such as low self-confidence), from the learning environment (such as
lack of support and a passive classroom atmosphere), or from the
learning process itself (such as monotonous methods and less relevant
materials). The further explanation in the following section :
1) Self-Esteem Barriers in Learning English for Economic
Purposes

Table 4.2.1 Theme and Categories of Self-Esteem Barries in

Learning English
Theme Category
Sel-Esteem Fear of making mistakes and low
Barriers in confidence

Learning English | Feeling of - stagnation in Learning
for Economic English
Purposes Language Skill Limitations

This theme encompasses challenges that stem from
students’ psychological states and self-perceptions regarding
their English language abilities. One prominent category is
fear of making mistakes and low confidence, in which many
participants expressed feelings of fear, embarrassment, or
anxiety when asked to speak in class. They were particularly
concerned about making pronunciation errors or being
ridiculed by peers. These issues reflect low self-confidence
and high levels of speaking anxiety, both of which hindered
active classroom participation. For instance, P2, P4, and P5

reported feeling anxious and hesitant about speaking in public.
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Another emerging category is the feeling of stagnation
in learning, which refers to students’ perceptions that their
learning progress has plateaued. Some students indicated that
the materials were too repetitive and lacked challenge, leading
to boredom and decreased interest. This was seen in the
responses of P1 and P3, who mentioned that the lessons did

not offer anything new or engaging.

The third category is language skill limitations, which
describes students' struggles with essential English language
skills such as listening, speaking, and reading comprehension.
These challenges became even more pronounced when
students were expected to understand economic texts or
memorize specialized vocabulary. P6 and P7 expressed
concerns that their limited English proficiency hindered their
ability to follow the course content, which in turn lowered their

confidence and motivation to continue learning.

2) Environmental Barriers to Motivation

Table 4.2.2 Theme and Categories of Environmental Barries

to Motivation

Theme Category
Lack of social support

Environmental

Barriers to
Motivation Unstimulating classroom atmosphere
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This theme is related to the social context and classroom
environment that may negatively impact students’
motivation. A key category here is lack of social support,
which refers to insufficient encouragement or acceptance
from peers. Some students felt hesitant to speak up due to
fears of being mocked or negatively judged, which created
psychological barriers to learning. For example, P4 reported
feeling demotivated due to peer pressure and a fear of being

ridiculed.

Another significant category 1s the wunstimulating
classroom atmosphere, which refers to a passive learning
environment lacking interaction, discussion, or meaningful
feedback from lecturers. Students described such classrooms
as monotonous and disengaging, making it difficult for them
to participate meaningfully in lessons. P3 and P5 noted that
the absence of dynamic discussion and an interactive

environment diminished their academic motivation and

made the classroom experience feel less productive.

3) Learning Process Barriers

Table 4.2.3 Theme and Categories of Self-Esteem Barries in
Learning English

Theme Category
Monotonous teaching method

Learning Process

Barriers Limited instructional support
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This theme refers to issues related to teaching methods
and the overall instructional approach. One category
identified is monotonous teaching methods, in which
students criticized the heavy reliance on text translation and
theoretical instruction, with minimal real-world application.
This lack of practical and relevant learning activities made
lessons feel boring and less impactful. P3, P7, and P9
highlighted that the repetitive nature of assignments and lack
of innovation in teaching methods reduced their enthusiasm
for the course.

Another important category is limited instructional
support, which denotes the lack of active lecturer
mvolvement in guiding and facilitating student learning
especially in online learning contexts. Some students
reported difficulties in maintaining focus due to insufficient
feedback and supervision. For instance, P1 and P8 shared
that they often felt confused and unsupported during online
discussions, which led to a decline in motivation and
engagement.

Based on the results of the Second Cycle Coding, it can be
concluded that the motivational challenges faced by students in the EEP
course are rooted not only in internal factors such as low self-

confidence and language skill limitations but also in external conditions,
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including social environment, classroom atmosphere, and teaching
methods. Recognizing and addressing these three overarching themes
is essential for designing a more effective and supportive teaching

approach in English for Economic Purposes instruction.

Theme Development and Interpretation

After conducting the Second Cycle Coding using the Pattern
Coding technique, the researcher successfully identified three major
themes that represent patterns in students’ motivational challenges.
These themes emerged from the consolidation of initial codes
generated during the First Cycle Coding and reflect both internal and
external barriers encountered by students in learning English for
Economic Purposes (EEP). These themes not only provide a summary
of students lived experiences but also reveal meaningful insights into
their learning context and pedagogical needs.

The first theme is self-esteem barriers, highlights psychological
factors that weaken students' internal motivation. This includes
feelings of fear, embarrassment, and low confidence, especially when
students are required to speak in class. Participants reported being
afraid of making pronunciation errors or being ridiculed by peers,
which discouraged them from participating in discussions or giving
presentations. This psychological discomfort was further exacerbated
by a perceived lack of progress, where students felt that the material

was repetitive and unchallenging. As a result, some participants



59

experienced boredom and disinterest, believing their learning had
stagnated. In addition, many students identified limited language skills
particularly in speaking, listening, and vocabulary as a significant
source of frustration. They struggled to follow lessons that used
economic vocabulary or abstract terminology in English, which
diminished their confidence and willingness to engage. Interpretation
of this theme suggests that affective factors in language learning must
receive more attention. Students require a safe, non-judgmental
environment where they can practice and make mistakes without fear.
Lecturers should cultivate a climate that supports risk-taking and
emotional well-being, not just cognitive mastery. Effective strategies
may include peer support systems, small-group speaking activities, and
error-tolerant classroom practices that focus on confidence-building
and emotional resilience.

The second theme is environmental barriers to motivation,
pertains to social dynamics and classroom atmospheres that hinder
motivation. A recurring issue was a lack of social support students
expressed reluctance to speak due to fear of judgment or ridicule by
peers. Such peer pressure created psychological barriers that limited
participation and reduced students’ willingness to use English in class.
Another critical factor was the unstimulating classroom environment,
marked by passive teaching, minimal interaction, and limited feedback.

In such environments, students felt disengaged and uninspired, which
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led to decreased motivation and learning interest. The interpretation of
this theme emphasizes the importance of fostering an interactive and
socially supportive learning community. Creating opportunities for
collaborative learning, encouraging peer interaction, and promoting
lecturer facilitation can help reduce anxiety while increasing
motivation. Approaches such as group discussions, role-playing, and
simulated business scenarios in English can offer more engaging and
meaningful learning experiences that develop both social and language
skills.

The third theme 1s learning process  barriers, addresses the
challenges embedded in instructional practices, lecturer involvement,
and assignment structure. Many students criticized the monotonous
teaching methods lessons focused heavily on: text translation or
memorization, ~with little real-world application. Participants
expressed that these methods felt disconnected from practical
economic contexts and failed to spark their interest or meet their
professional needs. Furthermore, students reported a lack of
instructional support, particularly in online learning settings. Minimal
lecturer presence, lack of interactive guidance, and insufficient
feedback contributed to students feeling disoriented and unsupported
during the learning process. Interpretation of this theme highlights the
need for pedagogical innovation. Lecturers should move beyond

passive content delivery and integrate active, relevant, and student-
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cantered learning approaches. Incorporating project-based learning,
case study analysis, and problem-solving tasks in English can bridge
the gap between theoretical knowledge and real-world application.
Moreover, the lecturer’s role must evolve into that of a facilitator and
guide, offering consistent feedback and fostering student engagement
throughout the learning process.

In summary, the findings from the Second Cycle Coding reveal
that students’ motivational challenges are shaped by a combination of
internal _psychological = factors and = external environmental and
instructional " conditions. Addressing these three thematic areas is
crucial for designing a more supportive, engaging, and effective
learning environment in the English for Economic Purposes classroom.

2. Students Needs regardings the Teaching Methods in learning English
for Economic Purposes
This section discusses the findings based on an analysis of interview
transcripts. The analysis focused on the students’ needs regarding the
teaching methods in learning English for Economic Purposes (EEP). The
analysis was carried out in three stages: First Cycle Coding, Second Cycle
Coding, and Theme Development and Interpretation. The First Cycle
Coding aimed to identify initial codes directly from the interview data. The
Second Cycle Coding involved grouping these codes into broader

categories. Finally, the Theme Development and Interpretation stage
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synthesized these categories into overarching themes that address the first
research question.
a. First Cycle Coding
In the First Cycle Coding stage, the researcher applied a
combination of coding techniques including In Vivo Coding (using the
participants’ actual words), Descriptive Coding (labelling key topics),
and Process Coding (highlighting actions or processes). These
techniques were selected to accurately and authentically capture the

meanings reflected in students™ needs regarding the teaching methods

in learning English for Economic Purposes.

Table 4.3 First Cycle Coding of Students’ Needs Regarding Teaching

Method in Learning English for Economic Purposes

Types of Learning
Participants Quote Techinique Code
P1,P3,P8and | “I need more | In Vivo and | Active and

P9 active learning | Descriptive interactive
such as learning
discussions,
role-plays and
speaking-
focused
activities”

P2 “The wuse of | Descriptive Contextual
real-life case and
studies and Collaborative
group analysis Learning
would be very
helpful”

P4 “It would be | Descriptive Active and
better if interactive
learning learning
involved more
student
presentations
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and group
work.”

P5 “I want | In Vivo Contextual
simulations like and
busniess Collaborative
negotiations or Learning
economic
discussions  in
English”

P6 “I understand | In  Vivo +| Bilingual
better when the | Descriptive instruction
lecturer method
explains  using
both  English
and
Indonesian.”

P7 “Students Descriptive Active and
should be more interactive
mvolved.  We learning
shouldn’t  just
be passive
listeners.”

Lecturer Roles
Participants Quote Techinique Code

P1, P5 “There should | In Vivo Lecturer  as
be economic provider  of
simulations  in practical
class, such as context
business
negotiations or
marketing
discussions  in
English”

P2 “The lecturer | Descriptive Lecturer  as
should use real- provider  of
life case studies practical
and ask students context
to analyze them
1s groups’

P3, P7 “Lecturer Descriptive Lecturer  as

should involve
students more in
class, not just
keep lecturing”

Participatory
Facilitators
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P4 “I learn better if | Descriptive Lecturer  as
the lecturer Participatory
gives us more Facilitators
presentations
and group work,
not just theory”

P6, P9 “I prefer if the | In  Vivo +| Lecturer  as
lecturer Descriptive bilingual
explains in both explainer
English and
Indonesian. Full
English is too
hard to_follow”

P8 “I - understand | Descriptive Lecturer  as
better when promotor  of
doing applied
something practice
practical, . not
just reading and
translating
articles.”

Learning Activities
Participants Quote Techinique Code

P1 “I believe role- | In Vivo . +| Interactive
plays, Descriptive activities  on
discussions, and speaking and
interactive collaboration
activities ~ will
improve my
speaking
skills”

P2 “Real-life case | Descriptive Business and
studies and Negotiation
group Simulation
discussions
really help in
understanding
economic
topics”

P4 “Group Descriptive Interactive
presentations activities ~ on
and teamwork speaking and
make the collaboration
lessons  more
engaging”




65

P3, P5 “Economic In Vivo Business and
simulations like Negotiation
business Simulation
negotiations
really help with
mastering
terminology”

P6 “I feel more | Descriptive Practice-based
enthusiastic learning
about learning if activities
the material can
be directly
practiced,  such
as discussing it
directly  with
friends and
lecturers.”

P7 “Learning Process Interactive
shouldn’t  just activities ~ on
be listening; we speaking and
need to be more collaboration
involved”

P8 “I prefer hands- | Descriptive Practice-based
on  activities, learning
not just reading activities
and translating
texts.”

Material & Assigments
Participants Quote Techinique Code

P1 “We need | Descriptive Writing
practice n application
writing job letters and
application CVs
letters and CVs
in English”

P2 “We need more | Descriptive Economic
vocabulary and Vocabulary
grammar and Grammar
practice before Practice
moving on to
difficult tasks”

P3, P8 “More practical | Descriptive Practical and

material like

professional
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writing writing
financial reports material
or business

proposals n

English  would

be useful.”

P4 “We should | Descriptive Practical and
learn how to professional
write simple writing
business reports material
and proposals”

P5 “I want material | In Vivo Practical and
related to professional
business writing
negotiations material
and formal
conversation.”

P6 “We should | Descriptive Economic
learn technical Vocabulary
economic terms and Grammar
since they are Practice
often used in
journal or
news."

P7 “I think it’s also | Descriptive Practical and
important to professional
learn  how to writing
write  business material
emails and
mvoices n
English”

P9 “We need more | In  Vivo +| Practical and
practice Descriptive professional
material like writing
making self- material
introductions
for job
interviews  or
product
presentations.”

Based on the First Cycle Coding table, it revealed various student

needs regarding teaching methods in learning English for Economic

Purposes. This analysis was categorized into four main groups: types
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of learning, role of the lecturer, lesson activities and materials and
assignments, as reflected through In Vivo, Descriptive, and Process
coding techniques. The following section presents a detailed
interpretation based on the coded data.
1) Types of Learning
Types of learning refer to the general style or approach used in
delivering material tostudents. This includes whether the learning
is lecture-based, discussion-based, practice-oriented, or theory-
focused, and whether the approach is more formal or contextual.
a) Active and Interactive Learning
Several students expressed a need for active and interactive
learning in the process of studying English for Economic
Purposes. They felt that a solely lecture-cantered approach
quickly caused them to lose focus and motivation.

Table 4.3.1 Active and Interactive Learning: Participants’

Statements
Participant 1 “I need more active learning such as
Participant 3 discussions, role-plays and speaking-
Participant 8 focused activities as they can improve

Participant 9 my skills and confidence”

“It would be better if learning
Participant 4 involved more student presentations
and group work.”

“Students should be more involved.
We shouldn 't just be passive listener”

Participant 7

The statements above highlights that direct involvement in
classroom activities is crucial for developing language skills

and boosting self-confidence. Besides, this suggests that
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students tend to be more engaged when learning is dynamic

and provides space for two-way interaction.

Contextual and Collaborative Learning

The need for contextual and collaborative learning also
emerged from several participants. Students preferred lessons
that were relevant to the field of economics and allowed them

to work in teams. Two students expressed that :

Table 4.3.2 Contextual and Collaborative Learning:
Participants’ Statements

“The use of real-life case studies and
Participant 2 group analysis would be very
helpful.”

“I want simulations like business
Participant 5 negotiations or economic discussions

in English.”

These responses indicate that students benefit from learning
activities that not only enhance language proficiency but also
promote critical thinking and teamwork, which are vital in

professional economic contexts.

Bilingual Instruction Method
Based on the interview, there is one student who stated the

importance of a bilingual approach as a learning aid.

Table 4.3.3 Bilingual Instruction Method : Participants’

Statements
“If the lecturer speaks entirely in
English, sometimes I  don't

Participant 6 understand. But if they explain it first
in Indonesian and then continue in
English, it's easier.”




69

This reflects the need for initial explanations that can bridge
the language gap, especially for students who still have
limitations in vocabulary and sentence structure. This bilingual
approach is considered capable of helping students understand

the material more fully before they try to apply it in English.

2) Lecturer Roles
The role of the lecturer in English for Economic Purposes (EEP)
learning extends beyond -delivering = material. Lecturers are
expected to act as facilitators, motivators, and guides who can
create an engaging and supportive learning environment. Their
active involvement significantly influences students’ motivation
and learning outcomes.
a) Lecturers as Participatory Facilitators
Students expect lecturers fo. encourage active participation
rather than merely conveying information as what they
expressed in following section :

Table 4.3.4 Lecturers as Participatory Facilitators :
Participants’ Statements

“I learn better if the lecturer gives us
more presentations and group work,
not just theory,”

Participant 4

Participant 3 “Lecturer should involve students

more in class, not just keep lecturing”

Participant 7
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“l understand better when doing
Participant 8 something practical, not just reading

and translating articles”

These responses indicate that students highly value two-way
interaction in the classroom, where lecturers actively invite
students to speak, collaborate, and engage in the learning
process.

Lecturer as provider of practical context

Beyond participation, students also view lecturers as important
sources of practical guidance, especially in applying language
skills to real-world tasks.

Table 4.3.5 Lecturers as Provider of Practical Context :
Participants’ Statements

“The lecturer should use real-life
case studies and ask students to
analyze them in groups”

Participant 2

“There  should  be  economic
Participant 1 and | simulations in class, such as business
Participant 5 negotiations or marketing discussions

in English.”

This highlights the need for lecturers to accompany students
not only conceptually but also in practicing language use in
professional contexts, such as proposal writing, job

applications, and business communication.

Lecturers as Bilingual Explainers
The use of both Indonesian and English by lecturers is

perceived as helpful, particularly for students who are still
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developing their English proficiency. Some participants
explain as below :

Table 4.3.6 Lecturers as Bilingual Explainers : Participants’
Statements

Pt
articipant 6 “I prefer if the lecturer explains in

both English and Indonesian. Full
Participant 9 English is too hard to follow.”

This confirms that a bilingual explanation model provides a
cognitive bridge that eases comprehension and supports
gradual language acquisition. It also fosters confidence before
students are expected to use English independently.
3) Learning Activities

Learning activities refer to the structured tasks or exercises

conducted during the learning process, including discussions, role-

plays, simulations, presentations, and practical assignments. These

activities ‘are instrumental in shaping students' engagement and

motivation.

a) Interactive Activities Focused on Speaking and Collaboration
Students consistently voiced a preference for interactive,
speaking-based activities that promote peer interaction.

Table 4.3.7 Interactive Activities Focused on Speaking and
Collaboration : Participants’ Statements

“I believe role-plays, discussions, and
Participant 1 interactive activities will improve my
speaking  skills.”

“Group presentations and teamwork
make the lessons more engaging.”

Participant 4
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“Learning shouldnt just be listening,

Participant 7 we need to be more involved”

As what the students have explained above, the students need
an interactive yet collaborative activities which these activities
not only enhance speaking fluency but also foster teamwork,
confidence, and a more dynamic classroom environment.
Business and Negotiation Simulations

Several participants highlighted the importance of simulations
related to business and economics.

Table 4.3.8 Business and Negotiation Simulations :
Participants’ Statements

“Real-life case studies and group
Participant 2 discussions really help in

understanding economic topics.”
Participant 3 “Economic simulations like business

negotiations  really  help  with
Participant 5 mastering terminology.”

These reflects a demand for professionally relevant tasks that
mimic workplace scenarios, allowing students to practice

English in authentic economic or managerial contexts.

Practice-Based Learning

Students emphasized the effectiveness of hands-on learning,
where theoretical knowledge is directly applied in meaningful
tasks.

Table 4.3.9 Practice-Based Learning : Participants’
Statements

“I feel more enthusiastic about

Participant 6 learning if the material can be
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directly practiced, such as discussing
it directly with friends and lecturers.”

Participant 8 “I understand it better when I directly
— practice writing application letters or
Participant 9 business proposals, not just theory.”

This suggests that students are more motivated and learn more
effectively through experiential and task-based approaches
that bridge the gap between academic material and real-world
applications.
4) Materials and Assignments
Materials and assignments refer to the learning content and
homework assignments assigned by lecturers to students. Relevant
and applicable assignments will motivate students because they
feel that what they learn has a direct benefit to their future careers.
a) Writing Job Application Letters and CVs
Students consider the ability to write job application letters and
CVsin English to be one of the most pressing needs, given that
these documents are highly relevant and directly used in the
job recruitment process, especially in companies that require
foreign language skills.

Table 4.3.10 Writing Job Application Letters and CVs :
Participants’ Statements

“I want to be taught how to write
application letters and CVs in English
because it will be very useful when I
apply for jobs later.”

Participant 1
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The students’ explanations above shown that they recognize
mastering the correct structure and language in writing
professional documents is a sign of readiness for the world of

work. This indicates that students need training in writing

formal documents that meet international standards.

b) Economic Vocabulary and Grammar Practice

Several students express their opinions that before being given
assignments that require high-skill skills, they need to
strengthen  their vocabulary and grammar, especially those
related to economic terms. Their lack of understanding of
vocabulary and grammar often makes them feel confused
when reading texts or constructing sentences in a business
context.

Table 4.3.11 Economic Vocabulary and Grammar Practice:
Participants’ Statements

“We need more vocabulary and
Participant 2 grammar practice before moving on
to difficult tasks.”
“We should learn technical economic
Participant 6 terms since they are often used in
journal or news.”

These statements confirms that basic language proficiency is
an important foundation for students to be better prepared for

more complex learning.

¢) Practical and Professional Writing Materials
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In addition to application letters, students also want to learn
how to compose various types of business documents in
English relevant to the workplace, such as business proposals,
sales reports, purchase orders, and invoices.

Table 4.3.12 Economic Vocabulary and Grammar Practice:

Participants’ Statements

“More practical material like writing
financial  reports  or  business
proposals in  English would be
useful.”

“We should learn how to write simple
business reports and proposals.”

“I want material related to business

Participant 3

Participant 8

Participant 4

Participant 5 negotiations an formal
conversation.”
“I think its also important to learn
Participant 7 how to write business email and

invoices in English”

“We need more practice material like
Participant 9 making self-introduction  for job
interviews or product presentations”’

The statements above shown that the students feel this material
is highly relevant to the fields of management and economics.
These demonstrates the importance of hands-on practice in
writing formal documents to improve job readiness. These
need for realistic assignments reflects students' desire for

English for Economic Purposes (EEP) learning to be more

contextual and have a real impact on their job readiness.

The first coding cycle revealed that students had clear needs
regarding how English for Economic Purposes should be taught. Their

responses fell into four main categories: type of learning, lecturer role,
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classroom activities, and materials or assignments. Overall, students
preferred interactive and hands-on learning, supportive and bilingual
lecturers, real-world assignments, and assignments that prepared them
for future careers. These findings will be further refined through a
second coding cycle to identify key themes related to teaching

methods.

b. Second Cycle Coding

In the second cycle of coding, the researcher employed pattern
coding by grouping the initial codes from the first cycle into recurring
patterns. This stage aimed to identify overarching themes that represent
the students need regardings teachong methods in learning English for
Economic Purposes (EEP). The codes were organized into meaningful
categories that revealed deeper issues within the students' learning
experiences. These categories contributed to the development of
central themes that emphasized students' needs in learning English for
Economic Purposes. Based on the coding process, three main themes
were identified as follows:

Table 4.4 Second Cycle Coding: Themes and Categories of Students’
Needs Regarding Teaching Methods

Themes Categories First Cycle Participants
Codes
Practical and | Practical Practice-based P3, P8
Supportive | Learning teaching,
Learning Structure Practice-based
Environment learning activities
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Interactive Active and | P1, P2, P7
Learning interactive
Atmosphere learning, Student-
centered teaching
strategy,  Group
case-based
discussions
Collaborative Presentations and | P2, P4, P9
Learning group-based
Strategy learning,  Case-
based and
Collaborative
Method,  Group
presentations and
collaborative
work
Role of | Lecturer as | P2, P4, P5,
Lecturer facilitator, as task | P6, P7, P8
guide, Lecturer as
provider of
practical context,
Lecturer bilingual
explainer,
Lecturer as
facilitator of
participation and
Lecturer as
Guided and promotor of
Engaging apllied practice.
Classroom | Teaching Participatory and | P6, P7
Practice Approach student-centered
activities,
Bilingual
instruction
method
Practical Business P5
Communication | negotiation  and
Focus formal

expressions,
Simulation  and
negotiation-based
activities
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Economic Grammar and | P2, P6, P9
English vocabulary
Proficiency development,
Interview
simulation and
product
Contextual presentation,

and Career- technical

Oriented economic
Learning terminology
Content Practical Business  report | P4, P7, P8
Economic and proposal
Writing Tasks writing, Business
email and invoice
writing, Practical
and professional
writing material

The Second Cycle Coding table above illustrates that at this stage,
the findings from the first cycle coding, more specific and detailed
coding were grouped into broader patterns using the Pattern Coding
technique. ‘This process resulted in three major themes that represent
Management students regarding teaching methods in learning English
for Economic Purposes (EEP) which are Practical and Supportive
Learning Environment, Guided and Engaging Classroom Practice and
Contextual and Career-Oriented Learning Content. These three themes
emerged because the results of the First Cycle Coding showed
consistent patterns of student needs related to the desired learning
environment, desired teaching methods, and required learning materials.
Through Pattern Coding, these patterns were grouped into main themes

that reflect students' expectations for a more contextual, interactive, and
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workplace-relevant EEP learning process. The following section

provides an explanation of each theme in detail.

1) Practical and Supportive Learning Environment

Table 4.4.1 Theme and Categories of Practical and Supportive
Learning Environment

Theme Category
Practice Learning Structure

Practical and
Supportive Learning | Interactive Learning Atmosphere

Environment Collaborative Learning Strategy

This theme encompasses students' need for a learning
structure that allows for active engagement and support throughout
the learning process. The first category that emerged was practical
learning structure, where students desired learning activities that
included not only theory but also real-world practice, such as
writing cover letters, compiling reports, presentations, or business
simulations. Practice-based activities are considered more effective

in building language skills and job readiness.

The second category was interactive learning atmosphere,
which includes the need for a classroom atmosphere that allows
students to actively interact, discuss, and express their opinions.
Many students feel bored and underdeveloped if learning is only
one-way. As what P1 stated, she needs an interactive learning

environment to gain confidence. This demonstrates that an



2)

80

interactive classroom atmosphere can increase student confidence

and participation.

The third category is collaborative learning strategies,
which indicates that students feel more comfortable and supported
when studying in groups. Collaboration is considered to reduce
individual stress and foster self-confidence as what P4 already
experienced helpful it was to learning in group. By working in
teams, students feel the learning process becomes more relaxed and

enjoyable.

Guided and Engaging Classroom Practice

Table 4.4.2 Theme and Categories of Guided and Engaging
Classroom Practice

Theme Category
Role of Lecturer

Guided and Engaging
Classroom Practice | Practical Communication Focus

This theme highlights the importance of the lecturer's role
and teaching approach in creating effective learning. In this context,
students expect lecturers not only to deliver material but also to
actively guide them through practical tasks, provide clear
instructions, and encourage active participation. The role of the
lecturer as both facilitator and mentor is especially crucial in hands-
on activities such as drafting business proposals or conducting
negotiation simulations. Additionally, the use of a bilingual

approach in explaining material is considered important to enhance
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understanding, particularly for students whostill struggle with fully
comprehending English. Providing explanations in Indonesian
before continuing in English helps bridge comprehension gaps and

builds students’ confidence in using the language.

Furthermore, the teaching approach itself plays a key role
in fostering student engagement. Participatory methods such as
group discussions, case studies, and task-based learning are viewed
as more effective, as they offer opportunities for students to think
critically, interact with peers, and become more actively involved
n the learning process. A more open and collaborative classroom
environment is seen as a way to increase learning enthusiasm and
student involvement.

In addition, students express a strong need for a focus on
practical communication within professional contexts. Learning
activities such as mock job interviews, business negotiations, and
product presentations are seen as effective strategies to equip them
with relevant communication skills for the workplace. These
activities allow students to develop their speaking abilities in a
structured and purposeful manner, while also connecting English
language learning to real-world situations they are likely to

encounter in their careers.
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3) Contextual and Career-Oriented Learning Materials

Table 4.4.3 Theme and Categories of Guided and Engaging
Classroom Practice

Theme Category
Contextual and Economic English Proficiency
Career-Oriented
Learning Materials

Practical Economic Writing Task

This theme relates on the type of learning materials that
students expect, particularly those that are directly aligned with
their future careers and professional development. A key focus is
the improvement of economic English proficiency, which includes
enhancing ~ vocabulary, ' mastering sentence - structures, and
understanding the specific terminology used in the field of
economics. Students believe that before engaging in complex
academic or professional tasks, they must first build a strong
linguistic foundation. Strengthening their grasp of vocabulary and
grammar enables them to approach assignments such as report
writing, presentations, or —document analysis with greater
confidence and accuracy. Without this foundation, they often find

it difficult to express ideas clearly or understand materials deeply.

Another equally important aspect is the inclusion of
practical economic writing tasks in the learning process. Students
express a clear need to be trained in producing a variety of
business-related documents, including but not limited to financial

reports, professional emails, business letters, transaction notes, and
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company proposals. These tasks are not only relevant to their
academic success but are also highly applicable to real-world
scenarios they will encounter in the workplace. By learning how to
write proper business correspondence and reports in English,
students feel more prepared to enter the job market and perform
effectively in professional environments. This preference reflects
their desire for a curriculum that moves beyond abstract theory and
places greater emphasis on the development of practical, career-

oriented communication skills.

Based on the Second Cycle Coding, it can be concluded that
students' needs in the English for Economic Purpose course center on
three key areas: a practical and supportive learning environment, active
and guided teaching methods, and contextual, career-oriented materials.
These themes reflect students’ expectations for more relevant, engaging,
and professionally useful English learning experiences. Addressing
these needs is crucial to improving both their language skills and career

readiness.

Theme Development and Interpretation

After conducting the Second Cycle Coding using the Pattern
Coding technique, the researcher successfully identified three main
themes that represent students’ needs in the process of learning English
for Economic Purposes (EEP). These themes were developed based on

the grouping of codes from the First Cycle Coding, which reflected the
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experiences, expectations, and challenges students face in relation to
teaching methods. In addition to summarizing data patterns, these
themes highlight the alignment between teaching practices and
students’ readiness to enter the professional world.

The first theme is a practical and supportive learning
environment. This theme reflects students' need for a learning approach
that is hands-on, applicable, and encourages active participation in the
classroom. Students no longer seek merely theoretical explanations or
general content delivery; instead, they emphasize the importance of
real-world exercises | relevant to -the field of economics and
management. Activities such as writing cover letters, preparing CVs,
compiling financial reports, and conducting business presentations are
seen as essential for strengthening both language proficiency and
professional competence. A supportive learning structure also implies
the importance of an interactive and collaborative classroom
environment. Students require opportunities to engage in discussion,
exchange ideas, and learn from their peers through group work. Such
settings enhance their understanding of the material while
simultaneously developing their communication skills and confidence.
Role-plays, group discussions, and economic simulations are among
the most preferred methods, as they are considered more dynamic and

motivating. Overall, the interpretation of this theme shows that an
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applied and collaborative approach can significantly enhance the
effectiveness of English language acquisition in an economic context.

On the other hand, the second theme is guided and engaging
classroom practice, which focuses on the role of the lecturer and the
teaching approach in creating a structured and participatory learning
process. Students expect lecturers to not only deliver content but also
provide guidance, mentorship, and facilitation throughout the stages of
learning. The lecturer’s presence in shaping an open and active
learning environment  is essential, ' particularly in giving feedback,
motivating students, and helping them grasp contextual material.
Teaching strategies that are participatory and student-centered are
considered more effective, as they provide space for students to be
actively involved in the learning process. A bilingual approach using
both Indonesian and English is also viewed as a necessary strategy to
bridge understanding, especially for students with intermediate
language proficiency. The interpretation of this theme indicates that
learning facilitated by lecturers who take an active mentoring role,
using adaptive and engaging teaching strategies, can reinforce material
internalization and enhance students’ learning motivation.

The third theme is contextual and career-oriented learning
materials, which reflects students’ expectations for content that aligns
with the context of economics and the demands of the professional

world. Students believe that mastering English for academic purposes
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alone is insufficient; rather, they need to acquire English proficiency
tailored to business and management contexts. Therefore, materials
such as economic vocabulary, proposal writing, business reports, and
professional email writing are seen as crucial components of learning.
Career-oriented learning also involves the use of realistic and
applicable assignments. Students prefer tasks that mirror real work
practices, such as business case analyses, mock job interviews, or
business plan development in English. This indicates that students aim
to learn English not mercly as a communication tool, but as a medium
that supports- their professional success. The interpretation of this
theme reinforces the importance of contextual and workplace-relevant
learning in the EEP curriculum, which not only strengthens linguistic
competence but also enhances students’ job readiness.

In conclusion, these three themes demonstrate that students need
more than linguistic mastery; they also require teaching methods that
are responsive to real-world professional demands. Therefore, the
design of EEP instruction must integrate communicative, participatory,
and practice-based approaches to improve learning effectiveness and
better prepare students for challenges in the global economic landscape.

B. Discussions
This study aimed to identify and analyze the motivational challenges
faced by Management students in learning English for Economic Purposes

(EEP), as well as to explore their needs regarding the teaching methods used in
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the course. The discussion is divided into two main sections. The first part to
discusses motivational challenges arising from both internal and external
factors, while the second explores students' expectations and preferences for
effective and relevant teaching methods within the English for Economic
context.

Based on the findings, three major themes emerged that reflect the
motivational challenges faced by Management students in learning EEP. The
first theme concerns self-esteem barriers, categorized as internal motivational
challenges. Several students reported experiencing low confidence, fear of
making mistakes, and anxiety when speaking English in public due to concerns
about being judged or ridiculed by peers. These affective barriers are especially
prominent in speaking activities (Gobena, 2025; Wisrance & Kristanti, 2024).
Additionally, students expressed feelings of stagnation and boredom, as the
learning material was perceived to be too basic, repetitive, and insufficiently
challenging, resulting in limited progress in their language development (Yue,
2024). Another key challenge was their limited English proficiency,
particularly in mastering technical vocabulary and economic terminology,
which hindered their ability to fully grasp EEP content. These findings are
consistent with Séna, (2022:131) who noted that ESP students often struggle
with economic texts due to a weak linguistic foundation. Similarly, Mao and
Zhou (2024:1) identified poor reading academic texts and writing descriptions
in economic context as major barriers to understanding academic materials in

English.
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The second theme highlights external motivational challenges related to
the social environment and classroom atmosphere. Many students described
learning in socially and emotionally unsupportive settings. A common issue
was peer pressure, where students felt anxious about being mocked or criticized
for speaking English, fearing they would be perceived as showing off their
skills. This social pressure discouraged participation in speaking activities as
what Hussain et al., (2021) reported that English learners basically experienced
speaking difficulties due to an unsupportive peer environment. In addition, the
passive classroom environment marked by minimal discussion, low student
interaction, and limited lecturer engagement was also seen as demotivating.
Students found such settings to be unengaging and uninspiring, hindering their
active participation. Prasetya & Raharjo (2023) found that one-way teaching
approaches in ESP classes reduced motivation and involvement. Friska (2022)
further emphasized that passive learning environments diminish students’ sense
of agency, lowering intrinsic motivation.

The third theme centers on learning process challenges, including
monotonous teaching approaches, lack of instructional support, and irrelevant
assignment design. Students expressed dissatisfaction with teaching methods
that overemphasized translation and theoretical content, which they felt made
learning uninteresting and disconnected from real-world applications. Many
viewed such assignments as ineffective in helping them build practical
language skills needed in the workplace. This aligns with findings by (Abbassi

et al., 2021; Oktavia,2020) who observed that lack of variety in ESP instruction
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negatively affects student engagement. Moreover, the absence of guidance and
feedback from lecturers especially during online learning or complex tasks left
students feeling confused and unmotivated. Yu and Kaur, (2024)stressed the
importance of lecturers serving as facilitators to help students connect English
learning to professional contexts. Marlina and Sulastri (2023)also showed that
proper scaffolding from instructors enhanced clarity and engagement, while
Osman (2025) found that low lecturer involvement significantly decreased
student focus and motivation.

Another crucial aspect to examines in this study is the students’ need for
interactive, - contextual, and applicable teaching methods in English for
Economic Purposes (EEP). The findings revealed three key themes reflecting
these needs. First, students emphasized the importance of a practical and
supportive = learning  environment, highlighting activities like business
simulations, presentations, and proposal writing to mmprove both language
proficiency and job readiness. This aligns with (Shi (2024) who noted that
practice-based  approaches enhance ESP learners' confidence and
understanding. Collaborative settings such as group discussions also reduce
anxiety and support active language use. This is supported by Mendo-Lazaro
et al., (2022), who stressed the value of cooperative and communicative
learning methods. When peers are supportive, students feel more at ease to
speak and learn from mistakes (Tullis & Goldstone, 2020)

The second theme is the need for guided and engaging classroom

practices. Students expect lecturers to act as facilitators during hands-on
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activities like business proposals or negotiation simulations. This aligns with
the research by Myers et al., 2020) showing that structured, interactive, and
well-managed classrooms significantly improve student engagement, behavior,
and academic performance. A bilingual approach is also appreciated, especially
in explaining economic terms, as it helps lower-anxiety learners grasp concepts
more easily (Wang, 2024). Additionally, participatory methods like discussions,
case studies, and task-based learning promote critical thinking and confidence,
in line with Hildebrant (2024)which employed these methods that enhance
students' communicative and professional competencies, increase motivation
and foster independence in the learning process.

The final theme focuses on the contextual and career-oriented learning
materials that support career readiness. Students need to master technical
vocabulary, formal structures, and economic terminology to succeed in
academic and professional contexts. This need aligns with ESP principles as
what Dudley-Evans & St. John stated in Daulay (2021:3), which stress the
importance of content relevance. Understanding financial reports, reading
economic texts, and conducting business negotiations were mentioned as top
priorities. Yao (2021:25), confirmed that familiarity with technical terms
significantly boosts ESP learners’ confidence and professional competence.
Beyond linguistic competence, management students also express an urgent
need to practice writing practical economic documents such as business
proposals, formal letters, financial reports, transaction notes, and professional

emails. These types of assignments are not only relevant to academic contexts
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but also serve as critical preparation for real-world professional demands
(Ageicheva et al., (2025:23)

To sum up, students face multifaceted motivational challenges in learning
English for Economic Purposes (EEP). These challenges include internal
obstacles such as low self-confidence, fear of speaking, and boredom due to
repetitive or overly basic material, as well as external factors like a lack of
social support and a passive, non-interactive classroom environment. In
addition, monotonous teaching strategies and irrelevant tasks tend to reduce
student engagement and enthusiasm. On the contrary, students express a clear
preference for interactive and contextual learning methods, such as discussions,
case studies, and business simulations, which foster active involvement and
practical skill-building. They also stress the need for lecturers to act as
facilitators who provide direction, feedback, and structured support throughout
the learning process. Finally, the inclusion of career-relevant content such as
writing proposals, interpreting financial data, and composing professional
correspondence is seen as essential for preparing students for future economic
roles. Therefore, English for Economic Purposes (EEP) instruction must be
responsive to student needs in both method and content to effectively support

their motivation, participation, and professional development.



CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

This study aimed to explore the motivational challenges and teaching
method needs of Management students in learning English for Economic
Purposes (EEP). Based on the analysis of interviews and discussion of findings,
this study yields two main conclusions. First, in learning the English for
Economic Purposes course, students faced various motivational challenges,
both internal and external. Internal challenges included low self-confidence,
language anxiety, and negative perceptions of their English skills. On the other
hand, external challenges stem from an unsupportive learning environment,
such as a passive classroom atmosphere, monotonous teaching methods, and
social pressure from peers. These factors hinder students' active participation
in class and dampen their enthusiasm in learning English for Economic
Purposes (EEP) course.

Another conclusion was students expressed a need for relevant and
applicable teaching methods. They demonstrated a strong need for teaching
methods that are practical, contextual, and career-oriented. Besides, they
expected English for Economic Purposes learning to include real-world
practices such as negotiation simulations, business proposal writing, and
exercises in creating professional documents (CVs, reports, job application

letters, etc.). Furthermore, they emphasized the importance of the lecturer's role
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as a facilitator, guide, and explainer using a bilingual approach. Last but not
least, an interactive and collaborative learning environment is considered
capable of building self-confidence and motivating students to actively use
English in professional contexts.

Thus, it can be concluded that the effectiveness of English for Economic
Purposes (EEP) learning is largely determined by the extent to which teaching
methods respond to students' emotional, social, and professional needs.

. Suggestions
Based on the research findings and conclusions presented, several

recommendations arc proposed for various relevant stakeholders involved in

English for Economic Purposes (EEP) instruction and development :

1. Higher Education Institutions in Indonesia
For curriculum developers and academic programs, it was advisable to
regularly review and revise EEP learning materials to ensure their
relevance to students' career goals. The curriculum should incorporate
practical, profession-oriented — assignments involving economic and
business documents, such as financial reports, business correspondence,
and company proposals. It was also important to integrate professional
communication tasks into the syllabus, including CV writing, product
presentations, job interview simulations, and business negotiations. These
additions aim to bridge the gap between academic learning and real-world
application, preparing students to perform effectively in future work

environments.
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2. Lecturers
For lecturers and instructors of English for Economic Purposes (EEP), it
was recommended to adopt a more participatory and contextual teaching
approach, such as task-based learning, group discussions, case studies, and
real-world business simulations. These methods were considered effective
in enhancing student engagement and developing applicable language
skills. Lecturers should also provide structured and consistent guidance
and feedback to help students feel supported throughout the learning
process. Creating an inclusive and interactive classroom environment is
essential for boosting student confidence. In addition, the strategic use of
a bilingual approach particularly when introducing complex economic
terms was advised to facilitate student comprehension and support the
gradual development of English proficiency.
3. Students

Students were encouraged to take a more active role in classroom activities,
particularly in discussions, collaborative projects, and simulation-based
tasks. Active participation plays a vital role in building confidence and
fluency in using English. Furthermore, students should continue
developing their English language skills independently outside the
classroom. This can be done by engaging with digital tools, attending
online learning sessions, using educational apps, and practicing with peers

in informal contexts to enhance practical communication abilities.
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4. Future Researchers
For future researchers, this study provides a useful foundation for further
exploration of EEP instruction. It was recommended that subsequent
research involve a larger and more diverse group of participants or include
students from different academic programs to gain broader and more
representative insights. Additionally, future studies should further
investigate the effectiveness of bilingual instruction and task-based
learning approaches within English for Specific Purposes (ESP) contexts

to contribute to more systematic and evidence-based teaching practices.
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Research Title

APPENDIX 1

INTERVIEW SHEET

for Economic Purposes

Interviewer Name :

: A Case Study of Management Students in Learning English

Location Date

Interview Data

No | Interview Questions for Challenges in terms Indicator
of Motivation

1 How do you feel when learning English for Internal Motivation
Economic Purposes?

2 | Do you feel motivated to learn English for Internal Motivation
Economic Purposes?

3 | Do you think learning English in your class is External Motivation
hard to understand?

4 | Do you sometimes feel bored or uninterested External Motivation
in the English for Economic Purposes class?

5 | Is the classroom environment (like friends or External Motivation
atmosphere) helpful or distracting for your
motivation?

Additional Noted
(Sources: Modified from Dewi, 2021; Listivani,2024; Permangil.2024)
No Interview Questions for Students’ Need in Indicator
terms of Teaching Method

1 | What the type or learning activity helps you the Teaching Method
most in understanding economic terms in
English?

2 | Do you prefer more group work, presentations, Teaching Method
or individual tasks in English for Economic
Purposes class?

3 | What kind of learning makes you more excited Teaching Method
or focused in English for Economic Purposes?

4 | What kind of learning materials do you expect Teaching Material
the lecturer to use when teaching English for
Economic Purposes?
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5 | Do you like it when lecturer gives real
examples (like business or money topics)?

Teaching Material

Additional Notes

(Sources: Modified from Fitria, 2020; Yao, 2021; Ajmal et al.,2024)
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APPENDIX 2

Interview Transcripts for Challenges in terms of Motivation

Participant 1

1.

How do you feel when learning English for Economic Purposes?

“I feel excited about learning English because I face many challenges, from
learning new English vocabulary to learning new things about business.”
You've already explained how excited you are about learning English. Why
do you feel that way?

“Why do I feel that way when learning English for economics? Basically, I
really like economics. When I use the term in Indonesian, it's commonplace
and natural, but when I use it in English, I feel, "Wow, this is something new
I'm learning!" And that's what makes me excited to learn English in an
economic context.”

When you feel that way, are there any factors of it? Internal or external?
“Personally, I have an-internal interest in learning English, and externally, |
realize that in the world of economics and business, we deal not only within
our own country but also with other countries. So, that influences my
enthusiasm for learning English.”

Do you find English for Economics difficult to understand?

“Sometimes it's difficult because we're studying online, so it's hard to
understand what the lecturer is explaining. Learning offline 1s difficult, let
alone learning English.”

From the various of learning activities, such as writing, reading, listening,
and speaking, which one is the most difficult?

“Personally, I find writing difficult. This is because I don't yet fully
understand how to write in English, and it's usually a class assignment.”
Do you feel motivated to learn English for Economics?

“For me, I feel motivated because, when I think aboutit, English is essential
in the world of economics and business. Careers in economics and business
aren't confined to one country. That's why I feel motivated.”

Who most motivates you to learn English for Economics?

“I think my biggest motivation is my social circle, as some of my friends
are quite fluent in English, and that makes me think, I have to be like those
who are fluent in English.”

When studying English for Economics in class, when do you feel most
motivated?

“When the lecturer gives a quiz and my classmates are competing to answer,
I feel like I have to be able to answer like them, so that's when I'm most
motivated.”

Do you sometimes feel bored or uninterested in learning English for
Economics?

“From personal experience, I've experienced boredom because sometimes
the same material is repeated over and over again, for example, the material
on tenses, which we learn over and over again, while we as students are
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actually looking forward to new material. At the end of the day, I feel there
has been no significant improvement in my English skills.”

Based on you experience, who do you think can make learning less boring?
Is it the lecturer, your friends, or just yourself?

“Personally, I think the lecturers can help keep learning from being too
boring because they can try new things, like increasing practical exercises
in an economic context.”

Does the classroom environment help or hinder your motivation?

“In terms of helping, my friends can be helpful. When there's a theory [ don't
understand or don't quite grasp, I can ask them, and they can sometimes help
me as long as they understand the material. That's what increases my
motivation to study this course. In terms of things that hinder my motivation,
it's when I want to study oftline but don't have adequate facilities, which
sometimes makes me lose my enthusiasm for learning English that day.”
When do you feel most focused or distracted while studying English for
Economics in class?

“I sometimes get sleepy when I only listen to theory, so I lose focus. But
when the lecturer gives examples, I feel most focused because I'm more
interested in learning from the examples than the theory.”

Participant 2

1.

2.

How do you feel when learning English for Economic Purposes?

“I feel happy because I can understand the global context of economics.”
You already explained that you are happy when leaming English. Why do
you feel that way?

“In my opinion, since English is an international language, it is very
important for my future career.”

. When you expericnce those feelings, are there any internal or external

factors that influence them?

“Personally, I feel that the motivation mainly comes from external factors,
because [ want to continue my career abroad.”

Do you find English for Economic Purposes difficult to understand?

“From my experience, yes, it i1s difficult sometimes. This is because the
lecturer often explains using full English, which makes it hard for me since
I do not fully understand everything being explained. Other than that, I often
feel shy when I have to speak in front of the class”

Out of the learning activities such as writing, reading, listening, and
speaking, which one do you find the most difficult?

“Personally, I struggle the most with listening. There are still many words I
don’t understand, and since the classes are conducted online, there are
sometimes technical problems, like the lecturer’s voice breaking or cutting
out.”

Do you feel motivated to learn English for Economic Purposes?

“Yes, I do. I am motivated for the same reason I feel happy learning it
because I want to pursue a career abroad where English is very important.”
Who motivates you the most to learn English for Economic Purposes?
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“I think my friends motivate me the most. Some of them look confident and
impressive when speaking English, and that makes me want to be able to
speak English as well.”

When do you feel most motivated in class while learning English for
Economic Purposes?

“I feel most motivated when I am given the chance to speak, discuss with
my friends, and then present in front of the class using English.”

Do you sometimes feel bored or uninterested in learning English for
Economic Purposes?

“Sometimes I do feel bored, especially when the lecturer only explains the
material without adding games or quizzes to make learning more engaging,
particularly since the classes are online.”

In that situation, who do you think can make learning less boring. Either the
lecturer, your friends, or yourself?

“Personally, I think the lecturer plays the biggest role. If the lecturer gives
interesting games related to the theory, it would help make the class more
enjoyable and less boring.

Does the classroom environment help or disturb your motivation?

“Based -on my experience, sometimes the ‘environment helps, and
sometimes it disturbs my motivation. For example, my classmates can
encourage me when they help me understand the material, but on the other
hand, some classmates like to joke around or chat during lessons, which
makes me lose focus.”

When do you feel the most focused, and when do you feel most distracted
while learning English for Economic Purposes in class?

“Since classes are online, I lose concentration when facing technical
problems like poor internet connection. But when the lecturer uses Quizizz
and asks us to answer in front of our classmates, my focus immediately
improves.”

Participant 3

1.

How do you feel when learning English for Economic Purposes?

“I feel very happy to learn English for Economic Purposes, especially as an
economics student, because we will encounter many economic terms in
English. As we know, the founder of economics, Adam Smith, was from
England. So, when we want to study and explore economics further, weneed
English, especially since most of the articles are written in English.”

After explaining your feelings, is there anything that influences or drives
you to feel that way?

“What drives me is the realization that English is an international language.
Wherever we are, English is needed, especially in the world of economics.
So, as someone who studies economics, I feel the demand to learn English
strongly influences me.”

Do you find learning English in class difficult to understand?

“Based on my experience learning English for Economic Purposes,
sometimes it is difficult, sometimes it is easy. I already have some basic
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English knowledge, so I feel like I am relearning the same basics from
school at university. This overlap creates a sense of repetition, and that’s
when English feels difficult for me.”

Out of the learning activities such as writing, reading, listening, and
speaking, which one do you find the most difficult?

“Personally, I find speaking and listening the most difficult because I still
lack vocabulary and struggle to express my opinions in English.”

Do you feel motivated to learn English for Economic Purposes? If yes, what
drives you to feel that way?

“Honestly, I feel less motivated, even though I am happy to learn. This is
because the materials taught still do not fully match the goals of English for
Economic Purposes.”

. Who motivates you the most to learn English for Economic Purposes?

“Personally, my biggest motivator is a foreign YouTuber who often
discusses economics. This inspires me to understand what they are talking
about, since it is very relevant to my major.”

While learning English = for Economic Purposes, have you faced
motivational challenges, either internal or external?

“One big external challenge is that in daily life or in society, English is rarely
used. So, even though we learn it, we easily forget it, and eventually it
becomes unused at the end of the day, this cycle often happens in Indonesia.
From an internal perspective, I sometimes feel less interested because after
two semesters, [ still find many repeated materials. This lowers my curiosity
toward the course.”

Do you sometimes feel bored or uninterested in learning English for
Economic Purposes in class?

“In my personal experience, almost every class feels boring. This is because
we don’t really touch economic topics in English, and the basic materials
being repeated made me feel bored. As a result; I often lose interest.”

Who do you think can make the class more interesting when you feel bored?
“In my opinion, it comes back to myself. Relying on friends or the lecturer
does not make a big difference. It depends on how I can change the
atmosphere of the class to make it more engaging so that my classmates also
feel motivated.”

Does the classroom environment help or disturb your motivation when
learning?

“Personally, I feel the classroom environment disturbs my motivation.
During lessons, only a few students are active, so I feel less motivated
because [ don’t have peers who are equally active and ambitious in learning.
A passive classroom environment lowered my motivation because there
were no active peers to discuss with”

When do you feel the most focused and the most distracted while learning
English for Economic Purposes in class?

“I am most focused when the lecturer is explaining the material, because |
pay close attention. But when it comes to assignments, like group work, I
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often get distracted and end up joking around with my friends. That’s why
my focus is strongest during lectures.”

Participant 4

1.

How do you feel when learning English for Economic Purposes?

“I feel happy because English is very interesting, especially since it is an
international language.”

After explaining how you feel above, is there anything that influences or
motivates you to feel that way?

“Personally, there is external encouragement because my older sister is
fluent in English and has taught me since I was little. That motivates me to
keep learning English, and I feel happy and interested when I can speak
English like her. She also often advises me that as someone who will be
involved in economics or business in the future, especially English for
Economic Purposes is very important.”

Do you find learning English in class difficult to understand?

“In my opinion, learning English for Economic Purposes is sometimes easy
to understand and sometimes difficult. The difficulty comes when there are
some vocabulary terms explained by the lecturer that I don’t understand. On
the other hand, the easy part is when the material is something we have
already learned since elementary to high school.”

Among the learning activities such as writing, reading, listening, and
speaking, which one is the most difficult?

“Based on my experience, the most difficult is listening when learning
English for Economic Purposes, because there are still different
pronunciations and meanings in English, which makes it hard for me in that
part.”

Do you feel motivated to learn English for Economic Purposes? If yes, what
makes you feel motivated?

“Yes, I feel motivated because my sister once told me that I must be able to
master this subject so that in the future, when I talk about economic or
business terms in an international context, I will already have the ability.”
Who is the person that motivates you the most to learn English for Economic
Purposes?

“In my opinion, the person who motivates me the most is my sister. When
she speaks with foreigners in English especially when discussing topics
related to economics or business it looks very impressive, and I want to be
like that."

While learning English for Economic Purposes, have you ever faced
motivational challenges, either internal or external?

“The challenge is when I want to practice what I’ve learned, the people
around me don’t support me. Once, when I tried, I was mocked for
pretending to know English. Internally, sometimes I feel that pronunciation
in English is difficult, which makes me afraid to try even though I really
wantto learn. As aresult, there are sometimes I fel anxious to speak because
I might be mocked by others”
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Do you sometimes feel bored or uninterested in learning English for
Economic Purposes in class?

“Not too often, but sometimes when the class is conducted online and the
teaching is too focused on theory, it can become boring.”

Who can help make the class more interesting when you feel bored?

“For me, the lecturer can make the class more interesting. Online learning
often disrupts my focus, but in contrast, when the class is held offline, we
can meet face-to-face with the lecturer, and that helps me stay focused.”
Does the classroom environment help or hinder your motivation when
learning?

“The classroom environment doesn’t affect my motivation too much
because I have friends who often give me advice and share their knowledge
about this subject, which actually helps me. In terms of hindrances, maybe
not too significant, but online learning can make me get bored quickly in
class.”

When do you feel most focused and most distracted while learning English
for Economic Purposes in class?

“Based on my experience, I am most focused when receiving the material
because I think if T don’t pay attention when the lecturer is explaining, it
will - make me not understand the material. So, at that time, I concentrate
fully on listening.”

Participant 5

1.

How do you feel when learning English for Economic Purposes?
“Personally, if asked, I don’t really like learning English, but I realize that
learning English is a necessity as an economics student. So, during these
past two semesters I have been able to enjoy the learning process, even
though there are still some challenges.”

After explaining what you feel above, is there anything that influences or
drives you to feel that way?

“Maybe at first I wasn’t too interested, but after going through English
learning for two semesters, I started to feel more interested because
sometimes the lecturer uses tricks like games such as Quizzes, which
gradually made me enjoy learning English more.”

Do you feel that English lessons in class are difficult to understand?
“Personally, I feel it all depends on how the lecturer teaches. Sometimes the
lesson is easy to understand when the lecturer uses fun activities like
Quizzes, which helps me understand the theory. On the other hand,
sometimes 1 find it difficult because the lesson can be monotonous, for
example when we only get assignments such as making videos. That makes
it harder for me to understand the material, especially when there are
vocabulary terms that I don’t understand.”

Among the learning activities such as writing, reading, listening, and
speaking, which one is the most difficult?

“I find it difficult when asked to speak in English because my vocabulary is
still limited and I don’t have much direct practice speaking English. Besides
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that, listening is also difficult for me, but it depends on the speaker. If the
speaker has an accent that is easy to follow, I can understand. But if the
accent is difficult, then I struggle.”

Do you feel motivated to learn English for Economic Purposes? If yes, what
drives you to feel that way?

“Personally, I feel motivated because I want to enter the workforce in the
field of economics and business. In Indonesia, there are both national and
international companies that [ am targeting for my future career, so this
pushes me to learn.”

Who is the person that most encourages you to learn English for Economic
Purposes?

I have a friend who once joined a youth exchange program between
countries. He has strong English skills, especially in the economic context,
and I saw how useful it was when we discussed things. That motivated me
to keep learning this course even though at first, I didn’t really like it.”
While studying English for Economic Purposes, have you faced
motivational challenges? Either internal or external?

“For internal challenges, I hesitate to specak because I'm afraid of
mispronouncing words during a presentation or when explaining something.
For external challenges, I feel the community around me doesn’t fully
support speaking English, because sometimes when we try, people think we
are “showing off” even though we are just trying to learn.”

Do you sometimes feel bored or uninterested in learning English for
Economic Purposes in class?

“Not too often, but sometimes when the class is conducted online instead of
face-to-face, I feel bored. Online learning has a lot of distractions because
there is no direct supervision from the lecturer. As a result, discussions
without feedback from the lecturer reduce my enthusiasm”

Who do you think can make the class more interesting when you feel bored?
“In my opinion, the lecturer plays the biggest role in making learning more
enjoyable. Activities like games, Quizzes, and face-to-face interactions
make the class more engaging.”

Does the classroom environment help or disrupt your motivation when
learning?

“Personally, I find the environment helps me, because some friends are
willing to help when I don’t understand the material, or they encourage me
to attend class when I feel lazy. For example, when doing a class
presentation about selling, a friend gave feedback in English, and that
motivated me to try to respond in English too.”

When do you feel most focused and most distracted while learning English
for Economic Purposes in class?

“I feel most focused when the lecturer gives assignments, especially
vocabulary memorization tasks. At that point, I try very hard to memorize
the vocabulary assigned.”
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Participant 6

1.

How do you feel when learning English for Economic Purposes?
“Personally, my feeling when studying this subject is that I feel very excited
and happy because I know I can gain many new things, especially in English.
For example, I learn economic vocabulary that will definitely help me later
in my career.”

After explaining how you feel, is there anything that influences or drives
you to feel that way?

“In my opinion, the main influence is self-motivation, because once my
lecturer explained to me how important English is in the world of work,
especially since this English is specifically for the field of economics, which
is in line with my major.”

Do you find learning English in class difficult to understand?

“Based on my experience, sometimes English for Economic Purposes is
difficult for me to understand because there were times when we were given
translation tasks related to economics without any explanation of the
material. That situation reduced my motivation to learn English for
Economic Purposes.”

Out of the four language skills such writing, reading, listening, and speaking,
which one 1s the most difficult?

“While learning English for Economic Purposes, I found listening to be the
most difficult, especially when listening to very fluent and fast English
speakers, such as when watching discussions about economics in English. 1
struggled because I couldn’t understand some of th¢ words, and since they
spoke too fast, I couldn’t catch all the meanings.”

Do you feel motivated to learn English for Economic Purposes? If yes, what
makes you feel that way?

“Personally, I do feel motivated because English is very useful for my future.
My dream career is in the field of economics and business, which is directly
related to this subject, English for Economic Purposes.”

Who motivates you the most to learn English for Economic Purposes?
“When it comes to motivation, the most important role is myself. I usually
feel the drive to become good at English when I see people around me who
are better and more skilled than I am. That sense of competition and
enthusiasm comes from within, because I also want to be like them.”

While studying English for Economic Purposes, have you faced any
motivational challenges? Either internal or external?

“Internally, my biggest challenge is a lack of self-confidence when learning
because I realize that my English skills are still weak. I particularly struggle
with listening and speaking, which are my greatest internal challenges and
to be honest, my weak of listening and speaking skills made me demotivated.
Externally, one challenge is that sometimes classroom activities are less
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engaging, which makes me feel lazy to learn English for Economic
Purposes.”

Do you sometimes feel bored or uninterested in learning English for
Economic Purposes in class?

“Yes, sometimes I do feel bored when the lessons only consist of translating
economics-based texts into Indonesian or making videos of us reading texts.
These repetitive tasks make English lessons less interesting for me.”

After explaining what makes you feel bored, does it affect your motivation?
“Definitely, if the learning situation is boring, my motivation decreases. At
first, I may feel enthusiastic, but when the tasks are only about translating
texts repeatedly without further explanation, I lose the motivation to study
this subject.”

Who do you think can make the class more engaging when you feel bored?
“In my view, the lecturer plays the biggest role in making the class more
enjoyable. If the lecturer provides more explanation and understanding,
students can grasp the material better, especially if the learning activities are
not monotonous and task-based only.”

Does the classtoom environment help or hinder your motivation when
learning?

“On the helpful side, classmates can help because if there is theory I don’t
understand, I can ask them, and they sometimes help if they understand the
material. That really boosts my motivation. But on the hindering side,
sometimes when [ want to learn offline, the facilities are lacking, and that
immediately kills my motivation to study English that day. Online class
made it difficult for me to focus”

When do you feel most focused and most distracted during English for
Economic Purposes class?

“I am most focused when the lecturer is explaining the material. Onthe other
hand, I get distracted when the class is monotonous and only consists of
giving assignments.”

Participant 7

1.

How do you feel when learning English for Economic Purposes?
“Personally, I feel very excited and challenged to learn this subject because
it is highly needed in my major, but at the same time I feel a bit nervous
since English is a foreign language that I am still beginning to learn.”
After explaining how you feel, is there any factor or drive that makes you
feel this way?

“From my experience, the motivation mostly comes from within myself
because I realize that learning English will be useful for my future,
especially when entering the workplace.”

Do you find it difficult to understand English lessons in class?
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“Sometimes, yes. I struggle especially when the task involves memorizing
vocabulary because I am not very good at memorization, and this often
becomes a challenge for me in this course.”

Among the activities of writing, reading, listening, and speaking, which one
is the hardest?

“Speaking is the most difficult for me because I have limited vocabulary
and often mispronounce words, especially those with similar spelling but
different pronunciation.”

Do you feel motivated to learn English for Economic Purposes? If yes, what
motivates you?

“Of course, I feel motivated because this course can be a valuable asset for
my future career, especially in economics and business.”

Who encourages you the most to learn English for Economic Purposes?
“Both internal and external factors. Sometimes I push myself to overcome
laziness, but at other times my friends encourage me by communicating in
English, even if just a few words. That makes learning more enjoyable.”
Have you faced motivational challenges in this course, either internal or
external?

“Yes. Internally, I often feel a lack of confidence and fear of mispronouncing
words. Plus, I find it hard to understand the content because my
memorization skill 1s weak, especially since it’s in English. Externally, |
feel anxious when fluent English speakers invite me to have discussions, as
I am not yet able to speak fluently.”

Do you ever feel bored or uninterested in learning English for Economic
Purposes?

“Yes, sometimes I feel bored, especially when the class only focuses on
memorizing vocabulary and translations assignment without other engaging
activities. Repetitive translation  assignments made the learning process
boring”

After explaining the reasons for feeling bored, does it affect your motivation?
“Yes, my motivation often fluctuates. If we are asked to memorize
vocabulary in every meeting, I tend to lose motivation because it becomes
repetitive and tiring.”

Who can help make the class more interesting when you feel bored?

“I think both the lecturer and myself. For example, the lecturer can include
games or quizzes to make the class more interactive, while I can also
practice by answering online exercises on my own.”

. Does the classroom environment help or disturb your motivation?

“It can do both. Discussions and opinion sharing with classmates motivate
me because we communicate in English. But sometimes classmates distract
me by asking too many questions or depending on me to do tasks, which
makes me lose focus.”
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12. When do you feel most focused or most distracted in class?

“I feel most focused when the lecturer explains and we practice directly,
because I pay close attention during those times. On the other hand, group
work often distracts me, since sometimes only one or two people actually
do the work while others rely on them.”

Participant 8

1.

How do you feel when learning English for Economic Purposes?
“Honestly, 1 feel quite enthusiastic about learning English. However,
sometimes | also feel that my learning is not maximized, especially in
getting the material related to English for Economic.”

. After explaining how you feel, is there any factor or drive that makes you

feel this way?

“The main factors are the learning method and the lecturer’s presence. Since
many classes were held online, it became a challenge for us who live in
villages with unstable internet connection. Sometimes the lecturer gave us
presentation tasks but did not attend the discussion session, so we could not
get any direct feedback. When the lecturer was absent, our discussion in the
breakout room felt ordinary, and we could not know what needed to be
improved.”

. Among the activities of writing, reading, listening, and speaking, which one

is the hardest?

“The most difficult for me is listening, especially when listening to someone
who is already fluent. They usually speak fast, and I'often cannot catch the
sentences or the economic terms they use. To be honest, my weak of
listening and speaking skills made me demotivated”

Do you feel motivated to learn English for Economic Purposes? If yes, what
motivates you?

“Yes, I feel motivated. I really want to work in a big company, especially in
BUMN. I know that one of the basic requirements is having a good
understanding of English.”

. Who encourages you the most to learn English for Economic Purposes?

“My family and my lecturers. My family encourages me because they know
English is very important nowadays. My lecturers also often remind us that
the working world pays attention to language skills, so we should not
underestimate English.”

Have you faced motivational challenges in this course, either internal or
external?

“Yes, I have. The challenge is when we had presentations or listened to other
groups’ presentations but did not get any explanation from the lecturer. This
made it difficult for me to understand economic terms in English.”

Do you ever feel bored or uninterested in learning English for Economic
Purposes?



10.

11.

116

“Yes, I often feel bored. One of the reasons is the lack of interaction since
the class was mostly online and there were no strict rules from the lecturer.
For example, we were not required to turn on the camera, so the interaction
among students was minimal. As aresult, Discussions without the lecturer’s
guidance made me lose focus and be less active in class.”

After explaining the reasons for feeling bored, does it affect your motivation?
“Yes, it affects my motivation because when there is no interaction, I don’t
feel engaged in the learning process, and my focus decreases.”

Who can help make the class more interesting when you feel bored?

“Both the lecturer and the students. The lecturer should be stricter and more
active in guiding the learning process, while students should also follow the
rules well and participate actively.”

Does the classroom environment help or disturb your motivation?

“Even though I haven’t experienced English for Economic Purposes
learning in a face-to-face classroom, I know from other subjects that the
classroom environment helps a lot. In a classroom, the interaction is better,
especially during discussions, and the lecturer can give direct feedback.”
When do you feel most focused or most distracted in class?

“I feel most focused during discussion sessions, especially when the lecturer
evaluates our understanding and asks questions directly. On the other hand,
I feel most distracted when classes are online with weak interaction and
without clear guidance from the lecturer.”

Participant 9

1.

How do you feel when learning English for Economic Purposes?

“I feel happy to learn English for Economic Purposes, especially because it
is suitable for my major, Management. However, I think the materials I
received are still very limited, mostly just the basics such as 7o be, subject
and object, and vocabulary.”

After explaining how you feel, is there any factor or drive that makes you
feel this way?

“The main factors are the teaching methods and the lecturer’s attitude. The
method really affects my enthusiasm to learn. Since most of the classes in
semesters 1 and 2 were held online, it became an obstacle. The lecturer’s
way of interacting with students also plays an important role, because if the
lecturer has a good approach, students like me will automatically be more
motivated to follow the lessons.”

Among the activities of writing, reading, listening, and speaking, which one
is the hardest?

“The hardest activity for me is reading. I don’t have a strong English
foundation, and my pronunciation is still very weak. So, when I am asked
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to read, I usually feel nervous, anxious, and stutter when pronouncing the
words.”

Do you feel motivated to learn English for Economic Purposes? If yes, what
motivates you?

“Yes, 1 feel motivated because the lessons are related to my major,
Management. I also like listening to English songs, which makes me more
enthusiastic. Another thing that motivates me is seeing my classmates who
are smarter in English, because it makes me feel that I should also be able
to improve myself.”

Who encourages you the most to learn English for Economic Purposes?
“Mostly my classmates. They give me motivation when I see them learning
seriously or performing well in class.”

Have you faced motivational challenges in this course, either internal or
external?

“Yes, I have. The biggest challenge is when classes are online and held in
the morning. Sometimes I attend from my bedroom, even lying down, which
makes me sleepy and less focused. Thatis an internal challenge. Externally,
it comes from the teaching method and lack of interaction from the lecturer,
which sometimes makes the class less engaging. Other than that, during the
course, | received more theoretical tasks than practical ones, which
demotivated me”

Do you ever feel bored or uninterested in learning English for Economic
Purposes?

“I don’t usually feel bored, but sometimes I feel lazy. This usually happens
when the class 1s held online in the morning. Also, basic materials being
repeated an also made me feel bored.”

After explaining the reasons for feeling bored, does it affect your motivation?
“Yes, it affects my focus and makes me feel less motivated to pay attention
in class.”

Who can help make the class more interesting when you feel bored?

“The lecturer. If the lecturer interacts more with students and makes the
class more engaging, it will help students like me become more focused and
motivated.”

Does the classroom environment help or disturb your motivation?

“It depends. A clean, quiet, and comfortable classroom can help me focus
more, but if the classroom is uncomfortable, for example hot and without
air conditioning or a fan, it disturbs my concentration.”

When do you feel most focused or most distracted in class?

“I feel most focused when the classroom is comfortable and calm. On the
other hand, I feel most distracted when the class is online in the morning, or
when the learning environment is noisy and uncomfortable.”
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Interview Transcripts for Students’ Need in terms of Teaching Method

Participant 1

1.

What type of activity helps you the most in understanding economic
terms in English during class? And why do you think it helps?
“Personally, I feel that discussions help me the most because during
discussions there is a Q&A session, and through that I can share opinions
with my classmates. Moreover, I think economic materials really require
a lot of discussion so we don’t just think on our own.”

Do you think online learning or face-to-face learning in the classroom is
more effective in helping you focus and understand English for
economic purposes?

“Online learning 1s less helpful because no matter how motivated I am,
when it is conducted online it doesn’t have much impact on my
understanding of the material.”

Do you think group leaming 1s effective?

“Yes, it can help. But so far, group methods are still rarely used, even
though by studying in groups we can actually gain new information.”
Do you prefer learning in groups, doing presentations, or studying
individually?

“Personally, I prefer presentations because I think they help sharpen my
thinking. Preparing a presentation requires learning and using many
English sentences, which pushes me to focus and think harder before
presenting.”

Does individual learning not capture your interest?

“Sometimes, because when I study individually without discussions, I
feel less confident and afraid of making mistakes in English. Having
friends around helps, because their opinions can support me.”

When you learn or discuss in groups, do you think you still need the
lecturer’s guidance?

“Yes, because our friends don’t always know the answers to our
questions. At those times, the lecturer is very important to guide us,
especially in clarifying how assignments should be done.”

What kind of assignments help you the most in understanding economic
terms?

“From my experience, | feel assignments are still limited. Since I am
still learning basic English sentences, the only task that has helped me
so far is being asked to read and then summarize English articles related
to economics.”

What type of learning makes you more motivated or focused?

“A method with more discussions about economics or business, because
throughout this course I feel we haven’t had enough of that. It motivates
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me, since listening to others’ opinions in English encourages me to think
critically and express my own ideas in English.”

How would you like the lecturer to apply this method?

“Through face-to-face discussions, because they help me stay more
focused and directed. Online discussions are less effective since not
everyone contributes, and that reduces my motivation.”

What kind of learning method do you need the most?

“I need more active learning such as discussions, role-plays and
speaking-focused activities”

What type of learning material do you expect when studying English for
Economic Purposes?

“I need materials related to managing business or economics in English.
For example, writing an entrepreneurship proposal in English, because
I have not had that kind of material yet and it is still lacking.”

. How do you think such materials would help you understand economic

terms better?

“In writing an entrepreneurship proposal, there are many economic
topics such as marketing, pricing, market review, and many others.
Learning them in English would help me better understand the economic
context, not only in Indonesian. As a result, when preparing an
entrepreneurship proposal on an international scale, I could understand
it more effectively.”

Do you like it when the lecturer gives real examples, such as economic,
business, or financial topics?

“I really like that, because it is very relevant to my major. However, in
this semester, [ haven’t had much of that yet. Real examples in the
context of economics make me more focused compared to learning basic
English materials like tenses.”

If you could give suggestions, what method or material would you most
expect in English for Economic Purposes classes?

“Materials related to economics that are relevant to our major, such as
solving problems within a company, using discussion as the method.
That would help me a lot.”

Participant 2

1.

What type of activity helps you the most in understanding economic
terms in English during class?

“I think case study activities help me the most. For example, analyzing
why a company’s revenue is not increasing and finding solutions to
improve it. Such activities help me learn economic terms in English
because I encounter many new vocabulary words.”

Do you prefer learning in groups, doing presentations, or studying
individually?

“] prefer group learning. It helps reduce nervousness and lack of
confidence because I have my group members with me, which makes
me feel more relaxed and confident when performing in class.”
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Does individual learning not interest you?

“Sometimes, yes. When learning individually, I feel less confident and
worry about whether my answers are right or wrong. In contrast, group
learning allows discussion and exchange of opinions, and friends can
help correct mistakes.”

When learning or discussing in groups, do you feel the need for a
lecturer to accompany you?

“Personally, yes. While discussing, if there is something we don’t fully
understand, the lecturer can guide us, and we can directly ask and
consult with them.”

What type of assignments help you understand economic terms better?
“For me, problem-solving assignments are the most helpful. Also, we
need more vocabulary and grammar practice before moving on to
difficult tasks. If the lecturer exposes me to new vocabulary and
expressions, such as how to describe profit increases or decreases in
English. Step by step, | become more familiar with economic terms.”
What type of learning makes you more motivated or focused?

“I feel more motivated when learming involves discussions. For example,
discussing how businesses in other countries develop. This encourages
me and my classmates to read or watch English articles and materials,
which improves our understanding.”

How would you like the lecturer to apply this method?

“I prefer being divided into groups, then discussing, preparing a paper,
and presenting it in English as much as we can manage as students who
are still learning.”

What kind of learning method do you need the most?

“I need interactive learning methods where I can think critically and
share ideas with my classmates and lecturer. This interaction helps me
think harder, which I really enjoy. The important thing is that we try to
use English, even if sometimes mixed with Indonesian.”

What type of learning materials do you expect when studying English
for Economic Purposes?

“Personally, I think I need materials such as writing job applications and
practicing job interviews in the context of economics or management in
English. To be honest, I want to apply for jobs abroad, so English is
necessary when writing job applications, especially for international
companies. Also, in interviews, [ would like to know how to answer
economic or management-related questions in English.”

Do you like it when the lecturer gives real examples, such as topics in
economics, business, or finance?

“I really like that, because for example, when preparing financial reports
in Excel, there are many English terms used. For instance, the word
“hutang” in Indonesian has different English terms like debt and loan.
This kind of material keeps me more focused and interested compared
to just learning tenses.”
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11. If you could give suggestions, what method or material would you most

expect in English for Economic Purposes classes?

“I would highly suggest learning about preparing financial reports, since
I am a management student. This material is very helpful, especially
because applications like Excel use English.”

Participant 3

1.

What type of learning activity helps you the most in understanding
economic terms in English?

“The learning activity that helps me the most is discussion, because
through discussion I can identify my mistakes and get them corrected by
the lecturer or classmates. On the other hand, I can also correct my
friends if they make mistakes during our discussions.”

When do you think this activity is most suitable to be carried out? Atthe
beginning of the course or at the end?

“In my opinion, the discussion method is most suitable at the beginning
of the meetings. For example, discussions can be held before the
midterm exam so that during several sessions we can exchange ideas
and opinions. That way, before the final exam we can already recap what
we have learned and avoid repeating the same mistakes.”

Do you prefer group work, presentations, or individual assignments?

“I prefer group work because when learning in groups, we as students
can share opinions and correct each other if there are mistakes, which
leads to meaningful discussions among us as students.”

How can ‘discussion-based assignments help you understand the
material being taught?

“Again, it’s because during discussions we can correct each other.
Among the many group members, there will definitely be someone who
can explain and understand the theory delivered by the lecturer. In the
end, this creates communication, discussion, and collaboration with our
groupmates.”’

What type of learning approach helps you feel more motivated or
focused when studying?

“I think an interactive learning approach, for example, when lecturers
actively involve students by frequently asking whether they understand
what has been explained or if they have any questions. This is because
when lecturers only deliver knowledge without interaction between
teacher and learners, the class outcomes become less effective.”

How would you like lecturers to implement that kind of learning?

“In my opinion, before applying this approach, lecturers should conduct
a needs analysis to identify what their students really need whether they
still require basic material or are ready to move beyond it. After that,
lecturers should provide materials according to students’ needs. Once
the right material is given, the interactive part can happen through
discussions where students are asked to give examples, peers provide
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feedback, and the lecturer corrects them. This way, interactive
discussions will take place.”

What type of learning material do you need the most from your lecturer?
“Of course, materials related to economics such as proposals, job
application letters, economic vocabulary in English, and what I hope the
most is practical material on how to collaborate or engage in diplomacy
in the world of economics and business. These materials are very useful
in today’s era, especially after graduation, because as economics
students we really need them as preparation for the next stage.”

Do you like it when the lecturer gives real-life examples such as
economic or financial topics?

“Yes, [ really like it because it is directly related to today’s world. Giving
real examples helps us prepare ourselves for the next stage.”

What are your hopes for the English for Economic Purposes course?
“My hope for this course is that we don’t just learn economic terms, but
also learn how English can be applied for economic purposes, as in the
materials I have mentioned earlier.. These new things will be very
beneficial for us in the future.”

Participant 4

1.

What type of learning activity helps you the most in understanding
economic terms in English?

“Personally, analytical assignments are one of the learning activities that
help me understand economic terms. For example, analyzing company
problems, because through these tasks we will definitely encounter new
business and economic terms, and if there are still things we don’t
understand, we can directly ask the lecturer about them.”

Do you prefer group work, presentations, or individual tasks?

“In my opinion, I prefer group work rather than individual learning or
presentations because if I don’t understand the material, I can ask my
friends. Conversely, if they don’t understand, they can ask me, and if
none of us understand, we can directly ask the lecturer. Also, in a group
we must collaborate with each other.”

How does group learning help you understand the material being taught?
“Just like I mentioned before, with group learning my friends and I can
exchange opinions and perspectives, which helps me better understand
the material. If I miss something from what the lecturer explained, I can
get corrections from my friends, and that is very helpful for me.”

What type of learning motivates you or helps you focus more in class?
“Task based learning, where the tasks given serve as an evaluation of
the material we learned in class. For example, if we learned about
preparing financial reports, we could be assigned related tasks so that
we can evaluate our understanding of the material. Other than that, it
would be better if learning involved more student presentations and
group work.”
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How would you like the lecturer to implement this type of learning?
“In my opinion, the lecturer could implement this by asking us to
summarize the material we have learned or by asking us to recreate
examples we’ve been given but in different cases, so it can show how
well we understand the material. Plus, I think I will learn better if the
lecturer gives us more presentations and group work, not just theory.”
What kind of learning materials do you need the most from your lecturer?
“Personally, I need more materials related to economic vocabulary
because the more vocabulary I learn, the better I can communicate in
English in this field. Additionally, it helps me understand economic
discussions more effectively since I already have a rich vocabulary in
economics. Plus, I think we should learn how to write simple business
reports and proposals”

Do you like it when lecturers give teal examples such as economic or
financial topics?

“Of course, | like it. Real examples actually help me understand
economic _terms more deeply because they are directly related to my
major.”

What are your expectations for the English for Economic Purposes
course?

“Personally, I hope that with the needs and challenges I have explained,
this course in the future can help economics students improve their
English skills, especially in the field of economics.”

Participant 5

1.

What kind of learning activities help you the most in understanding
economic terms in English?

“From my experience, one of the most helpful learning activities is
direct practice of the theory, such as the product marketing activity I
once did in class. That practice really helped me understand economic
and business terms because we were asked to market the product we
were selling in English, and that gave me new knowledge. In addition, I
also stay very focused when the lecturer gives us a Quizzes related to
the material being taught because I can concentrate better and find it fun
to answer the questions.”

When do you think these activities are most suitable to be carried out?
At the beginning or at the end of the lecture?

“Personally, based on my experience in the early semesters, these
activities are most suitable to be carried out both at the beginning and at
the end of the lecture. That means the lecturer gives us a Quizzes at the
beginning to see how far our ability has developed, and then after
explaining the material and clarifying our mistakes, we answer another
Quizzes with the same topic but slightly different questions so we can
see how much we have improved.”

Do you prefer group work, presentations, or individual tasks?
“Personally, I prefer doing individual tasks because when I study alone,



124

I can express myself better, and 1 usually prefer searching for
information on the internet rather than asking my friends since I feel a
bit shy. Also, when I study alone, I can focus more without being
distracted by others.”

How can individual tasks help you understand the material taught?

“I think individual tasks make me prepare more before coming to class.
For example, when the lecturer asks us to do an individual presentation,
there will be a Q&A session. From there, I am motivated to prepare
possible answers in advance, which allows me to learn many new things
and understand more new terms.”

What kind of learning makes you feel more enthusiastic or focused in
class?

“For me, there are two kinds of learning that really help. The first is a
persuasive approach from the lecturer, where they give real examples
and demonstrate the practice of the material being taught. The second is
inclusive learning, where the lecturer approaches students who are less
confident and encourages them to express their abilities. In the end, this
helps all students stay more focused and motivated to learn.”

How would you like the lecturer to apply these types of learning?

“As I mentioned earlier, lecturers can provide more practical learning
and find alternative ways to re-engage students so they are motivated to
use their abilities. For example, there should be economic simulations
in class, such as business negotiations or marketing discussions in
English. Additionally, lecturers can create learning activities that require
students to solve problems independently, which will encourage them to
find solutions and ultimately improve their critical thinking skills.”
What kind of learning materials do you need most from the lecturer?

“I think the materials I need most are writing job application letters in
English, discussing economic topics, analyzing economic case studies,
preparing company proposals, and writing memos and reports in English.
The reason I find these important is because they will be useful for my
career, especially as an economics student. Writing reports, proposals,
and job applications, economic simulations like business negotiations
really help with mastering terminology serve as my main preparation for
the future.”

Do you like it when the lecturer provides real-life examples such as
topics in economics or finance?

“In my opinion, that is already a necessity, and of course, I really like it
because it is very relevant to my major.”

What are your hopes for the English for Economic Purposes course?

“I hope that through this course, students from the Faculty of Economics
and Business, especially Management majors, will be able to improve
their communication and interaction skills in the economic field. I also
hope that the university and lecturers can provide materials that are more
relevant to our major because based on my experience, the materials are
still lacking in terms of economics.”
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Participant 6

1.

What type of learning activity helps you the most in understanding
economic terms in English?

“From my experience, one of the most helpful activities is learning
through discussions and case-based studies. This is because during
discussions, we can express and share the information and opinions that
we understand. Meanwhile, case studies push us to think critically when
giving answers.”

When do you think this activity is most suitable to be implemented? At
the beginning of the course or at the end?

“In my opinion, the most suitable time is in the middle of the course.
This is because in the beginning sessions we usually receive the
theoretical foundations of the subject, and in the middle, we can start
exploring and analyzing the materials on our own through discussions,
where students can exchange perspectives.”

Do you prefer group work, presentations, or individual tasks?
“Personally, I prefer group work because I can ask questions and seek
help from my friends when I don’t understand the material. We also tend
to be more open and share information or opinions with each other
during group discussions. Additionally, group work makes me feel more
confident because of the support from my peers.”

How does group work help you better understand the material taught?
“Personally, group tasks help through practical applications. For
example, when we are asked to practice presenting a product, working
as a group helps me understand the material better since we can share
ideas and opinions with each other.”

What type of learning makes you feel more motivated or focused?

“In my opinion, I feel the most motivated when I can directly engage in
discussions with my classmates and lecturer. This is because in this
semester, we mostly studied online, and the discussions were not as
effective as when held in person. That is why I prefer face-to-face
interactions with classmates, where we can exchange views and
opinions.”

How would you like the lecturer to implement this type of learning?
“Based on my experience this semester, I would really like discussions
to be conducted face-to-face with classmates and the lecturer. Since
most of our classes were online, I didn’t feel very enthusiastic because
there was no direct guidance from the lecturer. Face to face learning is
also easier to understand because there are no technical problems such
as poor internet connection. Therefore, I believe 1 would feel more
focused and motivated if we had direct discussions and guidance.”
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What type of learning materials do you need most from the lecturer?

“I think the most important materials include writing job application
letters in English, discussing economic topics, analyzing economic case
studies, preparing business proposals, and creating memos and reports
in English, because we should learn technical economic terms since they
are often used in journal or news. ”

Do you like it when the lecturer provides real examples such as
economic or financial topics?

“In my opinion, that is already a must, and of course, I really like it
because it makes the material much more interesting for me to
understand.”

What teaching method do you think you need the most? And what
suggestions would you give to the lecturer?

“My hope is that the lecturer could be more cheerful and give more
feedback to students. When learning is only monotonous with material
explanations, it can sometimes make students feel bored and less
motivated. Other than that, 1 prefer if the lecturer explains in both
English and Indonesian. Full English is too hard to follow because if the
lecturer speaks entirely in English, sometimes [ don't understand. But if
they explain it first in Indonesian and then continue in English, it's
easier.”

Participant 7

1.

What type of learning activity helps you the most in understanding
economic terms in English?

“In my opinion, the most effective way for me to understand economic
terms or materials in English is through practical activities. For example,
having direct discussions  about economic topics. When I practice
directly, the material becomes easier to understand compared to only
receiving written tasks or memorization. Students should be more
involved. We shouldn’t just be passive listener”

When do you think this type of activity is most suitable to be carried out?
At the beginning or at the end of the lecture?

“Personally, I think this activity is suitable to be implemented in every
meeting that requires practice. For instance, when we learn a topic
related to economic discussions, we should immediately practice it so
that we don’t only receive theory but also see its direct application.”
Do you prefer group work, presentations, or individual assignments?
“Personally, I prefer doing presentations because they give me a chance
to practice speaking English directly. Presentations also help me
overcome my fear of speaking English, even though I still speak
hesitantly. But that experience actually motivates me to keep learning.
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However, sometimes [ also prefer individual tasks because, from my
experience, group work often leads to unequal contributions where only
one or two people complete the task. In contrast, individual work allows
me to focus better without distractions from friends who may joke too
much or ask excessive questions.”

How do individual tasks help you understand the material taught?

“I think individual tasks encourage me to prepare more before coming
to class. For example, if the lecturer assigns an individual presentation,
there will also be a Q&A session. That motivates me to prepare answers
for potential questions, which automatically helps me learn new things
and understand more economic terms.”

What type of learning activity helps you feel more motivated or focused
during lessons?

“Honestly, I feel very motivated and focused when learning is conducted
collaboratively. Although I sometimes enjoy working individually, I am
also very happy when I can exchange ideas and share information with
others: However, this requires guidance and firmness from the lecturer
to-ensure that all group members participate actively instead of only one
or two people working.”

How would you like the lecturer to implement such a learning method?
“Personally, I feel most motivated when I can study directly in face-to-
face sessions with the lecturer and classmates. This is because, in this
semester, most classes have been conducted online, and I felt less
motivated and less focused in that format. In contrast, during face-to-
face classes, I can understand the material - better, and if 1 don’t
understand something, I can immediately ask the lecturer at the right
time.”

What kind of learning materials do you need the most from your lecturer?
“I think the most important material for me is learning how to describe
a product in English. Personally, I want to pursue a career in the field of
economics and business in the future, and I believe that learning how to
present, describe, and introduce products in English can be a useful
foundation for my career. I think it’s also important to learn how to write
business email and invoices in English. This is especially important
because English is an international language and the world of economics
and business is becoming increasingly global.”

Do you like it when lecturers give real examples such as economic or
financial topics?

“Of course, I really like it because it helps me understand better and I
know I can apply it in my future career.”
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9. What teaching method do you think you need the most? And what is
your suggestion for the lecturer?
“In my opinion, learning would be more enjoyable if lecturers included
mini games or and involve students more. If lessons only consist of
lecturing or presentations, students can easily get bored. That is why I
believe students need fun and engaging learning methods such as games
or Quizizz, which can increase students’ interest and make it easier to
understand the material because the class atmosphere becomes less
tense.”

Participant 8

1.

What type of learning activity helps you the most in understanding
economic terms in English?

“In my opinion, the most helpful activity to understand economic terms in
English is writing reports using accurate references such as journals or
academic articles. This kind of assignment encourages me to read, analyze,
and explore economic terms in real academic contexts. It allows me to learn
not only from the lecturer’s explanation but also from authentic sources
related to economics.”

When do you think this type of activity is most suitable to be carried out?
“I believe this activity is most suitable at the beginning of the course. By
learning the economic terms early, I can apply them in classroom
discussions and in later assignments. It gives students a strong foundation
of vocabulary that will guide them throughout the rest of the lessons.”

Do you prefer group work, presentations, or individual assignments?

“I prefer group work and presentations because they allow us to exchange
opinions, share ideas, and give feedback to one another. This way, I learn
not only from my own work butalso from my peers. Presentations also train
me to be more confident in public speaking and improve my academic
communication skills.”

How do individual tasks help you understand the material taught?
“Although I prefer group work, individual tasks are also important. They
help me focus more on reading, analyzing, and understanding the material
on my own before discussing it with others. This way, I come to class
prepared and can contribute more actively during group discussions.”
What type of learning activity helps you feel more motivated or focused
during lessons?
“I feel more motivated and focused when given analysis or case study
assignments that are later presented in class. Such activities challenge me to
fully understand the material before explaining it to others, which makes me
more enthusiastic and engaged in the learning process. Other than that, I
think I understand better when doing something practical, not just reading
and translating articles”
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How would you like the lecturer to implement such a learning method?
“I would like the lecturer to implement this method by giving assignments
based on journal analysis, case studies, or fieldwork. The results can then be
presented in class so that students can learn from one another’s experiences.
If structured properly, this method can make the learning process more
meaningful.”

What kind of learning materials do you need the most from your lecturer?
“The materials I need the most are journals, economic case studies, business
articles, and examples of company reports. Such materials are useful
because they reflect real practices in economics and business, helping us
understand how the theories are applied. Plus, I understand it better when I
directly practice writing application letters or business proposals, not just
theory.”

Do you like it when lecturers give real examples such as economic or
financial topics?
“Yes, I really like it when lecturers provide real examples such as company
cases or economic issues around us. Real examples make abstract theories
easier to understand and also make the lesson more engaging. I feel more
interested when the lecturer connects the material with real-life situations or
well-known companies.”

What teaching method do you think you need the most? And what is your
suggestion for the lecturer?

“I think the most suitable teaching method is a combination of group
discussions, presentations, and field studies. This way, theories taught in
class are not only discussed but also applied in real contexts. I need more
active learning such as discussions, role-plays and speaking-focused
activities as they can improve my skills and confidence. My suggestion for
the lecturer 1s to balance theory with practice, for example by organizing
field trips or business simulations.”

Participant 9

1.

What type of learning activity helps you the most in understanding
economic terms in English?

“According to me, practice and assignments are the most helpful activities.
If students are only given material, it feels less effective. It is better if after
the material is explained, the lecturer gives directions for practice or
implementation so that students can remember it more easily. Assignments
also help to strengthen our understanding of the material.”

When do you think this type of activity is most suitable to be carried out?
At the beginning or at the end of the lecture?

“For practice, I prefer it to be done in the middle of the lesson so the class
feels more interactive. Meanwhile, assignments are better given at the end
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of the lesson so they can be completed at home while reviewing the material
that has been taught. I need more active learning such as discussions, role-
plays and speaking-focused activities as they can improve my skills and
confidence”

Do you prefer group work, presentations, or individual assignments?

“It depends on the material. If the material is suitable for group work, then
group assignments are better. But if the material is more appropriate
individually, then individual tasks are fine. Personally, I prefer group
assignments because they build solidarity, allow discussion, and bring out
new ideas. Presentations are also good because they push us to understand
the material deeply, train confidence, and improve public speaking skills.”
How do individual tasks help you understand the material taught?
“Individual tasks help me review the material at home. For example, when
doing assignments at night, I unconsciously recall and study the material
again to complete the task. This reinforces my understanding of what was
taught in class.”

What type of learning activity helps you feel more motivated or focused
during lessons?

“I don’t have one specific favourite, but I feel more motivated when doing
practice-based activities. Through practice, I understand the material more
easily because I directly experience it. Presentations and group discussions
also make me stay focused, since new ideas emerge and I am encouraged to
be more active.”

How would you like the lecturer to implement such a learning method?
“The lecturer could be more interactive with students, for example by letting
us choose how assignments are given whether i groups or individually,
through practice or writing. This makes us fecl respected and happier in
class. It is also important that the lecturer gives feedback so learning doesn’t
feel monotonous. Other than that, I prefer if the lecturer explains in both
English and Indonesian. Full English is too hard to follow.”

What kind of learning materials do you need the most from your lecturer?
“Materials that are practical and related to the field of economics and
business. Not all materials can be practiced in class, sometimes wealso need
to do field practice. So, learning materials that are relevant and applicable
in real situations are the most useful. For example, I understand it better
when I directly practice writing application letters or business proposals, not
just theory. Also, I think We need more practice material like making self-
introduction for job interviews or product presentations”

Do you like it when lecturers give real examples such as economic or

financial topics?
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“Yes, I really like it. I prefer real examples that happen in well-known
companies. With real cases, we can better understand the material and also
learn valuable lessons from them.”

What teaching method do you think you need the most? And what is your
suggestion for the lecturer?

“The methods I need the most are practice, group work, and presentations.
My suggestion for the lecturer is to make the class more interactive by often
asking for students’ opinions, giving real examples, and letting us take part
in choosing how learning activities are carried out. This way, the class feels
more engaging, less boring, and students feel respected.”
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Figure 1: Interview with Management Figure 2. Interview with Management

Students M24B, M24D and M24E

Figure 3: Interview with Management Figure 4: Interview with Management
Students M244 and M24G Students M24C and M24H
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