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ABSTRACT

Nurhikmah, 2025. The Correlation between Teacher Self-Disclosure and
Students’ English Learning Motivation at SMPIT Insan Madani Palopo. Thesis,
English Education Department, Faculty of Teacher Training and Education,
Universitas Muhammadiyah Makassar. Supervised by Andi Asri Jumiaty and Nunung
Anugrawati.

This study aimed to examine the correlation between teacher self-disclosure and
students’ English learning motivation at SMPIT Insan Madani Palopo. Teacher self-
disclosure refers to the teacher’s willingness to share personal or professional
experiences to build trust and improve classroom interaction. Motivation is essential in
learning English, which requires confidence and active participation. This study used a
quantitative correlational method. The participants included one English teacher and 30
eighth-grade students selected through purposive sampling. Data were collected using
two Likert-scale questionnaires and analyzed with the Spearman Rank Correlation
because the data were ordinal and not normally distributed. The result showed a
correlation coefficient of ρ = 0.7407, exceeding the r-table value of 0.362 (0.7407 >
0.362), confirming a statistically significant correlation. Therefore, the study concludes
that there is a strong correlation between teacher self-disclosure and students’ English
learning motivation.

Keywords: Teacher Self-Disclosure, Learning Motivation, English, Classroom
Interaction.
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ABSTRAK

Nurhikmah, 2025. Hubungan Antara Pengungkapan Diri Guru dan Motivasi
Belajar Bahasa Inggris Siswa di SMPIT Insan Madani Palopo. Skripsi, Program Studi
Pendidikan Bahasa Inggris, Fakultas Keguruan dan Ilmu Pendidikan, Universitas
Muhammadiyah Makassar. Dibimbing oleh Andi Asri Jumiaty dan Nunung Anugrawati.

Penelitian ini bertujuan untuk mengetahui hubungan antara teacher self-disclosure
(pengungkapan diri guru) dan motivasi belajar Bahasa Inggris siswa di SMPIT Insan
Madani Palopo. Teacher self-disclosure mengacu pada keterbukaan guru dalam
membagikan pengalaman pribadi atau profesional untuk membangun kepercayaan dan
meningkatkan interaksi di kelas. Motivasi merupakan aspek penting dalam pembelajaran
Bahasa Inggris yang menuntut kepercayaan diri dan partisipasi aktif siswa. Penelitian ini
menggunakan metode kuantitatif dengan desain korelasional. Partisipan terdiri dari satu
guru Bahasa Inggris dan 30 siswa kelas VIII yang dipilih secara purposive. Data
dikumpulkan melalui dua angket skala Likert dan dianalisis menggunakan Korelasi
Spearman Rank karena data bersifat ordinal dan tidak berdistribusi normal. Hasil
penelitian menunjukkan koefisien korelasi sebesar ρ = 0.7407, melebihi nilai r-
tabel sebesar 0.362 (0.7407 > 0.362), yang mengkonfirmasi bahwa terdapat
korelasi yang signifikan secara statistik.Oleh karena itu, penelitian ini
menyimpulkan bahwa terdapat hubungan yang kuat antara pengungkapan diri
guru dan motivasi belajar Bahasa Inggris siswa.

Kata Kunci: Teacher Self-Disclosure, Motivasi Belajar, Bahasa Inggris, Interaksi Kelas.
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CHAPTER I

INTRODUCTION

A. Background

Motivation to learn is the main factor in educational success. The

internal drive that encourages students to strive to achieve educational goals

plays an important role in English language learning. As explained by Meece

(2023), students' motivation influences the extent to which they strive to

understand and master the subject matter. In learning English, motivation can

increase students' involvement in learning activities, increase positive

perceptions of the material, and strengthen their academic achievements.

However, motivation in language learning is not only determined by internal

factors but also significantly influenced by external variables, including

teacher behavior and teaching style. This research will examine the influence

of external factors, namely teacher self-disclosure, on students' English

learning motivation at SMPIT Insan Madani Palopo.

The relationship between teachers and students significantly

influences student learning motivation. When students feel they have a

positive and trusting relationship with their teacher, they tend to feel more

motivated to participate in learning activities. Cui et al. (2020) show that trust

between teachers and students can increase students' self-confidence, which

has an impact on their academic achievement. One of the key elements in

building this trust is teacher self-disclosure, where teachers share relevant

personal experiences to create a more connected and engaging learning
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environment. In this context, teacher self-disclosure is expected to strengthen

these relationships and increase student motivation in learning English,

because students feel more valued and supported by their teachers.

Teacher self-disclosure refers to sharing relevant personal information

with students to build closer relationships. Liu & Zhu (2021) explains that

teacher self-disclosure plays an important role in creating a more open

learning atmosphere, where students find it easier to interact with teachers

and participate in learning. When teachers share personal experiences or

values, students tend to feel more valued and more motivated to learn. In

English language learning, this factor is important to increase students' self-

confidence, which is related to increasing their motivation.

Teacher self-disclosure is not just about sharing personal information,

but also about creating a space for students to feel safe and accepted in the

learning environment. As explained by Amerstorfer & Münster-Kistner

(2021), when teachers show their human side, students feel more valued and

more engaged in learning. This research aims to assess how teacher self-

disclosure can influence students' learning motivation in English classes.

However, most studies on teacher self-disclosure focus on higher education or

general secondary education contexts. There is still limited research exploring

how teacher self-disclosure influences students' English learning motivation

in religious-based secondary schools in Indonesia. Therefore, this study aims

to fill that gap by examining the correlation between teacher self- disclosure

and students' English learning motivation in a religious school setting,
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providing new insights into this underexplored context.

Various studies show that teacher self-disclosure is positively related

to increase motivation for student learning. Henry & Thorsen (2018) revealed

that teacher self-disclosure helps build stronger relationships between

teachers and students, which in turn increases student engagement in learning.

In the context of English learning, higher student motivation can result in

better academic achievement. This study extends prior research by examining

teacher self-disclosure not only as a pedagogical strategy but also as a means

of fostering a supportive and motivating learning environment, particularly in

language acquisition. This research aims to expand understanding of how

teacher self-disclosure can influence student motivation in the educational

context in Indonesia.

Student motivation in learning English can be influenced by various

factors, one of which is the teaching approach applied by the teacher. Sorohiti

& Aini (2021) emphasized that the methods used by teachers in delivering

English material must be able to arouse students' curiosity and enthusiasm.

The teacher's openness in sharing personal experiences and views can

increase the closeness between the teacher and students, which ultimately

encourages students to be more actively involved in the English learning

process. Therefore, this research will explore more deeply the influence of

teacher self-disclosure on student motivation in learning English.

Apart from teacher self-disclosure, other factors that play an important

role in student learning motivation are social support and a positive learning
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environment. Morin (2020) shows that students who feel supported by the

environment around them, both by teachers and classmates, are more

motivated to learn. This support plays a role in increasing students' self-

confidence and strengthening their commitment to learning. This research

will also consider other external factors that influence student motivation in

the context of SMPIT Insan Madani Palopo.

The relationship between teacher self-disclosure and student

motivation is influenced by the teacher's ability to create an environment of

trust and open communication. A teacher who discloses personal experiences

can make learning more relatable and engaging, which ultimately boosts

students' motivation. Recent research by Wang et al. (2024) also Zhai et al.

(2024) highlights that students' perceptions of their teacher's self-disclosure

significantly impact their emotional investment in the subject matter,

particularly in language learning contexts. Self-disclosure fosters a sense of

connection between teachers and students, which has been shown to enhance

student engagement and participation. This finding is consistent across

various educational settings and age groups, underscoring the universal

importance of teacher- student rapport in motivating learners. By

investigating how teacher self-disclosure interacts with students' intrinsic and

extrinsic motivation, this study provides new insights into the role of teacher-

student rapport in shaping learning outcomes in an Islamic school setting.

The process of teacher self-disclosure not only enhances the emotional

connection between students and their instructors but also plays a critical role
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in fostering a positive classroom atmosphere. This approach encourages

students to engage more actively in class activities, increasing their

motivation to learn. Studies by Muscat & Thomas (2023) show that when

teachers share personal stories or challenges, students are more likely to

reciprocate by sharing their own experiences, thus creating a more dynamic

and participatory learning environment. Such interactions can reduce anxiety

and make students feel more comfortable, which is particularly important in

language learning where fear of making mistakes often hinders progress. By

reducing these barriers, teachers can help students to feel more confident in

using the language.

Teacher self-disclosure can significantly influence students' intrinsic

motivation by humanizing the teacher and making them more approachable.

Research by Gkonou et al. (2020) suggests that when teachers reveal their

struggles or vulnerabilities, students feel more emotionally connected,

making them more likely to take risks in learning and continue developing

their language skills. This type of motivation shifts from extrinsic to intrinsic

is essential for long-term language learning success. Moreover, self-

disclosure has been linked to improved self-regulation and autonomous

learning, as students feel more empowered to manage their learning process

independently. This process fosters greater engagement and a more

meaningful learning experience.

While teacher self-disclosure can increase motivation, it must be done

thoughtfully and in balance. Over-disclosure can shift the focus from the
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learning goals to the teacher’s personal life, detracting from the educational

experience. Research by Chyu & Chen (2022) also Pang (2024) has shown

that the key to effective self- disclosure is its strategic use to fostser

engagement without overwhelming the students. Minimal self-disclosure may

also hinder the development of trust and connection, thus limiting its positive

effects on motivation. Teachers need to be mindful of how much personal

information they share and ensure it serves to strengthen the relationship with

students rather than distract from it.

B. Research Question

Is there any correlation between teacher self-disclosure and

students' intrinsic motivation in learning English at SMPIT Insan Madani

Palopo?

C. Objective of the Research

The objective of this research is to examine the correlation between

teacher self- disclosure and students' English learning motivation at SMPIT

Insan Madani Palopo.

D. Significance of the Research

This research holds both theoretical and practical significance.

Theoretically, it enhances the understanding of teacher self-disclosure’s

impact on student motivation, particularly in English learning, and fills the

gap in literature regarding teachers' personal openness in motivating students.

Practically, it offers insights into educators to apply self- disclosure strategies

in fostering a supportive learning environment, ultimately improving student
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engagement and motivation. Additionally, the findings may inform

educational policies and teacher training programs to strengthen teacher-

student relationships and support the learning process.

E. Scope of the research

This research focuses on analyzing the correlation between teacher

self-disclosure and students' motivation in learning English. The study uses a

questionnaire to measure students' perceptions of teacher self-disclosure and

their learning motivation. The main focus is to analyze how teacher self-

disclosure influences student motivation, specifically intrinsic motivation.

This research does not include other external factors such as the influence of

social media or educational policies outside the school environment. The

results of this study will provide insights into the dynamics of students'

learning motivation without mentioning the name of the school, the number

of samples, or the classes involved.
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CHAPTER II

REVIEWOFLITERATURE

A. Preview Related Research Finding

Previous research has extensively examined the impact of teacher-student

interactions on students' learning motivation. For example, Gan et al. (2021)

analyzed how teacher feedback enhances students' speaking skills,

demonstrating that supportive teacher responses contribute to students'

confidence in language learning. Although this study focuses on teacher-student

interactions, it does not directly address teacher self-disclosure as a motivational

factor, which differs in its ability to create deeper emotional connections and

increase students' sense of engagement by making the learning experience more

relatable and inspiring. In contrast, the present study seeks to explore how

teachers' willingness to share personal experiences influences students' intrinsic

and extrinsic motivation in learning English.

Similarly, Holman et al. (2022) investigated the role of teacher feedback in

improving students' speaking abilities. Their findings suggest that timely and

constructive feedback enhances student engagement. However, this study

primarily emphasizes corrective feedback rather than personal openness in

teaching. This gap highlights the need to analyze the role of teacher self-

disclosure, which may provide students with a deeper sense of connection and

motivation beyond instructional feedback.

Furthermore, Shadiev & Yang (2020) examined the effect of corrective

feedback on language learning, reinforcing the idea that teacher interventions
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shape student performance. While their study provides insight into effective

teaching strategies, it does not consider the emotional and relational aspects of

teaching, such as how teachers' personal stories influence student motivation.

Addressing this limitation, the current study explores teacher self-disclosure as

an approach to fostering a positive learning environment.

While the above studies have contributed significantly to understanding

teacher influence in education, they have primarily focused on technical

aspects such as feedback mechanisms, which involve structured evaluation and

correction rather than fostering personal connections and emotional

engagement through self-disclosure. The present research takes a different

approach by emphasizing teacher self-disclosure as a key factor in shaping

students' motivation. Teacher openness in sharing relevant personal

experiences can create a supportive classroom atmosphere, encourage student

engagement, and enhance intrinsic motivation.

Additionally, recent studies have emphasized the importance of emotional

connections between teachers and students in the learning process. Research by

Henry & Thorsen (2018) suggests that teachers who disclose personal struggles

and experiences build stronger relationships with students, leading to increased

participation in learning activities. This finding underscores the importance of

examining teacher self-disclosure as a motivational tool in language acquisition.

The relevance of teacher self-disclosure has also been explored in relation

to cultural and social contexts. Pakirnathan et al. (2023) argue that teacher self-

disclosure plays a vital role in instructional strategies and content development
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in English as a Second Language (ESL) classrooms. Their study highlights that

when teachers share their personal challenges and learning experiences,

students tend to develop a stronger sense of connection and motivation.

However, their research primarily focuses on ESL writing classes, whereas the

current study seeks to explore teacher self-disclosure in broader language

learning contexts, including speaking and comprehension skills.

Moreover, Wang et al. (2024) investigated how intelligent virtual agents’

self-disclosure influences children’s engagement in learning. Their findings

indicate that self-disclosure fosters a sense of familiarity and connection,

leading to higher levels of student engagement. While their study focuses on

virtual learning environments, it offers useful insights into how teacher self-

disclosure can also boost motivation in face-to-face classrooms by building

trust, alleviating anxiety, and promoting active participation in learning

activities. Their findings indicate that self-disclosure fosters a sense of

familiarity and connection, leading to higher levels of student engagement.

While their study is centered on virtual learning environments, it provides

valuable insights into how teacher self-disclosure can similarly enhance

motivation in face-to-face classrooms.

Building on these findings, the current research aims to fill the gap in

literature by specifically investigating how teacher self-disclosure correlates

with students' English learning motivation in an Islamic school setting. Given

the importance of student-teacher rapport in shaping motivation, this study will

provide empirical evidence on the effectiveness of teacher self-disclosure as a
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pedagogical strategy. By doing so, it contributes to a broader understanding of

motivational factors in language learning and offers practical implications for

improving teaching methodologies in English education

B. Some Partinent Ideas

1. Self-Disclosure in Teaching

a. Definition of Self-Disclosure

Self-disclosure refers to the process in which an individual

intentionally shares personal information, experiences, feelings, or

thoughts with others. In the context of teaching, self-disclosure occurs

when teachers reveal aspects of their personal lives, opinions, or

emotions to students, which can contribute to the creation of a more open

and supportive learning environment Shirvan & Taherian (2020).

Although self-disclosure is commonly discussed in psychological and

communicative contexts, its role in education, particularly in language

learning, remains an area that requires further empirical exploration. In

educational settings, self-disclosure is a way for teachers to connect with

students on a more human level, building rapport and trust. When

teachers self-disclose, it allows students to see them as more

approachable and relatable, which can help bridge the emotional gap

between teacher and student. This process is crucial for creating an

environment where students feel comfortable expressing themselves and

engaging more fully with the content being taught. It has been found that

self-disclosure can positively influence the motivation, engagement, and

overall performance of students Chernyavskaya et al. (2020).
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However, self-disclosure should be used strategically. The

information shared must be relevant to the educational goals and should be

done in a way that is appropriate for the developmental level of the

students. Teachers should also be mindful of the boundaries between

professional and personal life to ensure that self-disclosure remains

beneficial for the learning environment without overstepping personal

boundaries Leitch et al. (2021).

b. Types of Self-Disclosure

Self-disclosure can be categorized into several types based on the

depth and context in which it is made. In the teaching context,

understanding the different types of self-disclosure is important to help

teachers select the appropriate type of self-disclosure that aligns with

the learning objectives and classroom dynamics. The main types of self-

disclosure in teaching include personal self-disclosure, professional self-

disclosure, and emotional self-disclosure.

1. Personal Self-Disclosure: This type of self-disclosure involves

sharing personal information, such as life stories, personal

experiences, or social backgrounds. By sharing personal information,

teachers can build closer relationships with students, making them

feel more comfortable and open. However, it is important for

teachers to maintain boundaries so that personal disclosure does not

interfere with professional teaching standards Schellings et al. (2023).

2. Professional Self-Disclosure: This type focuses on disclosing

professional experiences and views related to the subject matter
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being taught. For example, teachers may share how they tackle

challenges in teaching or the methods they use. Professional self-

disclosure can enhance a teacher's credibility in the eyes of students,

helping them understand the approaches used and increasing

students' motivation and confidence in the teacher’s abilities Napier

& Anzur (2021).

3. Emotional Self-Disclosure: This involves sharing the teacher’s

feelings or emotions about a particular situation in the learning

process. For instance, teachers might express excitement,

frustration, or satisfaction regarding student achievements or

progress in the class. Emotional self-disclosure can make students

feel valued and help them understand that teachers also experience

emotions, thus fostering an emotional connection between

teachers and students Bouhafa et al. (2023) George et al. (2024). The

effectiveness of using various types of self-disclosure depends

on the classroom context, student age, and learning objectives.

Therefore, teachers must be wise in selecting the type of self-

disclosure to ensure it supports an effective learning process and

fosters a positive relationship with students.
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c. Benefits of Self-Disclosure in Education

Self-disclosure in education offers a range of benefits for both

teachers and students. When used effectively, self-disclosure can enhance

the learning environment and promote stronger relationships between

educators and their students. The primary benefits of self-disclosure in

education include fostering trust, increasing student motivation,

improving communication, and creating a more inclusive classroom

environment.

1. Building Trust and Rapport: One of the key benefits of self-disclosure

is its ability to build trust and rapport between teachers and students.

When teachers share personal experiences or emotions, it humanizes

them and makes them more relatable to students. However, trust-

building through self-disclosure must be balanced with professional

boundaries to ensure that personal sharing does not overshadow

educational objectives. This fosters a sense of safety and trust,

encouraging students to engage more openly in class activities and

discussions Amerstorfer & Münster- Kistner (2021). Students are

more likely to feel comfortable expressing themselves when they see

their teachers as approachable and empathetic.

2. Enhancing Student Motivation: Self-disclosure can also play a

significant role in boosting student motivation. When teachers share

Their own struggles and successes can inspire students to work harder

and persist in the face of challenges. Students may feel more
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motivated when they realize that their teachers have faced similar

obstacles and have overcome them, showing that success is attainable

through effort and perseverance Filgona et al. (2020). This type of

disclosure provides students with role models and serves as a source

of encouragement.

3. Improving Communication and Engagement: Self-disclosure fosters

open communication, which is crucial for effective learning

environment. By sharing their thoughts and feelings, teachers

encourage students to engage in deeper conversations and ask

questions. It can create a more dynamic classroom, where ideas are

exchanged freely, and students feel that their opinions are valued. This

leads to more active participation and greater academic involvement,

as students feel more connected to the teacher and the content being

taught Pedler et al. (2020).

4. Creating a More Inclusive Environment: Self-disclosure can

contribute to creating a more inclusive classroom by helping students

relate to their teacher’s experiences and perspectives. It breaks down

the barriers of authority and allows for a more democratic and

egalitarian learning atmosphere. Teachers who disclose personal

experiences or opinions related to the course content can help students

see the relevance of the material to their own lives. This inclusion can

lead to a more positive classroom culture, where all students feel

valued and accepted.
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By incorporating self-disclosure in teaching, educators can create a

more engaging, supportive, and motivational classroom environment

that enhances students' learning experiences and emotional well-being

2. Learning Motivation in Language Acquisition

a. Definition of Learning Motivation

Learning motivation refers to the internal and external factors

that drive an individual to engage in the learning process and strive to

achieve certain learning goals. Motivation plays a significant role in

education as it affects how committed a student will be to learning,

how much effort they put in, and how long they will persist in the face

of challenges. Motivation can either be intrinsic (internal) or extrinsic

(external).

b. The Importance of Motivation in Education

Learning motivation is one of the main factors determining

the effectiveness of learning. Students who are highly motivated are

more likely to be active, persistent, and successful in achieving their

learning goals. According to Dörnyei & Ushioda (2021), motivation

serves as the driving force for achieving goals and plays a critical role

in shaping positive learning experiences. Without strong motivation,

students may feel disengaged, put in less effort, or even give up when

faced with challenges.
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c. Factors Influencing Learning Motivation

Several factors influence students' motivation to learn,

including the learning environment, the influence of teachers, peer

support, and students' perceptions of the tasks assigned. Research by

Dewi & Maryanto (2024) shows that teaching that is engaging and

relevant to students' interests can enhance their motivation, while a

monotonous or unsupportive environment can reduce it.

d. The Role of Teacher Self-Disclosure in Learning Motivation

Teacher self-disclosure, which refers to teachers sharing

personal information or experiences with their students, can

significantly impact students' motivation, including their motivation

to learn. When teachers reveal aspects of their personal lives, it can

create a more positive and trusting classroom environment, which in

turn can enhance student engagement and intrinsic motivation. Studies

have shown that students are more likely to be motivated to learn when

they feel connected to their teachers and perceive them as

approachable and relatable Keane et al. (2023). Teacher self-

disclosure fosters a sense of empathy and authenticity, which can lead

to greater student participation and emotional investment in learning

activities.

In terms of learning motivation, teacher self-disclosure plays

a crucial role in influencing both intrinsic and extrinsic motivation.

For example, when teachers share their own struggles or experiences
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related to learning, it can inspire students to persist through challenges

and view difficulties as part of the learning process, rather than as

barriers. Additionally, teacher self-disclosure can improve the

student-teacher relationship, fostering a supportive environment

where students feel valued and understood, further encouraging them

to engage in learning activities with enthusiasm and a sense of

purpose

Heavers & Kearns (2024). By demonstrating vulnerability and

openness, teachers create an atmosphere where students feel safe to

express themselves, ask questions, and actively participate in their

own learning process.

The types of motivation in the learning context, including

motivation to learn English, are divided into two main categories:

1. Intrinsic Motivation

Intrinsic motivation is an urge that comes from within an

individual to carry out an activity because the activity itself is felt to

be fun, satisfying, or interesting, without any influence from external

rewards or expected results. In the educational context, intrinsic

motivation refers to a situation where students learn or engage in an

activity not only to obtain grades or external rewards, but because

they feel satisfied with the learning process itself.

a. Characteristics of Intrinsic Motivation: Intrinsic motivation

occurs when individuals engage in activities because of the sense
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of personal satisfaction they derive from the activity. For example,

a student who studies a foreign language because they enjoy the

process of learning vocabulary and learning about a new culture,

or a student who reads books because the topic interests them.

This contrasts with extrinsic motivation, where a person performs

an activity to gain an external reward such as good grades, prizes,

or recognition. Students who are driven by intrinsic motivation

feel more engaged and excited about them Learning, which has

the potential to result in better learning outcomes Malone &

Lepper (2021).

b. Impact of Intrinsic Motivation on Learning: Intrinsic motivation

plays an important role in improving the quality of learning.

When students are engaged in learning for internal reasons, they

tend to be more persistent, more dedicated, and put more effort

into understanding the subject matter. This is because they feel

continuous satisfaction and enjoyment from the learning process

itself. Intrinsic motivation supports three basic psychological

needs that are very important in learning: autonomy, competence,

and social relationships. When students feel they have control

over their learning process, feel competent in carrying out

assignments, and are connected to the material and teacher, they

are more likely to maintain their intrinsic motivation in the long

term.
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c. Benefits of Intrinsic Motivation: Intrinsic motivation provides

many benefits in an educational context. First, intrinsically

motivated students typically show greater interest in the subject

matter, which makes them more engaged and able to achieve

deeper understanding. Second, these students have higher

persistence in facing challenges, which allows them to keep

trying even when experiencing difficulties. Third, intrinsic

motivation encourages more independent learning, because

students are motivated to learn not because of obligations or

external rewards, but because of curiosity and the desire to

develop. Research by Orakci (2023) shows that intrinsic

motivation not only improves academic performance but also

increases creativity and problem-solving abilities, because

students feel freer to explore new ideas and think critically.

d. Advantages of Intrinsic Motivation in Learning: One of the main

advantages of intrinsic motivation is its ongoing impact on student

learning. Students who are motivated by internal factors will

continue to engage in the long-term learning process, even after

assignments or exams are completed. This is different from

extrinsic motivation, where students will only be motivated if

there is a reward or pressure to excel. Intrinsic motivation also

supports the development of metacognitive skills, such as the

ability to plan, organize and evaluate their own learning process.
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Research shows that students who are intrinsically motivated

often have stronger learning skills and are more independent.

e. How to Increase Intrinsic Motivation

Increasing intrinsic motivation in learning is critical to

creating deep and sustainable learning experiences. Here are some

ways to increase students' intrinsic motivation:

1. Giving students more autonomy in choosing how to learn or

the topics they are interested in. Autonomy gives students

greater control over their learning, which can increase their

intrinsic motivation Alamri et al. (2020). In addition,

providing challenges that match students' abilities can

motivate them to try harder and feel a sense of

accomplishment when they successfully overcome these

challenges. This approach, known as self- determination

theory, underscores the importance of giving students

freedom in the learning process to experience ongoing

satisfaction from their personal achievements.

2. Providing Appropriate Challenges: Students' intrinsic

motivation will increase when they are faced with

challenging yet achievable tasks. Teachers can arrange

assignments according to students' ability levels to create a

sense of accomplishment, which will encourage students to

study harder.
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3. Constructive Feedback: Positive and constructive feedback

will help students feel valued and understand how they can

improve. By providing feedback that focuses on effort and

progress, students will feel more motivated to continue

learning.

4. Linking Learning to Student Interests: If learning is relevant

to students' personal interests, they are more likely to be

engaged and feel motivated. Teachers can relate lesson

material to issues or topics that are relevant to students' lives

or interests to increase their engagement.

5. Creating a Positive Learning Environment: A supportive and

safe environment is essential for increasing intrinsic

motivation. When students feel comfortable and valued in the

learning environment, they will be more likely to take

initiative and participate in learning activities.

2. Extrinsic motivation

Extrinsic motivation refers to the urge to carry out an

activity that comes from external factors, such as rewards or

rewards given after completing a certain task. In an educational

context, extrinsic motivation arises when students learn or engage

in an activity not only to gain satisfaction from the activity itself,

but also to gain rewards or avoid punishment. For example, a

student may study hard to get good grades or a reward from their
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parents, or they may perform certain assignments to avoid

reprimand from the teacher.

a. Characteristics of Extrinsic Motivation: In contrast to

intrinsic motivation, extrinsic motivation is driven by

external factors that influence an individual's decision to

undertake an activity. This includes material rewards, praise,

social recognition, or the hope of getting something desired.

This motivation is often temporary, depending on the

existence of rewards or punishments. Extrinsically motivated

Students may not feel interested in the subject matter itself,

but are more focused on the result, such as grades or awards

Kanellopoulou & Giannakoulopoulos (2020).

b. Impact of Extrinsic Motivation on Learning: Extrinsic

motivation can be an effective motivator for achieving short-

term goals, such as completing assignments or taking exams.

However, if this motivation is the only driving force, students

may simply perform the required tasks without engaging

deeply with the course material. This can reduce the quality

of learning and their involvement in the learning process.

Research shows that although extrinsic motivation can

improve student performance in the short term, it tends not to

support sustained learning or create long-term engagement.
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3. The Relationship between Intrinsic and Extrinsic Motivation

Although intrinsic and extrinsic motivation are two different

concepts, they have a relationship that influences each other in the

learning context. Some research suggests that intrinsic and

extrinsic motivation can work simultaneously to increase

student engagement and achievement in education.

a. Complementarity: Extrinsic motivation can serve as the

initial impetus or driving force to begin a task. For example,

students may start learning a foreign language out of a drive

to get good grades or awards. However, if students find the

learning process enjoyable and satisfying, their motivation

can develop into intrinsic motivation. In this case, extrinsic

motivation acts as a trigger to get started, while intrinsic

motivation can maintain their engagement in the long term.

b. Conflict between Intrinsic and Extrinsic Motivation:

Sometimes, excessive use of extrinsic motivation can reduce a

student's intrinsic motivation, a phenomenon known as the

“intrinsic motivation injury effect”. For example, if students

are given a reward for each task completed, they may begin

to engage in the task just for the reward, not because they

enjoy the activity. This may reduce their sense of intrinsic

engagement with the course material. Therefore, it is

important to balance the use of extrinsic motivation with

efforts to maintain students' intrinsic motivation.
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Teacher Self-Disclosure
Students' English

Learning Motivation
(Intrinsik & Ekstrinsik)

C. Conceptual Frameworks

Figure 2.1 The Conceptual Framework

This conceptual framework explains the relationship between teacher self-

disclosure and students' English learning motivation (intrinsic and

extrinsic). It focuses on two key variables and their theoretical connections.

Based on the concedescribed as follows:

1. Teacher Self-Disclosure (Independent Variable): Refers to

teachers sharing personal, professional, or narrative experiences to

engage students and build trust. Henry & Thorsen (2018) found that

self-disclosure about learning challenges increased student participation

and motivation. Additionally, Shirvan & Taherian (2020) demonstrated

that culturally relevant self- disclosure fosters stronger teacher-student

connections.

2. Students' English Learning Motivation Includes:

a. Intrinsic Motivation: Driven by personal satisfaction and

curiosity. Students are more engaged when they relate to their

teacher’s experiences.

b. Extrinsic Motivation: Influenced by external rewards, such as grades

and recognition. Increased motivation when self-disclosure was

aligned with students’ cultural backgrounds.
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D. Hypothesis

The hypothesis of this research is drawn as follows:

1. H0: There is no significant correlation between teacher self-disclosure and

students' English learning motivation at SMPIT Insan Madani Palopo.

2. H1: There is a significant correlation between teacher self-disclosure and

students' English learning motivation at SMPIT Insan Madani Palopo.
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CHAPTER III

RESEARCHMETHOD

A. Research Design

This study employed a quantitative correlational research design to

examine the relationship between teacher self-disclosure and students' English

learning motivation at SMPIT Insan Madani Palopo. Unlike experimental

studies that seek to determine causal relationships, this study aimed to identify

the strength and direction of the correlation between these two variables. A

quantitative approach was selected to ensure objectivity in measuring the

degree of self-disclosure and its correlation with motivation, avoiding

subjective interpretations that may arise in qualitative analysis. The research

was descriptive and non-experimental, using survey methods to collect

numerical data that reflected students' perceptions of teacher self-disclosure

and their motivation in learning English.

B. Research Variables and Indicators

1. Variables

In this Research, two main variables were analyzed: teacher self-

disclosure as the independent variable and students' English learning

motivation as the dependent variable. Teacher self-disclosure refers to the

extent to which teachers share personal experiences, learning challenges,

and relevant stories with students to build rapport and enhance engagement

in learning. Students' learning motivation includes intrinsic and extrinsic

aspects that drive them in the process of learning English.
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2. Indicator

The indicators of teacher self-disclosure included the frequency

of teachers sharing personal experiences in learning, the relevance of

teachers' stories to lesson materials, the level of teachers' openness in

discussing past academic challenges, and students' responses to the stories

and experiences shared by teachers. Meanwhile, the indicators of students'

learning motivation included students' interest and curiosity in English

learning materials, their perseverance in overcoming learning difficulties,

the influence of external factors such as grades, rewards, or encouragement

from teachers, and the level of students' engagement in classroom activities

related to English learning.

C. Population and Sample

1. Population

The population of this study consisted of 402 students enrolled at

SMPIT Insan Madani Palopo. These students came from various grade

levels and backgrounds, making them an appropriate population for

investigating the correlation between teacher self-disclosure and student

motivation in English learning. Since analyzing the entire population was

impractical, a representative sample was selected.

2. Sample

This study employed a purposive sampling technique to select a

sample of 30 students. The selected students represented different levels of

motivation in learning English, ensuring a diverse dataset that captured
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variations in responses t o teacher self-disclosure. The purposive

sampling method ensured that the selected participants had sufficient

exposure to the teacher self-disclosure, making them suitable for assessing

the correlation between the two variables.

D. Research Instruments

This study used three research instruments to collect data

1. Teacher Self-Disclosure Questionnaire – A structured Likert-scale

questionnaire adapted from previous studies, measured the extent to which

teachers shared personal experiences, instructional methods, and emotions

with students.

2. Student Motivation Scale – A validated questionnaire based on Self-

Determination Theory and L2 Motivational Self System, was designed to

measure students' intrinsic and extrinsic motivation in learning English.

E. Data Collection Methods

The data collection process was carried out using a structured

approach. First, students were given a briefing about the research objectives,

ensuring they understood the confidentiality and anonymity of their responses.

Questionnaires were then distributed to the selected participants, who were

given sufficient time to complete them. Observations were conducted during

regular English lessons to minimize disruption to the learning process.
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1. Questionnaire

The Likert-scale questionnaire was used to measure students'

perceptions of teacher self-disclosure and their motivation levels. The

questionnaire contained statements related to teacher openness,

emotional connection, and perceived instructional support in learning

English.

2. Student Motivation Scale

This instrument assessed students’ intrinsic motivation by focusing

on autonomy, competence, relatedness, learning interest, and goal

orientation, which influences engagement, persistence, self- regulation,

curiosity, enthusiasm, and overall learning satisfaction.

F. Data Analysis

This study used a quantitative approach involving three main

stages of data analysis to determine the correlation between teacher self-

disclosure and students’ English learning motivation.

1. Scoring System and Percentage Formula

This step was used to convert questionnaire responses into

numerical scores and determine the level of teacher self-disclosure and

students’ motivation based on the percentage of achievement. Each

respondent's answers were scored using a four-point Likert scale, and the

total actual score was then compared with the maximum possible score.

The resulting percentage indicated whether the respondent’s level was

categorized as high, moderate, or low for each variable.



31

The data were collected using a Likert scale with four options:

3.1 Likert Scale Interpretation Table

Scale Description

1 Strongly Disagree

2 Disagree

3 Agree

4 Strongly Agree

The total actual score was obtained by summing all the responses for

each variable.

To assess the achievement level, the following formula was used:

Percentage = ( Actual score
Maximum score

) × 100%

2. Correlation Analysis Using Spearman Rank Correlation

This step aimed to determine the strength and direction of the

relationship between teacher self-disclosure and students' motivation in

learning English. Because the data were ordinal and not normally

distributed, Spearman Rank Correlation was chosen over parametric tests

like Pearson.

The formula used:

ρ=1-
6 d2�
n(n2-1)
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Where:

ρ\rhoρ = Spearman correlation coefficient

∑d2= the sum of the squared differences between paired ranks

n= number of paired observations

3. Hypothesis Testing (Significance Test)

This step was used to statistically test whether the correlation result

was significant and not due to chance.

The significance of the correlation was tested using the t-test for

correlation:

t=
ρ n-2
1-r2

Where:

r= correlation coefficient

n = number of respondents

df = degrees of freedom

t = calculated t-value

The calculated t-value is then compared with the critical value

from the t-distribution table at the specified level of significance. If the t-

value is greater than the critical value, the null hypothesis (Ho) is

rejected, indicating that there is a statistically significant correlation

between the two variables."
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To support the interpretation of the correlation coefficient, the following

classification table was used:

Table 3.2 Correlation interpretation

Coefficient Interval Correlation

0.00-0.199 Very Weak

0.20-0.399 Weak

0.40-0.599 Moderate

0.60-0.799 Strong

0.80-1.000 Very Strong

This table helped determine the level of correlation between the two variables

after obtaining the correlation coefficient.
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CHAPTER IV

FINDING AND DISCUSSION

A. Research Findings

This section presents the research findings concerning the correlation

between teacher self-disclosure and students’ English learning motivation

among eighth-grade students at SMPIT Insan Madani Palopo. The analysis

was conducted using the Spearman Rank Correlation method because the data

collected from both variables were ordinal and did not meet the assumption of

normal distribution, making non-parametric testing more appropriate.

1. Descriptive Results of Teacher Self-Disclosure and Students’

Motivation

This study aimed to examine the relationship between teacher self-

disclosure and students’ motivation in learning English at SMPIT Insan

Madani Palopo.

The data were collected from one English teacher and 30 students.

The teacher obtained a self-disclosure score of 48 out of 56, resulting in an

achievement percentage of 85.71%, which indicates a high level of

openness. Meanwhile, the students achieved a total motivation score of

4.953 out of 5.610, with an achievement percentage of 88.27%, reflecting a

high level of learning motivation.

The results from both variables are considered balanced and

aligned. The difference in percentage achievement is only 2.56%, and both

are categorized as high. This suggests that the teacher’s openness in
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teaching may positively influence students' motivation.

Table 4.1 Summary of Actual Scores

Variable Respondents Maximum
score

Actual
score

Achievement
%

Teacher Self-
Disclosure

1 Teacher 56 points 48 points 85.71%

Students’
Motivation

30 students 5.610 points 4.953
points

88.27%

2. The Correlation between Teacher Self-Disclosure and Students’

English Learning Motivation

To determine the correlation between teacher self-disclosure and

students’ English learning motivation, the Spearman Rank Correlation was

used, as the data were ordinal and not normally distributed.

The research involved 30 respondents who were given

questionnaires related to both variables. The data were then converted into

ranks, and the rank differences (d) and their squares (d²) were calculated.

The processed results are presented as follows:

Tabel 4.2 coefficient correlation

Component Value

Number of Respondents (n) 31

Sum of Squared Rank
Differences (∑d²)

1165.5

Spearman Correlation
Coefficient (ρ)

0.7407

Level of Significance (α) 0.05
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Tabel 4.3 Spearman Correlation Test Results

The correlation coefficient value of 0.7407 indicates a strong and positive

relationship between teacher self-disclosure and students’ motivation. This means

that the more openly the teacher communicates personal or teaching-related

experiences, the more motivated the students tend to be in learning English.

Based on standard interpretation, a correlation coefficient ranging from

0.60 to 0.79 is categorized as strong. Therefore, the obtained result confirms a

meaningful and positive connection between teacher self-disclosure and students’

motivation.

3. Hypothesis Testing

The hypotheses were formulated as follows:

1. Ho (Null Hypothesis): There is no significant correlation between teacher

self-disclosure and students' English learning motivation at SMPIT Insan

Madani Palopo.

2. H1 (Alternative Hypothesis): There is a significant correlation between

teacher self-disclosure and students' English learning motivation at

SMPIT Insan Madani Palopo.

ρ(Spearman) ∑d² N r table
(α = 0.05, df =
28)

Interpretation Description

0.7407 1165.5 30 0.362 Strong and
positive

Significant
(ρ > r table)
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Based on the result, the Spearman correlation coefficient obtained was ρ =

0.7407. The hypothesis was tested at a significance level of p = 0.05, with a

critical r-value (r table) = 0.362 and degrees of freedom (df) = 28. since ρ =

0.7407 > r table = 0.362 It can be concluded that the correlation is statistically

significant.

The null hypothesis (Ho) is rejected, and the alternative hypothesis (H1) is

accepted. Therefore, there is a strong and statistically significant correlation

between teacher self-disclosure and students’ English learning motivation at

SMPIT Insan Madani Palopo.

B. Discussion
Based on the significance test using the t-distribution, it can be

concluded that there is a statistically significant relationship between teacher

self-disclosure and students’ English learning motivation at SMPIT Insan

Madani Palopo. The correlation coefficient obtained was 0.7407, which

indicates a strong and positive relationship. This means that the higher the

level of teacher self-disclosure, the higher the students’ motivation to learn

English. This finding supports the idea that interpersonal strategies, such as

teachers openly sharing personal or professional experiences, can

significantly influence students’ engagement and motivation in the learning

process particularly in the context of language learning.

The result emphasizes the importance of interpersonal teacher behavior

in enhancing student engagement and reducing psychological barriers in the

classroom. When teachers share personal stories, relevant experiences, or
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reflections, students often perceive them as more relatable and approachable.

This emotional connection helps lower anxiety, especially common in

language learning and builds student confidence to actively participate in

classroom interactions. As a result, teacher self-disclosure becomes a

powerful tool to promote positive effects and deeper involvement in the

learning process.

This study supports the assertion that teacher-student relational

dynamics significantly influence learning outcomes. Self-disclosure is not

merely a communication technique but a motivational strategy that helps

personalize instruction and humanize the classroom experience. Particularly

in language classrooms, where students often struggle with self-expression,

personal connections with teachers can create a safe environment that

encourages risk-taking, fosters trust, and supports language acquisition

through increased learner participation and confidence.

The findings are strongly supported by Self-Determination Theory

proposed by Ryan and Deci (2000), which highlights three basic

psychological needs that drive motivation: autonomy, competence, and

relatedness. Teacher self-disclosure plays a critical role in fulfilling the need

for relatedness, as it strengthens the emotional connection between teacher

and student. When students feel emotionally supported and personally

connected to their teacher, they are more likely to be intrinsically motivated

learning out of interest and value rather than through obligation or external

rewards.
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In addition to classical theories, recent studies in language education

reinforce the importance of teacher interpersonal behavior in promoting

motivation. Gkonou and Miller (2021) emphasize the role of teacher

immediacy and emotional closeness in supporting student well-being and

motivation. They argue that when teachers demonstrate openness and

availability, such as through self-disclosure, strengthens emotional bonds that

drive learners’ desire to participate. Similarly, Derakhshan (2022), through

the lens of positive psychology, highlights how teacher-related positive

emotions and relational communication significantly influence motivation,

engagement, and resilience in EFL learners. These findings align well with

the results of this study.

When compared to previous research, the present study offers a more

focused and contextually specific contribution. Holman et al. (2022) explored

teacher self-disclosure in university diversity courses and found it enhanced

student empathy and engagement, while Gan et al. (2021) examined feedback

strategies without emphasizing teacher self-disclosure. This study, by contrast,

isolates self-disclosure as the core independent variable and directly relates it

to student motivation in English language learning at the secondary school

levelthereby filling a gap in the literature and expanding the application of

relational teaching strategies.

What makes this study particularly unique is its setting: a religious-

based secondary school in Indonesia. Many prior studies were conducted in

Western or secular educational institutions, where open communication
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between teachers and students is more culturally normative. In contrast, this

study shows that teacher self-disclosure can be well-received and effective

even in more structured and conservative learning environments. The students

responded positively to appropriate and intentional self-disclosure, suggesting

that this approach can transcend cultural and institutional boundaries when

applied thoughtfully, and can enhance motivation regardless of the setting.
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CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

The researcher concluded that there is a correlation between teacher

self-disclosure and students’ English learning motivation at SMPIT Insan

Madani Palopo. The result showed that students responded positively to

teachers who shared personal stories, emotions, and experiences in the

classroom. This openness from the teacher helped create a more

comfortable and supportive learning atmosphere, allowing students to feel

closer to the teacher and more confident in expressing themselves during

lessons. Teacher self-disclosure also encouraged better interaction between

teacher and students, reduced classroom anxiety, and made the learning

process more meaningful. Students became more interested and

enthusiastic because they felt understood and emotionally connected to the

teacher. Most importantly, teacher self-disclosure contributed to improving

students’ intrinsic motivation to learn English

B. Suggestion

Based on the data previously described, the authors provide the

following suggestions following:

a. For English Teachers

Teachers are encouraged to be more open in the classroom in a

thoughtful and professional manner. Sharing personal learning experiences,
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challenges, and relevant stories can strengthen emotional bonds with

students and create a more supportive learning environment. However,

teachers should ensure that the content disclosed is appropriate, relevant to

the lesson, and contributes to students’ academic and emotional growth.

Maintaining a balance between openness and professionalism is key to the

successful application of this approach.

b. For Students

Students are encouraged to actively engage in classroom interactions,

especially in language learning contexts where communication is essential.

Building positive relationships with teachers can enhance their sense of

belonging and increase motivation. Students should respond positively to

their teachers’ efforts to connect with them and use these interactions as

opportunities to gain confidence and improve their English language skills.

c. For School Institutions

School administrators and academic leaders are advised to provide

training and support for teachers regarding effective interpersonal

communication techniques, including teacher self-disclosure. Integrating

this approach into professional development programs can help create a

more student-centered and emotionally supportive learning environment

across subject areas. Additionally, schools should foster a culture that

values empathy, openness, and trust between teachers and students.
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d. For the next researcher

Future studies may explore teacher self-disclosure in different

educational levels and contexts, including public schools, higher

education, or other subject areas beyond English. Researchers may also

investigate other interpersonal communication variables such as

teacher immediacy, clarity, or humor and their effects on student

learning outcomes. Moreover, combining qualitative and quantitative

approaches may provide a deeper understanding of students’

perceptions and the emotional impact of teacher self-disclosure on

motivation and achievement.
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APPENDIX 1

LIST OF QUESTIONS – TEACHER SELF-DISCLOSURE QUESTIONNAIRE

No Statement (Pernyataan)
Jawaban Pilihan

1 2 3 4
1. I share personal experiences in learning English. (Saya berbagi

pengalaman pribadi dalam belajar bahasa Inggris.)

2. I talk about my difficulties in learning English to motivate
students. (Saya menceritakan kesulitan dalam belajar bahasa
inggris untuk memotivasi siswa)

3. I share stories about my daily life. (Saya berbagi cerita tentang
kehidupan sehari-hari.)

4. I share personal experiences related to culture or travel. (Saya
berbagi pengalaman pribadi terkait budaya atau perjalanan.)

5. I talk about mistakes I made while learning English. (Saya
menceritakan kesalahan yang pernah saya buat saat belajar.)

6. I explain the teaching methods I have used to improve English
skills. (Saya menjelaskan metode mengajar yang pernah saya
gunakan untuk meningkatkan kemampuan bahasa Inggrisnya.)

7. I share my experiences in teaching English. (Saya menceritakan
pengalaman saya dalam mengajar bahasa Inggris.)

8. I share my reasons for choosing to become an English teacher.
(Saya berbagi alasan mengapa saya memilih menjadi guru bahasa
Inggris.)

9. I share how I overcame challenges in teaching. (Saya membagikan
cara saya mengatasi kesulitan dalam mengajar.)

10. I talk about the training I have attended. (Saya bercerita tentang
pelatihan yang pernah saya ikuti)

11. I tell inspiring stories about my learning journey. (Saya bercerita
kisah inspiratif tentang proses belajar saya.)

12. I share my achievements in learning English. (Saya menceritakan
keberhasilan Saya belajar bahasa Inggris.)

13. I talk about my experiences in taking English exams. (Saya
bercerita tentang pengalaman menghadapi ujian bahasa
Inggris)

14. I share my most memorable moments in learning English. (Saya
berbagi momen paling berkesan saya saat belajar Bahasa inggris.)
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APPENDIX 2

LIST OF QUESTIONS –ENGLISH LEARNING MOTIVATION QUESTIONNAIRE

No
Statement (Pernyataan)

Jawaban Pilihan

1 2 3 4

1. I feel motivated to learn English when my teacher shares their
experiences. (Saya merasa termotivasi belajar bahasa Inggris
ketika guru berbagi pengalamannya.)

2. I want to study English harder after hearing my teacher’s
experiences. (Saya ingin belajar bahasa Inggris lebih giat setelah
mendengar pengalaman guru saya.)

3. My teacher’s daily life stories make me feel comfortable. (Cerita
sehari-hari guru membuat saya merasa nyaman.)

4. My teacher’s experiences with travel or culture make me more
interested in learning. (Pengalaman perjalanan atau budaya guru
membuat saya tertarik belajar.)

5. Hearing about my teacher’s mistakes makes me less afraid of
making mistakes. (Mendengar kesalahan guru membuat saya tidak
takut salah.)

6. My teacher’s teaching methods help me understand lessons easily.
(Cara mengajar guru membuat saya mudah memahami Pelajaran.)

7. My teacher’s teaching experiences make me want to try harder.
(Pengalaman mengajar guru membuat saya ingin berusaha lebih
giat.)

8. My teacher’s reasons for becoming a teacher make me appreciate
learning more. (Alasan guru menjadi pengajar membuat saya lebih
menghargai pelajaran.)

9. My teacher’s way of overcoming difficulties encourages me.
(Cara guru mengatasi kesulitan memberi saya semangat.)

10. My teacher’s training stories make me want to learn more. (Cerita
pelatihan guru membuat saya ingin belajar lebih.)

11. My teacher’s inspirational stories make me excited to learn.
(Kisah inspiratif guru membuat saya semangat belajar.)

12. My teacher’s achievements make me want to succeed.
(Keberhasilan guru membuat saya ingin sukses.)

13. My teacher’s exam experiences make me more confident. (Cerita
ujian guru membuat saya percaya diri.)

14. My teacher’s memorable learning moments make me want to have
great learning experiences. (Momen berkesan guru membuat saya
ingin memiliki pengalaman belajar yang baik.)
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APPENDIX 3

TEACHER QUESTIONNAIRE RESULTS
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APPENDIX 4

STUDENTS’ QUESTIONNAIRE RESULTS
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APPENDIX 5

TABULATION
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APPENDIX 6

PROCESSED DATA
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APPENDIX 7

TABLE OF SPEARMAN'S RANK CORRELATION COEFFICIENTS

No Y Rank_X Rank_Y d=Rank_X-
Rank_Y d^2

1 24 5.5 12.5 -7 49
2 26 5.5 20 -14.5 210.25
3 22 5.5 6.5 -1 1
4 23 11.5 9.5 2 4
5 21 11.5 3 8.5 72.25
6 27 28.5 23.5 5 25
7 23 1.5 9.5 -8 64
8 22 1.5 6.5 -5 25
9 30 11.5 27.5 -16 256
10 21 11.5 3 8.5 72.25
11 21 5.5 3 2.5 6.25
12 21 5.5 3 2.5 6.25
13 25 17 16 1 1
14 25 11.5 16 -4.5 20.25
15 25 24 16 8 64
16 26 20.5 20 0.5 0.25
17 29 27 26 1 1
18 24 17 12.5 4.5 20.25
19 27 20.5 23.5 -3 9
20 23 11.5 9.5 2 4
21 25 24 16 8 64
22 25 24 16 8 64
23 32 30 30 0 0
24 23 17 9.5 7.5 56.25
25 31 28.5 29 -0.5 0.25
26 26 17 20 -3 9
27 27 17 23.5 -6.5 42.25
28 27 24 23.5 0.5 0.25
29 21 5.5 3 2.5 6.25
30 30 24 27.5 -3.5 12.25
Total 1165,5
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APPENDIX 8

∑^2 1165,5
rho 0,740711902
t 5,834096368
α 0,05
df 28

r_table 0.362

Pembuatan Rank
Urutan X Rank Y Rank

1 15 1.5 21 3
2 15 1.5 21 3
3 16 5.5 21 3
4 16 5.5 21 3
5 16 5.5 21 3
6 16 5.5 22 6.5
7 16 5.5 22 6.5
8 16 5.5 23 9.5
9 17 11.5 23 9.5
10 17 11.5 23 9.5
11 17 11.5 23 9.5
12 17 11.5 24 12.5
13 17 11.5 24 12.5
14 17 11.5 25 16
15 18 17 25 16
16 18 17 25 16
17 18 17 25 16
18 18 17 25 16
19 18 17 26 20
20 19 20.5 26 20
21 19 20.5 26 20
22 20 24 27 23.5
23 20 24 27 23.5
24 20 24 27 23.5
25 20 24 27 23.5
26 20 24 29 26
27 21 27 30 27.5
28 22 28.5 30 27.5
29 22 28.5 31 29
30 23 30 32 30



63

APPENDIX 9

TABEL OF CRITICAL r VALUE BASED ON SAMPLE SIZE (n) AND

DEGREES OF FREEDOM (df = n – 1)
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APPENDIX 10

TEACHER SELF-DISCLOSURE

Percentage = ( Actual score
Maximum score

) × 100%

Percentage = ( 48
56
) × 100%

= 85.71%

STUDENTS’ENGLISH LEARNING MOTIVATION

Percentage = ( Actual score
Maximum score

) × 100%

Percentage = ( 4953
5610

) × 100%

= 88. 27%

SPEARMAN'S RANK CORRELATION FORMULA

� = 1 −
6 �2�

�(�2 − 1)

� = 1 −
6 × 1165.5
30 302 − 1

� = 1 − 6993
26130

� = 1 − 0.2675

� = 0.7407
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SIGNIFICANCE TEST (t-test)

� =
� � − 2
1 − �2

� =
0.7407 30 − 2
1 − 0.74072

� =
0.7407 × 5.2915

1 − 0. 5486

� =
3.9186
0. 6715

� = 5. 8341

DETERMINING THE r VALUE

df= n−2

df= 30−2 = 28

r value r (table)= 0.362
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APPENDIX II

DOCUMENTATION
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APPENDIX 12

SURAT KETERANGAN BEBAS PLAGIASI
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APPENDIX 13

SURAT PENGANTAR PENELITIAN DARI FAKULTAS
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APPENDIX 14
SURAT PENGANTAR PENELITIAN DARI LP3M
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APPENDIX 15

KARTU KONTROL PENELITIAN
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APPENDIX 16

SURAT KETERANGAN SELESAI MENELITI
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