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CHAPTER YV

CONCLUSION AND SUGGESTION

A. Conclusion

Based on the quest icnfound that:
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their Learning Participation which based on technique of data anaysis by
using Product Moment technique. It found Karl Pearson (r=0.157) indicated

low correlation.
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B. Suggestion

Based on the concluson above, there were some suggestion given:

1. For Students
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ABSTRACT

NURUL INSANI RASYID. 2016. The Correlation between Students
Academic Self-Efficacy and Their Learning Participation in Speaking Class (A
Descriptive Study at The Third Semester of English Education Department of
Muhammadiyah University of Makassar). Thesis. English Education Department.
Faculty of Teacher Training and Education, Muhammadiyah University of Makassar.
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ABSTRAK

NURUL INSANI RASYID.2017. The Correlation between Students’
Academic Self-Efficacy and Their Learning Participation in Speaking Class ( A
Descriptive Study at The Third Semester of English Education Department of
Muhammadiyah University of Makassar). Skripsi. Fakultas Keguruan dan limu
Pendidikan, Universitas Muhammadiyah M akassar.
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CHAPTERII

INTRODUCTION

A . Background

competence with their self in accomplish atask or assignment. It also showed the

student’s success toward their academic.

In teaching process, students were the important element in the classroom
which as participation to undertake the learning process between teacher and

students in the classroom.The students’ involvement in learning showed their



participation that the students were actively to accept the material or lesson in the
classromm. Participation was defined as the importance element in teaching
process.According to Cohen (1991:102) defined Participation as a way to bring
“‘students actively into the educational process’ and to assist in “‘enhancing our

teaching and bringing life to the classroom’’.Thus, the participation took a part of

students’ activenessin al interesting in the classroom.

Therefore, thest i-&fficacy assumed atask as a

/ P;S MEHA Mo their capabilities,
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confident and with their potential that they can pass this examine and they
contributed in learning. While, other students felt doubtly to express their

potential to speak confidently. They had less active learning in the classroom.



Thus, considering above explanation, the researcher went to find the
correlation between the students’ academic self-efficacy and their learning

participation in speaking class.

B. Problem Statements

Based on the Background, the researcher formulated the problem

statement of this research as followeg
1. How is the ’/\’ ficacy in Speaking class at the
e "-‘ ol 1S "'IHJHA ~- in Muhammadiyah
- /.G’\“ +'KASS
200 ’ :q'? Yo
2\l !!-rr/g ©
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Based on problem statement, the researcher found the objective of research

aretofind out :

1. To find out the level of students’Academic Self-Efficacy in speaking class
at the third semester of English Education Department in Muhammadiyah

University of Makassar Academic year 2016/2017.



2. To find out the students’Learning Participation in speaking class at the
third semester of English Education Department in Muhammadiyah

university of Makassar Academic year 2016/2017.

3.To find out whether or not there is anyCorrelation between the

student’sAcademic self- efficacy and their learning Participation in

mester of English Student Department

:‘ pﬁh MU HA 4’
Q-%MAS 44,’”
‘tlilr.

gﬁﬁ.-'m_g

potential

30 dble easily to

student’s Academic self-efficacy and their participation in speaking class. The
researcher focused on self-efficacy as one of the factor that involved Academic
and their active learning as Participation toward the Third Semester of English
Education Department in Muhammadiyah University of Makassar, Academic year

2016/2017.



CHAPTER 11

A. Review Related Resear ch Finding

In this part, the writer found several previous researches which is related to this

research, those are :
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B. The Concept of Self-Efficacy

Self-efficacy has been broadly studied in recent decades since it was
introduced by Albert Bandura.Self-efficacy is also known social cognitive theory
or socia learning theory. It is a person’s belief that she or he is capable of

performing a particular task successfully, Bandura (1977). It has gained attention



in various fields of knowledge such as education, Psychology, health, medicine,
business, and socia politic. In the field of education, especially language learning.
Self-efficacy has been attested an essential contributor to success in English
language learning. Self-efficacy beliefs are an important aspect of human

motivation and behavior as well as influence the actions that can affect on€e's life.

Regarding self-efficacy, B ans that it "refers to beliefs in
] iliti I7C ) of action required to manage

age in those

’ Eclesand

ademic self-efficacy is
defined as the extent of student’s belief 1 ©  can organize and carry out needed
behaviors and actions in order to attain the educational and academic performance

that he considers desirable.

Bandura, (1997:25) defines Academic self- efficacy as an individual’s

belief that they can successfully achieve a design level on an academic task or



attain a specific academic goal. A similar definition also is expressed by Midgley
et a (2000:60) as Academic Self Efficacy refers to the student’s perception of

their competence to do their classwork.

Self-efficacy also is the foundation of human agency. “Perceived self-

efficacy concerns people’s beliefs in their capabilities to mobilize the motivation,

_ ith confidence. Self-efficacy

afleners balie ; \S jjentienednit is much largest in

%L
@

identical scores ol ege e e same curriculum,
erages. This is not
reflective of a variation of skill level, but a variation of self-efficacy. To be sure,
the immediate basis of the lesser performance could be any number of factors
such as illness or stress. The possibilities seem limitless. However, these
immediate factors directly influence one’s self-efficacy, which then impacts
performance. In term of illness, this could adversely affect performance by

lowering one’s efficacy after negatively influencing his or her psychological state.



On the other hand, if one was generally healthy and energetic, this could improve
performance by raising one’s efficacy after positively influencing his or her

psychological state.

This is precisely why self-efficacy is one of the most powerful motives of

behaviour. At given apoint in time, it determines the initial decision to perform a

a. Magnitude

Magnitude is the level of task difficulty a person believes that she or
he can attain.

b. Strength
Strength is the conviction regarding magnitude as strong or weak

c. Generdity
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Generality is the degree to which the expectation is generalized across

situation.

1. Sources of Self- Efficacy

In Education, self-efficacy is akey contributing factor to learners’ success.

influence. They are/peffe P‘E ML J-i" 4 arious experience, verbal

persuasi p':j%f.?\g 3 ‘i(pn‘qE S , : Xy questionnaire
0y

S 2\l
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People’s belief of self-effie

rs

b. Vicarious Experience

The second factor influencing perception of self-efficacy is vicarious

experience. Vicarious experience is known as modelling where the



11

observation of the successes and failures of others (models) who are similar to

one’s salf.

“Proficient models build self-beliefs of capability by conveying to
observers effective strategies for managing different situation“(1989:364)

Thus, vicarious experience refers to observing similar people succeed with

sustained effort raises one’s g beliefs, while observing similar people

Verbal

’s beliefs

2. Major Psychologica

a. Cognitive processes are closely related to the learner’s knowledge and
intrinsic motivation. Possessing knowledge and skill and being able to use
them is a fundamental way in cognitive processes. Motivational processes

are closely related with motivation. Motivation is psychological feature
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that arouses an individual to behave in a certain manner for accomplishing

certain pre-defined goals.

b. Affective processes are the emotional mediator of self-efficacy belief.
Kent and Gibbons (1999:21) states that stress is affected not only by
perceived coping efficacy but by perceived efficacy to control disturbing

thoughts. Perceived sel 9, control thought processes is a key

-
b0
\.e %—&_ﬂz';rﬁ- / ~activaie : at enable

work harder, persist longer, and have fewer adverse emotional reaction when they

encounter difficulties than do those who doubt their capabilities.

In the term of choice of activities, self-efficacy undertakes difficult and
challenging tasks more readily than do inefficacious students. Furthermore,
measures of self-efficacy correlate significantly with students’ choice of major in

college, success in course work and perseverance.Self-efficacy beliefs are
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predictive of two measures of students’ effort. rate of performance and

expenditure of energy.

Regarding the effects of perceived self-efficacy on persistence, it has shown
that it influences student’s skill acquisition both directly and indirectly by

increasing their persistence. The direct effect indicates that perceived self-efficacy

.'
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grades in high school socia studies, they increase prediction by 31% over a
measure of prior grades social studies. Similarly, when self-efficacy and personal
goal setting were compared with the verbal subscale of the scholastic Aptitude test,
there was an increase of 35 % in predicting college students’ final grades in

writing course.Although prior course grades and general measures of ability are
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considered exemplary predictors of achievement, these studies demonstrated that
self-efficacy beliefs and goal setting add significantly to the productiveness of

these measure.

The effect of efficacy beliefs on students’ self-monitoring was studied
during concept learning. Efficacious student was better at monitoring their

working time, more persiste ikely to regect correct hypotheses

to judge

particiation contains the meaningful of students’ participation in learning
program. The activity of learning participation as new approach in
education.

a Servicelearning
Furco(2001:67), in service teaching means that as a teaching strategy that

enhances student’s learning of academic content by engaging them in
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authentic activities in which they apply the content of the course to address

identified needs in the local and broader community.

Learning Participation refers to the student’s involvement to participate

actively in the learning process. Thus, it must be known the definition of

participation itself, where Participation is derived by the English language is

Participation is the learning which involving students’ participation to interact
with the circumstance in learning by experience, students’ need , groups even

community to engage the students actively learning in the classroom.

1. Students as Participation



16

In essence learning is interaction between students and their environment..
Therefore, to achieve optima learning outcomes need to involvement or
participation of students in learning. The involvement of students is very
important to determine the success of learning. Students as participation in
learning is student engagement in the learning process to achieve a goal of student

learning outcomes are satisfactory.

4. Writing activities

Writing a story, write a report, check the bouquet, coffee ingredients,
make summary, take test and fill the questionnaire.

5. Metric activities
Conducting experiment, choose tools, carrying out the cast, dancing and

gardening.
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6. Mental activities
Contemplating, remind, troubleshoot, analyse the factors, see connection

and make adecision.

2. Learner styles

Willing (1987) states in learming process, learner is devided into three

[ ]
%
..:-F“f 1A i . ture on

&z

organized teachers.
c. Concrete learners
Though they are like conformists, they also enjoy the social aspects of
learning and like to learn from direct experience. They are intrested in
language use and language as communication rather than language as a

system. They enjoy games and groupwork in class.
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d. Communicative learners
These are language use orientated. They are comfortable out of class and
show a degree of confidence and a willingness to take a risks which their

colleagues may lack. They are much more interested in social interaction

with other speakers of the language than they are with analysis of how the

c. Participator

It tends to concentrate on group goals and group solidarity, refers to the

satisfaction of hisor her own goal.
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C.The Concept of Speaking

There are some definitions of speaking that have been proposed by some

experts in language teaching :

Bygate (1987:3) says that in order to achieve a communication goal

acts to be considered — knowledge of the

language, and skill in /\ is_not enough to possess a certain
*;ﬁi*w M Uf—f:q\n be able to use this

o Mr
""'.'"* “:::‘ it 'ﬂ,M f’;""

by producing ordinary sound. Speaking is not only to communicate with other

people but by speaking can get new information or can share idea with other
people. Language just possessed by human being to interact each other.
Communication can be done at least by two people, there are speaker and listener.
The listener should listen and understand what speaker says, and then gives

respond.
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Widdowson (1985:57) said that speaking is a means of ora
communication that gives information in involving two elements, namely speaker
who gives the message and the listener who receptive the message in other world,

the communication involves the productive skill of listening.

Vanderkevent (1990:8) said that there are three components in speaking as

follows:

asthetool to

the opinion

to state the opinion. If there is no utterance, both of the speakers and the

listeners will use the sign.

Based on definition of speaking, the researcher can conclude that speaking
is always related to communication. Speaking skill itself can be stated as the skill

to use the language accurately to express meaning in order to transfer or to get
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knowledge and information from other people in whole life situation and there are

component in speaking, there are speaker, listener and utterance.

1. Elements of Speaking
Harmer (1991:21) says there are some elements of speaking, they are

Pronunciation,V ocabulary,grammar,&nd fluency. Pronunciation, vocabulary and

grammar are a part of acc -v/

fgp‘s MUH,q

2
aNASSa g 1,

S

Nslee 7z

> [0 teach

The components such grammar, vocabulary, and pronunciation are

described below:

1. Pronunciation
Pronunciation is an act or result of producing the sound of speech

including articulation, vowel formation, and inflection. The concept of
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pronunciationincludes the sound of language, stress, and rhythm and
intonation. According to Hornby in Amalyah(2012:9) that pronunciation is
away in which alanguage is spoken, person’s way of speaking a language
or words of alanguage.

2. Vocabulary

Vocabulary is an uI second language. According

to Hiral in Shamjayz ocabulary is the basis for the

(morphology). Grammar refers to the study or use of rule by which words
change their forms and are putting together to make sentence.

b. Fluency

Christine and Anne (2012:43) define Fluencyas the ability to speak

fluently and accurately.Fluency means that speech where the message is
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communicated coherently with few pauses and hesitations, thus causing

minimal comprehension difficulties for the listeners,

1. Smoothness

Smoothness is the ability of speaking English through a good

clustering and reduces fomms. A good clustering is to speak English

content™ oL, Speaking..s ability to interpret the

message in appropriate language.

c. Complexity

Complexity means that speech where the message is communicated
precisely. Moreadvanced grammatical forms are used, such as subordination

and clausal embedding, which are appropriate for speech in relation to the
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socia and cultural context, as well as the roles of and relationships with

interlocutors, Christine and Anne(2012:43).

2. Characteristic of Successful in Speaking
According to Sinclair and Coulthard (1996:120) said that there are four

characteristics of successful speaking/@ativity, there are:

comprehensible to each other and of an acceptable level of language
accuracy.Teacher should know what to be taught to their students,
meaning that the lesson should be acceptable. Students can express

themselves to use the language in communication to each other.



25

3. Problemsin Speaking
The gain of speaking is students can use the language as well as possible.
However, in the learning process, some problems are found. According to Ur

(1996:121), there are some problems faced by the learnersin speaking activities.

Those problems can be explained as following:

a Inhibition

Py g\\mhl.f} 4

=)

In learning foreign language, usually learners do not have any ideain

their mind, because they do not think in English but in their own language.
Even if they are not inhibited, the learners complain that they cannot think
of anything to say. They have no motive to express themselves beyond the

guilty feeling that they should be speaking.
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c. Low or uneven participation
It happens because one student only to participate when the students is
asked to speak. Some students are domain being a silent, while others
speak very little or cannot express their idea optimally in the discussion.

d. Mother tongue use

When learners are discusSing, some problems usually, they share with

: / Jt+the target language. In classes
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D. Conceptual Framework

Speaking Class

Learning
Participation
l Dral activity ]

.
&
@éf

TR S
PR
| 'l‘ / qii’] I{‘ .

SN

—

[ Questionnaires ] [ Observation ]
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Based on the conceptual framework that found the correlation between the
students’ academic self-efficacy and their learning participation in speaking class
were able to be seen by students who have high self-efficacy tend to affect to their
success in learning by seeing on sources of self-efficacy. These demensions of
self efficacy which was analyed, there were Magnitude, Strength, and Generality

by giving the questionnaires.On thé. Other hand, to observe students learning

ent and topic by using

participation were analystu

self-efficacy and A rticipation in speaking class of The
Third Semester of English Department ofMuhammadiyah University

of Makassar.



CHAPTER 11

RESEARCH METHOD

A. Research Method

C. Population and Sample

1. Population

The population of research was the third semester of English Students
Department inMuhammadiyahUniversity of Makassar Academic year 2016/2017.

The number of students was429 students, which each class consisted of 11 classes.

32
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2. Sample

The sample of research used Cluster random sampling which three classes (F,
H, and 1) were randomly taken 13 students. The number of students as sample

consisted of40 studentsat the third semester of English Education Department of

Muhammadiyah University of Mak ACcademic year 2016/2017.

D. Research Instr P‘S MUH
“ p Khs o there

ck ﬂlﬁ

~
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s | W'f'iﬂjﬂw‘jﬁ ¥ : qacy toward
""I..q ~

x

]

In this research, the rese

Questionnaire and Observation.

1. Questionnaires were one of types collecting data from subject of research. It
covered diversity of tools where subjects answer the questions related knowledge

the way they behave, feel. The questionnaire of research was based on Self-
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efficacy where adopted by MSLQ(Motivated Strategies for Learning
Questionnaire). There were some phases to collect the data through
Questionnaire.

a. The first, the researcher tookthree classes as sample by using cluster random

sampling

Process : . g-was seen by the students’ respond
toward the material where the lecturer gave involvement in
learning when they were actively speaking in front of class or
individual.

Output : the students who were actively in learning involved students

to learning participation, while students who were not active
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in learning will be silent participants and it appeared their

performance in speaking class.

F. Technique of Data Analysis

In this Research, the data were collected through the questionnaire,

observation and using the ProetiCi aghnique which was developed by a

statistic, Karl Pears il IPears \ e was used to find the
correlation bete uacnt’s cadsmic scltcifica rning Participation

# %0

' NS N
S e T
ONNSleie 22

T
o o

2. XY: the sum product paired students’ academic self-efficacy and
learning participation in speaking.

YX? : the sum of squared in X
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3Y?: the sum of squared in Y
N :the number of sample.( Gay 1981: 300 )

To attest and prove the result of data calculation, degree of freedom and its

significant critical value is used.

/f‘i’j"*

The table was used to see the correlation between that based on the population
of the sample. To interpret the result of the correlation analysis, the standard

correlation Product moment was used:



No Standard of “r” Interpretation
1 0.000 - 0.200 Very low
2 0.200 - 0.400 Low
3 0.400 — 0.600 Moderate
4 0.600 — 0.800 Substantial
5 0.800 — High

diin Yuliana, 2008:25)

37



CHAPTER IV

FINDING AND DISCUSSION

A. Finding

In this chapter, it presented inding of research which the data were
obtained by giving questie / \in ents’ academic self-efficacy by
using Likert scale.a f/*f’ﬂ\-.' MUH/I \ students’ participation in

“\%Khssg q’lb \ was analysed, it

\d |ll.f "" '
uwuf

Per centage
1 5%
2 H-igh ' -84 ] 57.5%
3 Moderate 52-68 15 37.5%
4 Low 36-51 0 0
5 Very low 20-35 0 0
Total 100 40 100

38
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23 B Frequency M Percentage (%)

Scormng st dler el f-efficacy

Zoe *‘f@m
/ fﬁ:il%l:{\% : ‘

students were I¢ w self-efficacy. The
orAm result, it can be

seen on the graphic below:
4. Table4.2

Question 1:1 prefer to be silent than to speak when my lecturer does not ask to me

some questions.
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Data analysis
No Classification
Frequency Per centage
1 Strongly Agree 5 125
2 Agree 14 35

Question 2:

1}
= \\\d"'l.f /

g \“‘} - iﬁ-erU}

. S (45LEE

~J

—

i Ve
) Y
i
<

iﬂ*

%‘Fﬂ| —-w n .‘ﬁ
)

ii\, ﬁj

P L
2 oP

'Flt

difficulty to respond in

English.
Data analysis
No Classification
Frequency Per centage
1 Strongly Agree 5 125
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Agree 12 30
Hesitate 11 27.5
Disagree 10 25

Strongly Disagree 2 5

)

r?{,ﬁ . \5:’:?%
Jﬂd

N o

- "

Frequency Per centage
Strongly Agree 3 7.5
Agree 13 32.5
Hesitate 10 25
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4 Disagree 9 22.5
5 Strongly Disagree 5 125
Total 40 100 %

chose ‘Agree 0 (25 J'* agree’, and 5 (12.5%)

chose ‘Stre AN ‘ﬁ q {hat they had self-

eto explore

Per centage

1 5%
2 Agree 10 25%
3 Hesitate 23 57.5%
4 Disagree 5 12.5%
5 Strongly Disagree 0 0
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Total 40 100 %

The table above showed about the students’ academic self-efficacy in

speaking class. The result indicated 2 (5%) out of students chose “Strongly Agree’, 10

5 Strongly Disagree 0 0

Total 40 100 %
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The table above showed about the students’ academic self-efficacy in
speaking class. The result indicated 4 (10%) out of students chose ‘Strongly
Agree’, 14 (35%) chose ‘Agree’, 14 (35%) chose ‘Hesitate’, 8 (20%) chose

‘Disagree’, and none chose ‘Strongly Disagree’.

4. Table4.7
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The table above showed about the students’ academic self-efficacy in speaking

class. The result indicated 6 (15%) out of students chose ‘Strongly Agree’, 17
(42.5%) chose ‘Agree’, 10 (25%) chose ‘Hesitate’, 7 (17.5%) chose ‘Disagree’,

and none chose ‘Strongly Disagree’.



4. Table4.8
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Question 7: | often consider lectures which it has difficulty level to be accomplish

first, then moving to easy level.

No Classification

1 St A

2 ~ o

3

“-
The tabl
speaking e
L ]

Agree’, 18 (

‘Disagree’, and none chose

8. Table4.9

Data analysis

requency

Per centage

10 %

45%

32.5%

5%

0

00 %

'y
o

f-efficacy in
s chose ‘Strongly

e’, 5 (12.5%) chose

Question 8: | can control my anxiety toward my own capability while speaking

class.
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Data analysis
No Classification
Frequency Per centage
1 Strongly Agree 4 10%
2 Agree 20 50%
3 Hesitate 12 30%
10%

.«J 2

-'l- SUH 110

Data analysis
No Classification

Frequency Per centage

1 Strongly Agree 7 17.5%
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2 Agree 26 S59%

3 Hesitate 7 5%

4 Disagree 0 5

35 Strongly Disagree 0 0
100 %

\\.Q““!" 'J‘Fr/ Cl JT 2nd neither
J‘\-,‘“‘& “\&-lryuj "5"",’ .
J" ..-"" }

ass, but | always

Per centage

1 Strongly Agree ” E%
2 Agree 20 S0
3 Hesitate 2 10%

4 Disagree 5 T
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5 Strongly Disagree 0 0

Total 40 100 %

The table above showed about the students’ academic self-efficacy in

20%
2 37.5%
3 37.5%
4 Disagree 2 5%
5 Strongly Disagree 0 0
Total 40 100 %
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The table above showed about the students’ academic self-efficacy in
speaking class. The result indicated 8 (20%) out of students chose ‘Strongly Agree’,
20 (50%) chose “‘Agree’, 15 (37.5%) chose ‘Hesitate’, 15 (37.5%) chose ‘Disagree’,

and none chose ‘Strongly Disagree’.

4. Table.13

i
\, "~

The table above showed about the students’ academic self-efficacy in
speaking class. The result indicated 17 (42.5%) out of students chose ‘Strongly
Agree’, 13 (32.5%) chose ‘Agree’, 9 (22.5%) chose ‘Hesitate’, none of chose

‘Disagree’, and 1 (2.5%) chose ‘Strongly Disagree’.
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4. Table4.14

Question 13: Although, a lot of critics that | obtained, | am more being spirit in

learning English.
Data analysis
No Classification
requency Per centage
1 St \ / 42.5%
2 '’ - A / ’ 30%
-
3 i 17.5%
Yo
— -'ﬁ} 1 "j + 0
Z) 00 %
L fa
Th f € f-efficacy in
speaking r [ ts chose ‘Strongly
- )
Agree’, 1 A Hesitate’, 4 (10%)
chose*Disagree’, and non Isagree’.
4. Table4.15

Question 14: before | speak in front of the class, | practise and prepare the

concept or idea, so there is no more obstacles when | perform.
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Data analysis
No Classification
Frequency Per centage
1 Strongly Agree 13 32.5%
2 Agree 20 50%
3 Hesitate 6 15%
2.5%

<O\ PKASS 4 %
/A li] /’? O, "\
E il /7

oz b‘-@ﬁ:’m@éﬂr |

e

V3
ADOU

Data analysis
No Classification

Frequency Per centage

1 Strongly Agree 8 20%
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> g >3 57.5%
3 Hesitate / 17.5%
4 Disagree 2 S%
5 Strongly Disagree 0 0
100 %

J{%“H amic self-efficacy in

fi'.\ ‘?\ﬂk Strongly Agree’,

Per centage

1 Strongly Agree 4 10%
5 Agree 18 4%
3 Hesitate 16 40%

) Disagree 1 2:5%
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5 Strongly Disagree 1 2.5%

Total 40 100 %

The table above showed about the students’ academic self-efficacy in

"1"‘"0 .

VA Efm

5 Strongly Disagree 0 0

Total 40 100 %
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The table above showed about the students’ academic self-efficacy in
speaking class. The result indicated 6 (15%) out of students chose “Strongly Agree’,
18 (45%) chose ‘Agree’, 11 (27.5%) chose ‘Hesitate’, 5 (12.5%) chose® Disagree’,

and none chose ‘Strongly Disagree’.

4. Table4.19
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The table above showed about the students’ academic self-efficacy in

speaking class. The result indicated 1 (2.5%) out of students chose ‘Strongly
Agree’, 1 (2.5%) chose ‘Agree’, 10 (2.5%) chose ‘Hesitate’, 17 (42.5%)

chose’ Disagree’, and 11 (27.5%) chose *Strongly Disagree’.
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4. Table4.19

Question 19: | believe that Ifulfil the criteria of completenessin speaking class.

Data analysis
No Classification

Frequency Per centage

5%

50%

4. Table4.20

Question 20: | am always optimistic to accomplish tasks in speaking lecture.



56

Data analysis
No Classification
Frequency Per centage
1 Strongly Agree 11 27.5%
2 Agree 22 55%
3 Hesitate 4 10%
7.5%

\\\d"'l j o

N ﬂw—’wu?,jﬁﬁ e T
£, _'ﬁ‘*

‘. I?H 3 D 3
i'{,. " o- n. = .* g SE | I ,

"'s"‘.ﬂ liﬁ\ . oh self-efficacy in
'

Data analysis
I ndicator Classification
Frequency Per centage

Very Active 10 25%

Students
Active 20 50%
Participation
Fairly Active 5 12.5%
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less Active 7.5%
Not very Active 5%
100

a8

3. Correlation between icacy and their learning
Participation in speak] h
(AN

43 *?q,,.

sy and their learning

From the table above, it showed the correlation between students’ academic

self-efficacy and their learning participation in speaking class. it the value of learning

participation showed that ‘Y’ is 1569 and it is classified as fair. While the students’

academic value of self-efficacy also classified asfair. The significant of students self-

efficacy and learning participation after mean score students’ academic self-efficacy
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and learning participation that the researcher proved the value of self-efficacy X=
2905 and learning participation ‘Y’ = 1569 Thus, the ‘r x y’ value was 0.157 that

mean significant.

B. Discussion

0, "
.

speaking class room. It showed that students had low self-efficacy in speaking and it
meant that it affected to their contribution which has less participation in speaking
class. Nevertheless, self-efficacy was dominant students whose had high self-
efficacy tended to be more actively learning caused it can be seen by reducing their

fear, anxious, and feeling hesitant to accomplish a task, the students undertake as
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challenging. This was precisely why self-efficacy is one of the most powerful
motived of behaviour. At given a point in time, it determined the initial decision to

perform atask, the amount of effort to be expended, and the level of persistence.

Those elements students who had self-efficacy were supported by main of

f"iwm M"

o= \.\M‘ih

'-“ia-

and mastered.

Affective processes were the emotional mediator of self-efficacy belief.
According to Kent and Gibbons (1999:21) states that stress was affected not only by

perceived coping efficacy but by perceived efficacy to control disturbing thoughts.
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Perceived self-efficacy to control thought processes was a key factor in regulating
thought produced stress and depression. Affective processed how to control stress and

depression plays a central rolein active sense of efficacy.

Selection processes were shaped by selection of environments known to

by five categori [ / , \ ctiv - ess Active, and

not very acti ‘ ' péal ass was very

c. the correl BTG Y aCaelend cy and their learning

participation.

Based on the research, it found the correlation between students’ academic
self-efficacy and their learning participation in speaking class was low correlation.
it is caused there were some characteristic which affect each other. It looked that

when students has high self-efficacy it motivated them to participate in learning
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process. While students who have low self-efficacy, students felt doubt and silent

and it reduced students participation in learning.
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Appendix 1

Y] ¥ H A
Number of ! “{JM 5
students 1|2 |3 f 15 | 16 | 17 | 18 | 19 | 20
1 4 | 5| s 4 | a4l a] a]| a 4 85
2 2 | 4| 4 | ha 34| 4] a 4 77
3 3| s e\l | /] 4 | 3] 5] 2 4 74
4 4 | 3 e e I N 4 13 ]3]| 3| 4 72
5 2 | 3] 3 ' S 3135 ]| a 4 72
6 2 | 3| 2 4 | 4| 3] a 3 72
7 2 | 2| 3 33| 4| 4 5 72
8 321 4 | 4| 4] 3 4 68
9 2 | 2| 2 5| 43| 4 5 68
10 2 | 2] 2 4 | a4 al 3 4 71
11 5 | 3| 2 5| 3|5 | 4a] a 5 80
12 4 | 4| 5| 3 2 2] 25| a 2 64
13 1] 1] 1|3 53] 4] 2]3]2 4 64
14 4 | 4| 4| a 4 | 4] 3| 3] 4] a4 4 76
15 4 | 4| 4| a s | s|s|a]a]s 5 94
16 4 | 2] 2] 3 5| 44| 5|5 4 5 81
17 s | 2] 3] 3 s | 3| a|a] a3 2 69
18 3 a2 alalalals 5|5 5| 5|45 |[5] 4 5 85
19 4 22243 |3]3]3]2]3 s 131 3] a] 4 4 61




60
81

68
76
68
63

74
73
66

73
61

75

71

76
83

63

68
77
68
84
72
2903

72.625

161

4

'

“-

39 |36 |36 |39 353

165 | 157 | 143 | 145 | 156 | 141

4.1

4.1

3.7 | 41

4

3.6

32| 34|36 |35

3

113 | 112 | 120 | 129 | 1

2.8 | 2.8

20
21

22

23

24
25
26
27
28
29
30
31

32

33

34
35
36
37
38
39
40
total score

average







Mean score of students’ Academic self-efficacy and their learning Participation in

speaking class

Respondents X Y X Y? XY
1 85 4 7225 16 340
2 77 3 5929 9 231
3 74 3 5472 9 222
4 72 3 5184 9 216
5 72 3 5184 9 216
6 72 3 5184 9 216
7 72 3 5184 9 216
8 68 2 4624 4 136
9 68 2 4624 4 136
10 71 j\ 5041 4 142
11 80 "3 6290, 9 160
12 64 - | 409 4 128
13 Y/ < n..S VMIUH . 2 N 128
14 ™ i A 57 T e N 228
15 /4 .a._v' 3y 16 376
16 &, @ - AR T 324
- . ' 138

. dlls 45
851 W‘\dllllhfiﬂ 340

.."" '«'-'h.._“\.-._i h.'.lﬂ Aoy s _ 122
60C 60

243
136
228

136

126

222

219

132

219

61

) 225

0 213

9 228

34 83 4 6889 16 332

35 63 2 3969 4 126

36 68 2 4624 4 136

37 77 3 5929 9 231

38 68 2 4624 4 136

39 84 3 7056 9 252

40 72 3 5184 9 216
Total 3049 107 213205 305 7892
Average 76.225 5330.1 7.625 197.3
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Sub-scale: Liker

1.

INSTRUMENT RESEARCH

(QUESTIONNAIRES)

Instrumen penelitian ini berupa Angket (pernyataan-pernyataan) yang bertujuan untuk mengetahui

Students’” Academic self-efficacy dalam kelas berbicara atau speaking class.

Bacalah pernyataan-pernyataan dibawah ini dengan teliti dan berdasarkan dengan jawaban

sepenuhnya.

Untuk tiap pernyataan-pernyataan akan memberikan jawaban yang telah disediakan dengan
menggunakan skala Likert, dimana:

SS  : Sangat Setuju
S : Setuju

N : Netral/ biasa

TS  :Tidak Setuju

()

STS : Sangat Tida

No

Indikator

Mastery

Experience

pengalaman-pengalaman memberikan banyak peluang

keberhasilan menguasai berbicara bahasa Inggris

alaLikert

N

TS

STS

meskipun saya sudah memiliki banyak pengalaman

dalam berbicara, tetapi saya tetap kesulitan berbicara.

Saya mendapatkan nilai yang sangat memuaskan
dalam pembelgjaran bahasa inggris, terutama dalam

kelas speaking karena banyaknya pengalaman-




pengalaman dalam berbicara yang telah saya peroleh.

10

Vicarious

Experience

Saya merasa termotivasi belgjar ketika melihat dosen

ataupun teman saya berbicara dalam bahasa inggris.

Saya biasanya meminta saran dari teman saya untuk
menilai tentang diri saya ketika berbicara di depan

kelas.

Teman saya memberikan pengaruh dalam proses

pembelgjaran, terutama di dalam kelas berbicara atau

O

L

- Wb
27 Nty
' \\? &ﬂ 7 4,?

11

12

13

14

15

Verbal

Persuasion

L) 2

atau gagal dam menyelesaikan tugas di dalam kelas

speaking.

Ketika dosen memberikan kritikan negatif buat saya,

saya cenderung merasa gagal dalam kelas speaking.

Ketika dosen ataupun teman saya memberikan pujian
dalam kelas speaking, saya selalu termotivasi untuk

bisa menyel esaikan tugas tersebut.




16

17

18

19

20

Emotiona

arousal

Saya merasa gugup ketika berbicara di depan kelas,
sehingga isi penyampaian yang saya bawakan kurang

jelas tersampaikan.

Ketika dosen saya memberikan pertanyaan yang sulit,
saya merasa kebingungan untuk menjawab pertanyaan

tersebut.

saya merasa pesimis dengan kemampuan yang saya

miliki dibandingkan dengan teman- teman yang lain.




85

77
74
72
72
72
72

68
68
71

80

64
64
76
94
81

69
85

61

60
81

68
76
68
63

74
73

66
73
61

75
71

76
83

63

68
77

68

84

72
2905

20

161

19

141
3.525 | 4.025

18

156
3.9

17

145
3.625

16

15

14

13

12

11

10

items

143

wn

- L)

g

Py

157

4N

165

4.125 | 3.925| 3.575

162
4.05

165
4.125

149
3.725

166
4.15

160

144
3.6

141
3.525

142
3.55

134
3.35

129
3.225

120
3

112
2.8

113
2.825

number of students

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25

26
27
28
29
30
31

32

33

34
35

36

37

38

39

40
total score

average




OBSERVATION CHECKLIST

(ORAL ACTIVITIES)

e
O

STUDENTS’ PARTICIPATION

Kurang | Tidak Sangat
Akif / Aktif / Aktif/ Tidak
active fairly less Aktif / not
active active | veryactive

Sangat
Aktif / very
active

NAMA
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L
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dik
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Strongly
Disagree
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Disagree
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Categories
Undecided
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Appendix 2

Agree
15
16

/T
4

e i B i e -

12
11

Students’ self-efficacy Answer Questionnaires

Strongly
Agree

Number of
students

28
29
30
31
32
33
35
36
37
38
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Appendix

Number of Classifying of S_tudents_’ Academ_ic Self-El_‘ficacy and Their
<udents Learning Part|C|pat|c2Jn in Speakm% class

X Y X Y XY
1 85 22 7225 484 1870
2 77 17 /. 5929 289 1309
3 74 5476 361 1406
4 72 225 1080
5 72 225 1080
6 \ 225 1080
7 4 1296
8 " , 884
9 952
1207
. 11520
r 768

42 -, 768
L Tl 1216
1 — 4 i 1880
1 ety ' 1458
17 ~ 1104
18 . ' 1615
19 \ | 915
20 1020
21 ’ ] 1296
22 1224
23 1292
24 \ A P 25 1020
25 - : ~169 819
26 74 5476 256 1184
27 73 16 5329 256 1168
28 66 14 4356 196 924
29 73 17 5329 289 1242
30 61 12 3721 144 732
31 75 17 5625 289 1275
32 71 16 5041 256 1136
33 76 17 5776 289 1292
34 83 20 6889 400 1660




35 63 13 3969 169 819
36 68 15 4624 225 1020
37 77 18 5929 324 1386
38 68 14 4624 196 952
39 84 21 7056 441 1764
40 72 17 5184 289 1224
total 2903 532 213182 10830 47857




Classifying students’ Oral Activity in speaking class

Oral Activity Total

No Names Fluency | Accuracy
1 1

1 | Pratiwi 4

2 | Nurlisa 3

3 | Baso Ahmad Afdal 4

4 | Khairil Anwar

5 | Titin Larasati

6 | Muh. Chaerul

7

8

9

10

\KAAN V

26 | Malida Ibrahim

27 | Supardi

28 | Muslimin Nur

29 | Nasrullah

30 | Abdul Rauf

31 | Nurhayati

32 | A.Tenri Wulandari

33 | Elvira Trisna Fadhillah
34 | Dwi Oktaviani

AlpPlWWINIPWWIW




35

Indah Faradiah

3
36 | Besse Masnidar 3
37 | Nawira Ayu Insani 4
38 | Ardhien Randhie R 3
39 | Silvaliani 4
40 | Harmawati 4

3

total







QUESTIONNAIRE

NAMA

NIM

Indikator

LCAL VY G

ek al AaRsear Nval Al

SkalaLikert

S

N

TS

STS

Magnitude

Saya merasa kesulitan dalam berbicara Bahasa
inggris di depan kelas.

Ketika dosen menggjukan pertanyaan, saya
selalu merasa kesulitan untuk merespon dalam
Bahasainggris.

Saya terkadang ragu dengan kemampuan saya
dalam berbicara bahasa inggris, sehingga saya
cenderung diam dalam kelas speaking.

Saya sangat percaya diri dengan kemampuan




yang saya miliki berbicara Bahasa Inggris di
depan kelas.

Daan kelas Speaking, saya sdau
memberikan ide atau saran sehingga
memudahkan saya untuk berbicara Bahasa
ingaris.

Saya dapat menyelesaikan tugas yang
diberikan oleh dosen dalam kelas speaking.

Saya sering memband kan matakullah yang

10

11

12

13

.' - \\\d‘ IMM o
St .

": Cova Jﬁ‘! ‘%-_ ¢

HaAT\DéEd "‘. SN

14

15

16

17

Generality

sehingga dalam penyampaian tidak ada
hambatan.

Saya seladu bisa mengatas kesulitan dalam
kelas speaking, ketika saya bersungguh
sungguh belgjar.

K etika saya menghadapi pertanyaan yang sulit,
saya seldu bisa menemukan solus atas
jawaban tersebut.

Saya dapat menyelesaikan tugas Yyang
diberikan oleh dosen dengan tepat waktu.




18

Ketika saya memiliki banyak tugas, saya
mengabaikan kelas speaking.

19

Saya mampu memenuhi kriteria ketuntasan
dalam kelas speaking.

20

Saya selalu optimis daam menyelesaikan
tugas dalam kelas speaking.
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INSTRUMENT RESEARCH

1. The questionnaires of this research form of the Statement sheet which aims to

know the students’ academic self- efficacy in speaking class.

Strong
Disagree

class, after practice regularly.

2 | I’'m certain | can accomplish a
difficult task when the lecturer gives

me alot of task.




| always feel hesitancy with my own
potential when the lecturer asks me

to speak in front of the class

When the lecturer gives the difficult

*q i
> . &

$ﬂ'.l' -

| often show NG a1 004 AN Vv
o —---
in speaking, because

confident to face with the lecturer.

The lecturer aways gives me
motivation, before the lesson is

begun.







Scoring Classification of the students’

Learning Participation in Speaking Class

Number of Total score classification
students

1 Very active

Fairly active

Fairly active

. FEairly active

i

R Y| (Y
Dl \\ R 1L L[ ¥///]
™ 5 gt

74
. i
T, L

f
!' i ]

26 82 Active
27 85 Active
28 83 Active
29 88 Active
30 70 Fairly active
31 80 Active
32 81 Active
33 82 Active
34 83 Active




35 80 Active
36 60 Less active
37 70 Less active
38 82 Active
39 68 Fairly active
40 73 Less active
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