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CHAPTER I
INTRODUCTION
A. Background
Nowadays, the need for English is increasingly felt in almost every face of

life in our country, Indonesia. We cannot deny that the mastery of English is quite

necessary for Indonesian people.

Writing means tha 8 municate our opinion to another on the
paper. But reality shows that, it cannot be done as well because it is very difficult
to express. Furthermore, Heaton in Noni (1984:126) states that many students still
encounter difficulties in writing because it is complex and difficult. In studying
English, many students who study in the tertiary level still often make errors in

writing though they have learned it for many times, even years.



Today, if we are going to write something, we always make an error in
writing. So that's why, we need ideas to manage our writing so it can be able to
run well. In relation to it, Heaton in Noni (1984) argues that in writing we need a
good idea in order to produce a composition or written material. If students do not

have good ideas they will get boring and not interesting in it. For writing subject,

students must have idea A will write and far they know the topic,

sometimes they hav 0 .en,_decide one topic, finding the

appropriate word.e eXpress p""'-:’ MUHA 4>
MW KAS

’:”:sK : 'lg‘q 2Comie

: &

wﬁ \R\ A
: Ay 200 - \ . ]
i “‘E\Eﬁ‘#ﬁﬁf/j o M
l_‘, Tﬁ@} ation b mig":_f," _ : VY

- ;-
1-? Tl - has o 2nces, | must be

opinion into M, “bui-semetime f nited idea and their
writing cannot run well. So through quick-writing, it tends to help the students to
express their ideas easier. It gives them writing power.

Quick-writing means that how to write freely without stopping. To make
clearly, Temple, et. al. (1982:36) define that quick-writing is just what the name
suggests, a strategy in which students simply begin to write and let their thoughts

flow freely without focusing on mechanics or revisions. So through quick-writing,



it tends help the students to express their ideas easier. It gives them writing power.
Based on the explanation above, the writer carried out a research under the title
"Developing the Students’ Ability in Writing Argumentative Paraghraph
through Quick-writing strategy at the Second Year of SMA Guppi Samata

Gowa"

B. Problem Statement

ability through Quick-

writing strategy.

2. The students' improvement about organization in writing ability through

Quick-writing strategy.



D. Significance of the Research
The result of this research was expected to be a piece of useful
information for teaching of English writing by hoping that through quick-
writing can develop the students' ability in writing argumentative paragraph at

SMA Guppi Samata Gowa.

E. Scope of the Research
This research vr‘/\m iting argumentative paragraph
through qui ‘/{P&E’ Mu Hq '?4\-‘ imits the research on
ﬂ\P;KAS qu @} ity in writing

AP



CHAPTER Il

REVIEW OF RELATED LITERATURE

A. Previous Related Research Findings

Many studies on teacher profile or characteristics of a good teacher

together with learning writing in or6Lliside the classroom had been done to reach

certain objectives in lea There are some researchers

who have condustefl/Sofie Fﬁ.ﬁ MUH 4
are as follg v/Q"'% i FKASS4
: > o \\d‘hﬁf//

‘ “"l "L@‘ u'uu

X%

3.
IKIP Ujung Pandang e effective sentence. They have
low proficiency.

4. Indrayani (2007) concludes that photograph is effective to be used to improve
students' writing ability because there is a significant difference between the
progresses in writing of the students who were though by using photographs.

It can be seen in the mean sore of pre-test was 69.97 and post-test was 86.3.

The result oft-test was 13.49.



5. Rasdianah (2006) concludes that there is significant influence of using
Collaborative writing to increase students' writing skill. It can be seen from
the differences between students' writing skill before and after applying
Collaborative writing and the result oft-test. The mean score of pre-test was

2.92 for experimental class and 2.38 for control class. The mean score in post-

test was 4.23 for experimental efdasssand 3.15 for control class. The value of

t-test was 4.474.

writing” i : on Community

pility with different
methods and the other problems in the students' writing ability. Based on the
research findings above, the researcher concludes that the students' writing ability
still low. Therefore, the researcher considers that the students need many exercise
and interesting technique to improve writing ability. On the other side, the writer
would like to present his research about the quick writing strategy in developing

the students' ability hi writing.



B. Some Pertinent Ideas
1. Quick-writing Strategy
a. What is Quick-writing Strategy?
Temple, ET. al. (1982:36) explain that quick writing is just what

the name suggests, a strategy in which students simply begin to write and

let their thoughts ro hout focusing on mechanics or revisions,

hi quick writ Iater, if they choose, they
Pw' MUH4 G Wit :

can revisg-ang

‘ewa'" \E\K 8311 .u.@ ite freely. It is

I n 0 eeling are
%‘:‘i ig%yf !".Qs ?i, der the

pportunity for students to write freely
for a brief period in each class, usually 5-10 minutes or thereabouts. This
offers students a rewarding experience of writing because it can avoid the
inhibitions which normally influence writing, inhibitions that have
developed since first grade of elementary school, i.e. writing had to be
clear, correct and neat. To be successful, though, quick writing, while free

for the students, still requires the teacher to be organized, disciplined and



methodical. The method of this strategy is at the beginning of each class,
allocate about 5-10 minutes for the whole free writing exercise.

In writing form, especially the quick-writing strategy is not
carrying out about organization, vocabulary, language use, and mechanic.

Moreover, according to Jacobs (2008) that quick writing has three

features: concentrati not worrying about form, and writing

without stop nent of writing, namely
cont 4

ent. -(
/GJ\
*'(/" \klﬂ ‘

2) Focused Quick writing

More focused quick write that develops and expands one of the ideas
mentioned in the first attempt. If students are going to continue, they
reread what they have written and choose one idea to develop in the
second try. Students should circle a word, phrase, or sentence to

specify the topic.



c. Advantages of Quick-writing strategy
According to Jacobs (2008), quick writing is a good way to
help student develop ideas, and words to express ideas, by separating
the creating stage of writing from the editing stage. Other possible

advantages of quick writing according to Jacobs (2008) are :

2) thinking ig -
: /Pﬁ MU~ 4

/5 ﬁ\?.h‘(ﬁs S

hhf}/
qﬂ’;_g (o &
‘%‘If @‘ 'ﬂr S ply the

Jjgle or else write, 'l

5) Just put down something.

6) The easiest thing is just to put down whatever is in your mind

7) If you get stuck it's fine to write 'l can't think of anything to say' as
many times as you want; or repeat the last word you wrote over
and over again; or anything else.

8) The only requirement is that you never stop.
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2. Writing
a. What is writing?
There are many resources that have point out some definition about
writing. Oshima and Hogue (1997:2) define writing is a progressive

activity this means that when we first write something down, we have

at we are going to say and how we are

orfial (106 .‘\5‘ Muﬂiﬂl ) /15 Kifeof activity where the
%::\'ﬁyﬁhswﬂ,qb r:r\

AL
o ‘@ i,

06 ﬂjf‘
| f///‘

......

e of the most important tasks as
a writer is to master the principles of writing and thinking that will help to
achieve his goal. The most important of these principles are those of
invention arrangement, and style invention is the process of discovering
ideas for speaking or writing arrangement.

The definition of writing is how to express our mind as the writer

on the paper and let another people read it as the reader. Furthermore,
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Lindbolm in Supriandi (2004) states that writing is a way of learning to
focus our mind on important matters and of learning of them. By writing
activity a person can find solution of difficult problem. This process of
writing needs a greater attention on the problem.

According to Trimmer and summer (1983:10) that writing is one

ourselves or to communicate ideas to

way to convey som \
people beyon - i1

5 MUl
Q\PK S ';4 N e ﬁ’ iter agrees that
3 \mﬂn.;//

"1‘5 5‘}: g ang /hat is/says and

5

required and informal when appropriate.

6) Good writing has a clearly defined purpose.
c. The Role of Writing
Halliday in Temple, ET. al. (1982:6) divides into several roles of
components in writing. They are learning language, learning about

language, and learning through language as the three components in the
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language arts curriculum. These components can be rephrased slightly to
describe the role of writing. Furthermore, the explanation about it,
according to Halliday in Temple, et. al. (1982:6), in the following:

1) Learning to write

Through experiences with writing, students learn to write. Informal

3) Learning through writing
Writing is a valuable learning tool that has many applications across
the curriculum. Students write informally to analyze and synthesize
their learning, and they write formally and apply their knowledge

when they write books and other reports.
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d. Components of Writing
There are five significant components of writing according to
Jacob in Indrayani (2007) they are content, organization, vocabulary,
language use, and mechanic. They are as follows:

1) Content

Content of writing sho e, Clear for the readers so that the readers
can understane / \!- and get information from it. In
/ a.."m Mquﬂ ontent should be well
Q-v A ,‘.'\..KAS \

un-it-y and
-." \\‘nhlgy) N7
a4

good writing both
specific and technical writing, the dictionary is very considerable
vocabulary is one in writing. To express ideas we always deal with
vocabulary. The lack of vocabulary makes it difficult to express ideas.
4) Language use
Language use in writing description and other form of writing

involves correct language and point of grammar. An adequate
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grammar should be one that is capable of producing grammar. We
should not able to do anything more than utter separate items of
language function and also grammar can help the students to improve
the use of formal language.

5) Mechanics

There are at least twe.ha ts of mechanic in writing, namely

the students, in the

1) Journal writing
Students write in personal journals about events in their lives, hi
dialogue journals to converse with classmates and the teacher, in
learning logs to document learning in content area classes, in reading
logs to reflect on literature, and in simulated journals in the role of a

historical personality or literary character.



15

2) Descriptive writing
Students use observation, sensory words, and comparisons to write
descriptions of objects, people and events.

3) Letter writing

Students write friendly letters to pen pals and authors, courtesy letters,

and business letters to redtiest. and share information.

4) Biographica -i"/
on q/{ﬂiﬁ MUH W phtemporary and historical

PKhS‘Sﬂq& heir own lives,

I'
.,

10&

] to share

ord pictures, and write poems.
8) Persuasive writing
Students use persuasion techniques and propaganda devices to write
persuasive essays and letters and create advertisements and

commercials.
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f. Kinds of Composition

Writing in many ford varieties the classical rhetoricians classify

writing and speech in four forms of the discourse, those are:

1)

3)

Narration

Narration is writing which tells a story. When a writer uses this

with others for

Exposition

Exposition is writing which informs or explains. When a writer uses
exposition, he intends that readers will understand the something
informed or explained more clearly when they have finished reading
the writing. Exposition or expository writing, which is informative

writing, designed to explain or clarify facts and ideas. It is the kind of
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writing most often required of college students and people holding job
that required a college education.

Argumentation

Argumentation is writing which are attempts to convince someone

else about something. When a writer uses argument to write, he

intends to convince reag 0 believe something, or to have a certain

writers wait for the ideas to be fully developed, they may wait forever.

Instead, writers begin tentatively talking, reading, and writing to see
what they know and direction they want to go. Prewriting has
probably been the most neglected stage in the writing process;
however, it is as crucial to writers as a warm up is to athletes. During

the prewriting stage, the activities are: (1) choosing a topic, (2)
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considering purpose, form, and audience, and (3) generating and
organizing ideas for writing.

Drafting

In the process approach to writing, students write and refine their
compositions through a series of drafts. During the drafting stage,
students focus on getting' ifeir ideas down on paper. Because writers
do not begin ,m/ \ nositions already composed in
‘ pﬁ MUH, Ay \»
<e~ ‘g\l\Khs S4

| -' . \\m‘H l.ff

Tl

eir ideas are jotted
writers, however,
know they must turn to others for reactions and revise on the basis of
these comments.

Revising is not just polishing writing; it is meeting the needs of
readers by adding, substituting, deleting, and rearranging material.

The word revision means "seeing again”, and in this stage writers see
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their compositions again with their classmates and the teacher helping
them.

Revising is the examination of the draft to find mistakes, deficiencies
or irrelevant points and after that improving the text. Revising should

be better done after the completion of the first draft, so that it will not

interrupt the ro The activities in the revising stage are:

)

the piece of Al fo ntil this
S =

activities in the editing stage: (1)
getting distance from the composition, (2) proofreading to locate
errors, and (3) correcting errors.

Editing means that how to correct the organization of writing and
seeing the wrong words. Furthermore, Flower and Hayes in Indrayani

(2007) say that there are four types of editing:
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a) Editing for standard language conventions: spelling, grammar,
repetitions.

b) Editing for accuracy of meeting: wrong words, ambiguities.

c) Editing for reader understanding: unusual words, missing contexts.

d) Editing for reader reacceptance: offensive tone and consistency.

5) Publishing A
In the final css,, students publish their writing

C1!

ha /P.q‘ MUH:Q }J\ ey share their writing -
, @u \i\l\KAS 'uql' {q 4) nts, and the
,. . s \\\ ﬂhl,f he 4 thors. The
,_:r ﬂﬂ‘" ﬂp.JF‘h_g Wi' FWiitingsro class mates, or
2 T I’ 0
.d;'.'ﬁ )

ibrar S antholog : A er articles,
j.-"‘&:‘a‘-n‘h-.#" "h

o ARG

/

slays, films 4 e

3. h‘\/
v

an issue, or to fell a certain way about a situation, or to do something.
The argument is actually the support of the main theme, and is not
opinion. The better the support based on facts and evidence, the better the

argument. (Charles Dickens, 1998:38)
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Paragraph
Definition of Paragraph

Lindbolm in Indrayani (2007) describes that a paragraph is a group
of sentences. It is composed by expressing one central idea, complete

itself, and also subdivision or a part of something larger such as a

composition or a chapter in a ﬁ\
Paragraph / es. It means there are some

3 / .....EF MUH 1‘; ddition, Barnett (1974:
rJ%IK AS$4 47:?\ b i

!P a as about a single
‘\\\1‘ ihhf/// {"\ ’

%"‘*‘f&‘ araph 2
R b
24 expl a-good~paragraph shottdd have four

2) Completeness : :

A complete paragraph provides information well enough and it
develops the truth for the reader. In complete paragraph, the writers
provide the readers with restricted topic sentences and sufficient
information to clarify analyze and support the main idea that which is

stated in the topic.
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3) Order
In paragraph can be achieved by presenting the information of
paragraph in a desirable sequence. The order of information is a
paragraph depends on the subject matter, the purpose of the writing,

and the writer's preference.

Lo !5; ﬂ?/‘

(o g{#

lla

action.

2) Jung (1990: 144). Action research something called "practitioner
research,” is a reflective investigation of a personal interest, problem or
challenge.

3) Kemmis and Me Taggart (1998: 310). Action research is a form of

collaborative self-reflective inquiry undertaken by teachers to improve
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their own practice, their understanding of those practice, and the
situation in which those practices are called out.

4) Tabachnic and Zeichner in Fitriani (1999: 26). Action research is a
systematic examination and collaborative analysis of the consequences
of some classroom action.

5) Bennet (1968: 322). Actietiresearch as “"doing something in an attempt
to find answe --/ \‘n students' minds™ which all odes

// F.i'ig”tq \@ nd procedure that are
- “L P- f:f\ ices used daily
‘_5 \ I O
& \'\i“ "'rf/

£ n\ \# 4\&.’”;_;} ﬁf/ .
s N5
, X7 K ‘-%{ ] 2t action research

b) Action

The practitioner implements the plan he has developed, addressing all
or a particular set of problem.

c) Observation
Simultaneous with action is the collection of data. Observation is

important for subsequent and action.
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d) Reflection
The practitioner reflect upon what is happening with his project,
developing revised action plans based upon what he is learned from the
process of planning, acting, and observation.

It seems that, students will be more interested and more stimulated

to students' lives. Writing about
sting, however, the quick writing

to write about somethlng whi

students' experien t



D. Conceptual Framework

The conceptual framework in this research is show in the following diagram:

25
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Quick-writing strategy is a good way to help the students to develop
ideas, and words to express ideas, by separating the creating stage of writing
form the editing stage. This requires the students to write argumentative text
in consecutive section those are pre-writing, writing, revising, and editing with

external help. Students will follow those steps to conduct quick-writing

process. In implementing this st

action research. The «/r 0 cycles. In cycle | teacher
will lead stue /(.ﬁl,s‘_mu 4 rekswriting strategy to write
argumeni Q’ Q\Dt SNexi aye he teacher gets

o\ a‘m. f
$ ol

researcher will apply it in classroom




CHAPTER |11

METHODOLOGY OF THE RESEARCH

A. Research Design
This research used classroom action research (CAR) that was covered

research, location, research time %and classroom action research cycle as

academic

B. Research Variable and Indicators
This research used two variables, they are:
1. Independent Variable
The independent variables would implementation of Quick-
writing Strategy. It was a strategy that will use the teacher when teaching

the material.

27



28

2. Dependent Variable
Dependent variables this students' writing skill both, content and

organization with the indicators are as follows:

a. Indicator of the content were ; clear meaningful, and knowledgeable

b.

ng learning

/ provement
(he topic where

material by used quick-writing

strategy.

There were two components to be concerned by researcher in this
research to measure the students' ability to write argumentative text. The

researcher used the following rating scale:
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a. Content
Score Level Indicator
- Events, actions or ideas are creative and
consistent with the context established by the writer.
Excellent 5 - Details are precise and consistently effective.
is confident, holds the reader

N

B
[
L %‘ o

=2,
1ne Y\

Limited 2

Events, actions, or ideas are vague and may not be
appropriate for the context established by the writer
Details are view and may be repetitive.

The writing is ambiguous; it does not hold the

reader interest.
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Events, actions, or ideas are undeveloped.

Details are scant.

Minimal 1

The writing is confusing or frustrating the reader.

(Julia Lee, 2009)

b. Organization

Score Level
excellent e beginning is purposeful and

events,
characters are

)rovides and
events or

aintained.
- The ending is predictable or may be
contrived but is connected to events

or actions.
Limited 2 - The beginning presents
information about  events,

character, or setting.

- Connections  between  events,
actions, details are unclear,
character are missing.

- The ending if present is
unconnected to the events or
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actions. Predictable or may be
contrived but is connected to events
or ections.

Minimal

- The beginning provides little

information, or is ineffective.

- Connections between events,

actions, and character are missing.

- The ending, if present, it

unconnected the events or actions.

(Julia lee, 2009)
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E. Research Procedure
This research procedure was divide into two cycles, they were: cycle one

and cycle two. Each cycle consist of planning, action, observation, and

reflection. It is illustrated in the following scheme:

The cycle of class (CAR) (Arikunto: 2007)
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Description on cycle |

Cycle I consist of planning, action, observation, reflection as follows :

2. Planning

a. The researcher prepared the material about writing argumentative
paragraph that would be given to the students.
b. The researcher making lesson planning for the implementation of action.

c. Making observation shee A h
the sheet of stu 0 -/

e activeness of students, d. Making

can't think of it.'

5) Just put down something.

6) The easiest thing is just to put down whatever is in your mind.

7) If the students get stuck it's fine to write 'l can't think of anything to say'
as many times as you want; or repeat the last word you wrote over and
over again; or anything else.

8) The only requirement is that you never stop.
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4. Observation

Observation will collecting data activity related with the learning English
process which have solving problem and learning strategy. So, in this stage the
researcher ask the students to collect their final writing, to measure the students'
achievement after implementing the quick-writing strategy.
5. Reflection

After applying quick-writing strategy in action since four meetings, the

researcher gave evaluation to ,-A,, 0 _know the students’ ability in
writing argumentative paragia Ssylt of data analysis from

o' students'
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3. Action

a. The students make an argumentative paragraph according the topic they want.

1) The idea is simply to write for 5-10 minutes, don't stop for anything.
2) Go quickly without rushing.
3) Never stop to look back, to cross something out, to wonder how to spell

something, to wonder what wet*er thought to use, or to think about what

the students are doing

can't think @ “P‘b t"lUH‘qM k QUiggIe or else writes, 'l
7 22 ZKASS 4 Y,
F NSS40 %

.'L‘.‘i;rh' o k\"i] i’!.f/ think of-a y'say’ as

gy
'..r
= \\} *‘1‘!};’, m"’? ""Efrf ! er again;

4) If the students /

writing strateg f ‘ Sirategy. So, in this

the students' achievement a . uick-writing strategy.
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5. Reflection

In the end of this cycle, the researcher explained the result of the
observation that was collect and analyzed in the cycle Il. Then conclude the
students' improvement after doing the revision planning in the cycle |

. F.Technique Data of Analysis

For analyzing the ¢ "/\- alysis knows the effectiveness of

\\ﬂlll l
"" "'h..}}ﬂ \aJNu?

stedents'correct
Score = . XWO ... total number of item

(Sudjana in saleha 2008)

3. Calculating the means score of the students' writing text by used the
following formula:

Notes:
x> . Li"-

Where: X= Mean Score
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YX'i—= Total Score

N=  the total of subject

4. To know the improvement of students' writing ability, the researcher used
percentage:

P =

R
$ = Wy

.-'."""I 'f."-- AT AL
AR ﬁ%ﬁ’fﬂ' G
=k
I

:-;L X H Y
_ﬁ ﬁhf
3 : f} f:. }
T
iEeD

P= percentage
FQ= Totally

N= total number subject



CHAPTER IV
FINDINGS AND DISCUSSIONS

This chapter particularly presents the finding of the researher with the

description of the students improvement in content and organization in the

discussion part, the writer described in the finding in detail.

A. The Findings

d x@; - ifs, content and
@ i m. 0S¢ i writing
p %

through quick-writing which have been arranged in thr planning stage.
Firstly. The teacher explain briefly about the content of quick-writing
strategy. Secondly. The teacher asks the students choose one of the topics that

provide to be developed into argumentative paragraph based on they want

involved their sense ; their school, entertainment in indonesia, etc. Fourtly,
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the teacher asks them to check organization problems before submit their
writing and the last teacher evaluate their writing.

The activities in the second until third meeting are ; firstly ; The
students will be given quick-writing strategy of a good argumentative on the

topic. Secondly. The teacher control the students in the writing process so

they can be fair revieweer collage their writing to check
for content and organi7a e Submit their writing.

/ai"rl S Mqu‘h\ the students make
Q-— \K\}\ KAS Suq 4’@.‘\ s, them to check

,, '_ al ‘4\\\‘ ihl \*-b Thirdly,
..,ﬂ* v  fou /

akes if the

implies it at the researcher found in the
cycle 1 was the students still difficulty to get idea and organize their writing to

e a good paragraph.
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2. The students' improvement in writing argumentative text in term of
content.
Tablel: The mean score of the students' writing in content about clear and

meaningful and knowledgable

Indicators  |Writing Content Improvement (%o)

writing content achievemen

To see clearly the improvement of the students' writing content, the following

chart:
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D-test to ClI

CltoCH

Mean score 45.92

61.28

74.25

33.44%

16.26%

The table above indicated that there was improvement of the students'

writing content from D-Test to cycle | and cycle Il, where in D-Test the students'
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mean score achievement in writing organization was 45.92, but after evaluation in
cycle | the students' writing content became 61.28, so the improvement of
students’ writing content achievement from D-Test to cycle | was 33.44% while in

cycle 11, the students’ mean score was 74.25 so the improvement of students'

writing content achievement from cycle I to cycle E was 16.26%

in Cycle I was 61.28 and to Cycle 1l was 74.25.
4. The Improvement of the Students' Writing Ability
The application of Role Reversal Question Strategy in improving the
students' speaking fluency deals with self confidence and content. Each

indicator had total score and it was divided by sum of students so it resulted
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as means score in D-Test, cycle I, and cycle Il. So, the improvement of the

students' speaking fluency can be seen clearly in the following explanation:

No

Writing ability Improvement (%)
D-Test Cycle | Cyclen D-T-ClI |CltoCll
CNT |ORG |CNT |ORG |[CNT [ORG

LT TT1Ed
Y

' -t
gé" ;”;i B

provemen
-~
-_—

e '&,.

\." '?_//F‘l

24.85%

15.43%
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Bility in

. It also

The result of observation of the students' activeness in teaching and
learning process toward the application of quick-writing Strategy in developing
the students' writing ability at the second year students of SMA Guppi Samata
Gowa,class 111V.2 which was conducted in 2 cycles during 8 meetings was taken
by the observer through observation sheet. It could be seen clearly through the

following table:



Table 6. The Observation Result of the Students’ Presence and Activeness

in Learning Process

score

T 6481% | 61.44%

0| 9%57% 95.85% 76.25%
e F]
i
+* - o
" &
? :
L
] -"\“} '
——} CLE I
e - .
) y
3 .
¥ 3 L J
]
+
- L
rning Process
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A. DISCUSSION

This part is divided into two elements of writing as follows:
1. Content

The improvement of the students' proficiency to write good paragraphs

by using Quick-writing strategy had effect that was effective. Where, the

researcher found in the data tent that the students just could get

cycle 2 b
planning of cycle 2.

The result of revision planning to resolve the students' difficulty in getting
idea was in the prewriting activity the researcher changed the method free

writing to be clustering. Besides changing the method in.
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prewriting the researcher also change the teaching material of argumentative text
to be descriptive text. It was done to avoid the repetition in learning and teaching
process. '

Based on the findings above, the researcher found there was a good response

from the students about the implementation revision planning of Quick-writing

strategy.

2) Organization

They do not finish one spa aljout certain space then other. For
example, the theme of MY SCHOOL", in the first paragraph the students should
finish telling the orientation part of argumentative paragraph then they move to

second paragraph as complication. The fact, they had not finished yet the

orientation part then

they move to another paragraph. So, their writing was still vague for the readers.
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Based on the unsuccessful teaching in the cycle 1, the researcher decided to
do cycle 2. In the cycle 2, the researcher revised the lesson plan. Where, when the
researcher explained about the kind of paragraph the researcher should explain

more clearly, if needed gave the students occasion to ask about the material.

Besides that, the researcher had to give better guidance for the student in




CHAPTER V

CONCLUSION AND SUGGESTION

This chapter contains conclusion and suggestion based on the research
findings in previous chapter, the writer put forward the following conduction and

suggestions.

A. Conclusion

1. Applying f‘ -(F& E‘ﬂU H4 cmies in teaching is effective

S OVERHF? it e A

o ., .t.hhg/ /*

Lﬁ"’

. B. Suggestion
Based on the finding, the researcher stated suggestion as follows:
1. It is suggested the English teacher to apply quick-writing strategy as one of the
alternative ways in writing proficiency.
2. The students are expected to increase their intensity hi learning writing through

quick-writing strategy.

49
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3. It is suggested to the teacher of English to Maxine in giving guidance to the

students in learning and teaching writing process.
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Diagnostic Test (D Test) :
The Score of Students' Writing Content

Students’ Content e Classification
echabaaiil =
Std 01 40 40 40 Very poor
Std 02 60 60 60 Fair to poor
Std 03 52 44 48 Very poor
Std 04 20 60 40 Very poor
Std 05 40 0 40 Very poor
Std 06 40 . 41.5 Very poor
Std 07 40 40 Very poor
Std 08 : Fair to poor
Std 09 , ‘ Fair to poor
Std 010 ; ' ' Very poor
Std 011 L ™ W & poor
Std 0 , r
S r
r
S r
S — 5 LY —
S —+ e —
S ' r
Std : r
Std 0 poor
Std 022 T 4 poor
Std 02 ‘ r
Std 024 y to poor
Std 025 ir to poor
Std 026 < . Very poor
Std 027 - . Very poor
Std 028 L Very poor
Total 1260 1354 1323
Mempere 45 48.35 4728




Diagnostic- test (D-test)

The Score of Students' Writing Organization

Std 01 60 40 50 Very poor

Std 02 40 60 50 Very poor

Std 03 40 60 50 Very poor

Std 04 40 44 42 Very poor
Std 05 60 - 52 Poor to fair

Std 06 44 : 44 Very poor
Std 07 4 52 Poor to fair
Std 08 Poor to fair

Std 09 - Very poor
Std 01 i Fair to poor

Std ' poor

T

= ,‘

—c = Fai T
= . - poor

poor

poor

S . g poor
Std Y to poor
Std air to poor
Std 02 4 Fair to poor
Std 024 Fair to poor
Std 025 Lf| Fair to poor

Std 026 52 Very poor

Std 027 40 40 40 Very poor

Std 028 60 60 60 Very poor

Total 1316 1356 1286
e iaay 47 48.45 45.92




The Score of Students' Writing in Content

CYCLE I
Students’ Total Classification
Code Content score
Cloar el | Kasitaioaly
Std 01 60 40 50 Very poor
Std 02 60 60 60 Fair to poor
Std 03 60 6 60 Fair to poor
Std 04 40 50 Very poor
Std 05 60 62 Fair to poor
Std 06 60 Fair to poor
Std 07 d| Fair to poor
Std 08 ir to poor
Std 09 poor
Std 010 ood
S
St
Std o od
Std 0 oy
Std 01 — Y. = or
Std 01 r
Std 01 r
Std 018 - good
Std 019 " ) T
Std 020 . poor
Std 021 . e to poor
Std 022 Po e to good |
Std 023 AR air to poor
Std 024 - air to poor
Std 025 80 60 70 Average to poor
Std 026 60 40 50 Very poor
Std 027 60 40 50 Very poor
Std 028 80 60 70 Average to poor
Total 1692 1699 1700
Mean score 60.42 60.67 60.71




The Score of Students' Writing in Organization

CYCLEI
> 0 atic e Classification
s Unity Coherence
Std 01 60 40 50 Very poor
Std 02 60 40 50 Fair to poor
Std 03 80 60 70 Fair to poor
Std 04 64 60 62 Very poor
Std 05 60 62 Fair to poor
Std 06 4 50 Fair to poor
Std 07 Fair to poor
Std 08 . A Fair to poor
Std 09 A ir to poor
Std e to good
good
; ood
— = Lt -+ ood
==\ O, or
r
S good
Std DRS- poor
Std Y ’ poor
Std 0 v if to poor
Std 02 . . to poor
Std 023 \ air to poor
Std 024 A A Fair to poor
Std 025 ‘ ~Average to poor
Std 026 64 60 62 Fair to poor
Std 027 60 60 60 Fair to poor
Std 028 80 60 70 Average to poor
Total 1699 1590 - 1716
Mean score 60.27 56.78 61.28




The Score of Students' Writing in Content

CYCLE I
Total Classification
Students’ Comtion score
Code Clear and Knowledgably
meaningful
Std 01 60 60 60 Fair to poor
Std 02 60 80 70 Average to good
Std 03 60 ; 70 Average to good
Std 04 80 ) 70 Average to good
Std 05 64 62 Fair to poor
Std 06 A Average to good
Std 07 ' verage to good
Std 08 * b o Wd “ air to poor
Std 09 e to good
Std 0 ood
S ood
Std r
Std -~ B good
Std = = good
Std 0 AL L Ly poor
Std 01 T to good
Std 01 , 0 poor
Std 018 W 7 age to good
Std 019 y ) e to good
Std 020 f e to good
Std 021 erage to good
Std 022 - . verage to good
Std 023 IR - Average to good
Std 024 - Fair to poor
Std 025 80 60 70 Average to good
Std 026 64 80 72 Average to good
Std 027 80 60 70 Average to good
Std 028 80 80 80 Average to good
Total 2010 1998 2023
Mean score 71.78 71.35 75.21




The Score of Students' Writing Organization

CYCLE I
Students’ Organization Total
. Unity | Coberence
Std 01 60 80 70 Average to good
Std 02 64 64 64 Average to good
Std 03 80 60 70 Average to good
Std 04 60 70 Average to good
Std 05 80 ' Average to good
Std 06 60 Average to good
Std 07 Fi verage to good
Std 08 i to poor
Std 09 - good
Std 0 od
S
S -
Std p 3 = e
Std — —
Std ) od
Std 0 ' r
Std 01 r
Std 019 good
Std 020 to good
Std 021 0 poor
Std 022 h e to good
Std 023 i e to good
Std 024 : e to good
Std 025 60 64 62 Fair to poor
Std 026 60 80 70 Average to good
Std 027 80 64 72 Average to good
Std 028 80 80 80 Average to good
Total 2011 1970 1996
Mean score 71.82 70.25 74.25




A. The Raw Score of Students’ Activeness

The total raw scores of the students’ presence and activeness toward the

use of quick-writing strategy are presented in the following table:

The Raw Score of Students’ Activeness in Cycle 1 and Cycle 2

No Meeting
Name Cycle I Cycle IT
WS R R S E "] aaraae |4
1 Std01 20 40 40 60 40 40 40 60
2 Std02 A 40 N 40 40 40 60 60
3 Std03 40 20 40 60 60 60
4 Std04 10 60 40 60
5 Std05 6 80 40 60
6 Std06 4 40 60
7 Std07 S 60
8 Stdo " 60
9 S 60
10
11 : vy
12 0
13 80
14 Yl 7« 200, - 80
15 60
16 ) 60
17 60
18 S 60
19 S - L) 60
20 S 60
21 Std2 v 0 80
22 Std22 60 60
23 Std23 . 60 60
24 Std24 60 60
25 Std25 | 60 60
26 Std26 40 40 60 60 60 60
27 Std27 40 60 60 60 60 60 60 60
28 Std28 20 40 60 60 60 A 60 80
Subject (N) 36 32 35 37 36 34 35 37
Frequency (Fq) | 1340 | 1375 | 1340 | 1430 | 1476 | 1497 | 1520 | 1570
Percentage (P) | 84.14 | 57.70 | 62 | 64.81 | 94.57 [ 96.89 | 93.51 | 80.40
Notes:
4: Sangat Aktif
3: Aktif

2: Kurang Aktif




1: Tidak Aktif

Percentage of The Observation Result:

1. CycleI
a. The First Meeting c. The Third Meeting
52
P= x100 62
4x27 P 4x25 x100
P =48.14% P=62%
i d. The Fourth Meeting

P =96.89% P =80.40%
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