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This rescarch amied 10 know the effecliveness in reading comprehension
timough the Jipsaw dechnique and to know any positive rcsponscs n reading
comprehension after vsing Jipsaw technique the eleventh wude at SMAN 3
Bulukumba. The ligzaw techrique means the resesascher designed 2 materals was
2 aarative ext. The scope in this research was focused o stwdents roading
comprehension in term Yiteral and Interpretive . The dagigned of (his rsearch was
pre gxperimental mothod. This resecarch decided o choose XTI TPA class that
consists of 20 swudents,

The researcher lound (hat the result of predest was 64,10 apd the mean
seote of postest was 79,91, (he improvement of postbest was 24,65, In additicn
the statisticnl computation described {hat higsaw technique wos effective to
improve students” repding comprehension. Tt proved by dhe test value was higher
than ttable walve (18.16~2093) # meant the alicmatve lhypothesis (H1)
accepted while the nuil bypothesig {HO) rejecied. Bascd oo the remilt aanlysis, the
researcher concluded teaching comprehension thiouph Jigsaw Techaigue can
moprove siudems' reading caenprehension.
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dalam pemahamen bacam seflah meoppmmakan fekmik Jigsaw pada siswa kelas
sebelas di SMAN 3 Bulubumba, Teknik Jipsaw artioyo peneliti meraneany materi
berupa tcks nvaesif, Rupnp lingkup dalam penclitian ini difokuskan pada
pemnbaman bacaan siswa secam Titernl dan intorpretif. Rancangan penelitian ini
adalah metode pra eksparimental, Petelitian Ioi memuuskan watuk metnilik kelas
X1 1PA vang 1crhin dan 20 siswa

Penelit menemukan bahara hasil pretest 6418 dan nilad rota-rata postiest
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{HU) dirolak. Rerdasarkan analisis hasil, pensliti metyimpulkan pemahaman
pengajaran melalo Jigsaw Technique dapat meninghkokan pemahaman bacoan
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INTROBIICTION

A. Backgrouwnd

English language has a significant, speeilivally Indonesia. English has four
fundamecntal language abilities. They are rcading, talking, composing, and tuning
in. Composing and comemenicuting in is associated lapguage ereglion, Thersfore,
they wre viewed as profitable aptitedes, The opposite side, Readiog and listening
{ 18 vonneeted with getting message, In Lhis manner, they are views &s responsive
abilities. Harmer {1989:16}.

Reading 15 an approach 10 discover the dats or infonmation fom the
composed confent. The essayist is the tramcpuder of data or information, for
example, thoughis, story and much dakr. The imderstudies as 4 read arc the
beneficiary of the data subsequent to reading. Reading is a one of the language
aptitedes which pre dominated by the undeestodies throngh the educating and
lcaming of reading, Hoe woderstudics arc assume 1 be capable 10 apprecigle the
undcrstanding sectinn amd o develop the vndersiinfics capavity in incorpomtad to
[he nexe skill throwgh repding Lhat they need to comprebend sbout the sohstange of
widerslanding comtent  Perception i the point of reading It makes (he
undersiidies o be capable to get the porpose of wnderstanding content. At the

poinl whett they read, they discover data from the content, Subsequently, fhe

nnderstiddies must to focus againin ehderdtzading copnizance.




As indicated by MeMNamara {2007:3) appreciation prompts the ability W go
surpass the words, to comprehend the thonghts and the connections hevwesn
thoughls pesscd on in 2 book Chesta (1997:135} express that there are 8 ton
reasties why individeals may bave pained in arrangemsnt or relnin whar they have
read, for exmnple, they are too lanmuid pondering diftersnt (hings, the jarzom is
excessively hard and they are not pulled M topic.

Reading compreliension 1s not casy tesk, espacially lar seaior high school
sdents. Flence, the students mast have abilisy to intecpret the mewning of the
words, expressinn and sentences, Comprehicusion is mech neaded o caich Lhe
noeaning of the faxt or wriiten mfprmation,

According to Hill a5 cited in Tkah (2006: 15), reading it wha the reader
doez to fmd e meaning he needs from textual sourees, In other wored, stoderts
cannot find the purposes or messape of author wilhout comprehensian propetly, if
students read without understanding, they will find nothing from what they hove
tead Ther:lon:, the teacher must provide tachniques in ceading comprehension
and throuph thes: lechnidque students can be interested it understanding z reading
texL

Based on the reseamcher experisace when she wis conducting the sccond
1atcrmship 2t SMAN 3 Bulubumba, the rescarch found a problem on the students.
The problem is the sindents still confuse and difficul w comprehend the text
especially on finding informabon from the text it happened because many faciars

thai inlleeace sudents reading comprebension such as vocabulamies, word

meanings and grammar, It makes the studems difficuit 1o comprehend the text.




They need concontation in order to got comprehension peoperly. Therefore, the
igacher showld chooss good fochmique to improve  siwdents  nemding
comprehension.

To improve studenls reading vomprchension, the teacher should apply &
zood techmague 10 help students 10 astivate their poor knowledpe But in this
rescarch fries to use Jigsaw technigue, Jipsaw technique students lcam te do team
work and they are assipned 1o become an expert in the lcaming materials that had
been divided into several pares. Fach graup will be yiven different past of [earning
muteral. Then the members of each mrosp will meet ol sroups to discuss ther
lopic ard retumm to their sroup.

According to Arcods (1997), Jigsaw is 2 type of eoopemtive leamiog
which consists of same members m a proop ihat have responsibility for mastering
a part of rgderial and have gn abilidy to feach them to the other member from ther
proup. Slavin (1955:111) Figvaw is proup working consolidate a method where by
understudies give dyia they have assortment with colleagues and there a great deal
cases, with the class all in all. Undecstudics are addressed oo all themes and the
tcst scores are found the middle valve of frotn bunch scores. In this way, on the
off chancce that them to frntlul, hanch individuals shoold not exclusively 1o
cotopletes therr indenakings yet in addiicn do the hest by give data with teir
galhcrng mates.

Considering explanation sbove the vesearcher formulgtes this research

under the fitle *The Tls= OF Nigsne Technigue to Improve Studemts’ Heading

i Comprehension at Shia™ 3 Bulukumba,




E. Problem Staicment of the Researrh
Bascd oo the backpround above, the researcher lormadaztes fhe
followitg question ay “Tloes Jimsaw techniqee improve the sudents’ reading

comprehetision o torms of liicml and imepretve’™

. Objective of the Rezearch
Whether or ool {he stodenls’ reading comprebension improve throogh
Tipsaw Technigee,
D. Rignifieanes of tho Betearch
1. The Teachers
The benchits for ieachers the result of this research can mive contribstion two
enrich their ways in ieaching reading compreliension and making students
more interested in learning procass.
2. Bencfits for smdents
The benchits for .students arg W mprove  students’  reading
commehcnsion and can give them inforoxation how o improve their reading
cantpeehension throngh Jigsaw technique.
3. The Kesearchars
Benefils far researcher can got the wsults of increasing students in

reading comprehensinn and researcher can find out information repardiog o

the use of ligaaw technique,




E. Scopc of the Research

This vesearch is Lo woprove studends' reading comprchension through
Jigsaw lechnique which focuses on Literal and inlerpretive in mading

comprehension This resesrch wied numutive text as the pretest and posteest

Insinment.




CHATTER I

REVIEW OF RELATLED LITERATIRE

A. Previous Relofed Researeh Yindinps
Sotme raszarchers have done studies on reading comprehension techeigue
and it is contribiited in Eoglish tsachmg, their indiogs &s follows:

Sapulro {2018) in ber adicle journal “Yhe Use OF Jigtaw I To Erbomes
The Stvdents Reading € ompreferion T The First Grade OF Poapua Sexior High
Schieod ™ concludes ibat Bodings of the research wers the mean seore of pie test is
55,6 and score of post iest is 77,7, If means that psing Jigsew to Enhance can

Murbianta (2018} in her jouwrmal “The Effectivencis of Jigiaw Method i
{mproving Siudenly Reading Comprehension” found that There is significemc:
influence of Jigsow techmyue W Increasiop Studenis Reading Comprafension.,
The jrpsaw methed provides high mosvation Tor siudents 10 Team and encouragzs
students' interest in lesming English,

Framsiska (2017} in her journal “Improving the Eight Graders' Reading
Comprehension through Jigsow Teclmigue et SMP T PSED™ that found the
improvement of the ciphth graders’ teading comprehension soomes can be scen
itom the resuli of ihe pre-test amd posd-fest, Tn addition o the score increase,

Jfigsaw techniguwe can tmprove the sfudents’ eothusiasm in leaening reacling

comprehension




Fhe similarities betwecn those previons reserch findings above and this
research 1s the using coopemative lcaming 10 improve rexding comprehension and
using cxperimental researck. Morcover, there are some differeaces between this
rescarch and previous resgarch Such ay sample of msearch, ingtument of the
ressarch and reading maleral,

B. Some Pertment Ideax
L. The Cencept of Keading

a. Dcfinifion of Keading

Reading 15 & fundamenial languege tearniop ability. T can not be isglated
from nther langpape leamning expertise also composing, alking and tuning in, All
Englizh =twdenis should consider (his aptttudes. Reading abilitics can build
apother dinlect aptitedes. Readimy aptitudes as a mie advance openly with a
scholarly taste, since they can ineretoent and extend jargon, Reading like any
another ability 15 more apprecine to o, I {ipht of Patel and Jain {2008-113 —
114) states a3 follows: “Heading is a signilicant movement in existencs with
which ce can refiresh sther insigle Reading experiise is a significont instrgment
for scholarly achizvement, Reading iz the main sovétment in any languape ofass,
Reading isn't just 4 wellspring of data and 5 pleagtrable movement yet in addition
a9 a meihods for solidifying and broadsaing onc's information oa the language:

Readinyg is exceptionzlly importst to cxtend the brain, apnin asd comprehension

af the unlfamiliar culinge®™




According w Hasmer (27 99) reading iz helpful for lanpuape secoring,
Given that understudies preiy much comprehend what they read, the more they
read, the betier they get al il Tn fight of Grelfel (2004:7) reading 1s o consistent
cyvcle of speculanne, and what one brings 10 the following = eeolardy mare
stumficant than what onc finds in it In reading, the pademstdies ought fo be
instrucied to wiilize what they koow o comprehend ohscure compoments,
gardless of whether these are thonghis or basic words.

Acvonding 10 Day and Bamford [1%98:17) readicg is the developrent of
sigttilicancs [rom 3 ponled ur composed messaee. it implies the development ot
importance includes the feador assovmtmg data from the composed messape with
past intopmation (o show up af sigtificance and comprchension.

dikulecky (2011:5) states thek reading is a complex cognizant &nd oblivious
" | micntal evele whera the reader utifizes 2n assaninwes) of pmcedurs io mmake the
implyiry thal the writer is expected to have proposed, in liglt of itfermeation Fom
the conlent and from the readers earlier informaton

Eased on some definthon above, the resezrcher can conclides 1hat
reading 95 one of the important things bocause by rcading studenls con find

information in reading feads and expand their koowlodge. Readiog can enrich

vocabulary and find moportant ideas in reading Lea,




h. The Ajms of Reading
‘Fhe fomdamentnl thought ason in reading is to laok Tor and obtain the
dafa including the clubenge of wading and understanding 1the signilicance of
ugdcrstanding content
Tarnmn (2(H: 9% said thal thers arc some significant things whout the
point, as follow :

3. The readers attempt to discover or koow the cxpericnce of sorebdy
what hi has donc or somcthiog that happens (o him or the path how to
selle: hisher wmsues,

b, Reading for ndamental thoupkt
The readers attempt to wnderstand what the subject interest and the issuo
of the story.

¢ Reading for suceession or gssocialion
The rcader attenopt to cealive what oceurs in each piece of stoties, aclivity,
amil 5001

d,  REeeding for Inference
The pepders attempt to discover the end thom the activity or the thanght in
conient.

c. Reading to groop
The readers alempt 1o order some data of acfivitics of the essayist in the

contént or scction
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1. Reading to asscss
The readers attempt assess what the anttwr s donc or what he attempt o
cliry tn lux passage.
p. Eeading to Comparo ar Comirast
The: yzader looks at the plot of story or sudsitsnce, regardless of whether,
have: closeness with him or cven differcnce.
Fram the reason aboye, reading have significant job for the resders, It very well
may be infer thai reading as gelting sored owt and concentrale likewisc for an
uverall impression Maoreover, we ¢an fealize that reading as leamning conlent.
- Type of Reading
There are numerows sorls in reading to read a bool. Each type has an
alfemate points of inteses and incniveniences Tor the reader, Furthermore, 1t
relies upon what sort of rending thor will wilized by the reader 1o read 2 book
Aj indicated by Patel and Jain (2008: 117) thete are a fow kinds of reading:
escalpted reading, Broad rcading, so anyons might hear reading, and quiet
reading. The cJarfcation of kinds of reading can he yeen undemeath:
a. Litersive Reading
Intensive readittg 1% bear Lo the outcome in fenmiing sction nnder
the direction of the instuctor. It will scrve an essential for clanfying the
chaltenpes of the structure and furaddil:i.g_ inEortAlioR On jargon
B Extensive Keading
Eroad reading will clwose a luwer level of mouble tatedyl for

bivad umderstanding aptifude. The maderstody will be tain by ihe
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motivation behind brond reading to icad straightforwardly and fluidly in
the abjective lanpunge for pleasore, withoul the guide of the instructar.
; €. Aloud Reading
! Beading resoundingly additionsily has a significant part in
lastruching Eophish "Fhe preparation of resguadingly ceediog need 1o
know by the instructor to g@mve ot essential level, singe it is the
fundamental of words clocution.
d. Sileat Reading
Quiet reading = an exceptionally crucial aptitude in instructing
English {Juret reading was utilized. (o improve reading capacity of the
students.
d. Heading Comprehension
Ebonyah {2010:1} states reading comprehenyion is.the act of combining
information in @ passage with pror knowledge in order to consirucl meaniog. In
addillon, reading comprehension can be defioed as a thioking process through
which readers hecotne aware of am ides, umderstand it in terms of their
expenentizl backpround, and interpret it m wclabion to their own oeeds zod
PUIPOsES,
Ascaeding Wikma H (2040):183), perception is the way toward building an
, | assoeiation between what \be caders knows aod what the person doesn't have a

cluc, botween the new and the old. Appreciation 1s a getling a charge oot of cytle,

repularly starliog before a book is opened, chuoginge as the maerial is ad and
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proceading 1o chatige ¢ven affer the book is finished. Perception is building
wnportance from the liteouure,

Snow (2002: 9) reading comprehension is the process of simulianeously
exiacling and consimucting eneaping throuph interaction &nd involvement with
willén langnape. By doing those activities, studomts are expected to pet the
content of the reading materials and achigve their purpose and cxpectation.

Klingner (2007 &) defines reading comprehension as complex procesaing
invnlving interaclion of many components, they are maders” background
knowledee, readers” reading stratepies, the text, readers” interest in bopic, readers’
kmowledge of taxr fype Those componems jmeract with onie another in
vomprebending a printed text, When tnisifercnce eppears in those interactions, the
ttaders gan their reading comprebension,

bascd on the descoplion abowe fhe nesearcher concludes thatl mading is
aceivity for gehieving the comprehension. comprehension is the capacity of
knowing or uidersianding the witien language or a cenain,

e. Level of Cumprehension
1. Literal Comprehension

Lateral comprehension at this level involves swhace meapings. At this
fevel, teacher: can ask smdemts to find infofttation and ideas that are explicitly
.| stated in the text. In additinn, &t i oS0 appropriaic to test vocabulary. This depree
of copnizance speqks o the basc of contribution wilk respect to the reeders. Tt is
the straiphtforwan) compreheesion of the words and thoughts of creator, The

crealors rub is gotten yeL oot inspevted, assessed, of used inany capaeity,
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According 1o kaslin {E972) pointed ot that the ability o read Rt liewl
meamngs depends on the ability to recommine the comest. Beaders use context to
precict word meaniog or select misaing words, The comtext may actually define
words, relate words to prier knowledpe, provide information te build concepts.
While cach word in a passage has a specilic dehnition, each word is also defined
by the words serrounding it in 2 serlence. 1t means, lilead reading comprebension
i the skill getting the pamary direct Hieral mesninge of 2 word, ideas, or scolence
in context,

Smith (19307 states thet Ineral comprobension refer to the idesn and facts

| hou are diteedly stated on the prioted pages in facts.

a  Mais [dea

According to Harbining ag cited 10 mavaoa (2012:20) defines the main
idex is the mest imponant piecs of information the sushor wants ta kmow
about the cancept of that paragraph, When authors wnte they an idea in
mind that they are mying to pet aceoss, This especially truc as authors
composc parapaphs. An anthor organizes each pﬂ]’Hﬂrﬂ-phS main idea and
suppurliog derails in support of the topic or centrsl theme, and each

paragraph suppurts the parapraph preceding it
The am idea is very commenly found at the hepinnimg and is
followed by supporting semence. Very often the waviter bepns with
supporting evidence and places (e main idea in the last cenbencs
Sometimes the wrider waes s few serlences to Introduce the topie, pluces

the main idea in the middle and EoHlows il with supporting sentences.
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So, the mam dea may be stated al the beginning, 11 the middle, or ai
the end of parpraph
2 Taterpretive Comprehension
Interpretve Comprehension at this Iovel, stodents po bevond what s
said and read for deeper meanings, They must be able o read cntically and
analyre carefully what (hey heve read, Studemts nesed 10 be abls to ses
relationships among ideas, for example how ideas go toseiher and also see
the implied meanings of these ideas. It is alse obyious that before our
sindenis can do this, they bave 1o fitst undarstand the ideas tht are stpled
{literal comprehension). Intemqwehve or referential comprehenston inclwdas
thinking proccsscs such as drawing conclusions, making generalivalions
and predicting owlcomes.
3. Cntical reading
rtical readiog 13 ideas sod idormation s evalomed. Cntcal evalnation
aocurs ooly after stindends have undarstood the 1deas and informaation that
the writer bas presented, AL (his lewel, shwienis cap be fested oo he
following skills:
» Uke zbility to differentiate belween Ffacts and opinions.
&  The ability 1o recognize persuasive statgiments

#=  The ability to judpe the accwracy of ihe information piven in tue texd.
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& Toe concept of Jigsaw Technigne
8. Definilivn of Jipsaw Technigue

Aronson (2015: 43) stated] that Jamaw Technfgue is o technigue which has 3
stronp etfect on sudents” stineds to lcaming, the social relaticnship amoag
studemis fa the group. This also means that Jigsaw Tecluique can belp the
students to rely on each other for information im a way which pulz on studenfs
above others. Finally, cach studemt wikll be valpable ks (he group.

Tipsaw 15 one of exercises of agreeable sragegies which can tackle this issue.
Slavin (1995: 111} expressed that jigzaw bncorporates a systen where by
understihes share data thoy have accuroelated with their gathiering matcs and
wilh {he other pathering mate in the class. Understudies are tesked on ail points
and the et seores wre wmived af the midpoint of to shape peoup seores, I this
manoer, if the group needs W be cfechve, the mderstudies part showld
undersianding about the materizl and Inohermor: work superbly of offering data
fo their parmers.

As per Slavie (§995: 122) figaaw is ong af the working pathering or helpful
cacrcista which arc approprate in ihe showing undeesdaoding appreciation. i is
vne sort The least complex techiiqoe for agreeable learniog. Encouraging reading
would be simpler oo the wrownds that this way requests that the imdersiudies be
dynami¢ 1 the class. They will be in the group comprising of different preat
understudies and trail undersiudies. Each group comprise of 5-6 understudies and

they will concenirate ipgether 1o improve accomplishment s individml

improvement scores subsequent ty taking the mdividual lest Each pect in the
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graup obght to be liable for their awn malenal o the individeal fom their
mirienigl,

As itdicated by Kagan (2001} jigsaw is a compelling methodulosy to wilize
when you need Lo expund understudy's mshority or a thente eloss by, help their
idea advancement, upgrade fommed oo comversaiton among undersmudies, and
encowrags bunch project support m icaming Thasly, s technique would mahe
undestudies 1o build vy thedie madsrial and increment their capacity 1o adboeiiy
about the contont

From the clanfications above, it tends 10 be infered that jigsaw is the
understudies exercrzes, separated them inte some gatieriog which are relevant in
the showing wderstanding porception and to tackle the isswe tn undestending
appreciption,

bh. .Jigaw Technigae Sysiem
In ihe kind of ligsaw helplul malizing there are gatherines of souces xd
master gathenngs. The binhplace honch is the mreat gathering of understudics
whoze Individuals all have sanous pieces of the matenal and aie a blend of a few
master gathenings. The home group is alzo called the Home Group. Expert proup
i5 & group of studeonis consisiog of members from diTerent ongio groups who

stzdy and expione the same material The cxpert group is 2fsn lled the Bxpent

groug.



WIN

17

According o Arongan {2008) The methadoloey of Tiwsew procedurs in

Instructing reading mnderstandisg are as per the following :

1.

PR

* R

o

Dividing undersindies into four or five individuals called "home gathering™,
L've gatherings ought to be different regarding sax, ratinpality, cappeny and
CXperiise.

Appointiog onc understudy from cach gelhenng as a8 monecr.

Dividing the matenal 1ok four or 1w secitons.

Assipning cvery wndersiody 1o gain proficiency with a section of he
imateriak,

(riving understudies time to read beneficiary section o1 any rate twice and
become acquainted with it

Fomoing impernmancot "master gatheong” by kaving one enderstudy Cram
cach bome pathenng join diffcrent understudics appoinicd to a simifar
fregrment, Al this propmession, nslmetor should offer oppothmely to these
"masier gatherings” W0 examiog e cenlal matien: of (heir fagmoeat and to
praccs the intrpductions they will maks o theit hoime sathermsg,
Bringng the nndersmdies once again into their home gathering

Askeng cvery umdersiudy to share the sechion b the gathering.

Crrculating from gathenng do gathenng, aohcing the cyele. Tn the ¢wvent [hat
there is bunch baving issue, for instance; 5 pod s overwhelming of

problemahic, make /R proper InkemeessIoNn.

10 Givitrg @ sl on the madenal 1o diseover wnderstudies” accomplishment

e =y
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¢ The advantage of nsing Jigsaw Technique
As indicied by Meogdeo and Xizoling (2010: 122} the jimsaw homeroom
decreases understodies’ hesiianee and teosion o panake io e stady hall
exercises, while expanding conlldenss and sellconfidencel. ‘Lke jipaaw procedure
15 2 powerful method to advance wadersidy cooperation and cxcitement just as a
valuable stratcgy for languape =mdents to achieve lewning undertakings in the
dotneroom.
Tipsew leamning makes it workable for wmdersiudies 10 be acyusinled with
.| makecial ot begr 3 significant level of moral oblipation. Tt ceeates coliabomalion
(| and helpfil learning abilifies inside all undevstudies and 2 profundity of

. information impractical if the wnderstudies got familiar with the entirely of the

. | matenal all alone.

At Iong last, since understwdivg should report their own discoveries 1a (he
bome gathcnog i jigsaw lcaming, it egulardly unveils gn anderstudy's own
coinprehension of an 1dea just as uncovers any false impresyions

Markamesh and Mulyadi (2043: 721} confirm that the Jigsaw strmteey gives
an approach o help waderstudics bocome dynamic in sty hall excreises or
potemtially exercises, Al the point when undershndics ara restless or in soms cascs

even reluctant to contribure, they will miss data that is expecied 1o completely

. |comprehend the malaaal,
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3. Norrztive
Namahve 15 the form writing nsed to relale the slory of acts or cveats. It
places ococurrences v hme and {ells what happened acoonling (o aatural time
sequencys, Types of narmanve mclude short stories, novels, and oew sloes,

as well as Jarge perl ol vur everyday sovial interchanpe in the Torm of Tetters

and converzation.
Geoenc simcome of narrative Fesxt

1. Orieatation
Sets the scene and intoduces the panicipanis, It is about the opening
parapraph where the characters of e slory ans infroduces

2, Complicativn
A crigie anises, Whers the problem in the story is developead.

d. Resnlutgn

The crisis is resnlved, tor betler or for worsc a2nd where the prablem in

the story 1s solved
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7, Coneeploal Framework

A bnef cxplanation of concepiual fmmewark as follows:

Hetduay

Comprehicnsion

Jipzaw Technigue in
Reading Class

-~

Iraproying Siudents Rending
Comprebension

Figure 11 Concepiual Frarmework
R the firsl meeting the researchar gave a pretest in see their price
knowledge in reading comprehension. The sccond to fonr meeines, then the
tesearcher provides teatment by applying Jipsaw Technique. Then in the last
meeting, the researcher gave a postest fv know students improvement applying
the treatment. The meearcher focused on litersl comprehension and Inisrprenve

comprebension winch cover main idea and conclusion.

Accpeding o Leophana (MITT), the conceplual fiamnework 5 2 constroct
where you discuss concepls angd theores thal e miplyed 1o your sesearch work.
This conceptal framewark is such as the first step in researcle Tn order Lo Jefme

problem statement, ohjectives, justification and methodology need a prelinnnary

[ ]
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conccpimal basiz In order wonds, dhis concepiuaf hasis helps reseaccher 1o
delrmitate abject of study and the gencral scope ol researnch.

7. Hypothesis
There wers e hypedbesis i this wsearch. They were B [Mol! Hypothesis)
and H1 (Alternative Flypathesis),

L 1 (Mull bypothesic) - Fhere i ae sipnifcanl difference on
students reading, compechensios hefivre aml aller {eaiment by
using Jigsaw Techngue.

ii. T {Aliemative iypothesis) : There is 2 sipnificant diffarence
on stndents reading eovmprehemion before and ziter ieaiment

by uzing Jipsaw Tachnigue,




CHAPTER HI

RESFARCH METHOD

A. Research Idesipn

This esearch was pre axpenimenial method “one group pre-test and post-

' icst deston™ where the researcher did 2o cxperiment o one gravp only, It consist

" | of singlc class lo this desien, befocs the trepdment is piven the sample is given 2

pré dost and &t ks ond of e lzarmine sample is shven a post Tost
Sugionoe P2010:1M sialcd that the preexpermental mscarch resulls are
depondent vasiables not salely inllecoced by independen: variables. this happens

beranse, there is no coatrol vasinhle, ami th: somple is et cheser a5 padom.

The design of Coe Group Pretect-Postied 15 as fallows:

TFalle 3.1 The design of the cxperiment

Protest " | TmUependent Posttest
Y1 I.'.{ 2
{Ary, 2010 3033
Hiore:
Y1 :Pre-Test

X :Treatmem by nse jissaw weletqoe
Y2 :Tost-Test

b




B. Papalation and Sample
a. Fopulxtios
‘The research delined fhe population before collecting, the sziple,
! includrng the descripton of the mewber ke be includeal In this research the
repuiaten ke students in SMAN 3 Bulvkwiobe o academie 20202021,
i which consisis ol une class.
b. Sample
As the process of sampling, the rescarcher decidad o choose X
1P class that consiste of 20 sledeals. The researcher decided thosa classes

By iming purposive sampling fechnique The classcs bas  desired

charuciensiics with ¢he aim ol esesarch that il is expectesdt 10 apswer the
razeatel poblens.

i As indicated by Gay (1992) sample is the way toward choosing 2
twraber individaal for an investipaticn so that the idividual spezk to the
bigsms smthcrmp fiom which they were, “[hen Ary o al (2006:167)
examming is fe little gnbezng thet is nticed. Itspedting is additionally
a2z a way the analyst select number of peeple 2< an examph: which preseni
the populace. Ary et &t {2010:14%} orlers two sipnificant socts of testing

steategies in 1o Hkelihood inspecting and non-likelihood cxnmining,

! Table 32 Sample of 1the Rescarch

Claxs M jor Toial Stuedents (X) |

x1 TPA ' 26




C. Rasearch Instramenl
Thi= insirueel ol jhis escch 15 2 wading test, as 2 100l osed
researchers to collect data hat makes i betier and sysiematicelly makes
data easior to process. In this siudy wcing a test insinenent, This test is &
guestion abowut esagr 10 meastre the achievement or ability of sach closs,
Instrument has important Rnetion in this cscarcl Te collzct dais,
the researchuer ] indomaenls Creswell (2012:157) an instrument is (o
measure the variables in the sindy may tdl fa: weadleble in {he litcrmhne or
commercially. Creswell explains thet developing at insliument consisl of
several steps such as identifving the popose of the indmment, revicwing
the likmbure, wibng the queshons and testing the guestions with
tdivaduzls stmelar to those plan lo stody.
D). Besearch Variahle aod Indicators
1. Variables
a1, Independent Wartable
Independent varisbles arc variables that can mve mfluence or response

1o the dependent varfabile. 1o this study, the indcpendent variable is the

tesi resulls from the wse ol ligaow Techniqus in improving studenis'
Beading comprchension .
b. Tependent Variabke

Dependent Vanable s studermts mading comprzhension
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2. Indicators

The: incliqatsar of the: szl 15 el wod inferprative, T consist of

literal and inlerpretive.

. Frocedore of Colleciing Bata

To colicet the deiz, the rescarcher used of some procedures:
1. Preiest

TRelom: giving treatmenl, the mescarcher et perlormed a prebest by siviog
five questioe which tali =bont namative text and the form of the 181t is essay
Test
2. Treatmenk

The mescarcher pave Wimen by whing Jigsny Techmogees. The teatment
of the rasentch 18 condticled in Hve meatings in which each mesting peeds 90
minuics.

1. Dividing undorsizdics weo four or fse individwals called ™houe
vatbenng”. The salbenings ougl 1o be different mzarding sex, nalionality,
capru-ily and expertise.

2. Appointing aine wnderstudy fram cach gathering as a pioncer,

3. Dividing Lhe material inlo four or Sve zections,

4, Asupgmeg oviry ondorstudy 1o smn proficiency with 2 scoton of the
murterial.

5. Cilving understodies time o ccad benehiciany scotion al any aic twice

amd hecome aocquaimed with it




6. Formmg mnperenanent “master gathecing™ by having onc tndeestudy feom
. sach home gathcring join dilferatt smlorsiudics appeiated to 2 similar
Eraymrert. At this progression, insinweber should olfer oppottunity to these
' “master gatherings™ i cxamime the commal manters of their fagment and
: to practce the imtrodestions they will mzke 1o their bome gathering,
: 7. Brnging the undersiudtes ongs atain wnto therk home gathening.
8. Asking cvery wndersindy to shae the secfion to 1he sathenng
S, Circulafing fom gmthenng fo sathenes, msicine the oyele. n the cvend
1iat there is buach baving issuc, For instance, 5 pant is overwhel ming or
, preblecmaic, mzke 8 proper ineressioe
10, Giving & test on the material 1o disciver understudies” accomplishment.
3. Poutiomd
| Posttest is camied oul in the ast mecting. ‘The researcher gave posticst fo
find oot the das of treasment. The 1t is stmilkar to pre-test
The answer of the pretest amd postest wee amalyzed by osiop (he
following seomng mibc.
i Criteria stor: of main idea

Tahle 3.3 Crileria Scons ol Mam idea

Crilcria ' Seore

The amswer inchude 3 clear peneralization thst staic or | 4

Implies the main idea

The answer stales of implies the main ides fom the stecy 3




i indicator incomplet: understanding of oxin idca 2

“The answer inclnde minimal or no wnderstanding of mam | 1

iedes

Mo saswer 0

{llxmnes as citéad i Murnialt 2015 3%)
b {riteria scome of Conclusion

Table 3.4 Cniteria Scomc of Conclusion

Criteria Seare |

Concimsion reflsct resource reading in development ofidea | 4

Le3.

‘Conclsion redflect readings in developmen:

Conchrsion meflect only reading m development of idea 2z

Conclusion their apswers, but do not reflect any reading of | 1

feenurces in drvelgpment ides.

Ho An=wey 0

(Iiarmer, 1979215}




E. ‘Vechoigoe of Dain Anakysis

In aralyzing e dats, the eseamher nsed wome sieps ps Tofloas;

[. Scoting the stedenls” cosrect answer of pretest and by psing ihic fonnule

Hrudents Coricct Answer X 100 %

Talzl Number of ems

{Gay as Gted in Marizna, 2012: 33}

2, Classifying the siudenice” score imo the followine criteria:

Table 3.5 Clacsificaton of students’ score

Seale {Lawi iction |
=S L] e
wwas “Vegeed ]
T e — j
2l Fairly Good
56-65 —
| T —
025 Yy Foor

{Dezpohikbaed, 19855}
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3 Compung the frequency and ratc porcemiage of the stodends score yusing

Fortmula:

Where:

P: Rate Pereentapes

E : Frequency of Ihe cludends

M : The totai number of the shalems

(Sudjans, 207 :26)

4. Calsuleting the mean scows of tho stedent’ answrrs by using fomnla:

I

™

Where:
X
Z x

W

= N SCHE
— The e of the of all score

+= The mmber of ohpecds

{Gay, 2006}
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3, TFinding the impmmuﬂ’_s peretis of siudemis” reding comprehenston in
pre-test and post-test by applying formula helimy,
X -X1

P=—" =x100%

X1

Wher:: I' - percemin:

H1 — the mw=n sowe al pre-last

X2 — the e, seore of post-test
(Ao, 20H16:23)

6. Fendimg significant differences between pre<est and post-dest by applying

Tormola bellowr

o

b
| — ]EHE_H{ED]E
‘f N{N — 1}

Wher:
1=1est of sipnificart difference
D = the oear of the differences betwesn the posi-est
I = gum of the squares of the dillersoees botwoen the
the pee-bist ad posi-iest
(ZD2) = the square of the @laeees between the pre-est

ati] prosil-lest



N = Mumber of {bc sr.ud;ms
1 = Comstpnt neenbet

(Gay, 2006)
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The Tyswe technique would swccess ta improve shodents™ teading

comprehersion, wixnever the stodoats" mcach 75 (EEM score} and the sindents

would v cateportnsd 2 fail, whensver their score ander 75.




CHAPTER 3V
FINDENG AN DISCUSSHON
A, FINDPING

“Fhe lindings of this mescarch deal with the claesification of studenls pre-
iest and post-tesi. Ta ke The amemar of the mesearch question in the previous
chupter, the reszarcher administered o sl thal was gmven twice. A pre-kest wag
given belor: ircatment which is knowing the stydeots ading comprehersion
before deing 1he trestment, whilc posttcst was piven afier trealment that is
lmowing ihe stdents reading comprthension aficr doing trealment and the result
ol the post-test of b Escarch can ancwar Lhe Nicsl question ol dhis resesrch that
aitnes o knpw the sludemts mading comprehension by wsing jimsaw technigus at

cleventh grade ol SMAN 3 Bululemba

1. The Slodenis' Rote Perermtage aod mean Score in Beading
Comprehensicn m Term ¥ iteral and fnisrprctive
In this part the rsearcher presented studens™ e percentage and
mEan $e0ce in reading compreheansion in leom Lifcral and bterpretive

a. The simfcnis’ Rate Parcentage and Perceaizge of Stmdenis” Pretest
and Pasitest s Reading Comprehension jn texm Literal

Tn this seclion she researcher presented sledents” raie Erequency and

percentage of siedemis™ reading comprehemsion in 1erm Literal to pretast

atul powitlzsal, T.can be seen intable 4.1 balow
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Teble 4.1 The Eate Freqoeary and Peceratage of stadeots” Protost

znd Postiest in term Literal

Score { Lasilitin | Poebest Postiest
Fﬂquﬂt_f Fercentage Fraque.ntf Percentage
96-100 | Exeellent 0 ) m 0
#6-D5 VeryGoed | O 0 4 0%
1 76-85 | Good g A5%, 12 %
66-75 | Faily Geod | 7 35% |2 W%
5665 Fair 3 15% i u
[46-55 | Paer i 5% a i
46-55 Very Foor o { n a
Taiaf Scare 0 10 pd| ) BT

Table 4.1 above shows the e froquency zad percentage of score in

pretest and posttest from 20 students. This table shows ? (45%0) students were

classiiied as pal, 7 (35%) stdents wore classified as iy seod, 3 (15%)

studends were classificd as fair, 1 (7%} stwde=rts were classified as poor and

nane af fhe sludents pot cxcellen, very good amt very ponr in pretest While

posttest resudl show 4 (20%) stedonts were classified o5 vary pood, 14

siudenis were classified a5 pood, 3 (0%} sudents wore classified oo faidy

reod and nene ol siuderds pot excellent, faw, poor ard very poor.
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I» The Mcon Srore and Improvedicnt of Stodents in Reading
Cotprebension ferm Likeral
The shudents” reading coraprehonsion in teom literal wees oblained
for prelest and postiest 1t can be seen in Ihe {ablc 4.2
Table 4.2 The mear seare and improvement of the siedents? pretest

and posilest o reading comprehensien i term Literal

A¥ean imrt FPercent |
Indicator Pretest Postirst Improvement
Literal T B2 31 14.36%

Table 4.2 shows that the mean scote of the prehest was 71,97 while the
mean scorg of the postiest moreased 2 31 The jinprovermcent of the
students” mesn seore in pretest 2nd postiest was 14,3607
c. The Stodenis”™ Hale Percentzpe and Percentope of Stodents’ Pretest
and Persiesi in Reading Comprehensisa in term Interpretive
In this secteon dhe reseicher presented sndents’ wate frequeney an
perecritage of siudents’ readineg comprcicnsion in tere lilewl in pretest

and pastiest, 1 o be scen i table 4.5 Delow
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Tahlc 4.3 The Irequcacy and pereendage of Lhe siodents”™ pretest aod

poxtlest i termt inlerpratine

Score ! Classificetion | Treest Posttest !
Freqeency | Percealage | Frequency | Percentage
9100 | Lixcclicnt Q 1] 2 L0
895 | VeryGood | O 0 o e
TERS | Good |0 0 0 0 T
66-75 | Faiy Good | 5 25% 18 BT
56-65 | Vaic K o 0 o
46-35 | Poor Is 75% 0 a
4635 | Very Poor 0 0 0 G
Total Score X0 100 w T

Teablbe: 4.3 atwve shows fhe mte frequency ard percemtage of score in

pctest and positest from 20 students. "This tabile shows 5 §25%) stodenis wore

classificd as fauly good, 15 {75%) studenis were classified as poor aod mone:

of the shulmis il eocellen, muwd, very good, &ir and very poor s pretasy

While postiest resuls shaw 15 (90%6) students were classiled as thirly good, 2

{10%) students were classitied as excellent and nooe oF sledenls wot vory

s, gooat, Tade, pood fowd vy poor.
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il. The Nlean Seore and Improvement of Sindests i Heading
Com prefersion in term Literal
The students” mading comprehension in lem litcral was timaed Bor
peekesd anel posttest Tt can be sexn in table 4.4
Table 4.4 The Blesn score and improvement of the sipdents’ pretest

and posticst in readieg comprebension in term inderpretive

Mean soore Percent
Indicator Piovtost Persiiind Improvement
 Inlerpretive 56,25 77 50 317.77%

Table: 4 4 chows that 1the mean score of the pretest was 56.25while
the mean score of the postiest increased 77.50. The improvement of the
studenils” mhean score in paetest and postiest was 37, 7%,

1. The Improvenent of studenis® Readiog Comprehension
This mochion preterdid he  sidnly” [inel el of  nesdimge
comprelensicn. The snulenrs” score of pretest and postest was classified

ae sezn ia the fiollowing 1able.
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Table 4.5 The Rate Frequency and Percentage of Students” Reading

Comprehension.

Score | Classification | Pretest Posttest
l*Frquuq' | Percentage . Freguency | Percentage

96-100 | Excellem |0 0 0 0
£6-95 | VervGood |0 0 2 10%
T8 [ Good 0 0 16 80%%
66-75 | Fairly Good | 6 30%% : 10%
s665 | Fair i4 70% 0 L )
4655 | Poor 0 0 0 0 /
(46-55 | VeryPoor [0 0 Jl i [

Total Score 20 i 100 20 100

Table 4.5 above shows the mte frequency and percentage of score in

pretest and posttest from 20 students. This table shows 6 { 30%) students were

classified as fairly good, |4 (70%) students were classified as far and none

of the students got excellent, very pood, good, poor and very poor in pretest
While posticst result show 2 (10%) students were classified as very pood, 16

i B0%) studenis were classified as good, 2 (10%) students were classified as

fairly good and none of siudents got excellent, fair, poor and very poor.
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Bazod on ithe resnlt abowe, it Can be conclude that the e percemage in
' post-tcst was higher than the mie percentage in pro-dest. None of the

students £ot cxeellent 1n bolh pre-lest and post-lest ol the: score merase

significanily in posd-tesi,
After being caleulsied ife resiztt of the stedents’ pretest and postiest, the

mean score and percent improvement can be presented us Tolloas:

Table 4.6 The mean seore of the simdemis” pretost aad postiest in

Reading Comprehension
Menn score Puecent
Iadirabar Pre-tost Post-lect Improvement
Literal e
| Faterprotihe 6419 el 24 66%,

Talie 4.6 shows that the wnesn toon: ol the pretesl was 64,10 while the

mean see of the posticst iercased 7991 The improvement ol (he

stndetils” nean scon: ir pretest #nd posticst was 24 6654
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Figure. 4.1 The mean score and Improvement of the studenis’ Reading

Comprehension
90
BO
Fi
pre-tesi
B0
- ® post-test
+f
= the improvernent of the
o - students’ reading
o comprehension
1o e

pre-test post-testha improwement

=

Figure 4.1 shows that the improvement of the swdents’ reading
comprehension was significantly, as the result at this tem 15 the mean
score of the post-test was greater than the mean score in pre-test. I8 means
that the wse jigsaw lechnigque could improve students” rwading
comprehension

3. The Value of T-test
This pan presents the result of data analvsis about impact of pigsaw which
15 able to improve the students reading comprehension

The following 15 the mbie 1o find out the difference of the mean score

between pre-test and post-test.




Tahble 4,7 The Tedd of Sipnifieance
Variahle T-test Tutable valne J
" Pre-lest— post-1esl 1516 2.093 l

Table 4.7 shuwed thal the value of t-test vas preater than t-table
valez, It indicated hat theee was a signiftcamee diffewent botween the
result students” pre-lest and post-tes

4. Ilypoibesis Tesling
The hypethesis teshng wes ammed to know the signtficance different
toramrd The dauadenls” podine comprchorsior in prelest 2nd posttesi To
find oot depres of fieedoin (8} the reseaicher weed the Following

formula:
[E —H-1
=21
=19

For the lewel, sigmificant (p) 005 ard df =32 the value of 1h= tahle
in 2,083, while {be yalee of t-fesl 25 18,1060 [t means thaf the {-test value
15 preaier then 1-1akle (3806 = 2.085). It can e conclwde 1 fene was

significamt difference of using, Figsaw m improving studens” readinge

eqnprehensiom, S0, 1the noll hypolhesis (Hy) = wjected apd the

alternziive hypothesis [H, ) is acoepted
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BE. DISCUSSI0ON
Baterd on the dula amalysis m the provioms scohion showed ihat the
sindents” requency aed mils percemtans in protest and postiest were differcnt.
‘The result of studenis” pretest showwed that wone of the studesrts wol exeellend,

+ very good, good, peor and very poar in pretest. There wene 6 [30%) shudents

' were classified as [Eoly good, 14 (70%) students were clascified as  fair
While the data analysis foom the siodenls” positest showed that nore of them
oot excellenl, fair, poor and very poar. 2 [107%) students were classificd as
vary good, 16 {80%) students were classiffed as poad, 2 [1026) students were

classilied as Gndy good The dolz showsed that the sludenis’ proicst was

clailiend as fmir becurse must of dpdenis” gol mir while @ the studeats”

posticst was classifled as very pood becouse inost ol stwderds” gof very good,

Tv know the improvemecel of studenls reading comprebension by paing
Higsaw techrqus, e psearcher caleulsted the mem scenc of the smidents
ceading pomprehnsion was indicated from two tosts namely pic-test and
posi-test. The mean score o pro-test before trealmend was 64,10 and the
mean, score of pest-lest was 7001 aber treatment. The ecsoit of tis esearch
was it line with (beory which staled by Kagan (2001) that Jigsaw is an
cticcEve strmtemy 10 pse when you wam to increase sbhplenls maslery o 4
topic @t band, boest their comcept develapment, ephemes lanmicd discussion
amyng studemts, foster group project paticiparion in fearming and Arenson

{2011: 43) suned that Jigsaw Terlmique is a3 technigue which fips 5 sirong

‘ effzet on stiadends” aminud: 6 leamiog, the soctal relaticnship among students
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in the group. "Thic alsn means thet Jissaw Teckmique can help the shidenis o
ly on cach other for informatinn in a way which puts on sledems above
others.

The reseancher waed oaomtive lexd as media o fmprove studeats reading
comprehersion. The fesmarcher give i tcammem for thee tme: the first
meeting the researcher found that most sludenls go! pooblem 1o Lieral amd
interprelive commrhonsion cspecially in klenify nxain idea and canclusion in
lexl reading ihe socond mecting until L=t mectng they learned and identify
what e guthor el ol the text. The rescancher zpplicd Jigsaw technique e

mprove strdents” reading comprehension




CHAPTER V

CONCTUSION AND SUGGESTION

A, CONCLUSION

I3ased on the datn tiat the osa of fgsaw echnique 15 effective {o assist
shwlents in lcaming fo mading comprchersion The improvement of
shidenls” madme wn be mzm thriugeh the siplodi=] anelysax ol Hest
value thal was 8.16, greater than t4able value 7893 The data shows thai
the shudeznls readivg comprebension before apd after teatments are
sigmiicantly diffcrenl. 1L was pmovied Gy the mrean sowe ol pretest was
64.10 and the mom seore of postiest vas 7001, 1t wenrd that Jiosaw
Technigue could improws the siudents” reading comprehenston
B Nupgesling
Bascd on by wscamch, she resenmcher mives some sugeeslions as
Fliow:
1. The stidents
In relation 10 impove of the stodems” reding comprehemsion, it will
be bettor if 1he students were Eiven thar owm opporbmrty to practice
{heir reding eomprzhencion M is recommoemied that the sirdents the
uzr of jipsrw todmigqus as ons ol e izamme sirolspiss o praclics
and Improve their readmg comprebension which can be done i their
rcading aclivitics. Besides, they nury a5k 1heir English teacher i {thoy

Frd slilhGd e m imderslanime the rading exls

44
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2. The English feacher
Tt is sngpesled (hal Toulish gsecher shovk! apply Jigsaw Techmigue in
teacting learning o tead process Lo wsisl and motlivate the siodends

10 leam English

3. Lhc other wsemchers

To the fulue mscerchers, patbcelady thosd who hawve  some
problcms amd awe inlersikxd i condmdting Lhe jirsiy ecknigoe in
their reseanch, il is sngoested that they apply the jigsaw technigue in

the same field
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FEENDEX §

Stodents” Seore Poetest im e qustioos:

Reafiag Comprehension
No Nome Litecal Iaterpretive | Tnizl Score
| 1 2 3 |4 |5
1 |[ApnadiRshmm | 233 3 (3 [2| 2 | 153 | ov31
' i? I 1lm Sukanda i 3 314 ? [4.48 13T
3 MNumul Ao 13 J 212 3 123 6655
‘14 | Prri Hapeai 33F 3 [2[3] ¥ | 133 stris
15 | FopiTuspia 3] 3 [3]4 7 143 | 6343
& |MohibaniHeqj33f 2 [2]4 gl 143 | ‘6343
17 | AndiDberi TG 3 [ 3|4 2 146 | 64.57
12 {wiiah = JZ6| 3 [3]3 2 134 61.25
o |Heppy Aprlia (23| 3 [4 {4 ) 153 | 66.56
F.' 10 |lmahNufamh | 2 | 2 f2]2 3 11 62.5
‘11| Raden Bintng 2| 3 213 3713 68.75
[12 | Merfa zhriani uVal JEXR 143 | 6343
i113 Andi Yurika 3| 3 |34 p 5 65,62
14 [ 1meldah 26 3 313 3 13.6 6125
15 [SapistaTobadia |26 2 13 |3] 2 126 5812 |
6 | Fivi Ramealivani | 2 | 4 | 2|3 3 14 7157
(7 | Minis Arizs |26 | 3 (3 | 2 2 146 | 8437
18" | AlyaMeiShara | 2] 3 |33 2T s 39.37
10 [Welnlafdmmiva [33| 3 |3 | 4 2 153 | 6656 |
10 Al Bachra 23| 3 {3]3 3 143 7281




PPENINX 2
Studenls’ BroTE P'IHHHI n each qoestions

[T —————

R Eﬂ.ﬂlﬂg—{ IIIIII.]]I'E-'IIEIEIM T
Ng Name Lirernl fnicrpretive |  Total Score
BERESEIE 5

1 |ApragiRahmzt (28] 4 [3]3 3 158 TP 5
2 Lilis Sukanda 20| 4 413 3 (18 £0
BT 33 Ja2la2 3 17 8125
1t |PutiByeei |3 | 4 {3423 3 16 | 7812 ;
'h‘j Popi M'uspita K 4 ShEl2 3 16 1812

a sub Zherul Hag § 2 1 LA k) 19 AR
(7 | Andi Dieri 3] 4 1a]3 3 17 K1 75

g | Widiak 32 3 (4|3 3 162 | 7835

9 |HappyApnka [32] 4 |[3]3 3 16.2 7875

10 | lzzah Murfaizah | 3 | & | 3 | # 3 16 7812

1 {RednBatmg | 3 { 2 [ 2[4 3 16 7812

12 |NefaAhcani [34[ 4 |33 3 164 79.37

13 |Andivorka (32| 4 | 3]3 3 162 | TET5

14 | tmeldak 12} 4 |[3]4 3 172 | RIKT7
‘i3 |SepismTriFadix {32 3 [ 4] 3 1 163 | 7BTS
N6 | FioiRamadhani (22] 3 [ 3] 3 4 158 | 8683

i [7 | Mmis Abiami | 32| 4 |3 3 4 172 | R9.37

13 | AlyaMeiShara (34| 4 |24 3 | 14 | 7937

?‘:'.l Wahda [slamiya |22 ]| 4 Il4 3 162 7875

B0 | Al Bachra 3| 4 [3]4 3 17 BL.2%
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LFPENDIX 3

Studeats® Siore in Literal aod Emterpretive

o | | Newe Litcral | Interpredve | Mean | literal | Tuierpretive [ Besn |
1 | A:-E.Lamnalunu 70,62 30 131 o 75 77.5
3 { Lilis Sokanda TB.75 500 6437 85 75 ¥0
3 Niskal Ain 58,12 75 656 | 875 75 8L3
4 | Pritri Hapsad 6437 50 5708 | si2s | 7S 78,12
5 |ropitepiem | 76w | 0 | ea | sos | m | mn
5 | Mo Izheribng | 7687 st | e | moas 75 78.12
| 7| ﬂéi_ Dheri 1875 | 50 6437 | 875 73 8125
g w&ah 125 50 6125 | B35 75 18.74
g Ha}'lmy Aprilia 53,12 31} 555 525 75 7875
o lzzalhﬁu:fat:ah : 5 75 625 | 8125 15 7512
11 Hadlr:nBﬁmng 625 75 | 6875 | 725 75 78,12
!u_ i@aﬁm 1647 5l 6343 | #3.75 75 793
b3 | Andi ¥orka BL75 s6 | ess2 | wrs 75 7375
14| imatelda 728 50 6135 | 8875 | 75 3187
15 EagiLln Trj Fadia 6625 50 5812 | ®s 75 THTS
i6 m}i Romadlrani 68,75 75 g7 | m7 100 B6.85 ]
L? Minis Abmiani 78.75 50 6437 1 THTS 100 %037
La Alyd Mei Shora 6375 50 50,37 75 yi 75
i_El__ “?ahlﬁah Islamiva B3 12 50 &Sk 525 13 TH.75
0 | Al Hhelra 062 5 | 72m1 | m7s 75 g1.25
Tota] Score 143933 | 112500 |i382e5] 164620 | 755000 | 159824
Meaa 7197 | 5625 | ®1w | g7 7180 | 70
N\
ks




WPPENDIX 4
Srmle_nm' Classifiention of Literal in Pretest and Postest
b Ine N .
~ Mame Fretest | Classiiication | Fostiest Clissifiestion

v | Apradivaios | 7060 | FrnlyGood | 80 | Good

112 | Litis Sukands 7875 | Good 85 | Good

i3] Numd Adn 5812 | Eair 8735 | Very Good

14 | 1wini Hapsan 6437 | i 8125 | Good

s | PopiPuspitasari | 7687 | Good 81,25 | Good

' |6 | b ishonditag | 7687 | Good %124 | Good

7| Andi Dhed 7275 | Goed BIS | Very Gud _

R | Wigiah V75 |ruilyGood | 325 | Good

I_s; | Happy Apritia 8312 |Good 825 | Good

JO | Irzzh Nurfsizsh 0 | Pour $125 | Good

|1 | Reden Bintzng 615 lpen 5135 | Good

12| taurfoh abriani 7627 | Good §375 | tivod

15 | Ani Yuika | s125  lGemad 825 | Good

14| Imenelida 725 | FerlyGood | %875 | Very Good

15 |SagistaTriFadia | 6625 |TairlyGood | 85 |Good

| 16 | Firi Remodhani | 6875 | Fanly Good | 733 | Faidly Goed

{7 | inis Ahgians 875 | Good 1875 1Good

th | Alya Mei Shara 6875 | Fairly Good 75 | Fairly Good

| wabdab Ishmiya | 312 |Good | 825 | Goed ,.
2| Al Bachen 7062 |FailyGood | 875 |VeryGood |
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APPENDIX 5

I
i "The gereentzge of Studerts’ scooe ia Literal
L Pretost
. Pon
| =1 N=20 P= 2 % 100%
! 1
. F:Erlﬂﬂ% == 5%
X . Far
| R MN-20 [ L E:;ﬂﬂ%
!
| P- = 100% - 15%
il c. Faidy Good
F=7 N=20 p= iﬁ:]ﬂﬂ%
T
P= Exlﬂﬂ% = 15%
d. Good
F=9% HN=20 B x 100%
9
1 P % 1008 - 45%
2 Poyitest
a. Farly Good
F=2 N =20 P=%”m'ﬁ5
P= = 100% = I0%
! 20
|
i




——=x

F~id K~

g Very Good

Fwd | SR

F
¥ E“]ﬂﬂ%

14 .
= = x 100% = 70%

I‘m%ﬂlﬂﬁﬁ-’.

P =
Po=cox PG =20%

bnprovement Percentage of Studens' seore in Lol
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' APPENITX &

Stndents’ clgssilication of intecpreiive io pretest and postiest

Ne | MName | Pretest | Clesifiention |  Pesnest | Classification
| 1 |Aprotigabm | se lPeor | 35 | FaidytGoed
'l 2| Lilis Sukanda 5 | Prar 73 Fairly Good
13| ol Ain 75 | Faidy Good 75 Fairly Good
|4 |Puithped | s0 oo 75 | Taily Good _

5 | Popi Puspitasari 50 Poor 5 Faiily Good

6 | Mub Irhsrul tag 0 Tom 75 | Fairly Good

7 | AndiDheri so_ | Poor I Fairly Good
18 | Widiah | so_ |Poor 75 Faicly Guord
il IPeppyapdia | se  |Poor 75 {Faitly Grd
W10 | et bockaizah | 75 | iy Good | 75| Faidy Good
| |11 | Raden Bintang 75 | Fairly Good 75 |Fairly Good |
1112 |Nofhebvem | se | Poor 35 |¥ailyGood |

112 | Andt Yorika 50 { Poor 15 |FamlyGood
14 | tmmelda 50 [Poor 5 Fairly Gieod |
15 | Bapieta Tri Fadia S0 | Poor 75 | Fairly Good

"iI8 | Fiti Ramadhani 75 | Fairiy Good 100 Excellent

17| Ninis Alwiani 56 | Poor 1K Fxcellent

hg | AtyaMei Shoara so | Poar 75 | Fairly Good
- [1e ) wandah istmiya | 50 | Poor 75 Fairly Good

20 Al Bachra 75 Tairly Gieod 75 Faiily Good
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!JI‘I’I:’.NDIH. T

H [d- Prm‘-
| & Poar

| =15 H

ot

b. Tanly Good

2. Poshtess
a. Fairly Good

F-— 1% K-20
| B Excellent

F-2 N-20
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The prreentape of studeats® soore in REapretve

F= = 108%

Z1m

15
P —ox 100% =73%

F
P EH]HEHE

P olla
P o 100 — 25%

P T 100%

18
| E}: 10426 =490%

b= = x 00%

x
T " 10056 = 10%




Improvement Percenlape of Stedents’ score @ Interprelive

XE_II
P'T x 100 %

P = T7.00—"56,20

— 100 %
125
I’=5lﬁ_25 X 100 %

P=F.7T%
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APPENDIX B

Stugeuts' Clasificeiian of Readiog Comprelensign in Protost and Postiest

No |  Nawme Pretest | Clussification | Posttest | Clpssifiestion
1 | Apriadi Ralimst | 6031 | Fam 775 Laly Good
2 | Lalis Sulcmda 6437 | Fair w0 | Fairly Good
3 | Huml Ain 66 56 | Tairly Good 51.5 | Fady Good
4 1 Putri 1apsan 57.18_ | Famr 7412 [Faidy Goord
|5 |ropiPuspisari | exas | ¥air 707 | Fairly Good
6 [l BlamlHag | 6343 | Far 7811 _rvl-‘airly Cinod
7 | Andi Dhen §437 | Fair 5125 _{ Faitly Good
] Widigh G125 | Fair 18.75 Faizly Good
o Dipppyapita | 66 {FamyGoot | 7275 | Faily Gona
10 | bzsh Nurfazah 625 | Far 78,12 | Fanly Good
M [ Raden Bintang 6675 | Fairly (rood 7812 | Faisly Good
. |L‘£ i Nurfah zhnant 6343 | Fair 723 | Faidy Good
5 Andivimika | 5oz | Far 775 | Eairly Good
14 | Tnmielda olzy | Fair 2187 | Frdy Good
15 ] SapistalriFadia § 5812 | Fair 78.75 | Fairly Good
6| ¥hriRamadbeni | 7187 | Fairly Good | #68s | iecettent
P ll‘.f Nimis Alrrane 6337 | Fair $2.37 I Excellent
hs | Atya Mei Shara 5937 | Poor 75 Fairly Good
BN | Wahdah lamiya | 6636 | Poer 1875 | Fairly Good
1
20 | Al Bachm= 7281 | Faitly {rood R125 | Lairly Good




APPENIHX o
|
! The percenizge of stindeate’ zoore in readiog comprehension
L. Pretest
a. Far
F= 4 H=10 P-—%nlﬂl}%
4
P ﬁxlm% — 0%
b. Fairly Goaoi
F=6 H—20 T Exmﬂ%
& .
| P— o= 160% — 30%
1|2, Posthest
: % Famhy (aod
: 7=2 M- 20 p—%r Log8G
| 2
: P—ox 100% ~ 10%
b God
il F=16 N=20 P=% « L0
' 1k
oo 100 - 0%
. Very Cood
F-2 N-20 P=£k1ﬂﬂ%
P=2x100% = 10%
22U

rp—

L a a p— — -




!AJII'PEH DX 10

Sredenis’ Scove of Pretest {841}, Pectiest (02}, Score of the Difference (D), and

Squore of ihe DifTerence {2}
N Name Prefost | Postfest i »
) ©n) ©2) _ |
L1 | Aprindi Rahmat 60,21 775 17.i9 295.40
12 |LlilisSukanda | 437 20 1565 24429
'3 | Nol Ain 66,56 815 e 3732
14 | Purmi Bapsari 57.1% 78.12 20,94 13848
5 |PopiPuspitssari | 6343 ®A2 | 1469 215,79
¢ |Mub IstautHag | 6343 78,12 14,69 215.79
7 | Andi Dl 6437 g1.25 | 1688 284.93
s |widiah 6125 815 | 115 306525
|2 | Happy Apeilia 6.5 7833 12.25 150,06
40| Tk Narfobeah 623 7512 15.62 24398
i i | Raden Dimbo: G6E.T3 i e 037 R 70
12 | Wil aliwiani 63143 | _ 793 1587 25185
|3 |Amdivieka ] 6562 R3S 13.03 17239
'14 | immelda Franciska | 6135 81.67 20.62 125.18
15 | Sagista Tei Fadia 58.12 78.75 20.63 425.59
{6 | Fitri Ramadhami 7187 5685 1408 9244
07 | Minis Abxiani 64.37 $9.37 2 625
18 |AlvaMeiSlera | 3037 75 56 | wam
o | Wabdoh Islamiya | __66.56 7873 12,19 148,59
| 2 | Al Baclia 7281 $1.25 8.41 713
A Tom nses | 1s9may 16,19 529457
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A. Wean score of prefest asad poatest in seadisg comprekersion
1. Tkecalcutalior of e mean score of pretest

_=E
=

_ 1282.05
i T
= 6410

Z. Fhe calculaupn of the mean score of posibesd

¥ — LK
X

154924
20

= 9]

. B. Improvement Percenéape of stadents" score in reading comprefiension

_ K
R T x 100 %

_ Tas1—Gadn
T G0

r x 190 %

1561
=m = 100 %

P =24.66%
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por- 2l

N1

15,80

(316.19)
jE_““H_: LN
70 (26— 1)

N

1580
Jﬁz';-i_li'f— Sl

B .ﬁ_ﬂ_ﬁ
Z0{17}

1% 80
520457 — AU0H Al
bl Y 1

L=

F =

1580
504 57 — AGRLAD
[E2as. Ll

158D

285.97
JED

k=

. 15 RN
e
AT

_ 1520
T DBF

r=1E16
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t-table for (o) — 005 = 2.093

Trstrihoiige of 3-Table
Tevel of Stpnihcance for twio- [aleck fest
bt |5 Z iy Ty o T 351
Level of Sigmilicme: lur one-tailed et
6,25 ol o Do 00 £, FHES
1 T.000 107R 6314 | 12,706 | M 821 63657
2 0.816 1886 2930 | 4303 6.965 9926
o3 0.765 1,638 2353 3.183 454 5 %41
1 4 0741 1.533 2132 2T 3747 4 004
"5 0727 1476 2015 2571 3365 2032
6 (.71%8 1.440 1943 2 447 2143 3707
v 0717 1451 1.E9% 3 365 2 50E 3.400
] 1,7 .27 1240 2304 2.3%6 3.357
3 0.703 1383 1.E1 2 262 250 3.250
| i 0704 1372 1R12 3E 2,764 3169
VT 0.557 1.363 1.76% 2201 2718 3.106
12 695 1354 17782 2179 2631 3055
13 0654 1350 LI71 2160 2 650 3.120
_| 14 06572 1345 1.761 2.14% 2624 1,937
Vs (5651 1341 1753 2371 2604 2 547
ny 14 650 1317 17456 7120 2583 2.52]
Yo7 0679 1.533 1.740 2110 2 567 7§98
13 0685 1330 1.734 2101 25532 2878
1 0658 1328 1729 2093 2.539 2841
0687 5 1325 1525 7 086 2 578 2 843
0686 | N1.323 1721 2080 ¢ 2.5 2 §31
0685 1,321 1737 2074 2.50% 2810
LGRS 139 1714 2600 2500 2. 807
0.685 131 1711 2 640 2 497 27597
0.6%4 1.31}5\ 1.79% 2060 | 2485 2787
D685 1315 L706 2056 | 2479 2779
\ 1,703 2,052 2475 2171
1701 2.048 2467 2.763
149 2045 2.452 2.756
1597 2042 | 2457 2758
L
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APPENDIX 14

RENCAMA PELAKSANAAN PEMOFLATARAN

(EE'E)
I
Sajunn Fendidikan - SBAN 3 Buleksnla
Matz Pelajarau : Balors lugyois
Kelas/fekajaran 2 X1/ 2 (duz)
ateri Pokok + Teks naradif
Alekasi Wakin 2 Ix 45 menit (3 Pedeainan)

A

I(_L 1 : Menghayan dap mengamalkan afaran apams yang déarmeings

FILE : Mepghayali dan menganalkan perilabu jujor, dusplm, mpnme jawvab,
! peduli (gotong myony, Kenasama, ioleran, damat), smiue, responsif dan

pro-akhl dan menumpeidan siop sebagai bapian d&ni solus atas herbagai

permiaaluhan dalam bennteralst secara efekiif dengan lingkuttrn susial dan

alam serts dalon sroemmallen din schepai cerminan bangss ddlam

porpankan dunia

K13 : Mcmzhami, weoeapkan, mempmmalisis pengetabean fkoatf, konsepiual,

prusvdural benlasarkan masa mpin tshunya tentanp il peapelaloan,
tekuobogi, sem, budava, dan bumaniora dengan wenvasan femanusizan,

kebangsaen, kencgavaan, dan peradaban terkait penvebob femomena dan




irgjadiag, scria mencrapkan pongclalesn prosedural pada hidang kajiam yeag
spestlik sesual dengan bakat dap minatoya nolok wenecabban inasalah

.|

T4 ; Mongolah, menalaz, das menyap dalam ransh fooabrel dan revath absteak
tarkail dengin pengembanyan dan yanp dipelajanmya di sckalab secara
mandiz. den mampe menpomakan molods scemai kaidab keilinsur

L Kompetensi Basar dan [ndikator Pencapaian Kompedensi
Kempeicost Dasar londikios Penrcapatan Kompelensi

3.8 Munbedakan Frogsi socodl, sklir |« Mengidentificasi kalimar yang,

ieks, dan wear kebalierzom Beleaps uiesnse barnm-tegian Tegenda

teks maradl iman doiedis dengm yang dilanyakam

memberi ¢an meminia  informasi | @ Wfemabami soukior ieks naragf

terkait lepends  soderiewe,  scmi dalam memberi 31 meminta

dengan kenizks pengpunaonys mformasi terkzil Yepeudn rekyat

»  Memabemm uwiser  kelwhacasn
i Ieks nopanf datam memberi
fdan memintn mformasi terkait
Ieyenrla sedelime

a Membaaken lopendz  denpen
wmonasi, veapan dan tekangn

katz yany beoar, denpan seliop




urmacksi

. 4.8 Menmpglap makna secars kenstekheal | * Muencmukan gapaan utama,
tetkat fongsi sccinl, stukior teks, infiimasi onci dan miarmas:

dan ensm kchohasam ek aerenf Lastenibu davi Teks lepeada

hsan dam s scderhans terkae

l¢peodz sederhema

. Tajvas Pembelzjaran

Sefelah menmiant proses pembelijaran peserts didd: didorraplenn dapat ;

1. Meppdennifiken kalmmt-ketimat yang memmat bagian-bagisn lepeuda yangs
ditasiyaium

2. Memabam struklor teks naratf

3. hombacaken lcpemla denpan intonas, weapan dan Ichiman kata yany benar

denman saling menporeis.

4. Menetnukan mpasan niama, dan menyimpulkan isi cerita dani teke lepends

sederhenm

L'l‘ Materi Fembelajaran

| « Funpst sirsial




Mendapl =bman, meaghibur, Mengembangkan  aflai-nilai debidupem dan
Larakter yamg posiad
r Slrokior jeks
Dapat iencalan
-~ Dmentas
- Komplilcasi
- Resolusi
- Dirfentasi 1Mang
# Unsur kebabasaan
- Ralimarkalimat dalar sénpde post lense, pasi voalizous, dan lzionya vang
relavan
- Kosa kaiar terkail kimabktes, watsk din setling dalam Jepends

= Adverbia peuphubisg dan pefunjuk wakio

*etode Memhicdjaran
Jipsaw Technigus
Meslin Pembefajaran
1. Media

o Tals ngrraive




2. AlatfBahaa
% Epidol dan papan tmlis
(5. Sumber Oelajar
|| ¥ Eukn teks pelsjasan yang refevan
% Dulu sixva Mata Pehjaran bahass imppris.
£ Internot

IL Larmpkak-Eangknh PembefajaTon

Feriemsan 1

&, RKegpmilag peodabuluan
1. Melphukan pémtrokaan denpan salam pembrka dan bemdon unbik momulat
pomhédajaren

2. Memeiksa kehadiem peseris didis sehefrai sikap disiplio,

i

: . Mooyispkan {k dan peikis peseris dnéth dalam meogawel kepiatan

! pemabela)jaram.

4. Memberikon pambaran tentann manfat mempelafar pelajaran vy sk
dipelajord,

b. Keoiatan nd :

1. Gren meeberikan penjelacm fentang nammioe ks

2. (hmu membag teks bacaon kepada siswa




r—_—— -

T —

. Gum imenlkpikan skema yang bordin dan beborapa informas: emp

Treerhubnengzm denpan teks bacaan

. G memimla stwa vienjawab perlanyaan dan fcks bacaan denpzan

memperha kan igi cacatan yang ada paila shema tarseiud,

c. Kegiatzn Akhir:

1.

2,

I"'nﬂr:mmm z

hMenanyakam pewlzpal siswa tenkang matcn pembelajaran ban m
Meminr feedback dan penpustan kepada sizwa 1erdang hasil belajur

merely

. Wleanlieri salans dan Perdoa.

a. Kegmion pemiabuboan

1.

ad

Melakukan pembukazm Jengan mﬁm pembukz dan berdoa vomk
memulai pembeljaran

Momerksa keludiran pesenta diddk sebapai skap disiplm.

Memyrpkan fedk dan psikis pesesa didik dalam mengauali keyaiae
pembelafaran

. Memberikon gambaran temang marias mempelyjan pelojaran yany

alzan dipelajari.
Mragerthan seders f femafepinan pembelajarn yong aken dilgkuakan
dengan pengaloman pescria dulik dengan mekny  lemadkegiatim

seiilumnya




———
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k. Kemataminti:

1.

Cuu mombenkan penjelassn kembali fentng soerative fekis pnfok

menmagatkan kembali sisaa mated vane dipelagari schelumaya

2, Guu membag kxlompok

3. (hon membeg teks becam denean topik yane hereda-beda dalim sate
kolompok

4, Gmu mcommoa sEwa wuk bopatwmg denpm siwa laineya vang
mcmilika topds bacazn yapg sama dan mendskasiion teks lermebd

5. Scicleh mendiskusikan icks tascbot siswa doniota unmk kembalt ke
kelompolonya den memmesceetasian basl diskes merela mengenai teks
vang sndah chbaca

6. Gou memberikan kmx

= Hegialag Akhir:
1. Memanyakan pembpat spova teplany mater) pembelaaran han ini
2. Member feadback dan penpestan kepads smwa bentuog Insil belajar

mereka
Memberi salaw dar Berdisy




Herlemman 3

L

a. Heyiatan pendaholoan

Gure menyiaplan peserta didik sevmrz paikis dan fiste untuk mengikut prozes
pembelafatas detpan wenben @lae, mwonpajak peseniz didik  wauk
merapikan felas.

Guriz menyampaukzn tentang ujuai pemlwlsjaran sty kempetens: dasar yaog

G memberikan pertanyasn tealang pevicmuan sebelumnya sebapai refleks

kegntan.

. Gurn mwengajukan peranyasn tentang mateti Bahasa Inggrm yang akan

dipelgan sehaym penelabnivan dan pambaran awal kepada pesenis Jidik,
Krgiaian indi ;

G membenkan safu tapik yanp skan diajaikeso Tun i

. Chmm mensmynkan pelajaran ape vang akan dipeljari.

Liww inenjelaskyn mater yanr akan disfkan B ini.

. Urarw Eembali imeminta sasva bergabong dengan delompokuya yarp 1632h

dibeniuk mula peremnan sehelimoya

. Uwn mombam beks bacazn denpan topik wue lwerfedn-beds dalam ssto

relompok




oo ———

6. [ruru memmin sivwr imink berpabung deopan sisvwa lainnya yaog snenail ki
topik harssan yorg same dan meediskusdmn eks terscha

5. Setelah  wmendiskvsikan Icks torschit siswa diminta untuk kewbali ke
kelnmpoknya dan memprasemzsikan hasit diskusi mercka menpenai toks
Yyany =ulahi dikan

4, (rm membentiom kmy

= Kcpmian peaniop

1. Simwn dan gerw mslakwian reilcks) terbadap komatan pembelaiiran

7. Memberikan pespharpasn kepada kelompok yang memiliki kincrja dan
beenjasama yang baik

3. Gum meaymopaikos rencapa kemalan pombcljman wivk pertcmuan

selanjuinya

Pertemean 4

N 4. Kegiatmoe prodabipban
1. Melakukan pembukian denpan zalam pembuka dan berdoa vk memulai
Pembelajaran
2. Memeriksn kehadizn pecertn didik sehagn sikap displon.
1. Menyiapkan fisik dom peikic pesenta didik dalem mengawall kegratan
pembelafoan.
4. Memberikan pamberan tenlany manlay pempelafn pelajamer vang akan

dipelaji,




L.

F

A

X

1.

Menpmithan moser [ femoefepictin pebeklajaran yang akan dilakukan

derpan

b. Kemiatan ioii -
1.

Gurn remberikare mmderi yaay saoa pada periemuan schelimnya

Garn kembali meminta stron oy dengen kelompoknyz yang 1olzh
dibeardk

Georr membagi fcks hacan deogan topik yang berbeda-beda dalam sat
kelompok

. Gumr memints siswa mlek berpabunp deapan siswa lainoya yang memilikl

tspik hacam yany sana dan mendizkvsikan toks ferschut

Setelah  mendedinskan Icks dasebn siwwa dimint weiek kembah ke
kelompulone dam memyaesenlasikan bastl diskust mercks meogenm foks
yany surlah dibaca

Gz onernd s il kuks

Kegialan peoniop

Gunt arensajukan periaymm kepada peart: ik o embantu merska
melakukan rafleksi lethatap kepiatan elajar yomp el mereka Takokan

Memberiian wepan balik ferbadap prases dan lesil pembelajaran.




]I.J

FrEEMIaR 5

1.

Z

1

L.
2.

g, Kegintan peinishihian

Melakoukay pembukaan denpan salan pembaka dan berdea eatuk memulai

Pembeljaran.

Memeriksz kehadiran peseria didik sebapai s8ap disiplin.
Menyiapkan stk dan psiks pesorla didik dalan mepgawali kepfatan

pembelajaran

5. Kepiatan intt

Gum memberdom saiv Wopilk pelagran ape yarg alan dipalnjan.
Gum bertanye teptang pendrpat sew yang mantiys zkan dipgwab dizkdhir

seiclah pure menjclaskan malen har i,

. B\ mepamakar poelajaras spa yaoy 2han Jipekjan.

UGurn menjelaskan metor v akan digparkan ar

Curu memlagr kel becaan kopada sewa

G membagkyn sheow yunp fenlil dsn beberapa mbumrasi yany
bevhwbungs: denyan 16ks Tacmm

Gury mesritta Sitwa menawab penanvasn dad ks beman denpmo
memperhatil-an izl cacaian vanp ada pada skema 1ersebt.




L

£ Wegiatan AERir :

3. Memben salem dan 2ondia.
FPenitalan Hasll Pembelajaran
I Slkap

Penilaing Obeesvasi

sikap

1. Menanyakan pendapat skswa tcnlang maten porbelanm bam i

1. Member feedback dan peoguatan kopads sisea lenbang Tl elajr oencka

Pendaian ahservasi benficadon pepmuicdan <daapn das perdake pescrta didik
selar-ban, baik terkait dalam proses pembelsjaran maupun sccam vmam.

Pengamatan Iangsung difabudiam oleh pum. Benbut contol msimmen pemiatan

Aspek  Perilalm  yanp
Jumla
No | Mama Siswa Dinilai
! BS | Ta D&
TS 275

(i1 {{Nem= Siswa) | 7§ |75 0

L2

Skor

Hiha |y

48,75

Kode

il

Relepangm .
= BE5: Bekerja Sanxa
w J1 = dujur

= T1:Tangpun lawab




-

126 = Thwipha

€ i etidm

L.

Aspek perilidog dinilal Jengan itena:
00 — Sangat Baik

15 = Haik,

50 = Cukup

25 — Kirang

. 8kor moksin! -- jnmlah sikap yane dicidsd dikalikan jombab kriters —

1M} x 4 — 204}

. Skor zikap — jumlah skar dibapi juelah =ikap yang dinilai =275 : 4 =

b8.75

. Xode nilai f predika;

75,00 — 100,00 = Sangat Haik (SH)
30,01 -7500  =RBaik(R)
20 -5000 = Cohop O

0000— 2500  =Kurang (K}

Fornal di atas dapal dinlral; seamy dengem weqede penlake yang ingin dimilzi

- Pentlian Diri

Seiring dedigeur betprsetnya pusal pembelajaran den gem kepada posena

dighk:, makz peserlr didd:  diberlam  kescmpatan  untuk  nenilai

kemicmpuam dminyn sendin. Memon agar penilzian 1etap bersifat objekial

mtih gen hémdgknys mengelaskan ierkebike dabolu lapesn dari peasilaian




dir i, beenentukan kompelensi yang akan dmaksi, keinedon menentokan
kritevia penilzzn yang akae dipoebon, dan  ineremodoan o
penilaiannya Jadi, sisphatoys foraed peptlaannya disiaphkan olel) @moo

bt bebih doabslu. Bork ot Coniteh formatl penikasan :

! Tomlzh | Skor | Kode
A Peruyaldan ¥Ya Tilak .
Elmr Si]-ﬂj'l N]IHI

Selama disus, saya o sevim

mengusikan defgagazan

Eetika kant berdiskusi, seilp
Aamyn memlans i b1
kesempaton wank berbicar. 250 gase |©

| =

Suyn,  ikul  sestn  Jdodbun
13 membnat  keshiopokuy  hasdl [ 50
|

i diskusi kedourmwik

iy
1_ Skor penitaim ¥a == 1M} dan Tidak = 50

2. Bkor maksimal = TomBh permyvaten dikalikan pomBah knlena = 4 x 100

— 400




-

3, Skor sikap = (pimleh skor dibag shor maksimat dikah 1000 = (250 ;

N0y x 100 = 62 50

4. Bode milz: f predikal

75,01 — 100,00
01— 75,00
25011 — 50,00

D00 — 25 (i

iJan kelemmmpilan.

= Sanal Baik (SB)
= Paik (B}
=Cukng (€)

= Kurang (K}

4. Format di atas dapar foge Gpmakan ymink remlal kotupetens: penperslioan

Fenilaisn Penpetahnan
Tabe! Pemitfnfan Axpek Pongeionhyon
Aspel yang 2 Skor | Skor
MNo Krnitirin
Dinilai 1-5 i-4
T '\" Sament meinabami h 4
| ;
hemaborme 4 3
Trjuan Cudcep memaliam 3 2
1
Eonuunikal il Tr—
Hapr Lidak z 1
memahami
.| oeymzham _—
Tidalk memaiami 1




()

sangat

Hemniut

| Struknes  teks yaup tfig:inalsan'

Strukihw teks yang dipanakan cokup

L

rLmuk
Somktur Leskess
Fenoiulzm
Y
Teks
digunakan Stmukiur  teks
lamaog vaag
Yang tidak rontat
dipuuakan tidak
Toeint
Pilihan Smgat veriaiil do kel
Kosmkate | Vanatil dam topal




S TITLE T

Pilikan Tala

Cuknp vanatil dan 1cpat 2
Kurang varfatif |
ey 1
Hampir titak
Tepat
| variatif dan
Tidak  war@nf
tepat
dan
Tepat
Pilihan tat hahasa sangat opat 4
Fililian tata babasa lepat 3

Tlihan vtz hahasa cukup fepat
Pilihan mia
bahzsa !

Ihbhan
Kurzng: tepal bahasa
Flikan tzta | hmmpT
bithasa tepat
tudnk feput

1L i

ludak

{9 ]




Penitrian Keleramypilan

a. FPenilaian PresematastPonolos

Netwa poseeta digk:
Echs:

Kurang |
Mo, | Aspek yaag Dinilai Baik

haik

Chpisasr piescila= (penmembar, ),
kesimpulan)

2. | Tl presonins (keslalzmam, bopda)

;3. | Koberensi dar keloncarsn berbaliass

4_ | Bahasa:

—_— e marT—— 1y el A e e et e

Ucapan

Tala batroren

Perhendsharims katy,

Pervgion  (lalepan, ckgem wejah, bahass
5 tathnlt}




Skor yomg dicapai

Bhor malgdmum 10
Keterangan:
ik rretddpat skor 2
Kurimg baik saemdapat shor 1
Skar Feailaian
: [N, Hormaf Rrotop aneka
[ 1 | St Faik (A) A N
2, | Bak (H) 7185
o R S YR = e A 7 —
4. | Kmanp (17) 33
1. Pengayaan

Bagl peserla dididc yany 1etah moencapat Larmet penthelspran sebeluin wabibe
yauty; Lelaly dinlokocikeen bevakhir, perln dbenkan keynatan pengayran




1, Peugayaso
Bap peserty didic vane belum mencapst farps pembeijaren pooda wakin

yang ielah dialokasikan, peslu dibenkan Eepiatan remmediag

haokasear,  Tahari 20240

Mahasizwa Fenilitd

e

AWigw Tesiar
10535647215




MNARRATIYE TEXT

arrative iext adatad salah satw jeniy teks dalam babasa Inporis yang termasuk
ke dalzm Reoging skl Indongsia memberlakukan kunkalwn yang wempelajard
trrhepal macam fExt yang ads, sepert TEpoTL text, norrative text, expieition 1oxt, dan
recount text

. Feogertiuz Marratve Text

Nammalve Text adalah jeniz ieks yang menceniakan svaly muigkatm penstive
st konolegis yang saling lethubpnp Bigsanya cesita it Teysifil imajinznf atar

anya berupa cerita karangan si nembnat dengsn fujaan vatuk meoghibur si pemlsaea
B. Tujuan WNacrutive Text

Sepert vamp sudah dischuikan pada bagian pengertian balvwa hyuan g leks
Tarrathne i allaiah ontok menghbor 51 pembaca mengenad suste kisoh taw cerita.
Tialtmn behasa Inggris: The Purpese of Narrarmve Tt I Le amuse or (0 eniertain the
renader with a siorp

C. Jemis-jenis Narcative Text

Berikut ini tuerujiakan bebierapa Jents norrmive dexd, yain:

» Personal experience (Cenila yang berupa pengalaman pribadi)

»  Fairy stories {Cerita yang bersifat fantactilc aten pevuh dengan keajatban)

. |* Fables {Cenita tenfang binatang yang biasawya digembarkan berprilaku separti

[0 1TA )
a  lemends

a  Iiyth

» Romance
o Mivsterice

*  Sojetice Mobion




=  Homor stenieg

s Adveniure sioncs

= Hislorical pamstives
+ Sl of lifc

D. Generic Strochome of Narmative Text
Geneic sruciire murabive lext merupakan beberapa tahapan vang basanys

ipunakan datam membunal sebualy cerila alar narrative teks.

]

I. Orientation
Pads bagzan ini, merapakan bagian unink peegenalan, Yaitu pengenalan cerda
Tenlan E ana (WAar 5 the Story afont), Siapa (e 5 de participant of the stom,

dimana cenila it tenadi fwhere i5 the place sefting), dan kapan ctrila it terjadi fickan

5 Mhet FENIE REingd.
2. {Complication

Bapizn int nrerupakan bagian yang memunculkan permasalaban atEo konflik
yang terjadi di dalam schuah corta ok varahif balizesa Ingprs, Dapim Compilicotion
ini jupa mempakan hapian paling inet dan sebmah coma namaoye teks.
J. Reaglutlon

Bagian ini memipakan sebuah solusi atbu peayelesaian dan suatu kontlik atau

permasalaban yang ada di dalam centx, Scbiap pamasalshan yane memeol dalzoe

[Tdarrative lext barwy neemiliki peoyelesaianoya. Penyelesaian tersebul bisa berupa




=1

d. Re-Crientution

Eagdan ind merupakan pemyaiaan nofuk memiup seboah cerita dan ini

Detiokinya hanya opsional saja. Pemyataan yang disampaikan pada bagian Re-

rliriation ini bisa berpa peltajaran moral, nasthat s pelajaran berharpa dan si
enuliy cemta,
E. Laoguuge Feuturss

Lamguape featires pada nareat feks adalah schagm berkut:

¢ Fola kalimat yang dipunakan biasaoya beropa Simple Past {ense

FPermulaan kalmat biavanya diswali dengan ket keleransan waktu fdafverky

of Time) seperil fovig (IMe afo, ofce, GIe, ORCE WK o BN,

Bamyuk mengpunakan kala paaphubang wakiy

Kadung-kadang tetJepal diedap It antartobkoh seniz.




A, Contoh Marrative Texi

True Friends

Once upon a ime, there were two close friends who were walking through the
forest topether. They knew that anything dangerous can happen any time in the forest.
So they promised each other that they would always be together n any case of
danger

Suddenly, they saw a large bear getting closer toward them, Omne of them
climbed a nearby tree at once. But unfortunately the other one did not know how 1o
climb up the tree. 5o being led by his common sense, he lay down on the ground
breathiess and pretended to be a dead man.

The bear came near the one who was lying on the ground. 1t smelt in his ears,
and slowly left the place because the bears do not want to touch the dead creatures.
After that, the friend on the tree came down and asked hus friend that was on the
ground, “Friend, what did the bear whisper into your ears™” The other friend replied.

“Tiist micow the bear advised mé nol 16 believe a false friend™




Fox and A Cat

Ome day, a cat and a fox were having a conversation. The fox, who was a
conceited creature, boasted how clever she was. "Why, 1 know at least a hundred
micks o get away from our mutual enemies, the dogs" she sawd. “1 know only one
trick to get away from dogs,™ sad the cat. “You showld teach me some of
vours!” “Well, maybe someday, when [ have the time, | may teach vou a fow of the
simpler ones”, rephed the fox ainly.

Just then they heard the barking of a pack of dogs in the distance. The barking
grew louder and louder — the dogs were coming in ther direction! At once the cat ran
o the nearest tree and climbed into its branches, well out of reach of any dog. “This is
the trick 1 told you about, the only one | know™, said the cal. “Which one of your
hundred tricks are you gong o use?”.

The fox sat silently under the tree, wondenng which tnck she should use,

Before she could make up her mind, the dogs amived. They fell upon the fox and tore

her o pieces




The Story of Toba Lake

Chmice upon & time, there was a man who was hving i north Sumatra. He hived
in a simple hut in a farming field The did some gardemng and fishing for his daily
life.

Umne day, while the man was do fishing, he caught a big golden fish in s trap.
It was the biggest catch which he ever bad in his life. Swpnisingly, this fish turned
into a beaotiful princess. He felt in love with her and proposed her to be las wife, She
sand: *Yes, but you have to promise not to tell anvone about the secret that | was once
a fish, otherwise there will be a huge disaster”. The man made the deal and they got
married, lived happily and had a daughter, Few years later, this daughter would help
bringing lunch to her father out mn the felds. One day, his daoghter was so hungry
and she ate his fathers lunch. Unfortunately, he found out and got furious, and
shouted; “You damned daughter of a fish™. The daughter ran home and asked her
mother. The mother started orving, felt sad that her husband had broken his promase.

Then she wold her daughier 1o run up the hills because a huge disaster was
about to come, When her daughier left, she praved. Soon there was a big earthquake

followed by non-stop pouring rain. The whole area got flooded and became Toba

Lake. She umed into a fish again and the man became the island of Samosir




Goldilocks and the Three Bears

Onée upon a hme, there were three bears, a Papa Bear, a Mama Bear and a
Baby Bear. One day, the three bears sat down lo breakfast, “This porridge is too hot!
said Papa Bear. This porridge is too hot!” said Mama Bear. “This porndge is loo
hot!™ said Baby Bear. “Let™s po for a walk!™ said Mama Bear, Then Goldilocks went
into the living room. She saw three chairs. . This 15 too hard.” said Goldilocks. “This
i3 too soft.” said Goldilocks. =

The three bears came home. They went into the kitchen. “Someone been
eating my pormdge,” sad Papa Bear. “Someone™ been eating my porridge,” said
Mama Bear. “Someone been eating mv porndge,” said Baby Bear. “And they ate
all up'™ The three bears went mio the hiving room. “Someone been sdting in my
chair!™ smd Papa Bear.

The three bears went into the bedroom. “Someone been sleeping in my bed!™
said Papa Bear. “Someone been sleepmg m my bed!” said Mama Bear. “Someone
been sleepmg m my bed!™ sad Baby Bear. And here she is!™ Goldilocks woke up,

She saw three angry bears looking at ber. Goldilocks jumped out of bed. She ran out

of the house. And she never came back again.




i —

Pinokin

In the past, there was a puppeteer whose name 15 Geppetio. He eager to have a
son very much but his wife passed away several years ago. One day, he got an idea to
make a puppel in order nit 1o be lonely again, He made a puppet all day long. Finally,
in the moming he had finished s work and he named the puppet Pinocchio. Soon he
felt lonely agamn since Pinocchio couldn't walk or talk by itsclf. One night, Geppetio
prayed to the God to become a real boy. He always thought it on his mind in his -
dream.

In the nexi moming, he was surprised that Pinocchio was alive. He taught
Pinocchio how to walk, how 1o read, how to speak and to do other things as human.
He then studied at an elementary school. One day, Pinocchio felt bored and it made
him go home late. When Pmocchio lnally came home, Geppetio asked him. He said
that he was on school but he wasn'i. Instantly, Pinoechio’s nose grew longer and
longer and it meant that Pinocchio has Led.

The next mormng, Pinocchio was kidnapped by the owner of circus
Pinocchio soon became a slave for the circus. He was so famous because he was a
puppet which can talk. Geppetto warried about him because Pinoechio had not been

going home for almost two days. He tried o find Pinocchio everywhere but he found



npthing, When he searched him on the sea, big wave smashked him. ITe was then o
whale's stomach when be awocke. He coufdn't find the way to go ot Ia the other side,
Fipocchio finally could escape ot from the circus. 11z came home it mobody was
there. Later om, he ssarched Geppefto ™ the sen, He got the same aceident Jike
Geppetto and he met Geppelto m whale's slomach. Bath of them got out fiom 1is
stomach by malong a fire. Tn the end of the story, they went home topether and pved

happily ever afiar.




e
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The Legend Of Malin Kundang

Long time ago, i a tmy town near the coasthne m West Sumatera, lived a
female and her son, Malin Kundang, Malin Kundang’s papa had actually died when
he was a child, as well as he had to live toagh wath his mom. Maln Kundang was a
healthy, diligent, and also strong kid. He pencrally went to the sea to capture fish, as
well as brought it to his mommy, or offered it m the community

Coe day, when Malin Kundang was cruising costomanly, he saw & vendor's
ship which was being raided by a tmy band of pirates. With his take on and also
power, Malin Kundang beat the pirates. The mercham was so happy and also asked
Malin Kundang o cruise with ham. Malin Kundang agreed. Several vears laler on,
Mahn Kundang ended up bemg a wealthy seller, with a subsiantial ship, lots of
trading goods, numerous ship crews, as well as a besuhilul wile. In his journey, his
ship amived on a coastling, The cibzens recogmized him, and the news ran guick n
the community: Malin Kundang came to be an abundant male and oow he 15 rght
here. His mother, in deepful sadnees after years of isolation. ran to the beach to fulfill

her precious boy once agam. When the mom came, Malin Kundang, in front of his




well dressed other half, his tcams apd bis own glory, rgjected 1o yaiisfy 1hat old, poo
and filithy woman. For three times she pledge Wialin Knndang and also for three Gmes
velled at him. At last Malin Kumdang waid to her “Brmyh, old female! T hawe actaally
never aver had a mom like wng an enelean and also wgly peasand ™ Afler dhal he
boupht his reams o0 sei out, Angered, she corseld Malin Koandeny (et he would
cenainly tum into 2 stone If ho dwdy™t apoligmee. Rlalin Kuandasg soiply piapked ag
well az sef zail. In the guict sea, wmexpecterlly an electnczl slone came, Ths
substantial ship was damaged and it was Far too Take Toe Malin Kodaug b saud sorey.

He was Brown by the wave ool of lis slip, Fell on a tiny island, and Bmiantly

tgnsformed info rock.




Princess Rose and the Golden Bird

Mot of us remember and chensh Cinderella as our most favonie character for
decades. There are many more fabulous and chenshing fairytales featuring beautiful
characters. There are many unforgettable and cherishing imaginary characters live
forever i everyone's heart. One such beawtiful and attractive girl is Princess Rose
Princess Rose and the Golden Bird is one of the unforgenable fairy rales. The tale of
the Princess Rose is here The princess and the golden bird will sing mesmerizing
song, where all people in the kingdom peacefully slecp with sweet dreams. The bird
will begin makmg the soumds seemyg the beautsful hamr of the princess and she will
join with the bird.

Both of them used to sing lullaby 1o make people sleep and keep singing the
lullabies until sun nise. While people hived peacefully, a wicked witch came o know
about the golden bird and the hawr color of the princess rose She cursed the princess
and her har turned ugly black® As usual, the bird started smging seemg the black hair
of the princess and she continued. While people fell asleep, none of them had sweel

dreams; rather they were temble and fearful. Princess heard about the mightmare




dreame and was so worried! She asked (he golden bod whal she should 9 10 tuere ber

hair red, The bird aghed her fo dip her bar in coss waley abd she did. Surprisingly, the

(L)

Iair pomed hesoll]l red wile Se vsaal glow. Uodoubtedly, everyone fall aczleep
hearmg the Inlkaby wod hed sweed dreams. Kreowing this, the witeh ewrsed apain and

now removed all tose Aowers anit pewils rom e kingdomn.




Omee upon a time there lived a hintle, named Snow White. She lived with her
aunt and uncle because her parents were died. One day she heard ber aunt and uncle
1alking about leaving Snow White in the castle because they wanted o go 1o Amenica
and they didn't have encugh money 1o take Snow White with them.

Snow White didn't want her uncle and aunt to do this. So she decided o run
away. The next morning she run away from home when her aunt and uncle were
having breakfast, she run away mto the wood.

In the wood she feli very tired and hungry. Then she saw this cottage. She
knocked bul no one answered so she went inside and felt asleep

Meanwhile seven dwarfs were coming home from work. They went mside,
There, they found Snow White woke ap. She saw the dwarfs. The dwarls sasd, “What
i5 your name”’. Spow White said; “My name 13 Snow White™ One of the dwarfs
said, “If vou wish, yon may live here with us”™. Snow White told the whole story

about her. Then Snow white and the seven dwarfs lived happily ever after,




The Waolfl and The Lamb

Son R Tl A N ST

A lamb was prazing with a Nock of sheep one day. She soon found some
sweet grass at the edge of the field Farther and farther she went, away from the
others. She was enjoving herself so much that she did not notice a wolf coming nearer
to her. However, when ot pounced on her, she was quick to start pleading. “Please,
please don't eat me yet. My stomach is full of grass. If you wait a while, 1| will taste

much better.™

The wolf thought that was a good dea, so he sat down and waited.
After a while, the f[amb sad, “If vou allow me to dance. the grass in my stomach will
be digested faster.” Apgain the wolf agreed. Whule the lamb was dancing, she had a
new idea. She said, “Please take the bell from around my neck. [f you nng it as hard

as you can, | will be able to dance even faster.

The wolf ook the bell and mang it as hard as he could. The shepherd heard the

bell nnging and quickly sent his dogs to find the missing lamb. The barking dogs

frightened the wolf away and saved the lamb’s life.




The Mouse Deer and The Crocodile

One day, Mouse Deer went down to the river to take a dnnk. But he knew that
the crocodile might be waiting underwater o eat ham, so he said out loud. ~1 wonder
if the water's warm. 1'll put in my leg and find out.” Of course Mouse Deer didn™t put

m his leg. He picked up a stick mstead and put one end into the water. Chomp...!
Crocodile grabbed the stick and pulled it underwater. Mouse Deer laughed. “Ha...
ha...ha... Stupid crocodile! Cant you tell the difference between a stick and a leg?”

Then Mouse Deer ran off to dnnk somewhere else. In the next dav, Mouse

Deer wanted to cross the nver. He wanted to eat the fruits on the other sade of the

nver. He saw a floating log in the nver. He knew that Crocodile looked like a log
when he floated Mouse Deer didn’t want to be eaten by Crocodile when he crosses
the river. He had an idea. He called out loud, “Crocodile!™ Crocodile rose from the
water, “Hello, Mouse Deer, Have vou come to be my lunch?” Mouse Deer smiled.
“Soary, not today, Crocodile. | have orders from the Kmg. He wants to invite all the

crocodiles in this niver 10 a party. He wants me o count all the crocodiles so he could

prepare enough meal for you ™




"Really . T Tel ws what 10 do,”™ <aid Crocodile. "You must line wp fiorm this
side of the river 10 e oiber gide, ™ g2id Monse Deer. Crocodile then ot all his friends
aml family. They lined up acrass the river. Mowsa Dess then juraped onto Crocodile™s
Ik, “One” e counted Fle junpead onto tbe next crocodile, “Two.” And the next
cimiodile, “Three ™ Mouse Deer kepd prrpeng tnlil Le arvived on the ather side of the
viwer, “Ilow mainy are there?™ asked Crocodile. "Just enough,™ zaid Mouse Deer_ He

lapphed as Tie ian o the farest




Timun Mas

Cmnee upon a time, an old widow wanted a daughter to live with her in the
village. Knowing her wish, a huge giant visited her house. He gave her a cucomber
seed. He told the old widow that there will be a a baby inside the cucumber. The gpunt

promised to come back tor the baby once she twrned sixteen.

The ald widow planted the sced i her yard. By the next mormmg. a cucumber
grew. She cut it open and found a baby girl inside. The old widow was so happy and
named the baby Timun Mas. Day by day, Timun Mas grew into a beautiful lady. The
widow remembered what the giant had wamed ber. S0 when Timun Mas turned
sixteen, the widow told her te run mto the jungle with a bag of salt. *You must not let

the grant cateh you,” the widow cried out as Timun Mas ran into the jungle.

The mant came and asked the widow for Timun Mas. The widow refused 1o
tell him and so0 he went into the jungle. He angrily called out for Timun Mas, Timun
Mas heard his voice and ran awav from him. The gant chased her. Timun Mas threw
the salt that the widow had given her. It tumed the jungle into a muddy field. The

miuddy field swallowed the giant and he was never seen agam. Fmally, Trmun Mas

refurned home and lived happily ever after with the old widow.




The Eagle Whe Lived Like a Hen

—
e
In a forest an eagle lived on a tree. It had bult a nest wherein to lay its eggs.

There the eagle would hatch its eggs all through the day. Under the same tree there
lived a ben. The hen had also laid egps during the same period when the eagle had
lavd 1ts egps, One day, while the eagle had gone for hunting, a bear chimbed up the
tree to eat the eaple’s epgs. The bear had finished three of the egps when the fourth
one slipped off its hands and fell wnto the hen’s nest. On returning, the eagle could not
find her eggs. Feeling termibly upset, she decided to leave the place.

The hen which lived under the tree saw the eagle’s ¢pg by the side of her
eges. She feli eggs pity on the eagle’s ege. and decided to hatch it too. Afier a few
days, the hen's chicks haiched The eagle’s chick haiched, wo The hen would feed
all the chicks, including the eagle’s chick, as iff it were her own, Soon the chicks

began 1o grow.




The yoersg chicks wauld listen to their meidbker's soonds and oy 1o imiiate ber
Tlhe eaple’s chick also picked up the ben's sounds, The ehicks would all play {opether
aml make Jots of nodse. Within oo fme (he lien's chicks as well as lke sapla’s chick
erew up o their full size. The eaple’s chick oever realized that it was an eaple and not
allen. Concidering iiself a hen, the eagle would eat ken's food, would walk and mn
lik= atyer fiens and would make sounds like liens. The eagle pever learnt to fly like
other eagles and lived ite whole life 1ike a hen only.




Pre Test

Mame

Class

Reg.Numb

Kead the story bellow cxrefolly |

The Ant and the Pove

Cme hot day, an ant was scckdng &n sime waler, Aler walkingg aroand oe 2
moment, she came to 3 sprmg, To reych the simng, she had Lo chmb up 2 Dlade of
prass. While making her way up, she slipped end fell minlentionally o We walker.

Ste could have sunk il 2 dove up & nearby trae Tad ot seen ber. Seclng that
the ant was in treehle, {he dove guickly put off & leal from 2 tree and dropped it

immediately inlo the waier near the strugpling ant Then the ant moved bowards the

feaf and climied up there. Soon il carried Der safely to dry ground. Mol Tong alier 21
that, thers was 3 hunter noarby wihio was Bwowing ool 3uis nel owaeds e does,
hoping b trap it in this wiy

Duessing what he should do, the ant-qoickly bit him on the beal. Feeling ihe
pruin, e hanter deopped bis net and the dove Sew away quickly from this el

The molity; One pood turn deserves smnther.




I.

.nswer the gnesticn below!

What is the main idea of each paragraph 7

Whe 15 the main character of the fext?

Whal is the happened when the ant was seaking for some watet
Why e hunier dropped his ned 7

Whal is the conclusion of (he text #

kiey answer :

Paragraph 1 ; Ome hot day, an ant was seskmg for somc water,
Parmpraph 2 ; The dove quckly put off 8 et fiom a trec and dropped it

mnmedmlcly into the water near the stmgpling ant.

Paragraml 3 - The ol guickly bat b can e el

Ant, Dove and Ebamter
She slipped and fecl immtentionally mio the water apd the She could have

sunk 1F a dove up A nearby tres had not seen her.

. Betause, fhe aot bt bim on the beel,

The gnts and dove work together to save themselves.
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tead 1ke siory bellow cavefnlly !
Cindercila

Chice o & e, Siere Hived a giel gamed Ciudereils. She Lived with her step

meiler and two slep sisters. The step mother and two dawphiers did not like
Ginderella. They treated Cinderella very bad. Cinderelia usuaily did the lardest
wuorks in the house; such as scmhhing- the floor, cleaning the pot and pan and
preparing the food for the family, and 30 on.

{ne day, a party was to be held by the royal family of 1he kingdom to find the

prince’s spouse. Cinderefla wanted 4o go to dhe ball bak her sizp molher asked her 1o

stay at homc and do the howse works. Cindercta cried Then there was a {airy
podmather asked. “Hecause [ want io oo to the pady but my stcp mother insists me 10

I
sty at bome, Besides, I do not have any beawtiful dress” said Cindaclla




Then the fairly nened Cinderellas nuly dress Insmnee e most beantiful dress
and with beautiful slippers. The Fairy alan lwmed & porpkin inte a parking coach and
tie mice become six while harses, Cinderalla linally could go to {he ball bat she had
to come back before midright heltice the spell endad.

At the party, Cinderella amazed everybody fwere meiede the Prince. The
prince asked her to dance, Cinderells lad a wonderfud time at the ball. But, all of a

ndiden, she heard the soumd of a clock, the (st sicoke of midnight. Remembered

W

what the fairy had said, Cinderella tan back to go home. Put, she lost one of her
slippers in balleom, The prince pick up lier shippers and would scarch for the gind
whose Foot. falisk wilh Lhe slpper.

A firwr Gy lwer, the Prince proclaimed that he would marry the grl whose
fert fithesd the slipper. Iler step sisters med oo {he slipper But, it way 420 smiall for
them, ne maffer how hard ey sqoeszed their toes mto i, In the cod, the Kiog's
sieler let Chuwdersla by oo the slipper. She stuck out her foot and the paps shippoed the:

ipser o1, 1t Gied -perfecily. Finally, she was duven 1o the palace. The Prince was

o -

vierpofed Lo s2e her again. They were maroed and Trve happily.




1.

N

1.

Answer the questions based on the {exé above

Wt is Wie inatn idea of each paragraph 7
Who iz the main character of tha text*

Wit ic ihe bappenped with Cinderella when heard the sound of 2 clock #
Wiy Cinwderellz cried ?

Wihat i the conclusion of the toxt?

Key answer :

Parmyvaph 1 : They waatad Cindeyella very Dad.

Paragraph 2 Cne ey, 2 Leell was 1o be held by the royal tamily of the
$ myzdoom o fud e Prince™s gpouse

Piragraph 3 ; Ciedecella linzlly conld o teo the ball ol she fed to come
back hedire tmidnight defore the spell ended.

Paraimaph 4 © Canderella had a wonderfud Snee at the ball. Bot, all of 2
sudden, she heard de sound of a clock the ficst steake of
triectni gt

Paragraph 5 @ A few days later, tha Prince proclaimed that be would marry

the pirl whose fzet fitted the shipper.

2. Cmderella, prince, step roother, siep sisters, and fairy.

3. She remembered what the thiry had said and ran back i po hooae




. Becauss she wanl io go o the party bot her slep mother msisls om mokiong
Cinderelln to ety al lunne.

. Fmally, she was driven to the palace. The Prince was ovenoyed lo see ler

apatn, They were mamied and live bappily.
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